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10.1 Performance Assessment 

Introduction 

In this three lesson Performance Assessment, students analyze how the unique perspectives of the 

different narrators of the Module 10.1 texts influence the development of central ideas, such as identity, 

expectations, tradition, and the relationship between humans and nature.   

On day one of the Performance Assessment, students complete a carousel activity in small groups to 

review the development of central ideas and the unique perspectives of the narrators in each of the 

module texts. Once they complete this activity, students select a central idea and two texts upon which 

to focus their written responses. On day two, students form discussion groups with other students who 

selected the same central idea, and discuss in their groups how the perspectives of the narrators of their 

selected texts influence the development of this central idea. Students then independently draft an 

initial claim in response to the Performance Assessment prompt, and collect and organize evidence in 

support of this claim. On day three, students independently write a multi-paragraph response to the 

Performance Assessment prompt using evidence from two of the module texts to support their analysis. 

Each lesson in this Performance Assessment is likely to last one class period. However, timing may vary 

depending on individual class schedules and student needs. This Performance Assessment is evaluated 

using the 10.1 Performance Assessment Rubric.  

 The Performance Assessment includes an optional extension activity in which students use quotes 

from “The Palace Thief” as the basis for further interpretation, analysis, and evaluation of module 

texts in relation to other texts, ideas, events, or situations in their lives or the world (RL.9-10.11).  

Standards  

Assessed Standard(s) 

CCRA.R.6 Assess how point of view or purpose shapes the content and style of a text 

CCRA.R.9 Analyze how two or more texts address similar themes or topics in order to build 

knowledge or to compare the approaches the authors take.  

RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development 

over the course of the text, including how it emerges and is shaped and refined by 

specific details; provide an objective summary of the text. 
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RL.9-10.11 Interpret, analyze, and evaluate narratives, poetry, and drama, aesthetically and 

philosophically by making connections to: other texts, ideas, cultural perspectives, 

eras, personal events, and situations. 

RI.9-10.2 Determine a central idea of a text and analyze its development over the course of 

the text, including how it emerges and is shaped and refined by specific details; 

provide an objective summary of the text. 

W.9-10.2.a, b, 

f 

Write informative/explanatory texts to examine and convey complex ideas, 

concepts, and information clearly and accurately through the effective selection, 

organization, and analysis of content. 

a. Introduce a topic; organize complex ideas, concepts, and information to make 

important connections and distinctions; include formatting (e.g., headings), 

graphics (e.g., figures, tables), and multimedia when useful to aiding 

comprehension. 

b. Develop the topic with well-chosen, relevant, and sufficient facts, extended 

definitions, concrete details, quotations, or other information and examples 

appropriate to the audience's knowledge of the topic. 

f. Provide a concluding statement or section that follows from and supports the 

information or explanation presented (e.g., articulating implications or the 

significance of the topic). 

W.9-10.4 Produce clear and coherent writing in which the development, organization, and 

style are appropriate to task, purpose, and audience.  

W.9-10.9.a, b Draw evidence from literary or informational texts to support analysis, reflection, 

and research. 

a. Apply grades 9–10 Reading standards to literature (e.g., "Analyze how an 

author draws on and transforms source material in a specific work [e.g., how 

Shakespeare treats a theme or topic from Ovid or the Bible or how a later 

author draws on a play by Shakespeare]"). 

b. Apply grades 9–10 Reading standards to literary nonfiction (e.g., "Delineate 

and evaluate the argument and specific claims in a text, assessing whether the 

reasoning is valid and the evidence is relevant and sufficient; identify false 

statements and fallacious reasoning"). 

L.9-10.1 Demonstrate command of the conventions of standard English grammar and usage 

when writing or speaking. 

L.9-10.2.c Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 
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c. Spell correctly. 

Addressed Standard(s) 

SL.9-10.1.a, d Initiate and participate effectively in a range of collaborative discussions (one-on-

one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, 

and issues, building on others' ideas and expressing their own clearly and 

persuasively. 

a. Come to discussions prepared, having read and researched material under 

study; explicitly draw on that preparation by referring to evidence from texts 

and other research on the topic or issue to stimulate a thoughtful, well-

reasoned exchange of ideas. 

d. Respond thoughtfully to diverse perspectives, summarize points of agreement 

and disagreement, and, when warranted, qualify or justify their own views and 

understanding and make new connections in light of the evidence and 

reasoning presented. 

 

Prompt 

Over the course of this module, you have read poems by Christopher Marlowe, Sir Walter Raleigh, and 

William Carlos Williams; “The Palace Thief,” a short story from Ethan Canin’s collection by the same 

title; “Rules of the Game” and “Two Kinds,” two chapters from Amy Tan’s novel The Joy Luck Club; and 

“Dreaming of Heroes,” a chapter from H.G. Bissinger’s Friday Night Lights. For this assessment, draw 

upon your analysis of two of these texts in order to respond to the following prompt: 

How do the two narrators’ different points of view impact the development of a common central 

idea? 

To answer the prompt, review your notes and annotations about the texts in this module, including 

claims you have made about central ideas. In your review, identify the development of central ideas in 

relation to the points of view of the narrators in all the module texts. Next, select a central idea and 

two texts upon which to focus your written response. Discuss in small groups how the points of view of 

the narrators of your two selected texts develop this central idea and independently draft an initial 

claim in response to the Performance Assessment prompt. Collect and organize evidence from the two 

texts in support of this claim. Finally, write a multi-paragraph response to the Performance Assessment 

Prompt, using evidence from two Module 10.1 texts to support your analysis. 
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High Performance Response 

High Performance Response(s) 

A High Performance Response should: 

 Identify a central idea shared by two texts from the module (e.g., the relationship between humans 

and nature, identity, expectations, or tradition). 

 Identify the narrators of the selected texts (e.g., the “Passionate Shepherd,” “the Nymph,” 

Hundert, Waverly Jong, Jing-Mei, or H.G. Bissinger). 

 Analyze for each selected text how the narrator’s point of view contributes to the development of 

the shared central idea. 

 Include a strong introduction and conclusion. 

 Use well-chosen, relevant and sufficient evidence from the text to support analysis. 

A High Performance Response may include the following content: 

 Hundert, the main character and narrator in Ethan Canin’s short story “The Palace Thief” and H. G. 

Bissinger, the author and narrator of the nonfiction text Friday Night Lights both consider the 

central idea of tradition. While Hundert and Bissinger share the belief that the past plays an 

important role in the lives of both individuals and communities, their understanding of that role 

differs significantly. Hundert emphasizes the ways in which tradition can help his students and his 

school, while Bissinger provides a practical view of the ways in which tradition harms individual 

players on one specific team. 

 Hundert, a retired history teacher at the prestigious St. Benedict’s School, emphasizes throughout 

the story that the past is an important tool for inspiring young students to achieve greatness. He 

explains that over the course of his career, he “battled … the arrogance of [his students’] stations 

with the history of great men before them,” expressing his belief that by studying history, people 

are able to understand their own small place in a much larger expanse of time (Canin, p. 155). 

Hundert develops this idea when he describes his classroom as “a tribute to the lofty ideals of man, 

which I hoped would inspire my boys, and at the same time to the fleeting nature of human 

accomplishment, which I hoped would temper their ambition with humility” (Canin, pp. 156-157). 

In fact, according to Hundert, he hoped to teach his students “the irony that history bestows upon 

ambition” (p. 157). In all of these statements Hundert demonstrates that he views history as a 

positive force that encourages both greatness and humility in his students. Similarly, Hundert views 

tradition as a means of creating strong communities, which he demonstrates when he describes 

the annual “Mr. Julius Caesar” competition as  “a St. Benedict’s tradition, held in reverence among 

the boys, the kind of mythic ritual that is the currency of a school like ours” (Canin, p. 165). 

Hundert again praises the role of tradition in the school community when, speaking of a rocky 
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High Performance Response(s) 

period in the history of St. Benedict’s, he reflects, “In times of upheaval, of course, adherence to 

tradition is all the more important” (Canin, p. 178). Hundert’s perspective as a history teacher 

develops the central idea of tradition by presenting tradition as positive force that helps both 

individuals and communities achieve “lofty ideals” (Canin, p. 156). 

 H. G. Bissinger, the author and narrator of Friday Night Lights, also develops the idea of tradition in 

the chapter “Dreaming of Heroes”, but from a different perspective. From his point of view, as an 

outsider reporting on the Permian Panthers’ 1988 football season, tradition can be a troubling 

rather than inspiring influence. Bissinger introduces the significance of the football tradition in 

Odessa through his description of how Joe Bill Winchell convinces his younger brother Mike to stay 

in Odessa after their father, Billy, dies. Bissinger reports that Joe Bill “talked about how Mike … 

would regret it if he didn’t [stay in Odessa] because there were so few places that could offer the 

same sense of allegiance and tradition” (Bissinger, p. 74). The strength of this tradition is apparent 

when Bissinger introduces Don Billingsley, Mike’s teammate on the Panthers, as the son of Charlie, 

who “[t]wenty years earlier … himself had worn the black and white of Permian, not as some two-

bit supporter but as a star, a legend” (Bissinger, p. 79). By presenting Charlie as a man who, years 

after he has left high school, still glories in his reputation as a star football player, Bissinger 

emphasizes the importance of the football tradition in Odessa. This tradition of excellence can 

overwhelm rather than inspire even talented players, though, as is evident in Bissinger’s 

descriptions of both Mike Winchell and Don Billingsley.  Bissinger explains, “When the pressure 

was off and the score wasn’t close, it was hard to find a better quarterback [than Mike Winchell]. 

When the pressure was on, though, something seemed to unravel inside him” (p. 76). The negative 

impact of the pressure of the Permian tradition is perhaps most apparent in Bissinger’s description 

of Don Billingsley. Bissinger reports that Don’s “debut as a starter… [became] further mired after 

[his] first nervous fumble. Regaining his composure, he had peeled off a nice thirty-four-yard run 

on a sweep. But then, with time running out in the half, he had fumbled again, as if the ghost of 

Charlie caused the football to go bouncing along the turf like a basketball.” (Canin, p. 85)  The 

pressure of maintaining traditions set by his father causes Don to underperform. The crowd, well 

aware of the Billingsley tradition, “rumbles that Charlie Billingsley’s boy sure as hell wasn’t going to 

follow in his father’s footsteps, at least not on the football field” (p. 86). Both Mike and Don strive 

to maintain the tradition of Permian football, but both boys struggle under the strain and find the 

tradition more crippling than inspirational. By clearly describing the successes, failures, and 

reactions of two of Odessa’s most talented football players, Bissinger develops his perspective that 

tradition can have a negative impact on people’s lives.  

 Hundert, the fictional narrator of Ethan Canin’s “The Palace Thief,” and H. G. Bissinger, the actual 

reporter and narrator of the literary nonfiction book, Friday Night Lights, both identify tradition as 

an important factor in the lives of individuals and communities. Whereas Hundert views history 
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High Performance Response(s) 

and tradition as tools for inspiring “lofty ideals” and maintaining unity in a community, Bissinger 

recognizes that tradition can sometimes be a burden more than an inspiration. Both narrators 

recognize that tradition is important, but their points of view differ vastly and they develop very 

different ideas about the role of tradition in the lives of individuals and communities. 

 

Standard-Specific Demands of the Performance Assessment 

This Module 10.1 Performance Assessment requires students to meet numerous demands required by 

the ELA/Literacy Standards for grades 9–10.  

Preparation for the written component of this assessment requires students to participate in a range of 

collaborative discussions. Students must come to discussions prepared and explicitly draw on that 

preparation by referring to evidence from texts, as well as respond thoughtfully to diverse perspectives 

and make new connections in light of the evidence and reasoning presented (SL.9-10.1.a, d).  

The multi-paragraph written response requires students to synthesize content from fiction and 

nonfiction texts, as they analyze the development of a shared central ideas over the course of two text 

(RI/RL.9-10.2) and consider how points of view shape the development of this idea (CCRA.R.6). This 

cross-text analysis supports students’ work with CCRA.R.9. Students also draw evidence from literary 

and informational texts to support analysis and reflection (W.11-12.9.a, b).  

The written response also requires students to write an informative text to examine and convey 

complex ideas, concepts, and information clearly and accurately through the effective selection, 

organization, and analysis of content. To satisfy this demand, students must introduce the topic, 

develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete 

details, and quotations, and provide a concluding statement (W.9-10.2.a, b, f).  Students must also 

demonstrate command of the conventions of English grammar, capitalization, punctuation, spelling, 

and usage (L.9-10.1, L.9-10.2.c). 
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Process 

Students review the development of central ideas in relation to the perspectives of the narrators in all 

the module texts by participating in a carousel activity, in which they review their notes, annotations, 

quick writes, and tools to generate observations about how each narrator’s perspective influences the 

development of a common central idea. Once they complete this activity, students select a central idea 

and two texts upon which to focus their written responses.  

Once they have selected a central idea and two texts upon which to focus their written responses, 

students form discussion groups with other students who selected the same central idea, and discuss 

in their groups how the perspective of the narrators of their selected texts develop this central idea. 

Students then independently draft an initial claim about how the perspectives of their selected 

narrators influence the development of the central idea they have selected, and collect and organize 

evidence in support of this statement. 

Finally, students independently write a multi-paragraph response to the Performance Assessment 

prompt, using evidence from two of the module texts to support their analysis. 

Students’ written responses to the Performance Assessment will be assessed using the 10.1 

Performance Assessment Rubric.  

 

Lesson 1 

Instruct students to take out their annotated copies of all of the module texts: The Passionate 

Shepherd to his Love by Christopher Marlowe, The Nymph’s Reply to the Shepherd by Sir Walter 

Raleigh, Raleigh was Right by William Carlos Williams, “The Palace Thief” by Ethan Canin, “Rules of the 

Game” and “Two Kinds” by Amy Tan, and “Dreaming of Heroes” by H.G. Bissinger.  

Instruct students to form small groups. Post or project the Performance Assessment prompt. Explain 

that in this lesson, students will review the development of central ideas and the perspectives of the 

narrators in all the module texts by participating in a Carousel Activity. 

Post seven pieces of chart paper around the room. Each piece of chart paper should be labeled with 

one of the seven texts in this module, and be divided into columns specifying the four central ideas 

students explored in this module (identity, expectations, history/tradition, and the relationship 

between humans and nature). Give student groups ten minutes at each station to add observations to 

each column about how the point of view of the narrator of each applicable text impacts the 

development of the central ideas in the columns on the chart paper. Remind students to read the 

observations generated by previous groups before adding their own observations. For homework, 

instruct students to select a central idea and two texts on which to focus their multi-paragraph 

http://creativecommons.org/licenses/by-nc-sa/3.0/


NYS Common Core ELA & Literacy Curriculum  Grade 10 • Module 1 • Performance Assessment 

 

 

File: 10.1 Performance Assessment, v2 Date: 5/26/15 

Classroom Use: Starting 5/2015 

© 2015 Public Consulting Group. This work is licensed under a  

Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License 

http://creativecommons.org/licenses/by-nc-sa/3.0/ 

8 

 

 

analyses. 

Lesson 2  

Instruct students to form discussion groups with other students who selected the same central idea for 

their written response. Give student groups 15 minutes to share which narrators they have selected to 

discuss in their responses, and how the narrators’ perspectives develop this central idea.  

Instruct student to independently draft an initial claim about how the perspectives of their selected 

narrators influence the development of the central idea they have selected. Instruct students to collect 

evidence that supports their claim. Explain that students should use this evidence to further develop 

and refine their statements, and prepare to respond to the prompt by organizing their evidence. 

Consider providing students with an Evidence Collection Tool to facilitate the selection and 

organization of key details in this activity.  

Lesson 3 

Instruct students to review the 10.1 Performance Assessment Rubric. 

Give students the remainder of class time to draft a multi-paragraph written response to the 

Performance Assessment prompt. If students finish early, instruct them to use the remainder of the 

class period to edit and revise their responses. 

Extension Activity 

 Consider completing the following additional activity to guide students to further interpret, 

analyze, and evaluate texts by making connections to: other texts, ideas, cultural perspectives, 

eras, personal events, and situations (RL.9-10.11). Post or project the following prompt and quotes. 

Instruct students to form small groups to read the prompt and quotes aloud, discussing the 

contextual meaning of each quote.  

Instruct students to select one of the quotes and respond independently in writing to the prompt:  

Over the course of this module, you have read The Palace Thief. Choose one of the quotes from the 

list below and respond to one of the following prompts. In your response, be sure to explain what 

the quote means in its original context, citing textual evidence to support your explanation. 

 “In a position of moral leadership, of course, compromise begets only more compromise” (Canin, 

p. 169) 

 “I had missed this most basic lesson of the past, that conviction is the alpha and the omega of 

authority.” (Canin, p. 182) 

 “Man’s character is his fate, says Heraclitus.” (Canin, p. 193) 

How does this quote relate to other texts you have read outside of this module? 
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How does this quote relate to other ideas, events, or situations in your life or the world? 

Student responses may be used as the basis for small group or whole-class discussion, or for a formal 
written assessment. 
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10.1 Module Performance Assessment 

 

Text-Based Response 

 

Your Task: Over the course of this module, you have read poems by Christopher Marlowe, Sir Walter 

Raleigh, and William Carlos Williams; “The Palace Thief,” a short story from Ethan Canin’s collection by 

the same title; “Rules of the Game” and “Two Kinds,” two chapters from Amy Tan’s novel, The Joy Luck 

Club; and “Dreaming of Heroes,” a chapter from H.G. Bissinger’s Friday Night Lights. For this assessment, 

draw upon your analysis of two of these texts in order to respond to the following prompt: 

How do the two narrators’ different points of view impact the development of a common central 

idea? 

 

Guidelines 

Be sure to: 

 Closely read the prompt 

 Organize your ideas and evidence 

 Develop a response that synthesizes content from two module texts  

 Cite strong and thorough textual evidence to support your analysis 

 Follow the conventions of standard written English 

 

CCSS: CCRA.R.6, CCRA.R.9, RL.9-10.2, RI.9-10.2, W.9-10.2.a, b, f, W.9-10.4, W.9-10.9.a, b, L.9-10.1, L9-10.2.c 

Commentary on the Task: 

This task measures CCRA.R.6 because it demands that students: 

 Assess how point of view or purpose shapes the content and style of a text. 

This task measures CCRA.R.9 because it demands that students: 

 Analyze how two or more texts address similar themes or topics in order to build knowledge or compare the 

approaches the authors take. 

This task measures RL.9-10.2 because it demands that students: 

 Determine a theme or central idea of a text and analyze in detail its development over the course of the text, 

including how it emerges and is shaped and refined by specific details; provide an objective summary of the 

text. 

This task measures RI.9-10.2 because it demands that students: 

 Determine a central idea of a text and analyze its development over the course of the text, including how it 

emerges and is shaped and refined by specific details; provide an objective summary of the text. 

This task measures W.9-10.2.a, b, f because it demands that students: 
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 Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly 

and accurately through the effective selection, organization, and analysis of content. 

o Introduce a topic; organize complex ideas, concepts, and information to make important connections 

and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when 

useful to aiding comprehension. 

o Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, 

quotations, or other information and examples appropriate to the audience's knowledge of the topic. 

o Provide a concluding statement or section that follows from and supports the information or 

explanation presented (e.g., articulating implications or the significance of the topic). 

This task measures W.9-10.4 because it demands that students: 

 Produce clear and coherent writing in which the development, organization, and style are appropriate to 

task, purpose, and audience. 

This task measures W.9-10.9.a, b because it demands that students: 

 Draw evidence from literary or informational texts to support analysis, reflection, and research. 

o Apply grades 9–10 Reading standards to literature (e.g., "Analyze how an author draws on and 

transforms source material in a specific work [e.g., how Shakespeare treats a theme or topic from Ovid 

or the Bible or how a later author draws on a play by Shakespeare]"). 

o Apply grades 9–10 Reading standards to literary nonfiction (e.g., "Delineate and evaluate the argument 

and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and 

sufficient; identify false statements and fallacious reasoning"). 

This task measures L.9-10.1 because it demands that students: 

 Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

This task measures L.9-10.2.c because it demands that students: 

 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 

writing. 

o Spell correctly. 
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10.1 Performance Assessment Rubric          /          (Total points) 

Criteria 4 – Responses at this Level: 3 – Responses at this Level: 2 – Responses at this Level: 1 – Responses at this Level: 

Content and Analysis 

The extent to which the response 
assesses how point of view or 
purpose shapes the content and 
style of a text. 

CCSS.ELA-Literacy.CCRA.R.6 

Assess how point of view or 
purpose shapes the content and 
style of a text. 

Skillfully assess how point of view or 
purpose shapes the content and style 
of a text. 

Accurately assess how point of view or 
purpose shapes the content and style 
of a text. 

With partial accuracy, assess how 
point of view or purpose shapes the 
content and style of a text. 

Inaccurately assess how point of view 
or purpose shapes the content and 
style of a text. 

Content and Analysis 

The extent to which the response 
analyzes how two or more texts 
address similar themes or topics 
in order to build knowledge or to 
compare the approaches the 
authors take. 

CCSS.ELA-Literacy.CCRA.R.9 

Analyze how two or more texts 
address similar themes or topics in 
order to build knowledge or to 
compare the approaches the 
authors take. 

Skillfully analyze how two or more 
texts address similar themes or topics. 

Accurately analyze how two or more 
texts address similar themes or topics. 

With partial accuracy, analyze how 
two or more texts address similar 
themes or topics. 

Inaccurately analyze how two or more 
texts address similar themes or topics. 

Content and Analysis 

The extent to which the response 
determines a central idea of a text 
and analyzes its development 
over the course of the text, 
including how it emerges and is 
shaped and refined by specific 
details; provides an objective 
summary of a text. 

Precisely determine the central idea of 
a text and skillfully analyze its 
development by providing precise and 
sufficient examples of the central 
idea’s emergence and refinement; 
(when necessary) provide a concise 
and accurate objective summary of a 
text. 

Accurately determine the central idea 
of a text and analyze its development 
by providing relevant and sufficient 
examples of the central idea’s 
emergence and refinement; (when 
necessary) provide an accurate 
objective summary of a text. 

Determine the central idea of a text 
and with partial accuracy, analyze its 
development by providing relevant 
but insufficient examples of a central 
idea’s emergence and refinement; 
(when necessary) provide a partially 
accurate and somewhat objective 
summary of a text. 

Inaccurately determine the central 
idea of a text. Provide no examples or 
irrelevant and insufficient examples of 
the central idea’s emergence and 
refinement; (when necessary) provide 
a lengthy, inaccurate, or subjective 
summary of a text. 
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Criteria 4 – Responses at this Level: 3 – Responses at this Level: 2 – Responses at this Level: 1 – Responses at this Level: 

CCSS.ELA-Literacy.RL.9-10.2 

CCSS.ELA-Literacy.RI.9-10.2 

Determine a central idea of a text 
and analyze in detail its 
development over the course of 
the text, including how it emerges 
and is shaped and refined by 
specific details; provide an 
objective summary of the text. 

Content and Analysis 

The extent to which the response 
interprets, analyzes, and 
evaluates narratives, poetry, and 
drama, aesthetically and ethically 
by making connections to: other 
texts, ideas, cultural perspectives, 
eras, personal events, and 
situations. 

CCSS.ELA-Literacy.RL.9-10.11 

Interpret, analyze, and evaluate 
narratives, poetry, and drama, 
aesthetically and ethically by 
making connections to: other texts, 
ideas, cultural perspectives, eras, 
personal events, and situations. 

Skillfully interpret, analyze, and 
evaluate narratives, poetry, and 
drama, aesthetically and ethically by 
making deep and meaningful 
connections to: other texts, ideas, 
cultural perspectives, eras, personal 
events, and situations. 

Accurately interpret, analyze, and 
evaluate narratives, poetry, and 
drama, aesthetically and ethically by 
making meaningful connections to: 
other texts, ideas, cultural 
perspectives, eras, personal events, 
and situations. 

With partial accuracy, interpret, 
analyze, and evaluate narratives, 
poetry, and drama, aesthetically and 
ethically by making relevant 
connections to: other texts, ideas, 
cultural perspectives, eras, personal 
events, and situations. 

Inaccurately interpret, analyze, and 
evaluate narratives, poetry, and 
drama, aesthetically and ethically by 
making few or irrelevant connections 
to: other texts, ideas, cultural 
perspectives, eras, personal events, 
and situations. 

Command of Evidence and 
Reasoning 

The extent to which the response 
develops the topic with well-
chosen, relevant, and sufficient 
facts, extended definitions, 
concrete details, quotations, or 
other relevant information and 
examples appropriate to the 
audience’s knowledge of the 

Thoroughly and skillfully develop the 
topic with well-chosen, relevant, and 
sufficient facts, extended definitions, 
concrete details, quotations, or other 
information and examples appropriate 
to the audience’s knowledge of the 
topic. (W.9-10.2.b) 

Develop the topic with relevant and 
sufficient facts, extended definitions, 
concrete details, quotations, or other 
information and examples appropriate 
to the audience’s knowledge of the 
topic. (W.9-10.2.b) 

Partially develop the topic with weak 
facts, extended definitions, details, 
quotations, or other information and 
examples appropriate to the 
audience’s knowledge of the topic. 
(W.9-10.2.b) 

Minimally develop the topic, providing 
few or irrelevant facts, extended 
definitions, details, quotations, or 
other information and examples 
appropriate to the audience’s 
knowledge of the topic. (W.9-10.2.b) 
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Criteria 4 – Responses at this Level: 3 – Responses at this Level: 2 – Responses at this Level: 1 – Responses at this Level: 

topic.  

CCSS.ELA-Literacy.W.9-10.2 

Write informative/explanatory 
texts to examine and convey 
complex ideas, concepts, and 
information clearly and accurately 
through the effective selection, 
organization, and analysis of 
content. 

CCSS.ELA-Literacy.W.9-10.2.b 

Develop the topic with well-
chosen, relevant, and sufficient 
facts, extended definitions, 
concrete details, quotations, or 
other information and examples 
appropriate to the audience’s 
knowledge of the topic. 

Command of Evidence and 
Reasoning 

The extent to which the response 
draws evidence from literary and 
informational texts to support 
analysis, reflection, or research. 

CCSS.ELA-Literacy.W.9-10.9.a, b 

Draw evidence from literary and 
informational texts to support 
analysis, reflection, and research; 
apply grades 9–10 Reading 
standards to literature or literary 
nonfiction. 

Skillfully utilize textual evidence from 
literary and informational texts to 
support analysis, reflection, or 
research. 

Accurately utilize textual evidence 
from literary and informational texts 
to support analysis, reflection, or 
research. 

Somewhat effectively or with partial 
accuracy utilize textual evidence from 
literary and informational texts to 
support analysis, reflection, or 
research. 

Ineffectively or inaccurately utilize 
textual evidence from literary and 
informational texts to support 
analysis, reflection, or research. 

Coherence, Organization, and 
Style  

The extent to which the response 
introduces a topic, organizes 

Skillfully introduce a topic; effectively 
organize complex ideas, concepts, and 
information to make important 
connections and distinctions; when 

Introduce a topic; organize complex 
ideas, concepts, and information to 
make important connections and 
distinctions; when useful to aiding 

Somewhat effectively introduce a 
topic; organize complex ideas, 
concepts, and information, making 
limited connections and distinctions; 

Lack a clear topic; illogically arrange 
ideas, concepts and information, 
failing to make connections and 
distinctions; when useful to aiding 
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Criteria 4 – Responses at this Level: 3 – Responses at this Level: 2 – Responses at this Level: 1 – Responses at this Level: 

complex ideas, concepts, and 
information to make important 
connections and distinctions; 
when useful to aiding 
comprehension, includes 
formatting, graphics, and 
multimedia. 

CCSS.ELA-Literacy.W.9-10.2 

Write informative/explanatory 
texts to examine and convey 
complex ideas, concepts, and 
information clearly and accurately 
through the effective selection, 
organization, and analysis of 
content. 

CCSS.ELA-Literacy.W.9-10.2.a 

Introduce a topic; organize 
complex ideas, concepts, and 
information to make important 
connections and distinctions; 
include formatting (e.g., headings), 
graphics (e.g., figures, tables), and 
multimedia when useful to aiding 
comprehension. 

The extent to which the response 
provides a concluding statement 
or section that follows from and 
supports the information or 
explanation presented (e.g., 
articulating implications or the 
significance of the topic). 

CCSS.ELA-Literacy.W.9-10.2.f 

Provide a concluding statement or 
section that follows from and 
supports the information or 
explanation presented (e.g., 

useful to aiding comprehension, 
skillfully include formatting, graphics, 
and multimedia. (W.9-10.2.a) 

Provide a concluding statement or 
section that clearly follows from and 
skillfully supports the information or 
explanation presented. (W.9-10.2.f) 

 

comprehension, include formatting, 
graphics, and multimedia. (W.9-
10.2.a) 

 Provide a concluding statement or 
section that follows from and supports 
the information or explanation 
presented. (W.9-10.2.f) 

when useful to aiding comprehension, 
somewhat effectively include 
formatting, graphics, and multimedia. 
(W.9-10.2.a) 

Provide a concluding statement or 
section that loosely follows from and 
so ineffectively supports the 
information or explanation presented. 
(W.9-10.2.f) 

 

comprehension, ineffectively include 
formatting, graphics, and multimedia. 
(W.9-10.2.a)  

Provide a concluding statement or 
section that does not follow from or 
support the information or 
explanation presented. (W.9-10.2.f) 
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Criteria 4 – Responses at this Level: 3 – Responses at this Level: 2 – Responses at this Level: 1 – Responses at this Level: 

articulating implications or the 
significance of the topic). 

Coherence, Organization, and 
Style 

The extent to which the response 
demonstrates clear and coherent 
writing in which the development, 
organization, and style are 
appropriate to task, purpose, and 
audience. 

CCSS.ELA-Literacy.W.9-10.4 

Produce clear and coherent writing 
in which the development, 
organization, and style are 
appropriate to task, purpose, and 
audience. 

Consistently demonstrate clear and 
coherent writing in which the 
development, organization, and style 
thoroughly and skillfully address the 
task, purpose, and audience. 

Demonstrate clear and coherent 
writing in which the development, 
organization, and style are 
appropriate to the task, purpose, and 
audience. 

Inconsistently demonstrate clear and 
coherent writing in which the 
development, organization, and style 
are appropriate to the task, purpose, 
and audience. 

Rarely demonstrate clear and 
coherent writing in which the 
development, organization, and style 
are appropriate to the task, purpose, 
and audience. 

Control of Conventions 

The extent to which the response 
demonstrates command of the 
conventions of standard English 
grammar and usage. 

CCSS.ELA-Literacy.L.9-10.1 

Demonstrate command of the 
conventions of standard English 
grammar and usage when writing 
or speaking. 

Demonstrate skillful command of 
conventions with no grammar or 
usage errors. 

Demonstrate command of 
conventions with occasional grammar 
or usage errors that do not hinder 
comprehension. 

Demonstrate partial command of 
conventions with several grammar or 
usage errors that hinder 
comprehension. 

Demonstrate insufficient command of 
conventions with frequent grammar 
or usage errors that make 
comprehension difficult. 

Control of Conventions 

The extent to which the response 
is spelled correctly. 

CCSS.ELA-Literacy.L.9-10.2 

Demonstrate command of the 
conventions of standard English 

Spell correctly with no errors. (L.9-
10.2.c) 

Often spell correctly with occasional 
errors that do not hinder 
comprehension. (L.9-10.2.c) 

Occasionally spell correctly with 
several errors that hinder 
comprehension. (L.9-10.2.c) 

Rarely spell correctly with frequent 
errors that make comprehension 
difficult. (L.9-10.2.c) 
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Criteria 4 – Responses at this Level: 3 – Responses at this Level: 2 – Responses at this Level: 1 – Responses at this Level: 

capitalization, punctuation, and 
spelling when writing. 

CCSS.ELA-Literacy.L.9-10.2.c 

Spell correctly. 

 A response that is a personal response and makes little or no reference to the task or text can be scored no higher than a 1.  

 A response that is totally copied from the text with no original writing must be given a 0.  

 A response that is totally unrelated to the task, illegible, incoherent, blank, or unrecognizable as English must be scored as a 0.  
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10.1 Performance Assessment Checklist 

Assessed Standards:         

 Does my writing… ✔ 

Content and Analysis Assess how point of view or purpose shapes the content and 
style of a text? (CCRA.R.6)  

Analyze how two or more texts address similar themes or 
topics? (CCRA.R.9)  

Identify a central idea from the text and analyze its 
development? (RL.9-10.2/RI.9-10.2)  

Provide examples to support analysis of the emergence and 
refinement of the central idea? (RL.9-10.2/RI.9-10.2)  

If necessary, include a brief summary of the text to frame 
the development and refinement of the central idea? (RL.9-
10.2/RI.9-10.2) 

 

Interpret, analyze, and evaluate narratives, poetry, and 
drama, aesthetically and ethically by making connections to: 
other texts, ideas, cultural perspectives, eras, personal 
events, and situations? (RL.9-10.11) 

 

Command of Evidence 
and Reasoning  

Develop the topic with well-chosen and relevant textual 
evidence? (W.9-10.2.b) 

 

Utilize textual evidence to support analysis, reflection, or 
research? (W.9-10.9.a/W.9-10.9.b) 

 

Coherence, Organization, 
and Style 

Introduce a topic? (W.9-10.2.a)  

Organize complex ideas, concepts, and information to make 
important connections and distinctions? (W.9-10.2.a) 

 

When useful to aiding comprehension, include formatting, 
graphics, and multimedia? (W.9-10.2.a) 

 

Provide a concluding statement or section that follows from 
and supports the explanation or analysis? (W.9-10.2.f) 

 

Demonstrate clear and coherent writing in which the 
development, organization, and style that are appropriate to 
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task, purpose, and audience? (W.9-10.4) 

Control of Conventions Demonstrate command of the conventions of standard 
English grammar and usage? (L.9-10.1) 

 

Demonstrate accurate spelling? (L.9-10.2.c)  
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