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9.1 Performance Assessment 

Introduction 

In this Performance Assessment, students demonstrate the skills and habits they have practiced 

throughout this module as they continue to analyze fiction and nonfiction texts, and craft a multi-

paragraph response to the Performance Assessment prompt. Students first read and analyze excerpts 

of “Letter Seven,” a new excerpt of Rainer Maria Rilke’s Letters to a Young Poet. Next, they consider 

how this text relates to central ideas and/or characters in either Karen Russell’s “St. Lucy’s Home for 

Girls Raised by Wolves” or William Shakespeare’s Romeo and Juliet. Students gather evidence to 

support their response to the following assessment prompt: Identify a specific phrase or central idea 

in paragraphs 4–9 of Rilke’s “Letter Seven.” Analyze how that phrase or central idea relates to one or 

more characters or central ideas in “St. Lucy’s Home for Girls Raised by Wolves” or Romeo and Juliet. 

After drafting their responses to the prompt, students have an opportunity to participate in peer 

revisions using the 9.1 Performance Assessment Text Analysis Rubric and Checklist. 

Detailed instructions for the four-lesson performance assessment follow the prompt. Each lesson is 

likely to last one class period. However, timing may vary depending on the scaffolding necessary to 

address student needs. 

This Performance Assessment will be assessed using the 9.1 Performance Assessment Text Analysis 

Rubric. 

 The Performance Assessment includes an optional extension activity in which students use quotes 

from Romeo and Juliet as the basis for further interpretation, analysis, and evaluation of module 

texts in relation to other texts, ideas, events, or situations in their lives or the world (RL.9-10.11).  

Standards 

Assessed Standard(s) 

CCRA.R.9 Analyze how two or more texts address similar themes or topics in order to build 

knowledge or to compare the approaches the authors take. 

RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development over 

the course of the text, including how it emerges and is shaped and refined by specific 

details; provide an objective summary of the text. 
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RL.9-10.3 Analyze how complex characters (e.g., those with multiple or conflicting motivations) 

develop over the course of a text, interact with other characters, and advance the plot 

or develop the theme.  

RL.9-10.11 Interpret, analyze, and evaluate narratives, poetry, and drama, aesthetically and 

ethically by making connections to: other texts, ideas, cultural perspectives, eras, 

personal events, and situations. 

RI.9-10.2 Determine a central idea of a text and analyze its development over the course of the 

text, including how it emerges and is shaped and refined by specific details; provide an 

objective summary of the text. 

RI.9-10.4 Determine the meaning of words and phrases as they are used in a text, including 

figurative, connotative, and technical meanings; analyze the cumulative impact of 

specific word choices on meaning and tone (e.g., how the language of a court opinion 

differs from that of a newspaper). 

W.9-10.2.a, 

c, f 

Write informative/explanatory texts to examine and convey complex ideas, concepts, 

and information clearly and accurately through the effective selection, organization, and 

analysis of content. 

a. Introduce a topic; organize complex ideas, concepts, and information to make 

important connections and distinctions; include formatting (e.g., headings), graphics 

(e.g., figures, tables), and multimedia when useful to aiding comprehension. 

c. Use appropriate and varied transitions to link the major sections of the text, create 

cohesion, and clarify the relationships among complex ideas and concepts. 

f. Provide a concluding statement or section that follows from and supports the 

information or explanation presented (e.g., articulating implications or the 

significance of the topic). 

Addressed Standard(s) 

W.9-10.6 Use technology, including the Internet, to produce, publish, and update individual or 

shared writing products, taking advantage of technology’s capacity to link to other 

information and to display information flexibly and dynamically.  

SL.9-10.1.b, 

c 

Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, 

building on others’ ideas and expressing their own clearly and persuasively. 

b. Work with peers to set rules for collegial discussions and decision-making (e.g., 

informal consensus, taking votes on key issues, presentation of alternate views), 

clear goals and deadlines, and individual roles as needed. 

c. Propel conversations by posing and responding to questions that relate the current 
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discussion to broader themes or larger ideas; actively incorporate others into the 

discussion; and clarify, verify, or challenge ideas and conclusions. 

L.9-10.4.a, b, 

c 

Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grades 9-10 reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word's 

position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate different meanings 

or parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy). 

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 

thesauruses), both print and digital, to find the pronunciation of a word or 

determine or clarify its precise meaning, its part of speech, or its etymology. 

L.9-10.5.a Demonstrate understanding of figurative language, word relationships, and nuances in 

word meanings. 

a. Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze 

their role in the text. 

 

Prompt 

Over the course of this module, you have read “Letter One” from Rainer Maria Rilke’s Letters to a Young 

Poet, “St. Lucy’s Home for Girls Raised by Wolves” by Karen Russell, and Romeo and Juliet by William 

Shakespeare. For this assessment, read paragraphs 4–9 of “Letter Seven” from Rilke’s Letters to a Young 

Poet and then write a multi-paragraph response to the following prompt: 

Identify a specific phrase or central idea in paragraphs 4–9 of Rilke’s “Letter Seven.” Analyze how that 

phrase or central idea relates to one or more characters or central ideas in “St. Lucy’s Home for Girls 

Raised by Wolves” or Romeo and Juliet. 

To answer the prompt, read paragraphs 4–9 of “Letter Seven” in Letters to a Young Poet and identify an 

important phrase or central idea that relates to characters or central ideas in either Karen Russell’s “St. 

Lucy’s Home for Girls Raised by Wolves” or William Shakespeare’s Romeo and Juliet. Review the texts as 

well as your notes, annotations, and tools. Refer specifically to statements you have made about the 

characters and/or central ideas in either of the texts that relate to the phrase or idea you have selected 

from Rilke’s “Letter Seven.” 
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High Performance Response 

High Performance Response(s) 

A High Performance Response should: 

 Identify a significant phrase or central idea from Rilke’s “Letter Seven.”  

 Demonstrate how Rilke’s phrase or treatment of a central idea relates to the characters and/or a 

central idea in either “St. Lucy’s Home for Girls Raised by Wolves” or Romeo and Juliet. 

 Include a clear introduction and conclusion to the response. 

A High Performance Response may include the following evidence in support of a multi-paragraph 

analysis. The texts are rich and support multiple central ideas, so High Performance Responses may vary 

widely: 

 Both Rilke’s “Letter Seven” and Russell’s “St. Lucy’s Home for Girls Raised by Wolves” deal with the 

central idea of individual versus group identification. Both authors explore the difficulties people 

face when they are unable to create their own individual identities. 

 Rilke makes it clear that people must first have a clear individual identity before they can 

successfully love another and establish a group identity. He says that people who attempt to 

establish relationships without first spending time understanding themselves will not be able to 

“tell whose outlines are whose” and will “thus no longer possess anything of their own” (Rilke, p. 

73). Rilke believes that people who do not have a strong individual identity will not be able to 

establish a strong identification with anyone else because they will not be able to distinguish their 

own beliefs and values from those of others. This is evident in Russell’s story, when, at a stage when 

everything should be “making sense,” Claudette discovers that she is “no longer certain of how the 

pack felt about anything” (Russell, p. 241). Claudette is not sure of her own “outline” (Rilke, p. 73) 

and she cannot distinguish the outlines of her individual identity from her group identification as 

either a member of the pack or as a member of human society. Russell demonstrates that Claudette 

has not fully integrated into human society when she forgets the steps to the Sausalito and does not 

have the skills needed to pass her “Adaptive Dancing test” (Russell, p. 244). At the same time, 

Claudette has lost her place in her wolf family and tells her first human lie when she says, “I’m 

home” (Russell, p. 246). In the end, Claudette “no longer possess[es] anything of [her] own” (Rilke, 

p. 73).  

 

 In “Letter Seven,” Rilke states, “[Y]oung people are so often and so disastrously wrong” in “fling[ing] 

themselves at each other when love takes hold of them … in all their messiness, disorder, 

bewilderment” (Rilke, p. 70). The lines suggest that when young people who are still in the process 

of becoming adults choose to enter into a serious romantic relationship, they often encounter 
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unforeseen problems that prove disastrous.  

 Rilke’s lines clearly apply to the characters of Romeo and Juliet in William Shakespeare’s Romeo and 

Juliet. Shakespeare introduces Juliet as a young girl who says of marriage, “It is an honour that I 

dream not of” (Act 1.3, line 67). Still, Romeo and Juliet meet and the two “fling themselves at each 

other when love takes hold of them” (Rilke, p. 70). This is clear when the two lovers promise 

themselves to each other almost as soon as they meet: Romeo tells Juliet, “My life were better 

ended by their [the Caupulets’] hate / Than death prorogued, wanting of thy love” (Shakespeare, 

Act 2.2, lines 77–78) and Juliet says, “My bounty is as boundless as the sea, / My love as deep; the 

more I give to thee, / The more I have, for both are infinite” (Shakespeare, Act 2.2, lines 133–135). 

The characters’ decision to wed proves to be “disastrously wrong” (Rilke, p. 70) and results not only 

in their own unhappiness and death, but in the unhappiness and death of many of the people 

around them. As Juliet says, their marriage is “too rash, too unadvised, too sudden” (Shakespeare, 

Act 2.2, line 118). In the end, they commit suicide, and many others, such as Mercutio, Tybalt, and 

County Paris, die as a result of Romeo and Juliet’s “death-marked love” (Shakespeare, Prologue, line 

9). This chaos and suffering is an example of the “messiness, disorder, [and] bewilderment” (Rilke, 

p. 70) that Rilke predicts as the consequence of young love. Romeo and Juliet were too young to 

understand the consequences of “flinging themselves at each other,” and the results were 

“disastrous” (Rilke, p. 70).  

 

Standard-Specific Demands of the Performance Assessment 

This Module Performance Assessment requires students to meet numerous demands required by the 

ELA/Literacy Standards for grades 9–10.  

Students’ deep engagement with these texts and practice with identifying textual evidence in support 

of inferences and claims provide a solid foundation for the demands of this assessment. Throughout 

this module students have examined how central ideas and complex characters develop over the course 

of a text. The Performance Assessment requires that students analyze how the authors of different 

texts treat similar topics (CCRA.R.9). Students may consider the relationship of Rilke’s ideas to similar 

ideas or to characters in “St. Lucy’s Home for Girls Raised by Wolves” or in Romeo and Juliet (RL.9-10.2, 

RL.9-10.3, RI.9-10.2, RI.9-10.4). In order to provide an accurate analysis, students must first determine 

the meaning of Rilke’s words in context and clarify the meaning of unknown or multiple-meaning words 

(RI.9-10.4, L.9-10.4.a-c). Students must also demonstrate their knowledge of figurative language in each 

text, interpreting figures of speech in context and analyzing the role of this language in the text (L.9-

10.5.a). 
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To satisfy the demands of the Performance Assessment, students must introduce the topic and organize 

complex ideas, concepts, and information to make important connections and distinctions. Students 

must also use appropriate and varied transitions to link the major sections of the text, create cohesion, 

and clarify the relationships among complex ideas and concepts. Finally, the Performance Assessment 

requires students to provide a concluding statement or section that follows from and supports the 

information or explanation presented (W.9-10.2.a, c, f).  

Preparation for the written component of this assessment requires students to participate in a range of 

collaborative discussions in which students build on each other’s ideas and express their own clearly and 

persuasively (SL.9-10.1.b, c). 

Process 

The Module Performance Assessment requires students to use the skills and habits they have 

developed over the course of the module to read and analyze an excerpt of a new text, “Letter Seven” 

of Rainer Maria Rilke’s Letters to a Young Poet. Students work in small groups to read and analyze 

paragraphs 4–9 of the letter and identify a specific phrase or central idea that relates to a central idea 

or characters from either “St. Lucy’s Home for Girls Raised by Wolves” or Romeo and Juliet. Students 

then draft a multi-paragraph response and use the peer review process to revise and strengthen their 

responses.  

 

Lesson 1 

Post and introduce the Performance Assessment prompt for student reference. Distribute and explain 

the Performance Assessment Synthesis Tool.  

Working in small groups, students read and annotate one of the following excerpts of “Letter Seven” 

from Rainer Maria Rilke’s Letters to a Young Poet. Students use the first column of the Performance 

Assessment Synthesis Tool to record specific phrases or evidence related to important ideas they notice 

in the excerpt.  

 Paragraphs 4–5 (from “And you should not let yourself be confused” to “human lives are as yet 

barely large enough”) 

 Paragraphs 6–7 (from “But this is what young people” to “depths of their already buried solitude”) 

 Paragraphs 8–9 (from “They act out of mutual helplessness” to “That would be much”) 

Distribute the excerpts evenly among the groups; more than one group may be assigned the same 
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excerpt. 

Instruct students to record on chart paper meaningful phrases or important ideas they noticed in the 

paragraphs they read. Students then participate in a “gallery walk” in which student groups rotate 

around the room, viewing specific phrases and ideas other groups noted from their own reading. 

Students may add comments and new ideas and phrases to other groups’ chart paper during the gallery 

walk, and should pause to record meaningful phrases and important ideas in the first column of the 

Performance Assessment Synthesis Tool. When students return to their group’s original chart paper, 

they review and discuss new comments and evidence other students added during the gallery walk. 

Lead a brief, whole-class discussion of student responses to identify meaningful phrases and determine 

central ideas from paragraphs 4–9. 

For homework, students read paragraphs 4–9 of “Letter Seven” and look up the definitions of new or 

unfamiliar words, choosing the definition that makes the most sense in context and writing a brief 

definition above or near the word in the text. Students also expand their annotations of paragraphs 4–9 

of “Letter Seven” and add new phrases and ideas to the first column of their Performance Assessment 

Synthesis Tools.  

Lesson 2  

In small groups, students review and share their expanded annotations, additions to their Performance 

Assessment Synthesis Tools, and the vocabulary they defined for homework. Students then complete 

the second and third columns of their Performance Assessment Synthesis Tools. Instruct students to 

review their annotations, notes, and tools from 9.1.1 and 9.1.3 to gather evidence that relates central 

ideas or characters from “St. Lucy’s Home for Girls Raised by Wolves” and Romeo and Juliet to each 

phrase or central idea they identified in Rilke’s “Letter Seven.” 

 Students will likely have selected different phrases and ideas from “Letter Seven.” Encourage 

students to work independently to complete the second and third columns of their Performance 

Assessment Synthesis Tools, conferring with their group members as necessary to clarify or refine 

their understandings of Rilke and possible connections to “St. Lucy’s Home for Girls Raised by 

Wolves” and Romeo and Juliet. 

Lead a brief share-out of connections between Rilke’s “Letter Seven” and “St. Lucy’s Home for Girls 

Raised by Wolves” or Romeo and Juliet.  

 If necessary, consider devoting some class time to reviewing the writing skills and habits students 

have been developing throughout this module. It may be necessary to revisit structural 

expectations such as how to develop an introduction and a conclusion, as well as formal language 

expectations such as the conventions of English grammar, capitalization, punctuation, and spelling.  

For homework, students continue to gather evidence from “St. Lucy’s Home for Girls Raised by Wolves” 
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and Romeo and Juliet that relates to each selected phrase or central idea from “Letter Seven” before 

selecting the phrase or idea they will use as the basis for their response to the Performance 

Assessment. 

 

Lesson 3 

Students review relevant evidence gathered in the previous lesson and for homework and confirm their 

choice of a focus phrase or idea from Rilke, and then independently write a first draft of their 

responses. Remind students to use Module 9.1 vocabulary wherever possible in their responses. 

For homework, students continue to develop their drafts. 

Lesson 4 

Students self-review or peer-review using the 9.1 Performance Assessment Text Analysis Rubric and 

Checklist. Students use this review to strengthen and refine the responses they drafted in the previous 

lesson. Students edit, revise, and rewrite as necessary, ensuring their analysis is clear, accurate, and 

effectively supported by textual evidence. If time permits, encourage student volunteers to share what 

they wrote about. 

 Consider incorporating collaborative technologies such as Google Drive or Track Changes in the 

revision and editing process (W.9-10.6). 

Extension Activity 

 Consider completing the following additional activity to guide students to further interpret, analyze, 

and evaluate texts by making connections to: other texts, ideas, cultural perspectives, eras, 

personal events, and situations (RL.9-10.11). Post or project the following prompt and quotes. 

Instruct students to form small groups to read the prompt and quotes aloud, discussing the 

contextual meaning of each quote.  

Instruct students to select one of the quotes and respond independently in writing to the prompt:  

Over the course of this module, you have read Romeo and Juliet. Choose one of the quotes from the 

list below and respond to one of the following prompts. In your response, be sure to explain what the 

quote means in its original context, citing textual evidence to support your explanation. 

 “He that is stricken blind cannot forget / The precious treasure of his eyesight lost” (Act 1.1, lines 

230–231) 

 “Call me but love and I’ll be new baptized. / Henceforth I never will be Romeo.” (Act 2.2, lines 50-
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51) 

 “’Tis but thy name that is my enemy.” (Act 2.2, line 38) 

 “This day’s black fate on more days doth depend, / This but begins the woe others must end.” (Act 

3.1, lines 121–122) 

How does this quote relate to other texts you have read outside of this module? 

How does this quote relate to other ideas, events, or situations in your life or the world? 

Student responses may be used as the basis for small group or whole-class discussion, or for a formal 

written assessment. 
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Performance Assessment Synthesis Tool 

Name:  Class:  Date:  

 

Directions: As you read and discuss “Letter Seven” from Letters to a Young Poet, by Rainer Maria Rilke, 
use the first column to note specific phrases and central ideas from paragraphs 4–9. Use the second 
column to paraphrase or explain the phrase or central idea. Use the third column to explain how the 
phrase or idea relates to “St. Lucy’s Home for Girls Raised by Wolves” or Romeo and Juliet.   

 

Phrase or Central Idea(s) Explanation of Phrase or Evidence 
of Central Idea 

Connection to “St. Lucy’s Home for 
Girls Raised by Wolves” or Romeo 
and Juliet 
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Model Performance Assessment Synthesis Tool 

Name:  Class:  Date:  

 

Directions: As you read and discuss “Letter Seven” from Letters to a Young Poet, by Rainer Maria Rilke, 
use the first column to note specific phrases and central ideas from paragraphs 4–9. Use the second 
column to paraphrase or explain the phrase or central idea. Use the third column to explain how the 
phrase or idea relates to “St. Lucy’s Home for Girls Raised by Wolves” or Romeo and Juliet.   

 

 The Model Performance Assessment Synthesis Tool is not an exhaustive list of all possible student 

responses.  

Phrase or Central Idea(s) Explanation of Phrase or Evidence 
of Central Idea 

Connection to “St. Lucy’s Home for 
Girls Raised by Wolves” or Romeo 
and Juliet 

Individual versus group 
identification 

Rilke says people must first 
establish an individual identity 
before they can establish an 
identification with someone else 
and love someone else:  

“Loving does not at first mean 
merging, surrendering, and uniting 
with another person … it is a high 
inducement for the individual to 
ripen, to become something in 
himself” (Rilke, p. 69). 

 

It was hard for the girls at St. Lucy’s 
to establish individual identities 
because they first understood 
themselves as members of a pack. 
The first line of the story uses the 
first person plural, “our,” to 
describe the events, saying, “At 
first, our pack was all hair and snarl 
and floor-thumping joy” (Russell, p. 
225).  

The initial period of adjustment is 
told from the pack’s point of view; 
gradually, Russell develops 
Claudette’s point of view and the 
events are told from an individual’s 
perspective.  

The story concludes with 
Claudette’s report of her visit 
home, when she tells her “first 
human lie. “‘I’m home’” (Russell, p. 
246). The closing line demonstrates 
the price that Claudette has paid 
for her individual identification and 
her loss of group identification as a 
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Phrase or Central Idea(s) Explanation of Phrase or Evidence 
of Central Idea 

Connection to “St. Lucy’s Home for 
Girls Raised by Wolves” or Romeo 
and Juliet 

member of a pack and a family. 

Romeo and Juliet were never 
portrayed as individuals; they were 
either members of their families or 
people in love. Each is willing to 
renounce their name for the other. 
In Act 2.2, Juliet tells Romeo, “doff 
thy name, / And for thy name, 
which is no part of thee, / Take all 
myself” (Shakespeare, Act 2.2, lines 
47–49), to which Romeo responds, 
“I take thee at thy word. / Call me 
but love and I’ll be new baptized” 
(Shakespeare, Act 2.2, lines 49–50) 

“[Y]oung people, who are 
beginners in everything, are 
not yet capable of love: it is 
something they must learn” 
(Rilke, pp. 68–69). 

Young people do not yet know 
enough to be able to love truly. 
They must learn to do so.  

Evidence for Rilke’s statement: 
Romeo and Juliet thought they 
loved each other, but they did not 
take the time to learn how to 
merge their love for each other 
with their love for their families. 
Juliet warns Romeo that their 
sudden love “is too rash, too 
unadvised, too sudden” 
(Shakespeare, Act 2.2, line 118). 
Nonetheless, Romeo and Juliet 
exchange vows and manage to 
marry without their families’ 
knowledge. Their secret 
relationship has many unintended 
consequences, including the death 
of both Romeo and Juliet. 

Evidence against Rilke’s statement: 
Romeo and Juliet’s ability to love is 
evident from when they first meet 
and fall in love. Romeo refers to 
Juliet as “the sun” (Shakespeare, 
Act 2.2, line 3), while Juliet speaks 
of Romeo’s “perfection” 
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Phrase or Central Idea(s) Explanation of Phrase or Evidence 
of Central Idea 

Connection to “St. Lucy’s Home for 
Girls Raised by Wolves” or Romeo 
and Juliet 

(Shakespeare, Act 2.2, line 46). 
They exchange vows of love and 
ignore their families’ “ancient 
grudge” (Shakespeare, Prologue, 
line 3) to marry each other, and 
made many sacrifices to be 
together. Each would rather die 
than live without the other, 
resulting in the play’s tragic end. 

“Loving does not at first mean 
merging, surrendering, and 
uniting with another person” 
(Rilke, p. 69) 

 

Love is not about becoming one 
with another person. 

Romeo and Juliet surrendered 
themselves to each other before 
they understood themselves as 
individuals. For example, Juliet says 
to Romeo, “Deny thy father and 
refuse thy name, / Or, if thou wilt 
not, be but sworn my love, / And 
I’ll no longer be a Capulet” 
(Shakespeare, Act 2.2, lines 34–36), 
showing how she was willing to 
change to become one with 
Romeo.  

“[Y]oung people …. fling 
themselves at each other … in 
all their messiness, disorder, 
bewilderment” (Rilke, p. 70) 

 

 

 

 

 

Young people come together too 
quickly and easily, when they are 
still unformed and confused. 

Romeo and Juliet “fl[u]ng 
themselves at each other” without 
thinking through how to solve the 
problems confronting them (Rilke, 
p. 70). As a result of their “too 
rash, too unadvised, too sudden” 
(Shakespeare, Act 2.2, lines 118) 
marriage, they both are lost to 
each other. Others die as well: 
Mercutio, Tybalt, and County Paris 
all die as a result of Romeo and 
Juliet’s “death-marked love” 
(Shakespeare, Prologue, line 9). 

Mirabella “fling[s]” herself at 
Claudette, who is repelled by 
Mirabella’s “messiness, disorder, 
bewilderment” (Rilke, p. 70) and 
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Phrase or Central Idea(s) Explanation of Phrase or Evidence 
of Central Idea 

Connection to “St. Lucy’s Home for 
Girls Raised by Wolves” or Romeo 
and Juliet 

general inability to adjust to their 
new culture “on the same 
timetable” as the rest of the pack 
(Russell, p. 230).  

“[A]n unfruitful confusion, out 
of which nothing more can 
come … but a bit of disgust, 
disappointment, and poverty” 
(Rilke, p. 71). 

 

To surrender oneself in love too 
early results only in sadness, 
confusion and loss. 

Rather than acknowledging her 
sister, Claudette rejects Mirabella, 
who is formally expelled from St. 
Lucy’s. Mirabella and Claudette 
both lose a valuable friendship and 
their connection to the pack (for 
different reasons—Mirabella is 
expelled and leaves her sisters, 
while Claudette tries so hard to 
adjust to human society that she 
can no longer connect with her 
wolf family). Claudette discovers 
“disgust [and] disappointment” 
(Rilke, p. 71) when she returns 
home, seeing her family eating a 
bull moose, noticing her “lolling 
cousins,” and observing her uncle, 
who “drop[s] a thighbone from his 
mouth” (Russell, p. 246). 

“But how can they, who have 
already flung themselves 
together and can no longer tell 
whose outlines are whose, 
who thus no longer possess 
anything of their own…?” 
(Rilke, p. 73). 

 

If people form attachments to 
others before they have a strong 
individual identity, they will not 
establish an individual identity 
later. 

 

Neither Mirabella nor Claudette 
has a clear identity as individuals; 
Mirabella cannot establish an 
identity outside of the pack. 
Claudette is not clear about her 
place in either human or wolf 
society and does not have a strong 
identity as an individual, 
independent of either society.  

Romeo and Juliet fall in love and 
believe that they cannot live 
without each other. They do not 
have a strong enough sense of 
themselves as individuals to 
“possess anything of their own” 
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Phrase or Central Idea(s) Explanation of Phrase or Evidence 
of Central Idea 

Connection to “St. Lucy’s Home for 
Girls Raised by Wolves” or Romeo 
and Juliet 

(Rilke, p.73). 

“[I]f … they [young people who 
have flung themselves 
together] try to escape the 
convention that is approaching 
them … they fall into the 
clutches of some less obvious 
but just as deadly conventional 
solution” (Rilke, p. 73). 

When people try to establish 
relationships with other people, 
without having established strong 
identifications as individuals, they 
often try to escape the 
conventional outcomes but find 
themselves trapped in some other 
way. 

 

 

All of the characters in “St. Lucy’s 
Home for Girls Raised by Wolves” 
try to escape one type of 
convention and fall, instead, “into 
the clutches of some less obvious 
but just as deadly conventional 
solution” (Rilke, p. 73). The 
werewolf parents try to help their 
children escape from the 
conventions of wolf society that 
would have made the girls 
outcasts, by sending them to St. 
Lucy’s in order to become 
“naturalized citizens of human 
society” (Russell, p. 227). In the 
process, their children lose their 
identification with their wolf 
society and their families. 
Mirabella tries to escape the 
conventions of St. Lucy’s. In the 
process, she is expelled from the 
school and loses all contact with 
her pack. Claudette tries to escape 
the conventions of wolf society in 
order to join human society, but 
she does not succeed entirely, as is 
evident at the Debutante Dance 
when she cannot complete the 
Sausalito. She also loses her sense 
of being a member of a family. On 
her return home, when she tells 
her “first human lie” (Russell, p. 
246), another type of convention, 
she mentions her “littlest brother,” 
who is later “successfully 
rehabilitated” and becomes “a 
dour, balding children’s book 
author” (Russell, p. 246), which is 

http://creativecommons.org/licenses/by-nc-sa/3.0/


NYS Common Core ELA & Literacy Curriculum  Grade 9 • Module 1 • Performance Assessment 

 

 

File: 9.1 Performance Assessment, v2 Date: 8/31/14 

Classroom Use: Starting 9/2014  

© 2014 Public Consulting Group. This work is licensed under a  

Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License 

http://creativecommons.org/licenses/by-nc-sa/3.0/ 

16 

 

 

Phrase or Central Idea(s) Explanation of Phrase or Evidence 
of Central Idea 

Connection to “St. Lucy’s Home for 
Girls Raised by Wolves” or Romeo 
and Juliet 

yet another example of a “deadly 
conventional solution” (Rilke, p. 
73). 

Romeo and Juliet want to escape 
the conventions set by their 
feuding families. Juliet wants to 
escape the convention of marriage 
to a man selected by her parents. 
In their efforts to escape these 
conventions, Romeo and Juliet fall 
into the “less obvious but just as 
deadly conventional solution” 
(Rilke, p. 73) of a secret marriage, 
the consequences of which 
eventually lead them to commit 
suicide.  
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9.1 Module Performance Assessment 
 

Text-Based Response 
 

Your Task: Based on your reading of “Letter Seven” from Rainer Maria Rilke’s Letters to a Young Poet 
and “St. Lucy’s Home for Girls Raised by Wolves” or Romeo and Juliet, respond to the following 
prompt: 

Identify a specific phrase or central idea in paragraphs 4–9 of Rilke’s “Letter Seven.” Analyze how 

that phrase or central idea relates to one or more characters or central ideas in “St. Lucy’s Home 

for Girls Raised by Wolves” or Romeo and Juliet.  

Your response will be assessed using the 9.1 Performance Assessment Text Analysis Rubric. 
 

Guidelines 

Be sure to: 

 Closely read the prompt 

 Organize your ideas and evidence 

 Develop a claim that responds directly to all parts of the prompt 

 Cite strong and thorough textual evidence to support your analysis 

 Follow the conventions of standard written English 

 

CCSS: CCRA.R.9, RL.9-10.2, RL.9-10.3, RI.9-10.2, RI.9-10.4, W.9-10.2.a, c, f 

Commentary on the Task: 

This task measures CCRA.R.9 because it demands that students: 

 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare 

the approaches the authors take. 

This task measures RL.9-10.2 because it demands that students: 

 Determine a theme or central idea of a text and analyze in detail its development over the course of the 

text, including how it emerges and is shaped and refined by specific details; provide an objective summary 

of the text. 

This task measures RL.9-10.3 because it demands that students: 

 Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the 

course of a text, interact with other characters, and advance the plot or develop the theme.  

This task measures RI.9-10.2 because it demands that students:  

 Determine a central idea of a text and analyze its development over the course of the text, including how it 

emerges and is shaped and refined by specific details. 

This task measures RI.9-10.4 because it demands that students: 
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 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, 

and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., 

how the language of a court opinion differs from that of a newspaper). 

This task measures W.9-10.2.a, c, f because it demands that students: 

 Write informative/explanatory texts to examine and convey complex ideas, concepts, and information 

clearly and accurately through the effective selection, organization, and analysis of content. 

o Introduce a topic; organize complex ideas, concepts, and information to make important 
connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), 
and multimedia when useful to aiding comprehension. 

o Use appropriate and varied transitions to link the major sections of the text, create cohesion, and 
clarify the relationships among complex ideas and concepts. 

o Provide a concluding statement or section that follows from and supports the information or 
explanation presented (e.g., articulating implications or the significance of the topic). 
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9.1 Performance Assessment Text Analysis Rubric        /    (Total Points) 
Criteria 4 – Responses at this Level: 3 – Responses at this Level: 2 – Responses at this Level: 1 – Responses at this Level: 

Content and Analysis 

The extent to which the response 
analyzes how two or more texts 
address similar themes or topics in 
order to build knowledge or to 
compare the approaches the authors 
take. 

CCSS.ELA-Literacy.CCRA.R.9 

Analyze how two or more texts address 
similar themes or topics in order to build 
knowledge or to compare the approaches 
the authors take. 

Skillfully analyze how two or more texts 
address similar themes or topics. 

Accurately analyze how two or more texts 
address similar themes or topics. 

With partial accuracy, analyze how two 
or more texts address similar themes 
or topics. 

Inaccurately analyze how two or more 
texts address similar themes or topics. 

Content and Analysis 

The extent to which the response 
determines a central idea of a text 
and analyzes its development over 
the course of the text, including how 
it emerges and is shaped and refined 
by specific details; provides an 
objective summary of a text. 

CCSS.ELA-Literacy.RL.9-10.2 

CCSS.ELA-Literacy.RI.9-10.2 

Determine a central idea of a text and 
analyze in detail its development over 
the course of the text, including how 
it emerges and is shaped and refined 
by specific details; provide an 
objective summary of the text. 

Precisely determine the central idea of a 
text and skillfully analyze its 
development by providing precise and 
sufficient examples of the central idea’s 
emergence and refinement; (when 
necessary) provide a concise and 
accurate objective summary of a text. 

Accurately determine the central idea of a 
text and analyze its development by 
providing relevant and sufficient 
examples of the central idea’s emergence 
and refinement; (when necessary) 
provide an accurate objective summary of 
a text. 

Determine the central idea of a text 
and with partial accuracy, analyze its 
development by providing relevant but 
insufficient examples of a central idea’s 
emergence and refinement; (when 
necessary) provide a partially accurate 
and somewhat objective summary of a 
text. 

Inaccurately determine the central idea 
of a text. Provide no examples or 
irrelevant and insufficient examples of 
the central idea’s emergence and 
refinement; (when necessary) provide a 
lengthy, inaccurate, or subjective 
summary of a text. 
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Content and Analysis 

The extent to which the response 
analyzes how complex characters 
develop over the course of a text, 
interact with other characters, and 
advance the plot or develop the 
theme. 

CCSS.ELA-Literacy.RL.9-10.3 

Analyze how complex characters (e.g., 
those with multiple or conflicting 
motivations) develop over the course 
of a text, interact with other 
characters, and advance the plot or 
develop the theme. 

Skillfully analyze how complex 
characters develop over the course of a 
text, interact with other characters, and 
advance the plot or develop the theme. 

 

Analyze how complex characters develop 
over the course of a text, interact with 
other characters, and advance the plot or 
develop the theme. 

 

With partial accuracy, analyze how 
complex characters develop over the 
course of a text, interact with other 
characters, and advance the plot or 
develop the theme. 

 

Inaccurately analyze how complex 
characters develop over the course of a 
text, interact with other characters, and 
advance the plot or develop the theme. 

 

Content and Analysis 

The extent to which the response 
interprets, analyzes, and evaluates 
narratives, poetry, and drama, 
aesthetically and ethically by making 
connections to: other texts, ideas, 
cultural perspectives, eras, personal 
events, and situations. 

CCSS.ELA-Literacy.RL.9-10.11 

Interpret, analyze, and evaluate 
narratives, poetry, and drama, 
aesthetically and ethically by making 
connections to: other texts, ideas, 
cultural perspectives, eras, personal 
events, and situations. 

Skillfully interpret, analyze, and evaluate 
narratives, poetry, and drama, 
aesthetically and ethically by making 
deep and meaningful connections to: 
other texts, ideas, cultural perspectives, 
eras, personal events, and situations. 

Accurately interpret, analyze, and 
evaluate narratives, poetry, and drama, 
aesthetically and ethically by making 
meaningful connections to: other texts, 
ideas, cultural perspectives, eras, 
personal events, and situations. 

With partial accuracy, interpret, 
analyze, and evaluate narratives, 
poetry, and drama, aesthetically and 
ethically by making relevant 
connections to: other texts, ideas, 
cultural perspectives, eras, personal 
events, and situations. 

Inaccurately interpret, analyze, and 
evaluate narratives, poetry, and drama, 
aesthetically and ethically by making few 
or irrelevant connections to: other texts, 
ideas, cultural perspectives, eras, 
personal events, and situations. 

Content and Analysis 

The extent to which the response 
determines the contextual meanings 
of words and phrases, including 
figurative, connotative, and technical 
meanings; analyzes the cumulative 

Precisely determine the contextual 
meanings of words and phrases, 
including figurative, connotative, and 
technical meanings; skillfully analyze the 
cumulative impact of specific word 
choices on meaning and tone. 

Accurately determine the contextual 
meanings of words and phrases, including 
figurative, connotative, and technical 
meanings; accurately analyze the 
cumulative impact of specific word 
choices on meaning and tone. 

With partial accuracy, determine the 
contextual meanings of words and 
phrases; with partial accuracy, analyze 
the cumulative impact of specific word 
choices on meaning and tone.  

Inaccurately determine the contextual 
meanings of words and phrases; 
inaccurately analyze the cumulative 
impact of specific word choices on 
meaning and tone. 
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impact of specific word choices on 
meaning and tone. 

CCSS.ELA-Literacy.RI.9-10.4 

Determine the meaning of words and 
phrases as they are used in a text, 
including figurative, connotative, and 
technical meanings; analyze the 
cumulative impact of specific word 
choices on meaning and tone (e.g., 
how the language of a court opinion 
differs from that of a newspaper). 

Coherence, Organization, and Style  

The extent to which the response 
introduces a topic, organizes complex 
ideas, concepts, and information to 
make important connections and 
distinctions; includes formatting, 
graphics, and multimedia when useful to 
aiding comprehension. 

CCSS.ELA-Literacy.W.9-10.2 

Write informative/explanatory texts 
to examine and convey complex 
ideas, concepts, and information 
clearly and accurately through the 
effective selection, organization, and 
analysis of content. 

CCSS.ELA-Literacy.W.9-10.2.a 

Introduce a topic; organize complex 
ideas, concepts, and information to 
make important connections and 
distinctions; include formatting (e.g., 
headings), graphics (e.g., figures, 
tables), and multimedia when useful 
to aiding comprehension. 

The extent to which the response 
uses appropriate and varied 
transitions to link the major sections 

Skillfully introduce a topic; effectively 
organize complex ideas, concepts, and 
information to make important 
connections and distinctions; skillfully 
include formatting, graphics, and 
multimedia when useful to aiding 
comprehension. (W.9-10.2.a) 

Skillfully use appropriate and varied 
transitions to link the major sections of 
the text, create cohesion, and clarify the 
relationships among complex ideas and 
concepts. (W.9-10.2.c) 

Provide a concluding statement or 
section that clearly follows from and 
skillfully supports the information or 
explanation presented. (W.9-10.2.f)  

Introduce a topic; organize complex ideas, 
concepts, and information to make 
important connections and distinctions; 
include formatting, graphics, and 
multimedia when useful to aiding 
comprehension. (W.9-10.2.a) 

Effectively use appropriate and varied 
transitions to link the major sections of 
the text, create cohesion, and clarify the 
relationships among complex ideas and 
concepts. (W.9-10.2.c) 

Provide a concluding statement or section 
that follows from and supports the 
information or explanation presented. 
(W.9-10.2.f) 

Somewhat effectively introduce a 
topic; organize complex ideas, 
concepts, and information, making 
partial connections and limited 
distinctions; somewhat effectively 
include formatting, graphics, and 
multimedia when useful to aiding 
comprehension. (W.9-10.2.a) 

Somewhat effectively use transitions, 
or use unvaried transitions to link the 
major sections of the text, creating 
limited cohesion or clarity in the 
relationships among complex ideas and 
concepts. (W.9-10.2.c)  

Provide a concluding statement or 
section that loosely follows from and 
so ineffectively supports the 
information or explanation presented. 
(W.9-10.2.f) 

Lack a clear topic; illogically arrange 
ideas, concepts and information, failing 
to make connections and distinctions; 
ineffectively include formatting, 
graphics, and multimedia when useful to 
aiding comprehension. (W.9-10.2.a) 

Ineffectively use transitions to link the 
major sections of the text, creating 
incoherent or unclear relationships 
among complex ideas and concepts. 
(W.9-10.2.c) 

Provide a concluding statement or 
section that does not follow from or 
support the information or explanation 
presented. (W.9-10.2.f) 
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of the text, create cohesion, and 
clarify the relationships among 
complex ideas and concepts. 

CCSS.ELA-Literacy.W.9-10.2.c 

Use appropriate and varied transitions 
to link the major sections of the text, 
create cohesion, and clarify the 
relationships among complex ideas 
and concepts. 

The extent to which the response 
provides a concluding statement or 
section that follows from and 
supports the information or 
explanation presented (e.g., 
articulating implications or the 
significance of the topic). 

CCSS.ELA-Literacy.W.9-10.2.f 

Provide a concluding statement or 
section that follows from and 
supports the information or 
explanation presented (e.g., 
articulating implications or the 
significance of the topic). 

 A response that is a personal response and makes little or no reference to the task or text can be scored no higher than a 1.  

 A response that is totally copied from the text with no original writing must be given a 0.  

 A response that is totally unrelated to the task, illegible, incoherent, blank, or unrecognizable as English must be scored as a 0.  
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9.1 Performance Assessment Text Analysis Checklist 

 

Assessed Standards:        
 

 Does my writing… ✔ 

Content and Analysis Analyze how two or more texts address similar themes or 
topics? (CCRA.R.9) 

 

 Identify a central idea from the text and analyze its 
development? (RL.9-10.2, RI.9-10.2) 

 

 Provide examples of how a central idea emerges and is 
shaped and refined by specific details? (RL.9-10.2, RI.9-10.2) 

 

 If necessary, include a brief summary of the text to frame 
the development and refinement of the central idea?  
(RL.9-10.2, RI.9-10.2) 

 

 Analyze how complex characters develop over the course of 
a text, interact with other characters, and advance the plot 
or develop the theme? (RL.9-10.3) 

 

 Determine the meaning of words and phrases as they are 
used in the text, including figurative, connotative, and 
technical meanings? (RI.9-10.4) 

 

 Analyze the cumulative impact of specific word choices on 
meaning and tone? (RI.9-10.4) 

 

 Interpret, analyze, and evaluate narratives, poetry, and 
drama, aesthetically and ethically by making connections to: 
other texts, ideas, cultural perspectives, eras, personal 
events, and situations? (RL.9-10.11) 

 

Coherence, Organization, 
and Style 

Introduce a topic? (W.9-10.2.a) 
 

 Organize complex ideas, concepts, and information to make 
important connections and distinctions? (W.9-10.2.a) 

 

 When useful to aiding comprehension, include formatting, 
graphics, and multimedia? (W.9-10.2.a) 

 

 Use appropriate and varied transitions to link the major 
sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts? (W.9-
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10.2.c) 

 Provide a concluding statement or section that follows from 
and supports the explanation or analysis? (W.9-10.2.f) 
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