April 2018

Curriculum, Assessment, and Instruction
Dr. Fatima Morrell, Assistant Superintendent
Our Vision: Through a commitment to equity and excellence, all students will receive a rigorous instructional program which
prepares them to compete successfully, and contribute responsibly in a global society.

Theory of Action: If we cultivate a culture and environment that fully supports collaboration, shared responsibility, and
continuous improvement that is focused on elevating instruction and best practices in all disciplines, then we will strengthen
teaching/learning, share accountability, and promote academic success for all students in all content areas in meaningful ways.

Assistant Superintendent Highlights

“For the Love of Language”
Greetings colleagues and welcome to spring!
As a linguist, I have always been intrigued with language acquisition and the myriad of skills involved in speaking
multiple languages. I also give much credit to our resilient Multilingual Learners (MLLs) who must navigate our
monolingual educational structure and all the challenges that process entails. In this April issue of the CAI News, we
are honored and thrilled that we were able to sit down with our colleague, Nadia Nashir, Assistant Superintendent for
Multilingual Education, who was so gracious in sharing her expertise on language acquisition, best practices for MLLs,
available resources, and challenges as well as opportunities.
CAI: Can you please share with us some of the current most significant successes and challenges of our
Multilingual Learners (MLLs)?
Mrs. Nashir: There was a time in BPS when some educators considered Multilingual learners, especially those who did
not yet know English to be a big problem, mostly because they did not know how to meet their needs, nor did they
believe it was their responsibility.
Over the last few years I noticed a mental shift when it comes to multilingual
learners. Educators are recognizing that we are all responsible for the teaching and learning of multilingual learners and
the responsibility does not fall solely on the ENL teacher.
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I would consider a major challenge for MLLs is catching up with their peers in content areas, such as mathematics,
science, social studies, while simultaneously developing academic language proficiency and literacy skills in English.
Multilingual learners have double the work. We must ensure that all of our MLLs graduate from high school and have
an opportunity for a better tomorrow.
Another challenge is learning more effective ways to communicate, engage, and empower our MLL families. We want
our families to feel confident navigating through our school system, identifying the best school match for their child,
connecting with supports that can help their child (academically, emotionally, and socially) and how to effectively
advocate for their child in the classroom.
CAI: What are some of the best practices for addressing the needs of Multilingual Learners and their families?
Mrs. Nashir: According to the longitudinal research by Collier and Thomas (2009), two-way dual language programs
produce the highest long-term academic success for MLLs because it allows students to continue age-appropriate
development in all school subjects and to maintain native-speaker-like rates of cognitive development through first
language instruction while they are acquiring academic English. In the BPS, we currently have dual language
programs (Spanish) in the primary grades and they can be found in seven of our elementary schools. The other model
that has shown long-term success for MLLs is a quality ENL content program (Integrated ENL). This is where the ENL
teacher teams up with the grade-level content area teacher, both teachers understanding second language acquisition
processes, sociocultural support and the importance of incorporating bicultural curricular learning. This model is only
beneficial in a social setting that deliberately brings students working together cooperatively and collaboratively,
including interactive negotiation of meaning and equally shared academic tasks. I have heard from some well-meaning
ENL and General Education teachers that students would benefit if they were able to “pull” MLLs and work on the
basics. Students who are pulled/separated from grade-level classes for most of the school day for several years do
not know the level of cognitive and academic work that is expected at their grade level and with time students may
develop lower goals for their own academic achievement. It is well documented how ability grouping, tracking, and
other forms of segregation can lead to students not believing in themselves. Students start to believe they do not have
what it takes or the self-efficacy to achieve in and out of school. School leaders must include consistent, continuous
grade level/common planning time in their master schedule when co-teaching is the instructional and professional
expectation. The Division of Multilingual Education is working with CAI, Special Education, and the Regional Bilingual
Education Resource Network to develop a guidance handbook on effective co-teaching models. The handbook and a
series of professional development trainings will be available in the Fall of 2018.
CAI: What are some of the readily available resources within our District that support Multilingual Learners?
Mrs. Nashir: Superintendent Cash and his cabinet understand the needs and the potential of our MLLs. Thus, we
have been able to restructure the Division of Multilingual and increase resources to schools, students and families. For
example, since 2015 we have been able to increase the number of ENL teachers, bilingual teachers, multilingual
teacher aides and assistants, and district level administrators and coaches to support administrators, teachers and
students. Additionally, we have been able to increase support for our families by ensuring they have access to
translators and interpreters with the Cultural Resource Specialists that represent our top 7 languages (located at 33
Ash Street), through the Refugee School Impact Grant we were able to hire Academic Coaches that represent the top
7 languages and they work directly with students and support families when attending a new school. Our Division’s
social worker and guidance counselor play an integral role in ensuring our students academic, social and emotional
needs are met. Educators should visit our Division’s website for guidance/handbooks on Parent Engagement, Bilingual
Education, Language Access, and to request support by completing a form and a member of my team will contact
them.
CAI: What are the best practices for development of literacy skills with our MLLs and how do these practices
support all learners?
Mrs. Nashir: In many classrooms, the literacy strengths, and needs of Multilingual Learners and English-only peers are
more similar than they are different. When developing skills for students in need of early literacy development, it is
essential that our teachers frequently assess skills of students, establish new goals, and increase the complexity of the
texts they read. Learning academic English, oral and written, is an instructional priority for all students. In the Division,
we are known to say, “What is good for MLLs, is good for all learners!” Many effective instructional strategies for MLLs
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are also equally effective for all students. For example, BPS Chief Academic Officer Anne Botticelli recently shared
BPS Literacy Instructional Priorities for all students at every grade level:
1. Teachers use District materials effectively and with skilled fidelity.
2. All students have opportunities to read anchor texts (grade appropriate) independently on a regular basis.
3. All students have opportunities to write independently in response to what they read, allowing them to demonstrate
their understanding of text.
4. All students have the support they need to access grade-level content.
The Districts’ literacy expectations allow for all students to develop cognition. Learning must be meaningful to our
students. They have to be able to connect it to real life. Students appreciate being challenged. They feel valued and
respected and respond with creativity and enthusiasm. Again, I cannot stress that well-meaning teachers who
“over-simplify” material or “break the curriculum down” into little components are hurting rather than helping our
students. The Office of Instruction (CAI, Special Ed and Multilingual) collaboratively developed a professional
development and a guide titled, “Scaffolding Instruction for All Learners”. This PD and resources provide teachers with
high-leverage strategies on making the grade level curriculum accessible and meaningful for all students.
CAI: Who should we be reading in the research that can help to develop our skills and deepen our
understanding for teaching and nurturing our Multilingual Learners?
Mrs. Nashir: My Division is currently reading Dual Language Education by Dr. Sonia W. Soltero. Our goal is to work
with Dr. Soltero and our bilingual school leadership teams to review our current bilingual programs. Virginia Collier and
Wayne Thomas have conducted longitudinal studies on best programs for Multilingual learners and this is helping us by
informing our instructional framework. I am currently reading their book, Educating English Learners for a Transformed
World. I believe all teachers will get a lot out of Pauline Gibbons’s book,Scaffolding language, scaffolding learning:
Teaching second language learners in the mainstream classroom.
CAI: What does a supportive Multilingual Learner classroom look like and how do teachers develop this
environment?
Mrs. Nashir: Buffalo Public Schools is the most linguistically diverse district in New York State. Our students come
from all four corners of the world and speak over 80 languages. We must not overlook the cultural and linguistic
differences in our students as they will provide us a deeper understanding of who they are and how we can support
their growth. It is the expectation of the District that all students and parents are respected and valued for the rich life
experiences that they bring to the schools and classrooms. Additionally, we are expected to know our students,
understand who they are, and create safe, secure learning environments that make all students succeed in a culture of
high expectations. Students that feel safe, welcomed, accepted and inspired are able to learn at high levels.
CAI: What does it mean to be a culturally and linguistically responsive school and classroom?
Mrs. Nashir: Today’s classrooms are increasingly diverse. According to the National Center for Education Statistics,
by 2020 half of all public school students will come from non-English-speaking backgrounds. Cultural affirmation is
important for MLLs because they come from families that often experience stereotyping, marginalization, and
discrimination. Recognizing and celebrating students’ cultures must go beyond the typical “heroes and holidays”
approach.
We must go deeper than that. I believe the work you are leading with Culturally and Linguistically
Responsive Teaching (CLRT) is what is needed in all of our classrooms - deliberate integration of MLLs language and
cultural background in the curriculum, culturally appropriate instructional practices for MLLs, authentic instructional
texts, and non-biased assessments. Unfortunately, most schools across the nation are under-educating our MLLs. It is
well documented that the achievement gap for MLLs is best addressed through high-quality additive programs where
their language and culture are not only valued but also promoted and developed. In fact, researcher and author Dr.
Sonia Soltero states that the culprit for why MLLs continue to underperform academically in the US is not due to their
lack of proficiency in English, but rather having remedial-oriented curriculum. As a former principal of a high ELL
school, my favorite mantra was “Treat other people’s children as if they were your own.” As parents, aunts, uncles, etc.
we hold high expectations for our own. We expect them to be challenged and we believe they will perform at high
levels. That is the same belief we need to have for our students in our classrooms.
CAI: Any final thoughts on how we best support our Multilingual Learners?
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Mrs. Nashir: Schools should feel empowered to think outside of the box when meeting the needs of MLLs. We know
that once our students have a command of the English language they tend to perform well beyond expectations. For
the past three years, one out of four valedictorians and salutatorians in our District were former English Language
Learners. All of our students have assets. It is our responsibility to identify what those assets are and build on them.
Multilingual Learners are a special resource for our country. In order to participate in the global economy, our workforce
must be bilingual, biliterate and bicultural.
CAI: Thank you Mrs. Nashir for your thought provoking, profound interview. You leave us all well-informed and with an
abundance of resources and a plethora of practices to consider.
Thank you,
Dr. Morrell

Important
Dates
April 9
Instructional and Math Coaches Meeting
(8:30-3:30@#187)
J. Wagstaff
*
Instructional Technology Coaches Meeting
(8:15-3:30@#187)
S. Edwards

Instructional Updates: Music Department
Community Partnership Highlights:
● In the Fall of 2017, a record 17,000 BPS students
participated in the Grades 1-6 BPO youth Concerts
● On November 28, 2017, 170 grades 1-10 students from
School #84 attended the 3rd annual, “Exceptional Student
Concert,” a concert experience that provides specialized
accommodations to the individual intellectual, physical and
emotional needs of the participants.
● During December 2017, BPS ensembles performed a total 36
holiday concerts at the NFTA Bus Terminal, Broadway
Market, City Hall and Roswell Cancer Institute
● Students from the Buffalo Academy for Visual and Performing
Arts were guest performers for the commissioning of the USS
Little Rock
● Music In Our Schools month celebrations were held from
March 20 - 22 at Waterfront Elementary, Southside
Elementary and South Park HS

April 11-13
3-8 NYSED ELA Testing

April 10
Trauma Informed Care K-3 (25)
(8:15-3:30@BPDTC)
N. Bycina

April 17
Lead Evaluator Certification Training (Initial)
(8:15-3:30@BPDTC)
L. Samulski
*
NYS ELA Assessment Scoring Training Building Level Lead Teachers (80)
J Byrnes & BA Shea

April 19

Superintendent’s Conference Day
April 20
Scoring of NYS ELA Assessments
(8:15-3:30@BPDTC)
J Romain
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Instructional and Professional Growth:
● The Music Department is piloting the use of Schoology in
order
to
upload
all departmental curricula and
department-specific resources. By utilizing Schoology, the
music department will be able to create, manage and share
content and resources without relying on an outside provider
● Revisions and additions to the music department’s curricula
include the following:
○ Redefined the K-8, classroom music benchmarks;
○ Music in Our Lives curriculum and scope and
sequence; and
○ HS Music Theory I, II and III
● Music Curriculum Committee conducted a thorough gap
analysis of the department’s current music curricula and the
new, New York State Standards for the Arts
● Music Department support plans will focus on the following:
○ Planning, Pacing and Preparation; and
○ Classroom Rapport, Relationships and Respect
Things to Come:
● Annual Collage Music Festival on Tuesday, May 16
● All music department staff will receive training on the new,
New York State Standards for the Arts, revised in September
of 2017
● Culturally and Linguistically Responsive Teaching Day 2
training for all HS teachers
● In response to the music department’s curriculum gap
analysis, upon all teachers receiving training of the new, New
York State Standards for the Arts, the K - 8 curricula will be
updated and implemented during the 18-19 school year
● Completion of a centralized instrument inventory

*

NYSESLAT Speaking Administration
begins
April 23
Scoring of NYS ELA Assessments
(30) (8:15-3:30@BPDTC)
J Romain

April 24
Lead Evaluator Certification Training
(Make-Upl) (8:15-3:30@BPDTC)
L. Samulski
*
Social-Emotional Learning & Anti-Bullying
(Health Teachers) (35) (8:15- 3:30@BPDTC)
N Bycina
*
Trauma Informed Care 2-3 Group C (25)
(8:15- 3:30@BPDTC)
N Bycina

April 25
Elementary Principals’ Meeting
April 26
Trauma Informed Care 2-3 Group C (25)
(8:15- 3:30@BPDTC)
N Bycina

April 27
Literacy Coaches Meeting
(8:15- 3:30 @BPDTC)
J.Byrnes
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Culturally and Linguistically Responsive Teaching
by JoAnna Wingo, CLRT Coordinator

 his month’s topic is the “Love of Language.” We know language is vital to how humans communicate.
T
Whether spoken or written, language is a method in which we express or inform others of our thoughts,
feelings, and concerns. Languages are as various and as versatile as countries and their citizens. With each
unique language, there are dialects, distinct gestures, rules, and word definitions.
Lessons we have taught in the My Brother’s Keeper and Our Story Program include Latino history and
culture.Previous cultural lessons have emphasized the importance and the influence that the Taino
language has played in our language today. The Taino language was one of the most important sources of
Native American vocabulary in Spanish. The following table, similar to the tables shown to our scholars, lists
words derived from the Taino language.

barbakoa

cooking frame

barbecue

batata

sweet potato

potato

hamaka

hammock

hammock

hurakã
(/hodakã/?)

storm?

hurricane

iwana

iguana

iguana

kanowa

boat

canoe

mahis, máhisi

maize

maize

manatí

manatee

manatee

papaya

papaya

papaya

tabako

tobacco

Other cultural lessons included the explanation of African-American Vernacular English (AAVE), also known
as Black English, or its most literal term- “Ebonics.” The term was created in 1973 but was not recognized
on a larger scale with the general public until the “Ebonics” controversy in 1996 when the Oakland School
Board recognized it as the primary language of its African-American students. Scholars learn that AAVE is
its own language but realize they must code-switch depending on their surroundings, who they are speaking
to, and what they are trying to convey. For example, scholars are taught the words they use at home with
their parents (Hey) will not include contemporary or slang terms they use with their friends (What’s up?),
which will also not be the same words they use at school with their teacher (Hello).
On Saturday, February 10, 2018 scholars from My Brother’s Keeper and Our Story Program along with
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parents, staff, and community stakeholders traveled to Auburn, NY, which consisted of stops to Harriet
Tubman’s House, Westminster Church, Harriet Tubman’s gravesite, and the Seward Mansion. Activities at
each location provided scholars with an opportunity to actively learn about the contributions of Harriet
Tubman, aka “Black Moses,” to Buffalo’s rich history, culture, and community. Scholars also participated in
slave narrative text analysis and writing exercises. One takeaway the scholars received that I would like to
highlight is the importance of language in the transport of enslaved African-Americans to the North.
During the field study, scholars learned how word usage contributed to the success of the Underground
Railroad. Because the railroad system was new during that time, supporters of the Underground Railroad
employed words that railroad conductors used every day to create their own code. This served as a secret
language in order to help enslaved Africans escape. For example, depots meant hiding places; conductors
were guides on the Underground Railroad; and agents were sympathizers who helped the enslaved
Africans connect to the Railroad.
As stated by Derek Walcott, “The English language is nobody's special property. It is the property of the
imagination: it is the property of the language itself”. Whether words in a language are used to create a
secret code, blend other languages or cultures together so they can understand one another, or used to
express one’s self in a distinct way, language varies and words have multiple meanings based on one’s
imagination. Continuing to seek to understand what someone is saying through words and learning how to
love language is very important.

April 2018

Pictorial Reflection on Urban Forum
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Math Department
by: JaDawn Wagstaff, Director & Dalphne Bell, Supervisor

Mathematics…
a universal language
spoken by all!
“Mathematics is the only
language shared by all
human beings regardless
of culture, religion, or
gender.
Pi
is
still
approximately
3.14159
regardless of country in which you live. Adding up the cost
of a basket full of groceries involves the same math
process regardless of whether the total is expressed in
dollars, rubles, or yen. With this universal language, all of
us, no matter what our unit of exchange, are likely to arrive
at math results the same way.
Very few people, if any, are literate in all the world's
tongues—English, Chinese, Arabic, Bengali, and so on.
But virtually all of us possess the ability to be "literate" in
the shared language of math. This math literacy is called
numeracy, and it is this shared language of numbers that
connects us with people across continents and through
time. It is what links ancient scholars and medieval
merchants, astronauts and artists, peasants and
presidents.
With this language we can explain the mysteries of the
universe or the secrets of DNA. We can understand the
forces of planetary motion, discover cures for catastrophic
diseases, or calculate the distance from Boston to
Bangkok. We can make chocolate chip cookies or save
money for retirement. We can build computers and
transfer information across the globe. Math is not just for
calculus majors. It's for all of us. And it's not just about
pondering imaginary numbers or calculating difficult
equations. It's about making better daily decisions and,
hopefully, leading richer, fuller lives.”
Source: Annenberg Learner. The Universal Language.
Retrieved February 26, 2018, from
http://www.learner.org/interactives/dailymath/language.html

Early Childhood and
Elementary Ed. Department
By: Jessica Sipes, Supervisor &
Nicole Bailey, Project Administrator

Celebrating the Diversity in Our Classrooms
In January, Pre-Kindergarten Teachers and Teacher
Assistants were offered an opportunity to attend an
after school professional development titled,
Supporting English Language Learners in the
Classroom. This powerful PD presented by Kim
Kehoe, Literacy Coach from the Division of
Multilingual Education, was eye opening for many of
our Pre-K staff. Data was presented containing the
current
enrollment
of
ELL
students
in
Prekindergarten, followed by slides of the top 9
countries from which our ELL students come. A brief
history was provided on each of these countries to
help our staff better understand what their students
and families have experienced before entering our
schools. Many of these children come to us from
refugee camps and have already experienced more in
their short four years than we have in our adult lives.
In order to create a culturally and linguistically
responsive classroom setting where students and
families
feel
welcomed,
teachers must
do
their
research
to
learn
the
backgrounds of
their students.
This
information is
critical when it
comes to connecting with families, as well as meeting
the social emotional needs of students. When
walking into a culturally and linguistically responsive
environment, it is clear that the classroom is student
centered. Teacher-made and generic store-bought
decorations are limited to make room for student
photos, family photos, authentic student work, and
multicultural representations based on the countries
and
customs
students
have
experienced.
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Additionally, teachers must have the mindset that
children, their language, and their culture will add to
and enrich the current learning environment. Our
Pre-K ELL students have the advantage of their youth.
They will pick up the English language much faster
than both their older siblings and parents.
Inviting ELL families into our Pre-K classrooms is a
great way to help form an understanding of our
schools and educational system. The bonds we build
with families in the early years will help them to best
support their child throughout their educational
journey. Just think of all of the enriching, authentic
teaching that can occur in a classroom where parents
are invited to celebrate and share their culture,
language, and customs!

English Language Arts
by: Director Julie Romain
The focus of the newsletter this month is “For the

Love of Language.” English teachers spend a great
deal of time focusing on the specific language authors
use in their writing and the affect those words have
on the reader. We encourage students to use language
in their own writing that brings the reader into the
argument or story being told on the page. In order for
students to love language and use words effectively in
their own writing, they have to have a wide range of
vocabulary at their fingertips. Below is one strategy
taken from the Appendix – Protocols and Resources
on engageny.org. The appendix contains strategies
for teachers to use in the classroom to enhance
student understanding of difficult vocabulary words
and allow the class to engage with the words in a
structured manner.
List/Group/Label
The List/Group/Label strategy offers a simple
three-step process for students to organize a
vocabulary list from a reading selection. This strategy
stresses relationships between words and the critical
thinking skills required to recognize these
relationships.

Reading Department
by: Barbara Shea, Director & Jane Byrnes, Supervisor

I take it you already know
Of tough and bough and cough and dough?
Others may stumble, but not you
On hiccough, thorough, slough and through.
Well done! And now you wish perhaps,
To learn of less familiar traps.
Beware of heard, a dreadful word
That looks like beard and sounds like bird.
And dead, it’s said like bed, not beadfor goodness sake don’t call it deed!
Watch out for meat and great and threat
(they rhyme with suite and straight and dept).
A moth is not a moth in mother,
Nor both in bother, broth or brother,
And here is not a match for there,
Nor dear and fear for bear and pear,
And then there’s doze and rose and loseJust look them up – goose and choose,
And cork and work and card and ward
And font and front and word and sword,
And do and go and thwart and cart –
Come I’ve hardly made a start!
A dreadful language? Man alive!
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List/Group/Label challenges students to:
• List key words (especially unclear and/or technical
terms) from a reading selection.
• Group these words into logical categories based on
shared features.
• Label the categories with clear descriptive titles.
Steps to List/Group/Label
1. Select a main topic or concept in a reading
selection.
2. Have students list all words they think relate to this
concept. Write student responses on the chalkboard.
Note: Since the concept is presented without a
specific context, many of the student suggestions will
not reflect the meaning of the concept in the reading
selection.
3. Divide the class into groups of 3 or 4 students.
Have these teams join together related terms from the
larger list. Have the teams provide “evidence” for this
grouping—that is, require the students to articulate
the common features or properties of
the words collected in a group.
4. Ask the student groups to suggest a descriptive title
or label for the collections of related terms. These
labels should reflect the rationale behind collecting
the terms in a group.
5. Finally, have students read the text selection
carefully and then review both the general list of
terms and their collections of related terms. Students
should eliminate terms or groups that do not match
the concept’s meaning in the context of the
selection. New terms from the reading should be
added, when appropriate. Terms should be
“sharpened” and the groupings
and their labels revised, when necessary.
Learn More
Taba, H. (1967) Teacher’s handbook for elementary
social studies. Reading, MA: Addison-Wesley.
Lenski, Susan D., Wham, Mary Ann, & Johns, Jerry
L. (1999). Reading and learning strategies for middle
and high school students. Dubuque, IA: Kendall/Hunt

I learned to speak it when I was five!
And yet to write it, the more I sigh,
I’ll not learn how ‘til the day I die.
The poem above of unknown origin, is what I had
used at Open House events when greeting parents as a
Reading Specialist. The poem served as an amusing “ice
breaker” and as a way to illustrate the challenges
associated with reading and writing the English language.
The core of the English language is from Old
English, approximately 70 percent of words and grammar
are largely Anglo-Saxon. However, a significant portion of
English vocabulary comes from the Romance and Latinate
languages. Native Old English words make up roughly 33%
with the rest concocted from outside borrowings such as
Latin, Italian, Portuguese and Spanish; as well as languages
such as Gothic, Frankish or Greek.

As indicated in the pie chart, the following languages have
influenced English vocabulary. Each of these languages
with their unique nuances, have added to the richness of
the English language (French influence is 28.3%, Latin –
28.4%, Germanic – 25%, Greek – 5.32% and no etymology
– 4.04%). And although our language has
been enhanced by the effect of all these other languages,
it has rendered English a non-phonetic language and
therefore makes it more challenging to read, write and
pronounce.
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Library Services
by: Michael Cambria

Science
by: Kelly Baudo, Director of Science

The Language of Libraries

How did English become the language of
As referenced in the Oxford Dictionary, language is Science?
defined as the phraseology and vocabulary of a
particular profession, domain, group or department of
knowledge. When viewing the library through this
lens, the core of our work centers on the language of
Information Literacy.
Information literacy is a set of abilities requiring
individuals to "recognize when information is
needed and have the ability to locate, evaluate, and
use effectively the needed information.” It is a
prerequisite for participating effectively in the
Information Society, forms the basis for lifelong
learning, and is common to all disciplines, to all
learning environments, and to all levels of
education. Successful practice enables learners to
master content, extend their investigations, become
more self-directed, and assume greater control
over their own learning. The central processes of
information literacy draw on critical thinking,
problem solving, and development of extensive
understanding of information functions and
systems in the context of the curriculum and
beyond. (American Library Association)
Ultimately, information literate people are those who
have learned how to learn. They know how to learn
because they know how knowledge is organized, how
to find information and how to use information in such
a way that others can learn from them.
Interestingly enough, but not surprising, in regards to
the importance of this language, the literacy
expectations and key design considerations outlined in
the NYS Common Core Learning Standards stem
from the language embedded in the concept of
Information Literacy.
As noted below:

Michael D. Gordin, Author of Scientific Babel: The
Language of Science from the Fall of Latin to the
Rise of English (2015) and Scientific Babel: How
Science Was Done Before and After Global English
(2015) explains in his books that “English is the
language of science today. No matter which
languages you know, if you want your work seen,
studied, and cited, you need to publish in English.
But that hasn’t always been the case. There was a
time when Latin dominated the field, for centuries
science has been a polyglot enterprise, conducted
in a number of languages whose importance
waxed and waned over time―until the rise of
English in the twentieth century”

___________________________
“Permafrost, oxygen, hydrogen — it all looks like
science to me. But these terms actually have origins
in Russian, Greek and French. Today though, if a
scientist is going to coin a new term, it's most likely in
English. And if they are going to publish a new
discovery, it is most definitely in English.”
The World in Words, October 6, 2014 published the
following statements from Michael Gordin:
“If you look around the world in 1900, and someone told
you, ‘Guess what the universal language of science will be
in the year 2000?’ You would first of all laugh at them
because it was obvious that no one language would be the
language of science, but a mixture of French, German and
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NYS Common Core Learning Standards Key English would be the right answer,” said Michael Gordin.
Design Considerations
Gordin says that English was far from the dominant
To be ready for college, workforce training, and life in scientific language in 1900. The dominant language was
German. “So the story of the 20th century is not so much
a technological society, students need the ability to the rise of English as the serial collapse of German as the
gather, comprehend, evaluate, synthesize, and report up-and-coming language of scientific communication,”
on information and ideas, to conduct original research Gordin said.

in order to answer questions or solve problems, and to
analyze and create a high volume and extensive range
of print and non-print texts in media forms old and
new. The need to conduct research and to produce and
consume media is embedded into every aspect of
today’s curriculum. In like fashion, research and
media skills and understandings are embedded
throughout the Standards rather than treated in a
separate section.
The fusion of these two sets of standards aims to
create students who are capable of absorbing and
applying appropriate information to any situation. For
in the end, as educators, it is the language we all
should be speaking.

You may think of Latin as the dominant language of
science. And for many, many years it was the universal
means of communication in Western Europe, from the late
medieval period to the mid-17th century, and then it began
to fracture. Latin became one of many languages in which
science was done.
The first person to publish extensively in his native
language, according to Gordin, was Galileo. Galileo wrote
in Italian and was then translated to Latin so that more
scientists might read his work.
Fast forward back to the 20th century, how did English
come to dominate German in the realm of science? “The
first major shock to the system of basically having a third
of science published in English, a third in French, and a
third in German — although it fluctuated based on field
and Latin still held out in some places — was World War
I, which had two major impacts,” Gordin said. After World
War I, Belgian, French and British scientists organized a
boycott of scientists from Germany and Austria. They were
blocked from conferences and weren't able to publish in
Western European journals. “Increasingly, you have two
scientific communities, one German, which functions in
the defeated [Central Powers] of Germany and Austria, and
another that functions in Western Europe, which is mostly
English and French,” (Gordin, 2014)
Take for example the word “oxygen.” The term was born
in the 1770s as French chemists are developing a new
theory of burning. In their scientific experiments, they
needed a new term for a new notion of an element they
were constructing. “They pick the term ‘oxygen’ from
Greek for ‘acid’ and ‘maker’ because they have a theory
that oxygen is the substance that makes up acids. They’re
wrong about that, but the word acid-maker is what they
create and they create it from Greek. That tells you that
French scientists and European scientists of that period
would have a good classical education,” Gordin said. The
English adopted the word “oxygen” wholesale from the
French. But the Germans didn't, instead they made up their
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own version of the word by translating each part of the
word into “sauerstoff” or acid substance. “So you can see
how at a certain moments, certain words get formed and
the tendency was for Germans, in particular, to take French
and English terms and translate them. Now terms like
online, transistor, microchip, that stuff is just brought over
in English as a whole. So you see different fashions about
how people feel about the productive capacity of their own
language versus borrowing a term wholesale from
another,” Gordin (2014).

Social Studies
It is well known that historians have studied written history in great depth and detail, but they also study the
development of languages as well, so they can fully understand the proper context of written history. Oral
histories were the most common way to share stories, myths and legends across generations. This all
changed with the Roman Empire and the development of written language.
The legacy of the Roman Empire includes the set of cultural values, religious beliefs, technological
advancements, engineering and language. This legacy was passed on after the demise of the empire itself
and continued to shape other civilizations, a process which continues to this day. The city of Rome was the
Civitas (reflected in the etymology of the word "civilization") and consequently the actual western civilization on
which subsequent cultures built.
The Latin language of ancient Rome, epitomized by Classical Latin used in Latin literature, evolved during the
Middle Ages and has been used ever since by the Roman Catholic Church for Ecclesiastical Latin. Vulgar
Latin, the common tongue used for regular social interactions, evolved simultaneously into the Romance
languages that exist today, such as; Italian, French, Spanish, Portuguese, and Romanian. Latin was the lingua
franca of the early Roman Empire and later the Western Roman Empire, while particularly in the East
indigenous languages such as Greek and to a lesser degree Egyptian and Aramaic language continued to be
in use. Despite the decline of the Western Roman Empire, the Latin language continued to flourish in the very
different social and economic environment of the Middle Ages, not least because it became the official
language of the Roman Catholic Church.
In Western and Central Europe and parts of Africa, Latin retained its elevated status as the main vehicle of
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communication for the learned classes throughout the Middle Ages; this is especially seen during the
Renaissance and Baroque periods. Books which had a revolutionary impact on science, such as Nicolaus
Copernicus' De Eevolutionibus Orbium Coelestium (1543), were composed in Latin. This language was not
displaced for scientific purposes until the 18th century, and for formal descriptions in zoology, as well as
botany - it survived to the later 20th century. The modern international Binomial nomenclature holds to this
day: the scientific name of each species is classified by a Latin or Latinized name.
Today the Romance languages, which comprise all languages that descended from Latin, are spoken by more
than 800 million native speakers worldwide, mainly in the Americas, Europe, and Africa. Romance languages
are either official, co-official, or significantly used in 72 countries around the world. Additionally, Latin had a
great influence on both the grammar and the lexicon of West Germanic languages. Romance words make
respectively 59%, 20% and 14% of English, German and Dutch vocabularies. Those figures can rise
dramatically when only non-compound and non-derived words are included. Accordingly, Romance words
make roughly 35% of the vocabulary of Dutch.
Source: Language in the Media: Representations, Identities, Ideologies - Google Book. Books.google.es. 2007-09-19.
Retrieved 2018-02-19

Art Education

Music Education

by: Michele Agosto, Supervisor

by: James Schwanz, Supervisor

Art = Words/Words = Art
For the The Love of Language

In the BPS Visual Arts Curriculum, it is clear that in order to
understand an artist’s rationale for their creations, and
further, to make reasonable inferences about it, our
students must be able to read an art work. Often referred to
as the visual text, the 2017 New York State Learning Arts
Anchor Standard 8 requires that students learn to interpret
the meaning of artwork by “analyzing artmaking
approaches, characteristics of form and structure,
relevant contextual information, subject matter, and [how]

Rapping with Seuss: Rhythmic Lessons
about Fish and Green Eggs

In November of 2011, as a music teacher at International
Preparatory School #198, our high school Music in Our
Lives class, began studying Chapter 4 in our textbook, “Feel
the Beat, Feel the Rhythm.” A majority of the students had
absolutely no experience with music reading and/or music
performance and lacked the background knowledge to
understand the theory of musical beat, rhythm, accent and
meter and how each of these music elements are
represented within a measure. Perplexed as to how to
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media [is used by the artist].”
The connections made between language and art are
fascinating. For Conceptual artists in the 1960s, words
played a primary role in their emphasis on ideas over visual
forms. Though text had been used in art long before this,
such as in medieval Illuminated Manuscripts or in Renee
Magritte’s famous Surrealist piece, Ceci n’est pas une
pipe. (This pipe isn’t a pipe.), which he placed text in a
central role in understanding his artwork.

Conceptual artists used language in place of a brush and
canvas, and were among the first to give words such
prominence. For them, the way the words looked played
a role in Conceptual art, but it was the symbolism of
language itself that had the ultimate significance.

Language continues to be a powerful tool used by 21st
century artists as they understand that thoughtfully utilizing
text to make a statement to draw out emotion can be a
central communication vehicle in their artistic expression.

make such foreign and unfamiliar concepts accessible to
my high school students, I spent hours researching and
attempting to craft a lesson plan that would bridge the gap
between their limited theoretical knowledge/experience and
some of the most foundational knowledge in music.
The
answer,
just like
answers often do, came
when I least expected it and
from a source that, in
hindsight was perfect for my
situation! Known as “Ted” to
family and friends, Theodor
Seuss Geisel, or most
commonly referred to as Dr.
Seuss, provided the rhythmic
script that I needed in order
to support students’ ability to
“Feel the Beat, Feel the
Rhythm.”
Reading to my then infant son, One Fish, Two Fish, Red
Fish, Blue Fish, I couldn’t help but tap my foot and fall into
a rhythmic and beat-driven chant that not only made it
entertaining to my son but ignited an idea for a composition
and performance lesson perfect for my high school
students. As much as Dr. Seuss was recognized for his
uncanny ability to rhyme, create endearing and whimsical
characters, multiply chaos in normalcy, and instill upon his
readers essential, life and character lessons, it was the
rhythm of Dr. Seuss’s writing that became the catalyst for a
lesson that would encourage students to begin connecting
written word to rhythmic performance. As the author of Dr.
Seuss’s biography, The Man Who Was Dr. Suess once
wrote, “Children can read the lines; they can sing the lines;
they can SHOUT! the lines; they can dance to the lines.”
In order to create the lesson, scaffolded procedures were
implemented to move students from understanding (1) what
is the beat in music, (2) how to feel the beat, (3) what is
rhythm, and (4) how does rhythm move through time.
1. Students identified how many syllables were in
each, prescribed word - 1, 2 or 4 syllables
2. Students placed one word of choice in a table
broken into 4, individual cells (this simulated 4
beats)
Example:
Beat 1

Beat 2

Beat 3

Beat 4

Watermelon

Apple

Berries

Jam
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3. Students, provided with the text from Dr. Seuss’s
One Fish, Two Fish, Red Fish, Blue Fish, were
asked to write the words into each, four beat
section. As each 4 measure section was complete,
students were encouraged to chant/perform with a
metronome or breakdancing, instrumental track
Example:

From projections to canvases, sculptures to public murals,
the versatility—and power—of the written word forces the
viewer to reflect. Clever word play, political activism,
subversion of advertising, and appropriation of form, are
just some common characteristics of powerful visual text
that uses language to challenge artistic convention and
institutional authority.

Beat 1

Beat 2

Beat 3

Beat 4

One fish

Two fish

Red fish

Blue fish

Black fish

Blue fish

Old fish

New fish

4. Once students completed this activity, they moved
on to breaking down the text to another, more
challenging Dr. Seuss classic, Green Eggs and
Ham. The final assessment required all students to
perform the subdivided text as divided into beats
with their choice of an instrumental, break dance
beat.
Example:

For more on the visual text and the use of language in art,
please check out the links below.

Beat 1

Beat 2

Beat 3

Beat 4

Would you

eat them

in a

box?

Would you

eat them

with a

fox?

5. Lastly, students were provided with an explicit
template, guiding them through the steps to
creating an original, 8-line couplet poem.
Concurrently, students rehearsed/performed the
couplet poem, “Little Daddy Longlegs,” by Ted
Kooser in unison with a pre-selected instrumental
track.
Example:
Beat 1

Beat 2

Beat 3

Beat 4

Little daddy

longlegs

played in the

sun

Climbing up
the

front steps

just for

fun

6. Student’s final assessment, once they completed
their original couplet poems, was to perform - along
with their personally selected breakdance beat their original composition. Students were graded
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with a rubric that assessed their ability to move
rhythmically through the beats of the track as well
as well as meeting the compositional guidelines as
explained in the couplet poem, directional template.
Below, is an example of an original, student couplet poem
created as the final project in the “Feel the Beat, Feel the
Rhythm” unit:

Dogs
11/4/11
By: Anonymous Student from International Preparatory
School #198

 Artists Who
8
Harness the Power of
Words in Art
MOMA: Language and
Art

Lick, role, walk and bark,
Lay, come, sleep in the dark.
Fur and paws and a little wet nose,
Dogs are man’s friend that’s their role.
Dogs are black and brown and white,
Dogs are fat and small and light.

The Word as Art
Dogs give life a constant joy,
Wish my dog just wasn’t just a toy…
10 Artists That Write Their Art - Graffiti Lettering
How to Read a Painting: The National Gallery
3 Simple Steps to Understand Art: Look, See, Think

Next time you find yourself reading through a Dr. Seuss
book, consider adding a little extra flavor by introducing
some rhythmic flair!
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World Languages Department By: Pietro Mendola, Supervisor


The focus of this month's newsletter is "For the Love of Language." The month of March, among other

important events marked the celebration of National Foreign Languages Week. This year, National Foreign

Language Week was celebrated March 4th thru 10th. The theme for this year's celebration was "Languages
Lead Us on a Path to Understand Other Cultures."
The celebration of National Foreign Language Week began in 1957. Sister Eloise Therese, President of Alpha
Mu Gamma came to the realization that a nation-wide celebration of foreign languages had never taken place.
Motivated by her discovery, Alpha Mu Gamma began to work on plans to promote the study of foreign
languages through a week-long celebration. On December 12, 1956, President Dwight D. Eisenhower endorsed
this celebration, and each president since then has supported it.
Each year a new poster and theme is created and distributed throughout the country to Alpha Mu Gamma
chapters to commemorate this celebration. Schools across the U.S. engage in fun activities such as poster
making, celebrations of culture and food, musical presentations, and school – wide use of the target language
being taught to motivate and appreciate the learning of a foreign language.
Consider celebrating National Foreign Language Week in your school this year. The following link offers ideas
on how to integrate this celebration into your school community:
http://www.enlanguages.com/88/ten-great-ideas-to-celebrate-national-foreign-language-week-in-the-twenty-fir
st-century/ and http://clta.net/advocacy/ideas-to-celebrate-languages-and-cultures/.

Physical Education
by: Andrea Norton, Supervisor

Merriam-Webster defines language as the system of words or signs that people use to express thoughts and feelings to
each other. Language enables us to connect with others in many in ways. As we look at the “love of language” as it
relates to physical education and sport, the language of sport can be seen as a universal language.
Sport transcends many of the bounds of language. While sport may not be recognized by all as a language, common
interest in sport provides a vehicle for many people to use signs and words to express their thoughts and feelings. With
an understanding of the rules, participating in sports is possible without speaking a common language and can be
evidenced in many places as a way to bring people together from different backgrounds, cultures, nationalities,
religions, genders, and socioeconomic status. The recent Winter Olympics is a great example of people being brought
together through the universal language of sport.
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Baron Pierre de Coubertin founded the International Olympic Committee (IOC) in 1894, leading to the first
modern Games in Athens in 1896
Coubertin's Olympic ideals are expressed in the Olympic creed:
While many athletes may speak a common verbal language, the language of sport also includes physical
demonstrations, pictures, symbols, video clips, body language and gestures. Unique language is used in many sports
(ex. curling terms that have to do with scoring – biter, blank end, button, counter, house, shot rock) that are common to
the participants but are used in other ways outside of sports.
Additionally, there are many idioms (group of words established by usage as having a meaning not deducible from
those of the individual words) that have come from athletics that are commonly used ·
·
·
·
·
·
·
·
·
·
·
·
·

On the ball
Drop the ball
All hands on deck
Front runner
Get a head start
In full swing
Give it your best shot
Jump through hoops
Hit it out of the park
At this stage of the game
Learn the ropes
Long shot
Out of your league

People all over the world enjoy sport, whether they enjoy participating in it, or watching it. This is one of the reasons that
sport is such an effective way to meet new people and make new friends: even if you don’t speak the same language,
you’ll be able to communicate through your shared interest.
“Whether it is building bridges, bringing people together or letting kids forget their troubles for one afternoon: the real
potential of sport isn't just about going higher, faster and further. Sport brings people together and gives people
opportunity. Quite simply: Sport is a language that everyone understands.”
www.dw.com/en/a-language-that-everyone-understands/a-18520393
www.myenglishteacher.eu/blog/sports-idioms/

