
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Letter to Educators:  

 

In the month of May, we honor and celebrate the heritage, history, and legacy of Asians and Pacific 

Islanders in the United States. Asian and Pacific Islanders is the broad term that encompasses the people from 

or having origins from the Asian continent and the Pacific Islands of Melanesia, Micronesia, and Polynesia. The 

term “Asian American” was first used by student activists in 1968 to combat the use of derogatory terms used 

to describe Asians in the United States. And in 1997 the US census was updated to allow for the two terms, 

“Asian” and “Pacific Islander,” to be two distinct categories. 

On October 5, 1978, President Jimmy Carter signed a resolution in celebration of Asian Pacific Heritage 

Week. In 1990, a bill was signed by President George H.W. Bush and passed by congress to extend Asian Pacific 

Heritage Week to a month. The month of May was chosen to commemorate the immigration of the first 

Japanese to the United States on May 7, 1843, and to mark the anniversary of the completion of the 

transcontinental railroad on May 10, 1869, where most workers were Chinese immigrants. 

In the Buffalo Public Schools, we believe that the unique cultural identities of our students bring value 
and beauty to our district community, and in doing so, we honor the unique histories, traditions, and legacies 
of each culture celebrated during Asian American and Pacific Islander Heritage Month. 

Please find time this month to teach the lesson specific to your grade level. We understand the 
importance of elevating student voices in our district and in our community. That being stated, these lessons 
focused on Asian Americans & Pacific Islanders can be taught all year long. 

A resounding thank you to our esteemed Board of Education, Superintendent Williams, parents, 
community members, teachers, and building administrators for their support, commitment and creativity in 
ensuring that joy and historical accuracy are centered in the lives of ALL of our students. Very special thank you 
to the many curriculum writers of the Emancipation Curriculum, for the development of these lessons. 

  

Dr. Fatima Morrell  

Associate Superintendent of Culturally & Linguistically Responsive Initiatives  
  

Office of CLRI  

Dalphne Bell, Director  

Benjamin Willis, Director  

Kristan Mackiewicz, Supervisor  

Niya Sosa, Supervisor 

Nicole Buccilli, CLRI Data Coach  

Yajaira Toro, CLRI Coordinator of Instructional Programs 

Brooke Woods, CLRI Instructional Coach  

Clianda Yarde, CLRI Curriculum Coordinator 

Sarah Maymi, CLRI Clerk 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Emancipation Curriculum 
Grades PK-K ASIAN AMERICAN LESSON 
Duration: 45 minutes 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity – All Students Read – All Students Write – 

 All Students Explain Their Thinking – All Students Engage in Grade-Level Content - Differentiation 

LESSON TITLE:  Comparing Lengths 

 

SUMMARY: Students will hear a story about Mei, who explores measurement by comparing the height of a 

plant to her limbs during the plants’ stages of growth. In math, students will begin to identify objects by 

length when endpoints are aligned and when they are not aligned. This lesson will encourage students to 

compare the length of objects around them, to gain an understanding of measurement. At the end of the 

read aloud, the narrator translates some of the text in Japanese. This will increase student awareness on 

how learning math and reading is multicultural.  

 

LESSON OBJECTIVES 

Students will be able to: 

● Articulate their understanding of vocabulary in group discussions 

● Compare objects around them and journal their findings 

● Recognize the importance of aligning endpoints for accurate measurement  

 

ESSENTIAL QUESTIONS 

 
● How can you tell if an object is longer than/shorter than your foot? 

 

NYS STANDARDS 
English Language Arts 

• L.K.6: Use words and phrases acquired through conversations, reading and being read to 

• SL.K.1: Participate in collaborative conversations with diverse partners about Kindergarten topics 
and texts with peers and adults in small and larger groups. 

 

Social Studies 

Comparison and Contextualization: Identify similarities and differences between school and home 

• K.2A: Each person is unique but also shares common characteristics with other families, school and 
community members. 



Math 

• K.MD.A.1: Describe measurable attributes of objects such as length or weight. Describe several 
attributes of a single object.  

 

VOCABULARY 

Compare- To tell how two or more objects/things are different 

Height- Measurement of how tall or how short something is 

Endpoints- The furthest points or ends of an object or line 

Shorter than/longer than/ taller than: Phrases used to describe the height or length of one object in 

comparison to another.  

Measurement: To find the size, length or amount of something. 

TEXT AND RESOURCES 

Book Title: Up To My Knees! 

Author: Grace Lin 

Illustrator: Grace Lin 

 

LINK TO READ ALOUD: Read Aloud: Up to my Knees 

(All grade K teachers will receive a printed copy of this book within the Rising Voice’s Text Collection 
 for the 2022-2023 school year.) 

LAUNCH (15 min) 

1. Display the book cover, read the title and facilitate a book walk. Ask students:  
○ What do you notice about the cover? 
○ What do you think this story will be about? Why? 

2. Watch the Read Aloud: Up to my Knees. Stop video at 2:50 
3. Allow students to share their thoughts on the story/video.  

○ Were your predictions correct? 
○ How can you relate to Mei? 

 

PROCEDURAL STEPS (20 min) 

4. Introduce/discuss vocabulary. Terms should be written/displayed where all students can use as a 
reference for their exit ticket.  
 

5. Choose two pencils of differing lengths and hold them at different heights where the shorter pencil 
appears longer and the endpoints are not aligned. Ask students to determine which is longer.  

 
6. Explain that because the endpoints of both objects are not aligned, our measurement will not be 

correct. Align the endpoints and ask students which pencil is longer.   

https://www.bilibili.com/video/BV1yy4y1s7Km/
https://www.bilibili.com/video/BV1yy4y1s7Km/


7. Ask students to choose two objects in the classroom and use the new vocabulary to compare their 
objects. Pair students with a partner and instruct them to take turns sharing. Walk about the class to 
listen to student responses and ensure understanding and proper use of academic language 
(acceptable responses include, this crayon is shorter than this pencil, this marker is longer than this 
eraser).  
 

8. Ask students how they know their measurement is correct. If students are unable to explain, 
redemonstrate aligning endpoints.  
 

CLOSURE (10 min) 

9. Give each student two strings, different in color and length and ask them to analyze them and think 
of what words we learned today might we used to compare them.  
 

10. Sentence stems can be written on the white board: My _____ string is _____ than my _____ string. 
  

11. Give each student their journals and have them write their thoughts. Students may want to draw a 
visual of their strings.  

 
12. Ask for volunteers to share their journal entries with the class. 

 

DIFFERENTIATION 

●  Students who are unable to write independently should be allowed to draw and verbalize their 
thinking. Teacher/assistant can write students’ thoughts in their journal with a colored pencil and 
have the student trace them.  

 

 

 

SPECIALLY DESIGNED INSTRUCTION 

Intentionally left blank- for special ed teachers to add the appropriate SDI for the lesson.  

 

 

 

 

 

 

 



TECHNOLOGY AND VIRTUAL INSTRUCTION 

 

 

 

 

TEACHER REFLECTION 

Teacher thoughts prior to the lesson 

 

 

 

 

 

Teacher thoughts following the lesson 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Emancipation Curriculum 
Grades 1-2 ASIAN AMERICAN LESSON 
Duration: 45 minutes 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity – All Students Read – All Students Write – 
 All Students Explain Their Thinking – All Students Engage in Grade-Level Content - Differentiation 

LESSON TITLE:  Comparing Culture  

 
SUMMARY: Students consider and explore cultural representation by comparing and contrasting their own 
cultural celebrations, to those illustrated in the story and of their peers. Students learn of a Chinese meal 
and have the opportunity to share their family favorites. Students will interview peers, asking questions 
about culture and traditions, and use Venn Diagrams to organize their comparisons. Students participate in 
a gallery walk of class work to learn about the cultural diversity in their classroom. 
 

LESSON OBJECTIVES 

Students will be able to: 
● Make self to text connections about their culture and traditions   
● Create a Venn Diagram of similarities and differences of their culture   
● Interview and be interviewed by their peer, and participate in collaborative discussions   

ESSENTIAL QUESTIONS 

● What is culture? 
● What cultures are in the community around you? 

 

NYS STANDARDS 
ELA 

• RL.1.8: Compare and contrast the adventures and experiences of characters in the story. 
 

• RL.1.9: With guidance and support from adults, recall information from experiences or gather 
information from the provided sources to answer a question.  

 
Social Studies 

• 1.1b- People and families of diverse racial, religious, national, and ethnic groups share their beliefs, 
customs, and traditions, which creates a multicultural community.  

• 1.1c- Students will compare the cultural similarities and differences between various ethnic and 
cultural 

              groups found in New York State. 

 
 
 
 



VOCABULARY 

● Dim Sum- A meal of bite sized foods served in bamboo baskets 
● Lunar Calendar- A calendar that measures the passage of the year according to the phases of the 

moon 
● Chinese Zodiac- Mathematical cycle of 12 animals, each animal represents one year 
● Culture- The way of life of groups of people, how you do things in your family 
● Compare- How things are different 
● Contrast- How things are alike 

 

TEXT AND RESOURCES 
Book Title: Luna’s Yum Yum Dim Sum 
Author: Natasha Yim 
Illustrator: Violet Kim 

 
 
LINK TO READ ALOUD: Read-Aloud: Luna's Yum Yum Dim Sum  
(All grade 1 teachers will receive a printed copy of this book within the Rising Voice’s Text Collection 
 for the 2022-2023 school year.) 

LAUNCH (10 min) 

1. Play video: Dim Sum Restaurant  while the whole group comes together (circle, table tops, etc). 
2. Whole group discussion: What is Culture? 

a. Allow students to explain in their own words the best way they can without correction. The 
next video will give a clear explanation.  

3. Review vocabulary. Play video: Cultures Of The World (STOP AT 3:42)  
4. Explain: The story we will read/hear is about a girl who is celebrating her birthday. See if you can 

predict what her culture is. Think about how your family celebrates birthdays  in your culture. 
Review the important  vocabulary. 

a. Read or play story Read-Aloud: Luna's Yum Yum Dim Sum 

b.  

PROCEDURAL STEPS (20 min) 
5. Introduction of activity: We have discussed culture and heard how diverse cultures make up our 

communities and society. Now we will learn about the cultures within our classroom. Each student 
will interview and be interviewed by another student, asking and answering questions about their 
culture.  

6. As a class, create a list of questions students can ask during the interview: What are some questions 
we could ask? (Possible responses: What holidays are celebrated? What language is spoken at 
home? What are some of your traditions? etc). 

a. Encourage students to make connections to text and recall topics mentioned in the video, 
birthdays, traditions, foods, beliefs. 

7. Allow time for students to choose their questions for interviews; at least three, and provide 
guidelines for interviews (ensure each student has at least 5min, but no more than 10min to 
complete their interview). 

https://youtu.be/d-AdVHWbD8k
https://youtu.be/LwRIkEQgpWI
https://youtu.be/RwSYrsjTiW4
https://youtu.be/d-AdVHWbD8k


8. Students will conduct interviews. Teachers should circulate the room facilitating and providing 
assistance when needed.  

 

CLOSURE (15 min) 
1. Bring class back to whole group 
2. Give directions for creating Venn Diagrams. 

a. Students will use this to show their understanding of what about their culture is the same 
and different from their partners.  

3. Designate a place for students to display their work. Have students participate in a gallery walk to 
learn about the cultural diversity in their classroom.  

4. Revisit: What is culture? What cultures are in our class. 
a. assess differences in student answers if any. 

 

DIFFERENTIATION 
 

● Students can choose to record their interviews using their iPads rather than write responses to 
questions. 

● Provide a digital version of Venn Diagram for students with accommodations for writing. 
● ENL teacher will provide interpretations when needed 

 
SPECIALLY DESIGNED INSTRUCTION 

Intentionally left blank- for special ed teachers to add the appropriate SDI for the lesson.  

 
 
 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

 
 
 

TEACHER REFLECTION 
Teacher thoughts prior to the lesson 
 
 

Teacher thoughts following the lesson 
 
 
 

 

 

 

 



APPENDIX A 

 

 

 

 

 

Name:___________________________________    Date:___________ 

 

 

 

 

 

  

Comparing Culture Venn Diagram 

My Culture 
__________’s Culture 

Our Cultures 

 



APPENDIX B 

 

Name:________________________________________     Date:___________ 

 

INTERVIEW QUESTIONS 

In the left column, write the questions you have chosen to ask your partner. The right column 

will be used to record the answers to the questions you ask your partner 

 

 

 

 

 

    

 

 

 

 

 

Person being interviewed:___________________ 

 

 

 

  

 

 

1. What languages are spoken 
in your home? 

 
 
 

2.   
 
 

3.   
 
 

4.   
 
 

5.   
 
 

6.   
 
 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Emancipation Curriculum 
Grades: 3-4 ASIAN AMERICAN LESSON 
Duration: 45 minutes  
 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity – All Students Read – All Students Write – 
 All Students Explain Their Thinking – All Students Engage in Grade-Level Content - Differentiation 

LESSON TITLE:  Young, Gifted & Bright  

SUMMARY: In this lesson, students will learn about the childhoods of brother and sister, Yo-Yo and Yeou-
Chang Ma. Students will analyze the text through conversation, personal connections and video. At the end 
of the lesson, students will complete an extended writing response on the Ma children on how the Ma 
children overcame challenges in life.  

 

LESSON OBJECTIVES 

Students will be able to:  
● Analyze a text through multimedia platforms (text and video)  
● Use Step Up to Writing color coded (stop light) strategy to demonstrate understanding of grade level 

text.  
 

ESSENTIAL QUESTIONS 

● What ways do you express yourself?  
● Have you ever been pressured into doing something you did not want to do?  
● How/why does learning about Asian Americans add to your understanding of American history?  

 

NYS STANDARDS 
English Language Arts 

● RI.41 refer to details and examples when explaining what the text says explicitly and when drawing 
inferences  

● W.4.1b provide reasons supported by facts and details  
 

VOCABULARY 

 
● Prodigy: young person with special skills or abilities  
● Cello: bass instrument in violin family 
● Accompany: to go along with someone 
● Juilliard: performing arts school in New York City  
● Harvard: Ivy League University in Massachusetts  
● Pediatrician: doctor who works with children  

 



TEXT AND RESOURCES 

Book Title: Yo-Yo & Yeou Cheng Finding Their Way  
Author: Ai-Ling Louie 
Illustrator: Cathy Peng  
 
 
 
LINK TO READ ALOUD: Yo Yo & Yeou Cheng Ma Finding Their Way   
(All grade 4 teachers will receive a printed copy of this book within the Rising Voice’s 
Text Collection for the 2022-2023 school year.) 

LAUNCH (5 min) 
1. Music Meditation/ Mindfulness  
Play Yo-Yo Ma’s Yo-Yo Ma - Bach: Cello Suite No. 1 in G Major, Prélude (Official Video) 
while the music is playing students are to think of:  
- How the song makes them feel 
- What in the video do they find peaceful  
- Take time to breathe in and out and calm oneself before the lesson begins  

 

PROCEDURAL STEPS (25 min) 
2.  Teacher says “When we think of famous Asian Americans, who are some people that come to mind?” 

   -Give students time to share out.  
                -Discuss PPT slide 6, showing influential Asian- Americans. 
                 Young, Gifted and Bright .pptx (sharepoint.com)  

Teacher says  “Today we are going to learn about two influential Asian Americans you may or may 
not have heard of. Yo-Yo Ma and Yeou-Cheng Ma are siblings who learned to master orchestral music 
at the young ages of 4 & 5. The song you listened to at the start was Yo-Yo Ma playing the cello; this 
is one of his most famous songs. (Explain to the class that Yo-Yo Ma did not write this song, Bach did, 
but that Yo-Yo is covering it). While they were learning and growing as musicians, they faced many 
challenges, but they figured out how to overcome and continue with their craft.” 

               -Show PPT slide 8 with photos of the Ma siblings  
 

3. Go over essential questions with students (can be done as class or with partner). 
 

4.  Review vocabulary words with class using the PPT (Slides 3-4). 

 
5.  Teacher says “The story we are going to read is true and while reading it is important to stay 

respectful while learning about another culture.” 
- Play the read aloud or read text with class. Yo Yo & Yeou Cheng Ma Finding Their Way  

Teachers can stop and pause the video to ask comprehension questions.  (PPT slide 10) 
Possible Comprehension Questions:  

● What people have we met in the story so far?  
● In what ways are the Ma siblings similar and different?  
● How do you think Yeou-Cheng felt when she was only to accompany others during 

performances?  
● In what ways were the Ma siblings exposed to other cultures during their childhoods?  

 

https://www.youtube.com/watch?v=Fdu1T1fwsg4
https://www.youtube.com/watch?v=1prweT95Mo0
https://buffaloschools-my.sharepoint.com/:p:/g/personal/idmoore_buffaloschools_org/EfRDoAomTt9Pojay19Pvfu0BULwbvttRQAFWkypAJgEJgA?rtime=l72S-9kx2kg
https://www.youtube.com/watch?v=Fdu1T1fwsg4


6. Teacher says “Now that we have read the story, let’s go back to our essential questions. How have 
your answers changed? If they stayed the same, why?” 
Have students share with partners-  teacher monitor for student responses.  

1. What ways do you express yourself?  
2. Have you ever been pressured into doing something you did not want to do?  
3. How/why does learning about Asian Americans add to your understanding of American 

history?  
    

7. Introduce Writing Prompt  
Teacher says “Now that we have read the story, we are going to think deeper about the text. We will 
answer an extended response question based on what we learned.”  (Show PPT slide with question) 

• What challenges/ personal struggles did Yo-Yo and Yeou-Cheng face as children? How did 
their education help them to become successful adults? 

 
8.  Guide students to complete the graphic organizer (Appendix A). Making sure they are able to give 
explanations for their text evidence.  Utilize (Appendix B) as a sample student response.  

 
CLOSURE (15min) 

9. Wrap up the lesson by completing a review of the story  
 
10. If time permits, show students this extension video from BrainPop, Highlighting Yo Yo Ma’s life 
and musical journey. 
 
Play Yo-Yo Ma video  
Yo Yo Ma - BrainPOP UK  

 
Independent Work: Take the graphic organizer and write responses in paragraph format. Be sure that 
students use transition words and input text evidence.  

 

DIFFERENTIATION 
 

● Complete full graphic organizer with students who need extra help 
● Allow students to type final response if they struggle with handwriting 
● Use prefilled in graphic organizer  
● If accessing read aloud on Youtube, put on captions  
● Allow students to partner read text  

 
 

SPECIALLY DESIGNED INSTRUCTION 
Intentionally left blank- for special ed teachers to add the appropriate SDI for the lesson.  

 
 
 
 
 
 

https://www.youtube.com/watch?v=53V7Eu_7Nmg


TECHNOLOGY AND VIRTUAL INSTRUCTION 
 

● Allow students to type final response and upload to schoology  
● Turn slideshow into interactive nearpod  
● After students write final response, have them make a book review video on flipgrid or other 

recording platform  

 

TEACHER REFLECTION 
Teacher thoughts prior to the lesson 
 
 
 

Teacher thoughts following the lesson 
 
 
 

  



Appendix A: 

 

 

 

  



Appendix B:  

 

 

 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Emancipation Curriculum 
Grades: 5-6 ASIAN AMERICAN LESSON 
Duration: 45-minutes 
 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity – All Students Read – All Students Write – 
 All Students Explain Their Thinking – All Students Engage in Grade-Level Content - Differentiation 

LESSON TITLE: Light & Lines 

 
SUMMARY: In this lesson, students will read the book, “Maya Lin: Artist-architect of Light and Lines” by, 
Jeanna Walker Harvey.  Maya Lin is an Asian-American woman who considers herself to be an artist-
architect. She has designed many site-specific installations, buildings, memorials, and sculptures.  Students 
will specifically look at her design for the Vietnam Veterans Memorial and her journey to being selected 
amongst many famous artists.  Students will utilize a storyboard to collect information about Maya’s story.  
Then, they will use IVF writing strategies to create a summary paragraph.  Finally, students will design and 
draw their own piece of art as a reflection to the book.   
 

LESSON OBJECTIVES 
Students will be able to: 

• Identify the components of the book including main character, main idea, details, summary 

• Create a summary paragraph using SUTW, IVF sentence structures 

• Design, draw, and name a reflective piece of art 
 

ESSENTIAL QUESTIONS 
• Who is Maya Lin?  What is her life story? 

• What does the career of an artist-architect encompass? 

• Which United States National Memorials and Monuments have been designed and installed by Asian 
Americans and/or Asian Nations? 
 

NYS STANDARDS 
English Language Arts 

•  5R2: Determine a theme of central idea and explain how it is supported by key details; summarize a 
text. 

•  5R7: Analyze how visual and multimedia elements contribute to meaning of literacy and 
informational texts. 

• 5W2: Write informative/explanatory texts to explore a topic and convey ideas and information 
relevant to the subject. 

Social Studies 

•  5D2: Distinguish human activities and human-made features from “environments” (natural events 
or physical features- land, air, and water- that are not directly made by humans) in the Western 
Hemisphere. 



VOCABULARY 
• Artist: A creative individual who uses talent, skills, and imagination to create works of art 

• Architect: A person who plans, designs, and oversees the construction of sculptures and buildings 

• Memorial: A place or object which serves as a focus for the memory of an influential, deceased 
person or a historical, tragic event 

• Contestant: A person participating in a contest or competition 
 

TEXT AND RESOURCES 
Book Title: “Maya Lin: Artist-Architect of Light and Lines” 
Author:  Jeanna Walker Harvey 
Illustrator: Dow Phumiruk 
 
Link: Read-aloud: Maya Lin 
(All grade 5 teachers will receive a printed copy of this book within  
the Rising Voice’s Text Collection for the 2022-2023 school year.) 

LAUNCH (5 min) 
1. Teacher displays (Appendix A): Maya Lin Artworks.  Teacher starts a discussion either whole class, 

small groups, or in partners, then asks students guiding questions about some different pieces of 
artwork created by Maya Lin. 

 
a. What similarities do you see between her pieces of art? 
b. Most of her artwork incorporates what theme?  Are emotions connected to artwork? 
c. What do you notice and wonder about the titles of the artwork? 
d. Have you made any pieces of art similar to Maya Lin?  What type of art do you prefer to 

create?  Do you create art when you are feeling any specific type of emotion? 
 

PROCEDURAL STEPS (30 min) 
2. Teacher introduces Maya Lin is an Asian-American woman who considers herself to be an artist-

architect. She has designed many site-specific installations, buildings, memorials, and sculptures.  
Her most notable are the Vietnam Veterans Memorial, Civil Rights Memorial, and the Women’s 
Table. 
 

3. Teacher introduces the book, “Maya Lin: Artist-architect of Light and Lines” by, Jeanna Walker 
Harvey.  Utilize this read-aloud link to hear the story by Children’s Librarian Joanna Fabicon, of the 
LA Public Library System.  

a. Teacher hands out storyboard worksheet (Appendix B) and students fill in the Title, Author, 
Illustrator, and Main characters name 

 
4. Students should complete the story board (Appendix B) as the read-aloud is played.  Teacher can 

pause read aloud as needed throughout story, video is 12 minutes long.  (All 5th grade teachers will 
receive a printed copy of this text in the 22-23 school year.) 
 

5. Following the read-aloud, students will construct a Step up to Writing, IVF Summary Paragraph of 
the book.  Teachers can use (Appendix C) resources from SUTW, the “Active Readers Summarize” 
and “IVF Summary Topic Sentences” worksheets to assist students in writing the summary 
paragraph.   

https://www.youtube.com/watch?v=qRzWl-5mzPE
https://www.youtube.com/watch?v=qRzWl-5mzPE


 
6. If time permits, teacher should engage students in a class discussion or a think-pair-share.  Possible 

discussion topics include: 
 

• What obstacle did Maya have to overcome during the Vietnam Veterans Memorial design 
selection?   

• What does the book describe the main reason for people’s objections and negative opinions? 

• What emotions did Maya live through during this process? What situations have you lived 
through when you felt similar emotions to Maya?   

• Have you ever artistically created anything?  Such as instrumental music, lyrics to a song, 
pottery/clay models, drawings, or comic strips?  What inspired you to create these?   

 
7. If time permits, class can research additional National Memorials that were designed by Asian 

Americans and/or Asian Nations.   

• The Martin Luther King Jr Memorial, including the Stone of Hope, that was installed in 2011 
had thousands of submissions world-wide.  The chosen and then constructed design was 
from Chinese sculptor, Lei Yixin. 

 

CLOSURE (10 min) 
8. Revisit the gist, directly quoted, of the final paragraph “And after naming a piece- the final step in 

shaping her artwork- Maya Lin, the artist-architect, is ready to dream, think again, and create 
something new!”  

a. Maya often chose names related to nature and living things. 
 

9. Students should design and draw a piece of art (Appendix D) to convey their feelings after reading 
Maya’s life story.   

a. Name this piece of art upon its completion.   
b. What’s in a name? How easy is it to choose one?  What should you consider? 

DIFFERENTIATION 
Possible Extensions: 
1. Explore Asian American History 
Explore this website to learn about Asian American History.   
There are 12 different sites highlighted around the US. 
2. My Name, My Identity: Name story lesson to teach the importance of students’ names. 

SPECIALLY DESIGNED INSTRUCTION 
Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson 

TEACHER REFLECTION 
Teacher thoughts prior to the lesson 

Teacher thoughts following the lesson 

https://www.lonelyplanet.com/articles/asian-american-history-us


 

Appendix A 

 

Works of Art: Maya Lin 

 

 

 

  



Appendix B 

Name ____________________________________      Date_____________ 

 

STORYBOARD WORKSHEET 

TITLE: 
 
 
 

AUTHOR: 

MAIN CHARACTER: 
 
 
 

ILLUSTRATOR: 

 

MAIN IDEA & DETAILS 

MAIN IDEA: 
 
 
 
 
 

DETAIL: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

DETAIL: 
 
 
 
 
 
 
 
 
 
 
 

DETAIL: 

SUMMARY SENTENCE: 
 
 
 

 
 
 



Appendix C 

 

 

 



Appendix C Continued 

Name ____________________________________      Date_____________ 

 

SUMMARY PARAGRAPH 

                          

           _______________________________________________________________________________  

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 



 

 

 



 

 

 



Appendix D 

Name ____________________________________      Date_____________ 

 

STORY REFLECTION 

“And after naming a piece- the final step in shaping her artwork- Maya Lin, the artist-architect, is ready to 

dream, think again, and create something new!” 

DIRECTIONS:  

Design and draw a piece of art to convey your feelings and connections to the life story of Maya Lin. 

Then, carefully select the perfect name for your artwork. 

ART 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

NAME 
 
 
 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Emancipation Curriculum 
Grades: 7-8 ASIAN AMERICAN LESSON 
Duration: 45 minutes 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity – All Students Read – All Students Write – 
 All Students Explain Their Thinking – All Students Engage in Grade-Level Content - Differentiation 

LESSON TITLE:  Labels: Who is Asian? 

SUMMARY: Students will uncover the true diversity beneath the Asian American Label. Furthermore, 
students will make connections between this label and other Asian ethnicities that do not represent who 
they are.  As an extension, students can explore and present cultural information related to one of the 
countries of Bengali, Thailand, Burma or Nepal. 
 

LESSON OBJECTIVES 
Students will be able to: 

● Understand that there are different ethnic groups that make up East, West, North, South and 
Southeast Asia 

● State which parts of Asia students from Buffalo Public Schools come from and some differences in 
their cultures 

● Explore the effects and build empathy for people who are given labels that do not represent them as 
well as making connections to other cultures that experience this labeling 

ESSENTIAL QUESTIONS 
● Who is an Asian? 
● Why do people group others according to their perception and give them labels? 

● Who are the Asians groups within Buffalo Schools and which areas of Asia are they from? 
● Who am I? Have I been given an inaccurate label? 

NYS STANDARDS 
Social Studies 
Standard 2: World History: Use a variety of intellectual skills to demonstrate their understanding of major 
ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of 
history from a variety of perspectives. 
Standard 3: Geography: Use a variety of intellectual skills to demonstrate their understanding of the 
geography of the interdependent world in which we live—local, national, and global—including the 
distribution of people, places, and environments over the Earth’s surface. 
 
English Language Arts 
RH2: Determine the central ideas or information of a primary or secondary source; provide an 
accurate summary of how key events or ideas develop within a text.  

WHST4: Write responses to texts and to events (past and present), ideas, and theories that 
include personal, cultural, and thematic connections.  

 



VOCABULARY 
• Asian- people having origins in any of the original peoples of the Far East, Southeast Asia, or the 

Indian subcontinent (for example, Bangladesh, Cambodia, China, India, Indonesia, Japan, Korea, 
Malaysia, Pakistan, the Philippine Islands, Thailand, and Vietnam) 

 

• Ethnic groups- a community or population made up of people who share a common cultural 
background or descent 

 
TEXT AND RESOURCES 

Anchor Text: I Am Asian American  
Author: Andrea Bittle 
(Some paragraphs deleted from online version for relevancy and length. Appendix A has edited version) 
 
Asian and Pacific Islander Identities and Diversity 
Author: Asian Pacific Institute 
 
Fast Facts on Multilingual Learners 2021-2022 
Author: Buffalo Public Schools Multilingual Department  
 
 

LAUNCH (5 min) 

 
1. Give each student a paper or digital copy of the organizer in Appendix D.  

• The teacher will ask students the question “Who is an Asian?  

• Students will fill out the first line of the graphic organizer with this information 
Optional: Have students share their definition at this time or this could be done later. 
 

PROCEDURAL STEPS (25 min) 
2. Tell students that they will now read one article to help them process who Asian’s are, stereotypes 

and feelings that many people from Asia have experienced.  
 

3. Students will begin by reading “I am an Asian American” (Appendix A) paragraphs 1-2.  Stop and ask 
students what was wrong with what the teacher did with Hyun-Ju? How is that prejudice? 
o Students finish reading the article and then can discuss why some people from Asia struggle with 

the label of Asian. 
4. Students will look at the second text entitled Asian and Pacific Islander Identities and Diversity 

(Appendix B) and cross reference it with Fast Facts on Multilingual Learners 2021-2022 (Appendix 
C).  
 

5. Students will determine what Asians we have in BPS according to their language in the Fast Facts 
document and cross reference it with Asian and Pacific Islander Identities and Diversity to 
determine what countries they are from. 

 

6. The teacher can ask all students “If you want to know where someone is from that you think is Asian, 
what could you ask them instead of ‘Are you Asian?” 
 

 

https://www.learningforjustice.org/magazine/summer-2013/i-am-asian-american
https://s3.amazonaws.com/gbv-wp-uploads/wp-content/uploads/2019/06/29005507/API-demographics-identities-May-2019.pdf
https://www.buffaloschools.org/Page/86881
https://s3.amazonaws.com/gbv-wp-uploads/wp-content/uploads/2019/06/29005507/API-demographics-identities-May-2019.pdf
https://www.buffaloschools.org/Page/86881
https://s3.amazonaws.com/gbv-wp-uploads/wp-content/uploads/2019/06/29005507/API-demographics-identities-May-2019.pdf


CLOSURE (15 min) 
7. Students fill out the rest of the graphic organizer that reflects the essential questions. 
 

DIFFERENTIATION 
Students who may not be able to read the texts can pair with a higher level reader or the teacher can record 
themselves reading the text so the student can listen. 
 
The ENL teacher could sit with students who need reading or comprehension support to chunk information 
and ask comprehension questions about what was read. 

 
Teachers could assist students with filling out the chart by scripting or using writing frames.  
 

SPECIALLY DESIGNED INSTRUCTION 
Intentionally left blank- for special ed teachers to add the appropriate SDI for the lesson.  

 
 
 

TECHNOLOGY AND VIRTUAL INSTRUCTION 
Smart Board to project information 
Individual devices to read the texts and/or fill out digital version of graphic organizer 

 
 
 

TEACHER REFLECTION 
Teacher thoughts prior to the lesson 
 
 
 
 

Teacher thoughts following the lesson 
 
 
 
 

APPENDICES 
 
Appendix A: I am Asian American 

Appendix B: Asian and Pacific Islander Identities and Diversity 

Appendix C: Buffalo Public Schools Multilingual Department: Fast Facts 2021-2022 

Appendix D: Graphic Organizer 

 

 



Appendix A: 

I Am Asian American 
Uncover the true diversity beneath the Asian American label. 

 

Web Version: https://www.learningforjustice.org/magazine/summer-2013/i-am-asian-american 

 

1. On a Monday morning in September, ESL teacher Susan Azzu found she had a new student. Poh was 

entering the third grade. He was born in Thailand after his mother and sister escaped war and ethnic 

persecution in Myanmar. Through a refugee program, Poh had just arrived in Chapel Hill, N.C. He spoke no 

English. 

2. Five miles down the road in a middle school, Hyun-Ju entered a classroom. Her family had relocated from 

Pittsburgh, so her father could teach at the local university. The teacher immediately paired her with a 

Chinese student and asked her to help translate, not realizing that Hyun-Ju’s grandparents were Korean or 

that she had been born in the United States and spoke only English. 

3. Across town, Gao entered the 10th grade. His parents had come to the United States from China to work in 

his uncle’s restaurant. He didn’t speak much English, but he had been a good student in Beijing. At lunchtime, 

he was dismayed when other Chinese boys moved away from him. One boy eyed him, muttering “F.O.B” 

under his breath. 

Who Is Asian American? 

4. The term Asian American is a relatively new one. Yuji Ichioka, a pioneer in Asian American studies, coined 

the term in the early 1970s to help unify different Asian ethnic groups for political strength and study. But the 

meaning of the term can be elusive. 

5. According to the U.S. Census Bureau, Asian refers to people having origins in East or Southeast Asia or the 

Indian subcontinent. Other definitions are broader and might include Iraq, Israel and Other Pacific Islanders.” 

Combined, these groups include people from more than 18 countries of origin as well as numerous ethnic 

groups. In addition, about 15 percent of Asian Americans are of mixed race. These changing demographics are 

reflected in our classrooms.  

 Invisible Students 

6. Asian American students bring with them unique and vibrant cultural backgrounds, but educators often 

assume that these students share similar circumstances or lump them in with other racial groups.  

7. In the media, Asian Americans are often stereotyped as nerds, scientists, office workers or martial artists 

speaking broken English—the “forever foreigner” with poor language and social skills. “The media perpetuates 

stereotypes and these messages sneak into the classroom,” says Dr. Nellie Tran, a social psychologist at the 

University of Massachusetts in Lowell. 

8. No matter how long Asian American students have lived in the United States, they are inevitably asked, 

“Where are you from?” by people who assume they are not American. In reaction to this continual 

https://www.learningforjustice.org/magazine/summer-2013/i-am-asian-american
https://www.learningforjustice.org/magazine/summer-2013/i-am-asian-american


questioning, Asian American students may reject their home language, clothing, attitudes or behavior in order 

to appear more “American.” They may even choose not to associate with other members of the Asian 

community, particularly those who are new to the country. 

9. Vanessa Leung, describes the phenomenon: “We see struggles within the same ethnic groups … often it’s 

second- or third-generation vs. new immigrants.” The expression Gao encountered in the cafeteria, ‘F.O.B.,’ is 

a derogatory term referring to new immigrants who are “fresh off the boat.” 

10. Seemingly positive, but just as harmful, is the myth that all Asian-Americans are high-achieving, 

hardworking, quiet and non confrontational members of a “model minority” that has overcome the challenges 

of immigration and minority status. 

11. This misconception can cause teachers to assume Asian American students do not need academic, social 

or emotional support. According to Leung, “The myth of the model minority is that these kids will all do well, 

but we know that so many kids are struggling. In fact, there’s a huge achievement gap within [the 

Asian American] community.” Leung sees Asian American students both excelling and dropping out of high 

school. For those who struggle, the model-minority stereotype adds pressure to perform and makes students 

reluctant to ask for help. 

12. Both the forever-foreign and model-minority stereotypes have a negative effect on students’ psychological 

and social well-being, particularly during adolescence, when a sense of ethnic identity is developing. Research 

that focuses specifically on Asian Americans has found racial bias affects self-esteem, causes psychological 

distress (including depression) and can affect the academic and social lives of students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.learningforjustice.org/magazine/what-is-the-model-minority-myth


Appendix B: 

 

 

 

 



Appendix C: 

 

 



Appendix D: 

Name: _________________ 

 

Who is Asian? 
 
 
 

 

 

Why do people group others according to 

their perception and give them labels? 

 
 
 

 

Who are the Asians groups within Buffalo 

Schools and which areas of Asia are they 

from? 

 

 

 

Who am I ? Have I been given an 

inaccurate label? 

 

 

 

What have I learned and how will I use 
this knowledge moving forward? 
 
 
 

 

 

 

 

 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Emancipation Curriculum 
Grades: 9-10 ASIAN AMERICAN LESSON 
Duration: 45 minutes 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity – All Students Read – All Students Write – 
 All Students Explain Their Thinking – All Students Engage in Grade-Level Content – Differentiation 

LESSON TITLE:  Yellowface 

 

SUMMARY: Students will be able to learn about the historical context of white washing and yellow face 
used in cinema to represent Asians. Students will deduce how yellowface connects to the enduring issue of 
inequality.  Finally, students will compare yellowface to blackface and the reasons for its uses. 
 

LESSON OBJECTIVES 
Students will be able to: 

● Define white washing 
● Explain why yellowface and blackface were used 
● Explore how yellowface demonstrates the enduring issue of inequality 
 

ESSENTIAL QUESTIONS 

● What is white washing? 
● Why and how was yellowface used?   
● How does the use of yellowface demonstrate the enduring issue of inequality? 
 

NYS STANDARDS 
English Language Arts 
RH2: Determine the central ideas or information of a primary or secondary source; provide an 
accurate summary of how key events or ideas develop within a text.  

WHST4: Write responses to texts and to events (past and present), ideas, and theories that 
include personal, cultural, and thematic connections.  
 
 
Social Studies 
Standard 2: World History: Use a variety of intellectual skills to demonstrate their understanding of major 
ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of 
history from a variety of perspectives. 
 
Standard 3: Geography: Use a variety of intellectual skills to demonstrate their understanding of the 
geography of the interdependent world in which we live—local, national, and global—including the 
distribution of people, places, and environments over the Earth’s surface. 



9.2 BELIEF SYSTEMS: RISE AND IMPACT: The emergence and spread of belief systems influenced and 
shaped the development of cultures, as well as their traditions and identities. Important similarities and 
differences between these belief systems are found in their core beliefs, ethical codes, practices, and social 
relationships. (Standards: 2, 3; Themes: ID, SOC) 

● 9.2b Belief systems were often used to unify groups of people, and affected social order and gender 
roles.  

10.8 TENSIONS BETWEEN TRADITIONAL CULTURES AND MODERNIZATION: Tensions exist between 
traditional cultures and agents of modernization. Reactions for and against modernization depend on 
perspective and context. (Standards: 2, 3, 4, 5; Themes: ID, TCC, SOC, GOV, CIV, TECH) 

● 10.8b Tensions between agents of modernization and traditional cultures have resulted in ongoing 
debates within affected societies regarding social norms, gender roles, and the role of authorities 
and institutions. 

 

VOCABULARY 
• White washing: a system of racial exclusion; also known as race-bending when directors cast white 

actors as characters of color 

• Yellowface: the use of makeup used by non-Asian actors to represent an Asian person 

• Blackface: the use of makeup used by non-African American actors to represent a caricature of 
African American people 

• Caricature: An imitation of someone that is exaggerated to create a funny or grotesque effect 
 

                                                   TEXT AND RESOURCES 

Abridged Anchor Text: Yellowface, whitewashing, and the History of White People Playing Asian Characters 

Author: Jenn Fang 

Video: History of Yellowface 

 
 

LAUNCH (10 min) 
1. Play the video at the beginning of the PPT. 
2. Display the pictures in Appendix A and have students’ inference what could be the meaning behind 

these pictures and the comparison between them. 
3. Display and read the essential questions as well as the vocabulary with the students. 

 

PROCEDURAL STEPS (20 min) 
4. Give students a copy of the Abridged Anchor Test Yellowface, whitewashing, and the History of 

White People Playing Asian Characters  in Appendix B. Have students read the article.  

 

https://drive.google.com/file/d/1OMPzJstibh_ZaKBJzrsRKnm4O8Q-Vf2J/view?usp=sharing


5. After reading the article, have students fill out the first two essential questions in the graphic 
organizer in Appendix C in groups.   

6. Show the video History of Yellowface 
7. Students will discuss in groups the answer to the third essential question. They will fill out the third 

row in the graphic organizer with their answer. 

CLOSURE (15 min) 
8.  Students can share their answers to the questions with the class by having one group share their 

answers with the other groups. 
 

DIFFERENTIATION 
Students who may not be able to read the texts can pair with a higher-level reader or the teacher can record 
themselves reading the text so the student can listen. 
 
The ENL teacher could sit with students who need reading or comprehension support to chunk information 
and ask comprehension questions about what was read. 

 
Teachers could assist students with filling out the chart by scripting or using writing frames. 
 
 

SPECIALLY DESIGNED INSTRUCTION 
Intentionally left blank- for special ed teachers to add the appropriate SDI for the lesson.  

 
 

TECHNOLOGY AND VIRTUAL INSTRUCTION 
Smart Board to project information and video 
Individual devices to read the texts and/or fill out digital version of graphic organizer 

 

TEACHER REFLECTION 
Teacher thoughts prior to the lesson 
 
 
 
 

Teacher thoughts following the lesson 
 
 
 

APPENDICES 
Appendix A: Photo 

Appendix B: Anchor Text 

Appendix C: Graphic Organizer 

 

 

 

https://drive.google.com/file/d/1OMPzJstibh_ZaKBJzrsRKnm4O8Q-Vf2J/view?usp=sharing


Appendix A: 

 

 

 

 

 

 

 

 



 

Appendix B: 

 

Yellowface, Whitewashing, and the History 
of White People Playing Asian Characters 
“It is the height of white privilege to think a white person is better equipped to play an Asian 

character than an Asian person.” 

 

 

Paramount Studio’s 2017 live-action adaptation of the classic Japanese anime Ghost in the Shell which enabled 
Scarlett Johansson — who is not Japanese — to play the lead role of a Japanese woman. But, for many Asian-
Americans, Johansson’s casting was just the latest in a long pattern of Hollywood selecting white actors in 
Asian roles to make Asian characters more palatable for white audiences. Some Asian-American protesters felt 
the film was an example of yellowface — a term referencing when a white actor uses stage makeup and 
costuming to play an Asian character. Others criticized the film for how the script adapted its Japanese source 
material to allow for a white actor to play the role of Ghost in the Shell’s iconic Japanese protagonist — a 
process termed “whitewashing” by its critics. 

Keith Chow — founder of pop culture blog The Nerds of Color, which co-organized protests on social 
media against Johansson’s casting in Ghost in the Shell — believes that both yellowface and whitewashing 
were evident in that film. He sees whitewashing as a contemporary revival of historic yellowface: a practice 
related to American traditions of blackface and, like blackface, popularized in early American theater and 
cinema. 

 “It all results in the dehumanization of people of color; and, in the specific case of yellowface, in the 
dehumanization of Asian people.” 

https://www.teenvogue.com/tag/ghost-in-the-shell
https://www.teenvogue.com/story/ghost-in-the-shell-trailer
http://time.com/4316844/margaret-cho-whitewashedout-asian-characters/
http://time.com/4316844/margaret-cho-whitewashedout-asian-characters/
http://time.com/4316844/margaret-cho-whitewashedout-asian-characters/


The earliest practitioners of yellowface sought to transform white actors into Asian characters using skin-
darkening pigments and makeshift contraptions of tape and rubber bands. The look would be combined with 
an over-the-top performance that included exaggerated accents and other physical tics. Yellowface 
was considered a bona fide technique mastered by skilled makeup artists, and instructions were published in 
technical manuals as recently as 1995’s The Complete Make-up Artist by Penny Delamar. 

The harm of yellowface was described by Robert G. Lee in his book, Orientals: Asian Americans in Popular 
Culture: “Yellowface marks the Asian body as unmistakably Oriental; it sharply defines the Oriental in a racial 
opposition to whiteness,” he writes. “Yellowface exaggerates ‘racial’ features that have been designated 
‘Oriental,’ such as ‘slanted’ eyes, overbite, and mustard-yellow skin color.” 

For the better part of American history, actors would don yellowface to assume Asian identities in theatrical 
productions while laws (including the 1882 Chinese Exclusion Act and the Alien Land Laws) effectively barred 
Asians from integrating into most aspects of American society. Media industry customs and guidelines (such 
as the Hays Code) restricted the casting of non-whites in any role where they might be perceived as a love 
interest of a white actor’s character; ultimately, this custom often was cited as justification for casting white 
actors in yellowface. Rather than allow Asian actors to accurately represent themselves, audiences apparently 
preferred the fictionalized Asian “other” as it was projected through the caricatured yellowface antics of a 
white actor. Yellowface proved a wildly successful career move for many white actors. 

 

THE GOOD EARTH, Paul Muni, Luise Rainer, 1937 

Although Asian-Americans are the fastest-growing population of Americans, they remain seriously 
underrepresented in popular American entertainment. In a recent University of Southern California study, 
researchers found that only 5.1% of speaking characters are Asian in popular American film.  

“It’s part of the same lineage,” Yuen says. “Whitewashing is a descendant of the original yellowface. It’s all 
part of the same story in American media: the underrepresentation, misrepresentation, and usurping of 
significance of Asians by white actors.” Representation matters, especially for younger generations – it is 
imperative for young people to see heroes and heroines up on the big screen who look like them. 

 

https://www.amazon.com/Orientals-Asian-Americans-Popular-Culture/dp/1566397537/ref=sr_1_1?ots=1&tag=teevog-20&linkCode=w50&ie=UTF8&qid=1527868488
https://open.bu.edu/bitstream/handle/2144/26423/Lu_bu_0017N_13196.pdf?sequence=6
http://brightlightsfilm.com/certain-slant-brief-history-hollywood-yellowface/#.WxFssPZFy3A
https://www.bookdepository.com/Complete-Make-up-Artist-Penny-Delamar/9780333586044
https://www.bookdepository.com/Complete-Make-up-Artist-Penny-Delamar/9780333586044
https://www.bookdepository.com/Complete-Make-up-Artist-Penny-Delamar/9780333586044
https://www.amazon.com/Orientals-Asian-Americans-Popular-Culture/dp/1566397537/ref=sr_1_1?ots=1&tag=teevog-20&linkCode=w50&ie=UTF8&qid=1527868488
https://www.amazon.com/Orientals-Asian-Americans-Popular-Culture/dp/1566397537/ref=sr_1_1?ots=1&tag=teevog-20&linkCode=w50&ie=UTF8&qid=1527868488
https://books.google.com/books?id=mAZWspa5kPQC&pg=PA2&lpg=PA2&dq=Yellowface+marks+the+Asian+body+as+unmistakably+Oriental;+it+sharply+defines+the+Oriental+in+a+racial+opposition+to+whiteness&source=bl&ots=Gtw5rOJW5q&sig=Jf_1-cMT-PGOLrR1FZxEjME69x8&hl=en&sa=X&ved=0ahUKEwiyhOylk73bAhXQt1MKHfzsAVkQ6AEIMTAD#v=onepage&q=Yellowface%20marks%20the%20Asian%20body%20as%20unmistakably%20Oriental%3B%20it%20sharply%20defines%20the%20Oriental%20in%20a%20racial%20opposition%20to%20whiteness&f=false
http://ocp.hul.harvard.edu/immigration/exclusion.html
http://encyclopedia.densho.org/Alien_land_laws/
https://www.huffingtonpost.com/entry/asian-representation-on-tv_us_59baa71fe4b086432b050792
https://muse.jhu.edu/article/255313/pdf
https://muse.jhu.edu/article/255313/pdf
http://www.pewresearch.org/fact-tank/2017/09/08/key-facts-about-asian-americans/
https://annenberg.usc.edu/sites/default/files/MDSCI_Race_Ethnicity_in_600_Popular_Films.pdf


 

“It is the height of white privilege to think a white person is better equipped to play an Asian character than an 
Asian person,” actor Sun Mee Chomet who is primarily angered by the stereotypical and misogynistic 
portrayals of Asian women in Miss Saigon. “Miss Saigon reinforces and reaffirms all of the racial, gendered 
Orientalist stereotypes that box Asian-Americans in.” 

 

Casting white actors was also part of a crude box office calculation. Since white actors were better-known and 
seen as more relatable to audiences, producers figured featuring them would generate more ticket sales. 
When white actor Warner Oland replaced Asian lead actors in the Charlie Chan films of the 1930s, the films 
skyrocketed to success, making it hard to argue with the results. 

 

 

 

 

 

 

 

 



Appendix C: 

Name:________________________ 

What is white washing? 
 

 

 

 

 

 

 

 

 

Why were yellowface and 
blackface used?   
 

 

 

 

 

 

 

 

 

How does the use of 

yellowface demonstrate the 

enduring issue of inequity? 

 

 

 

 

 

 

 

 

 

 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Emancipation Curriculum 
Grades 11-12 ASIAN AMERICAN LESSON 
Duration: 45 minutes 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity – All Students Read – All Students Write – 
 All Students Explain Their Thinking – All Students Engage in Grade-Level Content - Differentiation 

LESSON TITLE:  Larry Itliong and the Delano Grape Strike 

 
SUMMARY: In this lesson, students will be introduced to Larry Itliong and his role in the Delano Grape Strike 
alongside Cesar Chavez and Dolores Huerta. Students will examine a primary source coloring book created 
by the United Farm Workers to develop an understanding of the UFW’s goals and initiatives before 
participating in a gallery walk with various images of protest and working conditions. Students will then 
watch a brief video and read an article on the Delano Grape Strike and the legacy of Larry Itliong and the 
manongs. The lesson will culminate with students creating a historical head that pays tribute to Larry 
Itliong’s contributions to the labor movement. 

LESSON OBJECTIVES 
Students will be able to: 

●  describe the labor conditions that led to the Delano Grape Strike 
●  identify the role of Larry Itliong, the manongs, and other Filipinos in the Delano Grape Strike 
● analyze primary and secondary source documents  

ESSENTIAL QUESTIONS 
● How does history choose who gets remembered?  
● What determines how valuable someone’s contributions are to society? 

 
NYS STANDARDS 

English Language Arts 

RH9: Integrate information from diverse sources, both primary and secondary, into a coherent  
understanding of an idea or event, noting discrepancies among sources.  
 
WHST4: Write responses to texts and to events (past and present), ideas, and theories that include  
personal, cultural, and thematic connections.  
 
Social Studies 
 
11.10 SOCIAL AND ECONOMIC CHANGE/DOMESTIC ISSUES (1945 – present): Racial, gender, and 
socioeconomic inequalities were addressed by individuals, groups, and organizations. Varying political 
philosophies prompted debates over the role of the federal government in regulating the economy and 
providing a social safety net. (Standards: 1, 4, 5; Themes: ID, TCC, SOC, GOV, CIV, ECO) 

● 11.10b Individuals, diverse groups, and organizations have sought to bring about change in American 
society through a variety of methods. 



12.G4 POLITICAL AND CIVIC PARTICIPATION: There are numerous avenues for engagement in the political 
process, from exercising the power of the vote, to affiliating with political parties, to engaging in other 
forms of civic participation. Citizens leverage both electoral and non-electoral means to participate in the 
political process. 

● 12.G4e Citizens participate in civic life through volunteerism and advocacy, including efforts such as 
contacting elected officials, signing/organizing petitions, protesting, canvassing, and participating 
in/organizing boycotts. 

VOCABULARY 

 
● Boycott: refusing to buy or engage in the services of an organization or a person as an act of protest 
● Manong: a term used to describe the older, single Filipino-American immigrants which translates to 

“older brother” 
● Miscegenation: a term used for the mixture of people of different racial groups, usually resulting in 

multi-racial offspring 

 
 

TEXT AND RESOURCES 

 
Text Title: “How Cesar Chavez Joined Larry Itliong to Demand Farm Workers’ Rights    
Author: History Channel 
 
 
California Farmworkers Who Sparked a Rebellion for Farmworkers’ Rights video (3:14)  
 

LAUNCH (5 min) 

Show  
1. Show the students excerpts of A United Farmworkers coloring book.  
2. After reading the excerpts, ask the students the following sourcing questions:  
● Is this a primary or a secondary source? How do you know? 
● Why would this source be in Spanish and English?  
● Who do you think is the audience for this coloring book? 
● What is the purpose of this coloring book? 

 

PROCEDURAL STEPS (30 min) 
3. Start by telling the students that they are going to participate in a gallery walk. As they look at each 

image, they will take a few minutes to write down what they see, think, and wonder.  

• Bring the students back together to share their observations.  
4. Remind the students that the coloring book and many in this country associate the United 

Farmworkers and the Delano Grape Strike with Cesar Chavez. Tell them that they’re instead going to 
look at the contributions and leadership of Larry Itliong and other Filipinos.  

5. Show the students the video California Farmworkers Who Sparked a Rebellion for Farmworkers’ 
Rights  

6. Tell the students that they are now going to read an article from History Channel “How Cesar Chavez 
Joined Larry Itliong to Demand Farm Workers’ Rights.   
As they read the article, have the students answer the questions in Appendix B.  

https://www.history.com/news/chavez-itliong-delano-grape-strike
https://www.youtube.com/watch?v=xEPOBZTUM1A
https://oac.cdlib.org/ark:/13030/hb5g5009w3/?order=2&brand=oac4
https://www.youtube.com/watch?v=xEPOBZTUM1A
https://www.history.com/news/chavez-itliong-delano-grape-strike
https://www.history.com/news/chavez-itliong-delano-grape-strike


CLOSURE (10 min) 
7. Students will complete a historical head on Larry Itliong. In the historical head, they will include 5-8 

things about Larry Itliong, particularly focusing on his contributions to labor reform.  
 
Note: These can be included as sentences along with images and symbols. For students who choose to use 
symbols and images, please have them write complete sentences describing the symbols and images they 
chose to include on the back/in the head.  
 

 

DIFFERENTIATION 
 

● Using audio when available with closed caption features 
● Graphic organizer provided 
● historical head can include images or sentences depending on student need 

 

SPECIALLY DESIGNED INSTRUCTION 
 

Intentionally left blank, for special education teachers to add the appropriate SDI to the lesson 

 
 
 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

 
Additional information about the Delano Grape Strike:  
The Art of Protest: The United Farm Workers and the Delano Grape Strike BRIdge from the Past video 
(10:57)  
Summary: This video uses curated photographs and artistic images to explain the narrative of the Delano 
Grape Strike and the development of the UFW. It is a bit lengthy, but it can be used in place of the gallery 
walk images for students who might need more structured support. Mary does a great job of analyzing her 
images and providing additional context for students.  
 
Additional resource for Larry Itliong:  
Include a copy of a quote from Larry Itliong and have the students unpack or dissect the quote.  
Here is a quote: “I have the ability to make that white man know I am just as mean as anybody in this world. 
I could make him think, and I could make them recognize that I’m a mean son of a bitch in terms of my 
direction fighting for the rights of Filipinos in this country. Because I feel we are just as good as any of them. 
I feel we have the same rights as any of them. Because in that Constitution, it said that everybody has equal 
rights and justice. You’ve got to make that come about. They are not going to give it to you.” (Larry Itliong 
1976). 
 
Here is the same quote edited for length and content: “Because I feel we are just as good as any of them. I 
feel we have the same rights as any of them. Because in that Constitution, it said that everybody has equal 
rights and justice. You’ve got to make that come about. They are not going to give it to you.” (Larry Itliong 
1976). 
 

 

https://www.youtube.com/watch?v=NmvbNp5GYdk


TEACHER REFLECTION 
 
Teacher thoughts prior to the lesson 
 
 
 
 
 

Teacher thoughts following the lesson 
 
 
 
 
 

APPENDICES 
 
Appendix A: Gallery Walk images  

Appendix B: “How Cesar Chavez Joined Larry Itliong to Demand Farm Workers’ Rights” questions  

Appendix C: Historical head template 
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Appendix B 

 

Name: ________________________________________     Per: ___________ 
 

“How Cesar Chavez Joined Larry Itliong to Demand Farm Workers’ Rights”  
Text Questions  

 

Directions: Use the article “How Cesar Chavez Joined Larry Itliong to Demand Farm Workers’ Rights” to 

answer the following questions in complete sentences.  

 

1. Who was Cesar Chavez? 

 

 

 

 

2. Who made up the majority of Filipino-American immigrants?  

 

 

 

 

3. What was Larry Itliong’s experience with protesting prior to the Delano Grape Strike?  

 

 

 

 

4. Why were the manongs less patient about improving their working conditions?  

 

 

 

 

5. How did Larry Itliong get Cesar Chavez to participate in the Delano Grape Strike? 

 

 

 

 

6. What were some of the benefits that workers received after the Delano Grape Strike? 

 

 

 

 

7. How did the Mexican-American immigrants and the Filipino-American immigrants differ? 

 

 

 

 

8. Why do you think Cesar Chavez is remembered for the Delano Grape Strike, and not Larry Itliong? 

 

 



 

Appendix C 

 

 


