
 



 

OFFICE OF CULTURALLY AND LINGUISTICALLY  

RESPONSIVE INITIATIVES   

Emancipation Curriculum  
  

Grades: PK – 2   

Duration: One - 60-minute lesson  

BPS INSTRUCTIONAL PRIORITIES  
As you execute these lessons please remember:  

Use of District Approved Materials with Fidelity – All Students Read – All Students Write –  All 

Students Explain Their Thinking – All Students Engage in Grade-Level Content - Differentiation  

LESSON TITLE: How Am I Feeling?  

  

SUMMARY: This lesson provides a platform for teachers to engage with students in critical conversations 

surrounding traumatic events, as well as everyday worries students may have. In this lesson, students will 

read the book, Ruby Finds a Worry, in which the main character, Ruby, discovers that when she talks about 

and shares her worries, her worries get smaller. Following the reading, a guided discussion will allow for 

students to share their own feelings and worries. To conclude the lesson, students will create a visual to 

represent one of their worries.   

TEACHER RESOURCES PRIOR TO FACILITATING WITH STUDENTS  

1. “Let’s Talk” Resource from Learning for Justice.  

• Composed of two main sections:   

▪ Laying the Groundwork for Critical Conversations with students  

▪ Facilitating Critical Conversations: Before, Opening, During, Closing the Conversation  

• Additional Webinars- facilitating critical conversations around themes of:  

▪ Racism and other Difficult Topics  

▪ Discussing Whiteness  

▪ Discussing Black Lives Matter  

▪ Teaching Black Lives Matter  
  

2. “Teaching on the Days After”  Resource by Jennifer Bradley.    

• The main focus of this is teaching after attack on US Capitol, but all resources and pedagogy 
can be used following any ‘Day After’ a tragic event or injustice.  

• Google Slides: “What to do When You Don’t Know What to Do: Teaching for Justice and 
Equity on Days After” Resource by Alyssa Dunn.  

▪ Use image on slide 18 to frame purpose for student outcomes:  

 

 

  
 

https://www.learningforjustice.org/sites/default/files/2019-12/TT-Lets-Talk-December-2019.pdf
https://www.learningforjustice.org/sites/default/files/2019-12/TT-Lets-Talk-December-2019.pdf
https://www.learningforjustice.org/magazine/publications/lets-talk
https://www.learningforjustice.org/magazine/publications/lets-talk
https://beyondthestoplight.com/2021/01/06/resources-for-teachers-on-the-days-after-the-attack-on-the-u-s-capitol/?fbclid=IwAR2Y7fNAUUenyXhZc3ledhSlbuEks8jn6GcU_KlS88o2BQZsSt_aRxDwgA0
https://beyondthestoplight.com/2021/01/06/resources-for-teachers-on-the-days-after-the-attack-on-the-u-s-capitol/?fbclid=IwAR2Y7fNAUUenyXhZc3ledhSlbuEks8jn6GcU_KlS88o2BQZsSt_aRxDwgA0
https://docs.google.com/presentation/d/1hQ_aBr95gU6xf0OAHPBTOaSkThvzZexf6-dBrROODb4/edit?fbclid=IwAR2j0jjhAT7v2P2KrLMFSh85ye5rrcg1T5BVFlnwzhV86I9zYOZb2KDzXwM#slide=id.g35f391192_00
https://docs.google.com/presentation/d/1hQ_aBr95gU6xf0OAHPBTOaSkThvzZexf6-dBrROODb4/edit?fbclid=IwAR2j0jjhAT7v2P2KrLMFSh85ye5rrcg1T5BVFlnwzhV86I9zYOZb2KDzXwM#slide=id.g35f391192_00


 

 

  

• Establish Conversation and Dialogue Norms prior to class discussion ▪ Use 

slides 26, 27, 28 to prepare and share with students:  

  

 

• Use slide 31 to have planned interrupter phrases ready to use during student 

discussion  

 
 

 

 

 

 



 

LESSON OBJECTIVES  
  

  

Students will be able to:  

• identify emotion words.  

• describe their feelings/emotions and personal worries using words and visuals.  

• collectively create a list of things they can do that will help them when they have a worry.  

 

ESSENTIAL QUESTIONS  

  

  

• How are you feeling?  

• What does your feeling/worry look like?   
  

NYS STANDARDS  

  

  

English Language Arts  

• PK-2 SL1: Participate in collaborative conversations with diverse peers and adults in small and large 
groups and during play.  

• PK-2 R9: Make connections between self, text, and the world.  

• PK-2 W4: Create a response to a text, author, theme, or personal experience (e.g., poem, play, story, 
artwork, or other).  
  

VOCABULARY  

  

  

• realize: to be aware of  

• unexpected: not expected or regarded as likely to happen  

• worry: a cause of troubled or anxious feelings  
 

 

 

 

 

 

 

 

 

 

 

 



 

TEXT AND RESOURCES  

  

Book Title: Ruby Finds a Worry  

Author & Illustrator: Tom Percival  

Read Aloud Link (3:43)  
  

Summary: Meet Ruby, a happy, curious, imaginative young girl. But one day, she finds 
something unexpected: a Worry. It's not such a big Worry, at first. But every day, it grows a 
little bigger… and a little bigger…. Until eventually, the Worry is ENORMOUS and is all she 
can think about. But when Ruby befriends a young boy, she discovers that everyone has worries, and 
not only that, there's a great way to get rid of them too--she just has to share her feelings. This 
perceptive and poignant story is the perfect springboard for talking to children about emotions and 
anxieties.  
  

Resource: Let’s Talk! Facilitating Conversations with Students A 
Teaching Tolerance / Learning for Justice Guide  
  

Appendix A – Emotion Wheels (3 different options), Source: Brainframe! Psychology for Kids  
  

Appendix B – Worry Visual Template  

 

LAUNCH (5 min)  

  

https://youtu.be/wSTRhh2mn08
https://youtu.be/wSTRhh2mn08
https://www.learningforjustice.org/sites/default/files/2021-11/LFJ-2111-Lets-Talk-November-2021-11172021.pdf
https://www.learningforjustice.org/sites/default/files/2021-11/LFJ-2111-Lets-Talk-November-2021-11172021.pdf
https://www.brainframe-kids.com/emotions/m-emotion-wheel.htm
https://www.brainframe-kids.com/emotions/m-emotion-wheel.htm
https://www.brainframe-kids.com/emotions/m-emotion-wheel.htm


 

Teacher Notes: Prior to teaching the lesson and facilitating critical conversations with students, it is recommended that 
you review the guide, Let’s Talk! Facilitating Conversations with Students. A few key takeaways:  

• Begin with self-reflection and checking-in with yourself. How are you feeling?   

• Consider your own identity and how this shapes your perspective on the event.   

• Evaluate your comfort level with discussing the event. Read pages 9 – 10 of the guide for strategies addressing 
common teaching concerns.  

  

1. Create a calm and safe space for the lesson. Consider dim lighting, relaxing background music, 
seating arrangements (such as a circle or sitting on the rug), stuffed animals available for student use, 
etc.  
  

2. Review class norms that you use for restorative circles and courageous conversations. One of the 
goals of the lesson is to support students in feeling safe and secure and create a healing space after a 
traumatic event has occurred. Ensure that social and emotional skills are prioritized, and students’ 
experiences are honored.  

  

3. Provide students with and introduce a method for communicating with the teachers if they become 
emotional during the lesson, are triggered by a topic discussed, or have a question that they do not 
want to ask in front of the group (e.g., a subtle signal, such as putting a hand on their heart or 
providing students with a small object that they can place in front of themselves or in a certain spot 
on their desk). Also, ensure that you are prepared to follow-up with these students and respond to 
their needs.   

  

PROCEDURAL STEPS (30 min)  

  

4. Review different emotions / feeling words using the Emotion Wheel (Appendix A).  
  

5. Lead the students in a brief Mindfulness Moment: Close your eyes. How are you feeling? (Students 
can take note silently, share verbally, and/or use the emotion wheel to identify their feelings.)  
  

6. Introduce the title of the book, Ruby Finds a Worry. Discuss the term “worry” with students.   
  

7. Play the read aloud book of the text.   
  

8. After reading the book, engage the students in the following post-reading discussion. It is 
recommended to have students sit in a circle and use a talking piece that can be passed around, 
signaling which student is speaking. You can also incorporate wait time and turn-and-talk to a partner 
to provide students with time to process their responses to the prompts. During this time, model 
active listening and allow for the discussion to be student focused. Additionally, play the role of 
observer, noticing students’ responses and body language. Based upon your observations, you may 
need to follow-up with students in a one-to-one setting, small group, parent/guardian contact, or 
through the support of a student support specialist.  

• Just like Ruby and the other characters in the story, we all have worries. What is a worry you 
have right now (or something that you have worried about in the past)?  

• Close your eyes and think about your worry. What does it look like? (Is it big or small or 

somewhere in the middle? What color is it? What shape is it?)  

https://www.learningforjustice.org/sites/default/files/2021-11/LFJ-2111-Lets-Talk-November-2021-11172021.pdf
https://www.learningforjustice.org/sites/default/files/2021-11/LFJ-2111-Lets-Talk-November-2021-11172021.pdf
https://youtu.be/wSTRhh2mn08
https://youtu.be/wSTRhh2mn08


 

 

• Do you want to talk about your worry? (Students can respond using thumbs up/thumbs 
down.)  

• Using a talking piece, allow students a chance to share their worry and/or feelings. Prompt 
suggestions: Right now, I feel…, My feeling looks like…, My worry is…, I am worried about…   

• In the story, what does Ruby discover helps her if she has a worry?  

• What are some things we can do when we feel worried? (Chart students’ responses.)  
  

CLOSURE (25 min)  

  

9. Create several stations or have available to students a variety of art materials, such as: play doh, 
modeling clay, paint, crayons, markers, colored tape, construction paper.  
  

10. Provide students with time to create a visual representing their worry (current or past or a general 
visual for when they feel worried).  
  

11. Students can use the template in Appendix B to document what their worry looks like. There is space 
for students to create a visual of their worry. (If students create a three-dimensional representation, 
a photograph can be attached, or descriptive words can be included in the space.)  

• My worry looks like __________________________________.  

• When I feel worried I can _____________________________.  
  

12. During student work time, again, play the role of observer, noticing students’ responses and body 
language. Based upon your observations, you may ask individual students follow-up questions as 
they are working (Tell me more about that…, Why do you think you feel this way? Describe what 
happened…) or gather a small group of students for a more focused circle discussion.  
  

13. Allow time for students to share their work as they feel comfortable.   
  

DIFFERENTIATION  

  

● Use pictures and visual aids to accompany vocabulary.  

● Highlight vocabulary within the text.  

● Chunk sections of text and pose questions to guide understanding. ●  Excerpts from the text can 
be pulled out to focus on specific areas.  

● Think-pair-share and thumbs up/thumbs down may be used to support students with oral 
discussions.  

 
 
 
 
 
 
  



 

SPECIALLY DESIGNED INSTRUCTION  

How will you incorporate Specifically Designed Instruction strategies?  

(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson)  

  
  
  
  
  
  
  

TECHNOLOGY AND VIRTUAL INSTRUCTION  
  

• Ruby Finds a Worry Read Aloud Link  

TEACHER REFLECTION  

  

Teacher Thoughts Prior to the Lesson  
  
  
  
  
  
  
  
  
  

Teacher Thoughts Following the Lesson  
  
  
  
  
  
  
  
  
  

  

    

https://youtu.be/wSTRhh2mn08
https://youtu.be/wSTRhh2mn08


 

Appendix A: Emotion Wheel – Source: Brainframe! Psychology for Kids  

 

    



 

Emotion Wheel – Source: Brainframe! Psychology for Kids  

 
 

Emotion Wheel – Source: Brainframe! Psychology for Kids  



 

 

    

 



 

Appendix B:  

Name:  Date:  

  

My worry looks like  

 

 

 

 

 

 

 

 

 

When I feel worried I can ______________________________ 
 

_____________________________________________________________________________________________ 

 

_____________________________________________________________________________________________  

 

_____________________________________________________________________________________________  

 

_____________________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 
  

 



 

 

OFFICE OF CULTURALLY AND LINGUISTICALLY  

RESPONSIVE INITIATIVES  
Emancipation Curriculum  

Grades 3-4  
BPS INSTRUCTIONAL PRIORITIES  
As you execute these lessons please remember:  

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking 
∙ All Students Engage in Grade-Level Content ∙ Differentiation  

LESSON TITLE: Something Happened in Our Town  
  
The foundational text for this lesson is titled, Something Happened in Our Town, a story about how two 
families — one White, one Black — discuss a police shooting of a Black man in their community. This text 
provides a platform for students to engage in courageous dialogues around racism and how to be an upstander 
to racism. The lesson ends by having students declare what they will do if they see racism occurring.  

LESSON OBJECTIVES  
Students will be able to:  

• define racism.  
• provide examples of racism (i.e. situations when people have been treated unfairly based upon 
the color of their skin).  
• explain how they can be an upstander to racism.  
• Express themselves through the creation of an inclusive visual art piece  

ESSENTIAL QUESTIONS  
• Why should all people be treated fairly?  
• What is racism?  
• How can you be an upstander to racism?  

NYS STANDARDS  
English Language Arts  

• 3R2: Determine a theme or central idea and explain how it is supported by key details; 
summarize portions of a text.  
• 3W4: Create a response to a text, author, theme, or personal experience (e.g. poem, play, story, 
artwork, or other).  
• 3SL1: Participate and engage effectively in a range of collaborative discussions with diverse 
peers and adults, expressing ideas clearly, and building on those of others.  
• 4R2: Determine a theme or central idea and explain how it is supported by key details; 
summarize portions of a text.  
• 4W4: Create a poem, story, play, artwork, or other response to a text, author, theme, or 
personal experience.  



 

• 4SL1: Engage effectively in a range of collaborative discussions with diverse peers and adults, 
expressing ideas clearly, and building on those of others.  

  
NYS Social Studies  

• 3.7: Governments in communities and countries around the world have the authority to make 
and the power to enforce laws. The role of the citizen within these communities or countries varies 
across different types of governments.  
• 3.8: The concept of universal human rights suggests that all people should be treated fairly and 
should have the opportunity to meet their basic needs.  
• 4.5: Different groups of people did not have equal rights and freedoms. People worked to bring 
about change.  

VOCABULARY  
• fair: treating people in a way that does not favor some over others  

  
• unfair: not fair; treating people in a way that favors some over others  

  
• pattern: the regular and repeated way in which something happens  

  
• racism: to hate someone, exclude them, or treat them badly because of their race, or the color 
of their skin; when people believe that having different color skin means you aren’t as good as 
others  
• upstander:  a person who knows when something is wrong and says or does something to make 
it right  

TEXT and RESOURCES  

Book Title: Something Happened in Our Town  
By: Marianne Celano, Marietta Collins, and Ann Hazzard  
Read aloud available at: https://youtu.be/lcOhOFGcWm8  
  
Summary:  
Something Happened in Our Town follows two families — one White, one Black — as they discuss a police 
shooting of a Black man in their community. The story aims to answer children's questions about such 
traumatic events, and to help children identify and counter racial injustice in their own lives.  
  
Video Title: Sesame Street: How to Be an Upstander to Racism Song  
Link: https://youtu.be/ddinvnj7PWg  
  

https://youtu.be/lcOhOFGcWm8
https://youtu.be/ddinvnj7PWg


 

Alternate Video Title: Sesame Street: Listen, Act, Unite Song  
Link: https://youtu.be/boW_ngL8fSk  
  
Alternate Video Title: Amanda Gorman Reads “Talking Gets Us There”  
Link: https://youtu.be/oYAc3Zr7wFw  
  
Appendix A – Vocabulary  
  
Appendix B – Writing Activity  
  
  

LAUNCH (10 min.)   

1. Create a brave space for discussing the lesson topic.  
2. Review class norms that you use for restorative circles and courageous conversations. Consider 
creating norms if you do not have them.  
3. Provide students with and introduce a method for communicating with the teachers if they 
become emotional during the lesson, are triggered by a topic discussed, or have a question that they 
do not want to ask in front of the group. Also, ensure that the teachers are prepared to follow-up 
with these students and respond to their needs. Examples include:  

o A subtle signal, such as the student putting their hand on their heart.  
o Provide students with sticky notes or small slips of paper for them to write on. Students 
can leave this on the corner of their desk or there could be a box for students to place them 
in.  
o Provide students with a small object or instruct them to place an object (example: their 
pencil) on the top right corner of the desk.  

3. Open the lesson, activate prior knowledge, and gauge students’ awareness using the following 
questions (vocabulary definitions are embedded in the questioning):  

o What does it mean to treat someone fairly?  
o Why should all people be treated fairly?  
o Present the vocabulary words: fair and unfair.  
o Think about the color of your skin. Have you ever been treated unfairly because of your 
skin color? Or, have you seen someone else treated unfairly because of their skin color? How 
did you feel?  

o Teacher: “When people are treated unfairly based on the color of their skin, this is 
called racism. It’s wrong to treat people unfairly because of their skin color.” Present 
the vocabulary word: racism.  

o Sometimes we see or hear about some police officers treating Black people unfairly. Do 
you know anything about this? What have you heard?  

o Teacher: “Many police officers are good at their jobs and they protect us. 
Unfortunately, there are some police officers who do not treat Black people fairly. 
That’s not okay, because everyone deserves to be treated fairly.”  

o Teacher Resource: Sesame Street in Communities: Let’s Talk About Race 
https://cdn.sesamestreetincommunities.org/SSIC065_Spin_Racism/index_letstalkaboutrace.
html  

PROCEDURAL STEPS (35 min.)  

https://youtu.be/boW_ngL8fSk
https://youtu.be/oYAc3Zr7wFw
https://cdn.sesamestreetincommunities.org/SSIC065_Spin_Racism/index_letstalkaboutrace.html
https://cdn.sesamestreetincommunities.org/SSIC065_Spin_Racism/index_letstalkaboutrace.html


 

4. Introduce the book, Something Happened in Our Town. Have the students look at the cover of 
the book and ask them what they think the book is about.   

o This book is about a girl named Emma and a boy named Josh who are about your age and 
are in the same classroom (show cover). Listen carefully and imagine how you might feel if 
you were in their class.  

5. Play the read aloud book of the text (https://youtu.be/lcOhOFGcWm8).  
6. After reading the book, discuss the following post-reading questions. It is recommended to have 
students sit in a circle and use a talking piece that can be passed around, signaling which student is 
speaking. You can also incorporate wait time and turn-and-talk to a partner to provide students with 
time to process their responses to the questions. It is also beneficial to pause after a few questions 
and have the class take 2-3 deep breaths to help center themselves around the topics discussed.  

o What happened in the town in this book?  
o How does Emma’s family describe what happened?  
o How does Josh’s family describe what happened?  
o How do you feel about what happened?  
o When you hear the word, “police,” what feelings or thoughts come to mind?  
o How have Black people been treated differently than White people?  
o How are Black people still being treated unfairly today? Is there something you would 
like to share that has happened in our town?  
o Describe the unfair pattern that has been happening to Black people in America.  
o You may have heard the phrase, “Justice for Floyd.” What have you heard? (If needed, 
provide a brief background on George Floyd: “George Floyd was a Black man who was killed 
by a police officer.”)  
o What thoughts and feelings do you have? (Hold an open discussion with students.)  
o What happens when Omad joins Emma and Josh’s class? What do Emma and Josh say 
and do?  
o When you see an unfair pattern occurring, people being treated unfairly, and racism 
(review the definition if needed) what can you do?  

7. Watch the video: Sesame Street: How to Be an Upstander to Racism Song 
(https://youtu.be/ddinvnj7PWg). Note: While this is a Sesame Street Song, this song is appropriate 
for older children because it serves as an exemplar for the writing activity – differentiation option. 
You may choose to use the following alternate videos:  

o Alternate Video: Sesame Street: Listen, Act, Unite Song (https://youtu.be/boW_ngL8fSk)  
o Alternate Video: Amanda Gorman Reads “Talking Gets Us There” 
(https://youtu.be/oYAc3Zr7wFw)  

8. Post-video discussion questions:  
o What does it mean to be an upstander?  
o What can you do if you see racism occurring?  

o From the video: Speak up and say something. Say that’s wrong and tell an adult.  
9. Introduce the writing activity. Tell students that they will think about what they can do if they 
see racism occurring. As a differentiation option, students can use this video as an exemplar and 
write a short script or song, which can also be videotaped and shared with other students/classes in 
the school.  
10. Students will respond to the writing prompt – Appendix B:  

o Racism is __________.  
o Choose one of the following:  

o I can be an upstander by __________.  

https://youtu.be/lcOhOFGcWm8
https://youtu.be/ddinvnj7PWg
https://youtu.be/boW_ngL8fSk
https://youtu.be/oYAc3Zr7wFw


 

o When I see racism occurring I can __________.  
o When I see something wrong happening I can __________. 

CLOSURE (10 min.)  
11. Allow time for students to share their responses with the class.  
12. If you chose to provide students with sticky notes or slips of paper to use to communicate with 
you, it is recommended that you review these and hold any final discussions/reflective questions 
prior to closing the lesson. If necessary, you may wish to hold a follow-up lesson or restorative circle 
or schedule individual or small group meetings with students.  
13. Option: Create a bulletin board display with students’ responses. Title it, “Room #’s Pledge to 
Stand Up Against Racism.”  
14.  Have students create a visual art piece that represents being an upstander to racism, unity, 
fairness, or self-love. Students should have time to present their artwork and explain how it relates 
to the themes. Creations could be displayed in the form of a class quilt, bulletin board, or in a gallery 
walk format.   

  

DIFFERENTIATION  
• Excerpts from the story can be pulled out to focus on specific areas.  
• Present information visually and verbally.  
• Use pictures to accompany vocabulary.  

o The writing requirements should be differentiated according to student’s grade level and 
ability (for example: 3-5 sentences, a paragraph, a 3-paragraph essay).  

• Provide students with sticky notes or small slips of paper for them to write reflective and/or 
individual comments on. Students can leave this on the corner of their desk or there could be a box 
for students to place them in, so their responses can be shared individually and/or anonymously 
with the teacher.  
  

SPECIALLY DESIGNED INSTRUCTION  
How will you incorporate Specially Designed Instruction strategies?  

(Intentionally left blank—for Special Education teachers to add the appropriate SDI for the lesson.)  

 
 
 
 
 
 
 
 
  



 

TECHNOLOGY AND VIRTUAL INSTRUCTION  
  

Book Title: Something Happened in Our Town  
By: Marianne Celano, Marietta Collins, and Ann Hazzard  
Read aloud available at: https://youtu.be/lcOhOFGcWm8  
  
Video Title: Sesame Street: How to Be an Upstander to Racism Song  
Link: https://youtu.be/ddinvnj7PWg  
  
Alternate Video Title: Sesame Street: Listen, Act, Unite Song  
Link: https://youtu.be/boW_ngL8fSk  
  
Alternate Video Title: Amanda Gorman Reads “Talking Gets Us There”  
Link: https://youtu.be/oYAc3Zr7wFw  

TEACHER REFLECTION  

Teacher Thoughts Prior to the Lesson  

Teacher Reflection Following the Lesson  

Page Break  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://youtu.be/lcOhOFGcWm8
https://youtu.be/ddinvnj7PWg
https://youtu.be/boW_ngL8fSk
https://youtu.be/oYAc3Zr7wFw


 

Appendix A  

  

fair  

treating people in a way that does 
not favor some over others  

  

unfair  

not fair; treating people in a way 
that favors some over others  

  

  
Page Break  



 

Appendix A  

  

pattern  

the regular and repeated way in 
which something happens  

  

racism  

to hate someone, exclude them, or treat them 
badly because of their race, or the color of 
their skin; when people believe that having 

different color skin means you aren’t as good 
as others  

  
Page Break  



 

Appendix A  

  

upstander  

a person who knows when 
something is wrong and says or 
does something to make it right  

  
  

  
Page Break  



 

Appendix B  

Name:  

Racism is  

Choose one of the writing prompts to respond to:  
o I can be an upstander by __________.  
o When I see racism occurring I can __________.  
o When I see something wrong happening I can __________.  

  
  
  
  
  
  
  
  
  
  
  

Draw a picture to represent your response.  
  
  
  
  
  
  
  
  
  

  

  
      

 



 

OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Emancipation Curriculum 
Grade 5-6 
Lesson: Between the World and Me 

BPS INSTRUCTIONAL PRIORITIES 

As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity – All Students Read – All Students Write – 

 All Students Explain Their Thinking – All Students Engage in Grade-Level Content - Differentiation 

LESSON TITLE:  Between the World and Me 

 

SUMMARY: In this lesson students will learn about white supremacy, racism  and  the varied  impacts it has 

on Buffalo and the United States. Students will take a deep look at the Genesis of the foundation the United 

States was built on and continues to be woven through the fabric of society resulting in mass shootings like 

what transpired Saturday May 14 , 2022 in Buffalo NY.  Lastly, students will look at ways to create hope out 

of situations that can feel hopeless. 

LESSON OBJECTIVES 

Students will be able to: 

● identify the harm & hope  that transpired in Buffalo and the impact  it's had on the community  

● analyze white supremacy and the lasting impacts  on American society 

● give examples of  the three forms of racism ( Individual, Structural & Institutional)  in their 

communities. 

ESSENTIAL QUESTIONS 

● In what ways has white supremacy impacted the community? 
● What are some examples of individual , institutional and structural racism that has impacted society? 
● How does one create hope when hurt is present? 

 

 

 

 

 

 

 



 

VOCABULARY 

● white supremacy: the belief that white people are superior (above, better than) than any race , 
especially people of African descent. 

● individual racism: abuse and discrimination of one individual over another based on race 
● institutional racism: the use of policies, laws and rules that govern and guide institutions in ways 

that abuse and discriminate against people based on their race 
● structural racism: is built in the fabric and foundation of society, being an inherent part of the 

political , economic , and dominant cultural of this nation and is reflected in all major U.S. 
institutions. 

● equality: everyone being treated the same 
● fear: to be afraid of someone, believing them to be dangerous or threatening 
● oppression: prolonged cruel or unjust treatment 
● hope: desire together with the expectation of getting what is wanted 

TEXT AND RESOURCES 

 

Article Title: In Buffalo, hearing the song of a grieving child who ‘could not weep anymore’ 

 

Author: Sean Kirst 

LINK TO READ ALOUD:https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-

grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html 

 

 

 

 

 

 

 

https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html
https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html


 

Poem : I Too  

 

Author: Langston Huges 

Link to Reading: https://poets.org/poem/i-too 

Link to  Read- Aloud: Langston Hughes - I, Too 

LAUNCH  

1. Circle:  
a. Check in: use a fist to 5 check-in to gauge how students are feeling. (Appendix A) Have them 

give an explanation for the word they choose from Appendix A. 
b. Ask students if there is anything on their mind they’d like to share with the class before we 

start.   
c. Ask students how they feel about what happened on Saturday May 14, 2022 

 

2. Play John Legend & Common Glory and ask students to answer the below 3-2-1 prompts on their 
worksheet. ( Appendix B) 
 

Common, John Legend - Glory 

 

● 3 words that jump out to you  
● 2 questions you have 
● 1 symbol that comes to mind 

 

3. Show image-  Ask students to share their thoughts when they look at the images below: what do you 
see , think and wonder. (Appendix C) 

https://poets.org/poem/i-too
https://youtu.be/oiCWngPt-L4
https://youtu.be/HUZOKvYcx_o


 

  

 

 

PROCEDURAL STEPS  

1. Anticipatory Set: see the LAUNCH portion of this lesson plan 
 

2. Explicitly teach these vocabulary words: white supremacy, individual racism, institutional  racism, 
structural racism, oppression, fear, equality, and hope . Have the students get into groups and come 
up with examples and images for the vocabulary words on chart paper or index cards. 
 

3. I , Too Reading : Students will read a poem by Langston Hughes entitled ‘ I, Too’.  After reading play 
the youtube video of Langston Hughes reading the poem. Break the students up in groups to discuss 
the questions listed below. Each group can either hand in one paper representing the group's 
thoughts or hand one in seperatly . (Appendix D) 

 

4.  Reading of Article  and answer questions ( Appendix E) https://buffalonews.com/news/local/sean-
kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-
11ec-ad5f-03519f3d85db.html     

○ What are your thoughts about the following statement: “ The foundation of America 
has been built on white supremacy , murder , racism while creating the identity that 
people of African descent are inferior.” 

○ What are some examples of hope ? 
                    

5. Closing : Martin Luther King Jr. Recites Langston Hughes' "Mother to Son"     
○ What are your thoughts about the following statement: “ The foundation of America 

has been built on white supremacy , murder , racism while creating the identity that 
people of African descent are inferior.” 

○ Have students create statements of hope and empowerment  (Appendix F) to be hung  
or placed on the wall as a classroom quilt. ( Example : I am enough , I matter ; I will 
persevere and never give up) As they are writing play the following video: Jennifer 
Hudson Performs "A Change is Gonna Come" from  Malcolm X 

 

https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html
https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html
https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html
https://youtu.be/ko7w_cFvbO0
https://youtu.be/_ZEzUq9th3g
https://youtu.be/_ZEzUq9th3g


 

 

CLOSURE  

 

● Play Change is Gonna Come Jennifer Hudson version 
● Have students create statements of hope and empowerment to be hung  or placed on the 

wall as a classroom quilt. ( Example : I am enough , I matter ; I will persevere and never give 
up) 

 

 

DIFFERENTIATION 

●  Excerpts from the article can be pulled out to focus on specific areas.  
●  Using audio when available.  

      ●      Use pictures to accompany vocabulary. 

      ●      Highlight vocabulary within the text.  

      ●      Create a study guide/outline to accompany videos.  

      ●      Chunk sections of text and pose questions to guide understanding. 

 

SPECIALLY DESIGNED INSTRUCTION 

((Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson.) 

 

 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

1. Video to build prior knowledge  Common, John Legend - Glory Jennifer Hudson Performs "A Change is 
Gonna Come" from  Malcolm X 

2. Video for kids on race & racism  Talking to Young Children About Race and Racism | PBS KIDS for 
Parents 

3. Read Aloud  of text 
https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-

who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html 

https://poets.org/poem/i-too 

Langston Hughes - I, Too  

 

 

https://youtu.be/HUZOKvYcx_o
https://youtu.be/_ZEzUq9th3g
https://youtu.be/_ZEzUq9th3g
https://www.pbs.org/parents/talking-about-racism
https://www.pbs.org/parents/talking-about-racism
https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html
https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html
https://poets.org/poem/i-too
https://youtu.be/oiCWngPt-L4


 

 

TEACHER REFLECTION 

 

Teacher thoughts prior to the lesson 

Teacher thoughts following the lesson 

 

 

 

 

 

 

 

 

APPENDICES 

 

 

 

 

 

 

 

 



 

Appendix A 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix B 

Name: _____________________________________ Date: _____________________________ 

Directions: Watch the video and write: 

·         3 words that jump out to you  

·         2 questions you have 

·         1 symbol that comes to mind 

  

3: __________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

  

  

2: __________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

  

  

  

1: __________________________________________________________________________ 

____________________________________________________________________________ 

_____________________________________________________________________________ 

 

 

 

 



 

Appendix C 

 

Name__________________________________________                              Date________________ 

Directions:  Write either a phrase or sentence about what you see, think and wonder about the two pictures on 

the board. 

 

 

 

 

 

 

 

 



 

Appendix D 

Name_____________________________________                                          Date_____________________ 

 

I, Too Am America Response 

Directions: After reading the poem I,Too , answer the following questions in complete sentences. 

1. Why do you think they send the “ darker brother” into the kitchen to eat when company comes? Who 

do you think represents “ they” ? 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________ 

2. How did the “ darker brother” create hope from a hurtful situation? 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

___________________________________________________________________________ 

3. What do you think is symbolic about the “ table” and “ being present when company comes” ? 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

______________________________________________________________________________ 

 

 



 

 

4. Langston Hughes ended the poem by stating “ Besides, they’ll see how beautiful we are and be 

ashamed- I, too, am America.” What do you think he means by this statement? 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

______________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix E 

 

 

 

 

 



 

Appendix F 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Emancipation Curriculum 
Grades: 7-12 
Lesson facilitation can span multiple classes to meet students’ needs  

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity – All Students Read – All Students Write – 
 All Students Explain Their Thinking – All Students Engage in Grade-Level Content - Differentiation 

LESSON TITLE:  The Days After 

 

SUMMARY: In this lesson, students will be able to identify their emotions, find ways to connect with peers, 

and begin the avenues for processing and healing from this traumatic event.  Students will be able to create 

action plans within their school community to provide support to their student population, those impacted 

by this horrific display of racism, and the immediate family members who’s loved ones are no longer with 

us.  Students will understand how forms of systemic racism play a constant role in perpetuating white 

supremacy within American Society and create avenues that lead to racially charged violence.  Students will 

then make connections to how white supremacy contributed to the mass shooting event that occurred in 

Buffalo, NY on May 14, 2022.  

TEACHER RESOURCES PRIOR TO FACILITATING WITH STUDENTS 

1. “Let’s Talk” Resource from Learning for Justice. 
a. Composed of two main sections:  

i. Laying the Groundwork for Critical 
Conversations with students 
 

ii. Facilitating Critical Conversations: 
Before, Opening, During, Closing 
the Conversation 

1. Page 11-  
Teacher Self-Assessment 

Chart 

 

 

b. Additional Webinars- facilitating critical 
conversations around themes of: 

i. Racism and other difficult topics 
ii. Discussing Whiteness 

iii. Discussing Black Lives Matter 
iv. Teaching Black Lives Matter 

 

https://www.learningforjustice.org/sites/default/files/2019-12/TT-Lets-Talk-December-2019.pdf
https://www.learningforjustice.org/magazine/publications/lets-talk


 

 

 

2. “Teaching on the Days After”  Resource by Jennifer Bradley.   
a. Main focus is teaching after attack on US Capitol, but all resources and pedagogy can be used 

following any ‘Day After’ a tragic event or injustice. 
b. Google Slides: “What to do When You Don’t Know What to Do: Teaching for Justice and 

Equity on Days After” Resource by Alyssa Dunn. 
i. Use image on slide 18 to frame purpose for student outcomes: 

 

 

 

 

 

 

 

 

 

 

c. Establish Conversation and Dialogue Norms prior to class discussion 
i. Use slides 26, 27, 28 to prepare and share with students: 

 

 

 

 

 

 

 

 

 

d. Establish an emotionally safe space for students to have vulnerable dialogue. Ensure that it is 
maintained and have in-the-moment responses prepared to prevent harmful dialogue. 

i. Use slide 31 to have planned interrupter phrases ready to use during student 
discussion. 

https://beyondthestoplight.com/2021/01/06/resources-for-teachers-on-the-days-after-the-attack-on-the-u-s-capitol/?fbclid=IwAR2Y7fNAUUenyXhZc3ledhSlbuEks8jn6GcU_KlS88o2BQZsSt_aRxDwgA0
https://docs.google.com/presentation/d/1hQ_aBr95gU6xf0OAHPBTOaSkThvzZexf6-dBrROODb4/edit?fbclid=IwAR2j0jjhAT7v2P2KrLMFSh85ye5rrcg1T5BVFlnwzhV86I9zYOZb2KDzXwM#slide=id.g35f391192_00


 

 

 

 

 

LESSON OBJECTIVES 

Students will be able to: 

• Identify their emotions and process them through an intentionally designed safe space. 

• Find ways to connect emotionally with their peers, offer empathy to families directly impacted, and 
create actionable steps to help our community.  

• Make connections between systemic racism and white supremacy and how they play a constant role 
in American Society and the hate crime at Tops in our beloved neighborhood. 
 

ESSENTIAL QUESTIONS 

• How are my life, peers’ lives, and Buffalo community forever affected by this tragedy?  

• How can I grieve, identify my feelings, and use empathy to work through this trauma? 

• Are there ways I can show up to offer support to my community? 
 

 

 

 

 

VOCABULARY 

 

• Empathy: the ability to sense or attempt to feel other people’s emotions; the ability to understand 
and share the feelings of another 

• Systemic Racism: When racist ideas are built into laws, schools, stories, and other institutions in a 
way that collectively makes life much harder for people of color 
 

• White Supremacy: Beliefs and ideas purporting biological superiority of the lighter-skinned, or 
“white” human races over other racial groups 

• White Privilege: People who are considered white (pickish, reddish, beige skin tones) have 
additional benefits, unearned advantages, and fewer barriers to overcome than people of color 
(black, brown, tan skin tones or a specific race or ethnicity).  



 

TEXT AND RESOURCES 

Book Title: “In Buffalo, hearing the song of a grieving child who “could not weep anymore’” 

Author: Sean Kirst 

Article Link 

Appendix D 

 

LAUNCH  

1. Knowing your own students, their intellectual level and emotional capacity today; choose one of the 
following SEL images to begin class. Resource from WNYNET and Civil Writes Project.   
Composed by Cheyon Cross, Jessica Phillips, Dean Bavisotto, and Deborah Bertleseman.  

a. Utilize Appendix A to choose appropriate visual emotional check in  
b. Frame students’ emotional thoughts by specifically asking them “How are you feeling today?  

The white supremacist attack that occurred at Tops on Saturday is a life-altering, tragic event 
for our Buffalo Community as a whole and our Buffalo Public Schools.  Today and in the day’s 
to come we will work through our emotions as they relate to this extreme hate crime, we will 
offer emotional support to one another, and we will come together and grow together as a 
family.” 

c. Here is an educators guide to Cultivating presence and mindfulness to prepare for your SEL 
activities.  Resource from Breatheforchange.com 
 

2. Determine if there is a need for a class-wide mindfulness moment, please utilize any of the following 
YouTube videos. 

a. Heartbeat: A Mindfulness Exercise to Calm your Emotions 
b. The 5-4-3-2-1 Method: A Grounding Exercise to Manage Anxiety 
c. Classroom Meditation 
d. 5 Minute Meditation You Can Do Anywhere 

 

3. Utilize Appendix B to complete an emotional check-in and check-out resource from do2learn.com.  
This can be completed independently first, depending on students’ comfort level, students can 
choose to partner, small group, or whole group share.   

a. Image in Appendix B can be used as a flow chart to meet the diverse emotional needs of all 
students in class. 
 

 

PROCEDURAL STEPS  

4.  Choose one of the following quotes Appendix C (for images of quotes), based on grade level and 
intellectual ability to get students in a growth mindset. Ask students “What does this quote mean to 
you?  What does this quote mean to American Society? How does it relate to what happened in the 
mass shooting on Saturday?”  Students can respond verbally or written. 

https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html
https://drive.google.com/file/d/11JGMj7VKBxuVKXj4poEQ0EUdsgWpe9yD/view?_hsmi=209471659&_hsenc=p2ANqtz-_DbQ5UYVfXaauqo7UheFKjkxyllrTuJsvk3LhrQX6awnzCxpvtehY1-xCfPHa-V6CywS8p-bLnE--QtwdwtclhIvzpSQ
https://www.youtube.com/watch?v=3iUf73v92lI
https://www.youtube.com/watch?v=30VMIEmA114
https://www.youtube.com/watch?v=eYm9FkWQc0Q
https://www.youtube.com/watch?v=inpok4MKVLM
https://do2learn.com/activities/SocialSkills/EmotionCheckIn-Checkout/EmotionalCheckIn-Out_level03.pdf


 

a. “Consumers of these racist ideas have been led to believe there is something wrong with 
Black people, and not the policies that have enslaved, oppressed, and confined so many Black 
People.” – Dr Ibram X Kendi 

b. “The process of healing also needs to include the pursuit of truth, not for the sake of opening 
old wounds, but rather as a necessary means of promoting justice, healing and unity.”-Pope 
Francis 

c. “We can disagree and still love each other unless your disagreement is rooted in my 
oppression and denial of my humanity and right to exist.” – James Baldwin  
 

 

5. Next, based on timing and student’s abilities, give students a hard or virtual copy of the article 
Appendix D, “Sean Kirst: In Buffalo, hearing the song of a grieving child who ‘could not weep 
anymore’”.  Students can read independently, in small groups, or as a whole group.  Following the 
article, all students will respond to the following questions: 

a. How has the community of Buffalo been forever changed by the people depicted in the 
article? Aretha Franklin, John Lewis, AJ Smitherman, and Hank Williams? 

b. How are the treasured locations in Buffalo such as a home on North Division St, the Central 
Terminal, Pine Grill, and the Michigan Street African-American Historic Corridor, a part of the 
“quiltwork of the Black Community in Buffalo?” 

c. How can we unite once more as a community, support each other through empathy, and 
how being to heal? 

d. What does this quote from the article mean to you? “The wound is still wide open.  How can 
we ever speak of healing? Yet the paradox is, if any single voice could touch, hold and share 
such pain?” 

e. PROMPT: How can we ensure that love, light, and hope prevail in our Buffalo Community and 
in our Buffalo Public Schools?  Additionally, choose either the song lyrics by India Arie or the 
artwork by Leroy Johnson to make a connection to the article by Sean Kirst and include how 
you believe this relates to our community beginning the healing process. 

 

6. As a possible extension, ask the students “How do the horrific events that took place at Tops this 
past Saturday connect to systemic racism in American society?  How is it built into laws, schools, 
stories and other institutions?  How could systemic racism have played a role in a targeted act of 
violence towards people of color?” 

a. You may choose to show this read-aloud “a kids book about- system racism” by Jordan 
Thierry,  if students are unsure of how it is engrained and woven into in American society.  

 

 

CLOSURE 

7. There are multiple parts to closing this heavy conversation with students. 
a. Ensure the emotional safety and positive mental health of students.  Using a lens of empathy, 

students should be leaving this lesson more connected to one another.   
i. You may want to revisit the teacher resource “Let’s Talk” from Learning for Justice 

pages 34-38 on how to appropriately close a critical conversation of this magnitude. 
b. In addition to facilitating the closing conversation, allow students to reflect on their own 

emotions through a variety of ways, depending on the student’s strengths and interests.   

https://www.youtube.com/watch?v=cB8fK-TJ2M0


 

 

c. Have students read the reflection prompt on Appendix E and choose their modality of 
response. 

i. Option A: Students can create a written reflection on their own thoughts and feelings. 
ii. Option B: Students can create lyrics or poetry in response to the prompt and in 

connection to the song, “I Am Light” by India Arie. 
iii. Option C: Students can sketch, draw, design, build or use other creative arts to reflect 

on the prompt and in connection to the art piece, by Leroi Johnson. 
iv. Students can also use the emotional check out sheet in Appendix B and write down 

their thoughts and feelings. 
 

d. Collectively brainstorm an action plan Appendix F in support of our community members 
directly affected by this tragedy.   

i. In a time of immense grief, some students will use empathy and find comfort in 
creating a “Take Action” class-wide plan. 

ii. Potential ideas to include: 
1. Moments of silence and reflection 
2. Writing letters of support to the directly affected families 
3. Collecting and donating to Buffalo Food Pantries. 
4. Starting a school-wide organization with a focus on social justice, or gun 

violence prevention. 

DIFFERENTIATION 

Educators Note: All of the resources, ideas and activities within this lesson can be utilized at your discretion.  

You are the expert with the students you love and teach, and should choose intellectually appropriate 

options from this lesson for them.  It is important to note in any “day after” a horrific event in our society 

that every classroom will have varying emotional responses and the discussions can take many different 

paths.  All of our students have different lived experiences, cultural backgrounds, and emotional trauma 

they bring with them to your class.   

 

Educators Note from Beyond the Stoplight: “Days After Pedagogy doesn’t mean turning trauma into a 

standard or a benchmarked lesson.  But if you’re going to TALK about it do so with intention, care, and an 

explicit commitment to justice and equity.” Resource and direct quote by Jennifer Bradley. 

SPECIALLY DESIGNED INSTRUCTION 

(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson) 

 

 

 

 

 



 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

 

TEACHER REFLECTION 

Teacher thoughts prior to the lesson 

Teacher thoughts following the lesson 

 

 

  



 

 

Appendix A 

  

 

Adapted from WNYNET and The Civil Writes Project 

 



 

     

 

 

 

 

 

 



 

 

 

 

Adapted from WNYNET and The Civil Writes Project 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix B 

   

 

 

Adapted from WNYNET and The Civil Writes Project 

 



 



 

Appendix C: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix D: 

“Sean Kirst: In Buffalo, hearing the song of a grieving child who ‘could not weep anymore’” 

Just thinking of Aretha Franklin. 

Just thinking of how she used to spend childhood summers here with her mom, Barbara Siggers Franklin, pianist 

and gospel singer. 

Just thinking of how Barbara was lost to a sudden heart attack when Aretha was not quite 10, and how the child 

– in the hours after they buried her mother at Forest Lawn – went to the curb in front of her grandparents’ 

house on Lyth Avenue, in the heart of this city's Black community, where she wept until she could not weep 

anymore. 

Then she became one of the greatest singers this world has known. 

Just thinking of Aretha, of how she wept and suffered, and what she gave us all. 

To the day she died, wherever she went, she carried that piece of Buffalo. 

As a child, like everyone else her age, she must have shopped with her mom on quiet weekend afternoons. 

It is a thing you do, a thing like breathing, in a community. 

A community that helps define and lift this city. 

Just thinking of John Lewis. 

Just thinking of how he traveled here, as a kid, for respite from the cruelty he endured each day in the Jim Crow 

south. 

Just thinking of how his life changed because of what he saw on his uncle's block on North Division Street, how 

it made him believe there was maybe a chance – just a chance – that people of all colors could prosper as 

neighbors, and how he brought that faith back to his Alabama home, where he would walk straight into arrests 

and beatings in peaceful keeping with that vision. 



 

Just thinking of what he saw and believed and imagined in Buffalo, even as we double over about the 

unspeakable at a Tops Market, the kind of Tops whose counters and delis and checkouts are almost as familiar 

in this region as our own living rooms. 

That is where officials say an 18-year-old, every pore enflamed with hate, assaulted a community, a 

neighborhood, he refused to know or comprehend. 

He was driven by a madness, a blindness, the police describe "as racially motivated." 

All those he attacked. 

The 13 killed or wounded. 

They are Buffalo. 

They cannot be replaced. 

Just thinking of A.J. Smitherman. 

A Black journalist who fought against lynching, who stood up to the mob. 

And fled for his life, from the Tulsa race massacre, to build a new one in this city. 

A community so lucky for the fact he settled here. 

A community where he imagined, at the least, it was safe to raise his family. 

A community where his descendants, even now, are still making this place better. 

Just thinking of the Central Terminal, and lingering echoes in the great hall. 

The footsteps of all those families that took train rides here, during the Great Migration. 

People oppressed all too long for the color of their skin who saw new hope in a place of hard Lake Erie winters 

and glorious springs. 

They found work in the plants, the furnaces, the mills. 



 

Sometimes facing renewed cruelty they did not expect. 

But they soon were a living, breathing, generational part of city fabric. 

So many folks, over the years, who helped bring magic to treasures like the old Pine Grill. 

Or turned what is now formally known as the Michigan Street African-American historic corridor into an engine 

of individual prayers, thought and inspiration. 

Such was the journey of one young man named Hank Williams, who arrived here as a child, then played in 1935 

for the old Buffalo Bisons. 

That long-vanished team, at the time, was part of what was known as the Midwest Basketball Conference. 

That means he was the first to break the color line in the network of leagues that became the NBA. 

He died at 24, of tuberculosis. 

We cannot find his grave, though his grace and courage helped create deep change. 

That story, in monumental ways, is repeated countless times. 

It is the quiltwork of the Black community in Buffalo. 

The great physicians. Educators. Musicians. Writers. Ministers. Engineers. 

Families here since the beginning, or here as newcomers. 

All, in labor and aspiration, part of a magnificent foundation. 

Without them, there is no Buffalo. 

Yet on Saturday a teenager with a battle-ready weapon, driven by what officials describe as pointless hate, 

traveled from hours away, they say, to kill or wound more than a dozen people as they worked or shopped. 

As they casually browsed the aisles on a beautiful spring day. 

He based that violence upon the "sin," it seems, of skin that did not match his own. 



 

Lives of untouchable meaning wiped out, officials say, because of rigid, shallow poison. 

It is a blasphemy. This is Buffalo. Each of the dead is us. 

That true communion may be our one searing path forward. 

The wound is still wide open. How can we ever speak of healing? 

But there was a child here who learned how to confront, endure and share such pain. 

The voice of Aretha would rise one day from the grieving child on that curb. 

Who allowed herself no quarter from the hardest loss of all. 

Who wept until she could barely weep anymore. 

And taught herself to sing of the hardest mystery in a chord and language we can only pray for now: 

Of love she buried, but love she never allowed to die 

In Buffalo. 

Sean Kirst is a columnist with The Buffalo News. Email him at skirst@buffnews.com. 

 0 Comments  
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https://buffalonews.com/news/local/sean-kirst-in-buffalo-hearing-the-song-of-a-grieving-child-who-could-not-weep/article_8268121e-d3eb-11ec-ad5f-03519f3d85db.html?mode=comments


 

Name __________________________________________________ 

 

Reflection Questions: 

a. How has the community of Buffalo been forever changed by the people depicted in the article? 

Aretha Franklin, John Lewis, AJ Smitherman, and Hank Williams? 

____________________________________________________________________________ 

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________ 

 

b. How are the treasured locations in Buffalo such as a home on North Division St, the Central 

Terminal, Pine Grill, and the Michigan Street African-American Historic Corridor, a part of the 

“quiltwork of the Black Community in Buffalo?” 

____________________________________________________________________________ 

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________ 

 

c. How can we unite once more as a community and support each other through empathy? 

____________________________________________________________________________ 

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________ 

 

d. What does this quote from the article mean to you? “The wound is still wide open.  How can we 

ever speak of healing? Yet the paradox is, if any single voice could touch, hold and share such 

pain?” 

____________________________________________________________________________ 

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________ 



 

Appendix E 

Name ________________________________ 

REFLECTION PROMPT:  How can we ensure that love, light, and hope prevail in our Buffalo Community and in 

our Buffalo Public Schools?  Additionally, choose either the song lyrics by India Arie or the artwork by Leroi 

Johnson to make a connection to the article by Sean Kirst and include how you believe this relates to our 

community beginning the healing process. 

 

Option A: Written Response to the prompt 

 

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

 



 

Option B: Song lyrics or poetic response to the prompt 

 

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

_________________________________________________________________________________________  

 

 

 

 

 

 

 



 

Option C: Sketch, draw, design, build or use other creative arts in response to the prompt 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

“I Am Light” by India Arie 

 

I am light, I am light 
I am light, I am light 
I am light, I am light 
I am light, I am light 

I am not the things my family did 
I am not the voices in my head 

I am not the pieces of the brokenness inside 

I am light 
I am light 

I am light, I am light 
I am light, I am light 
I am light, I am light 

I'm not the mistakes that I have made 
Or any of the things that caused me pain 

I am not the pieces of the dream I left behind 

I am light 
I am light 
I am light 

I, I am light 
I am light, I am light 

Ay-yeah 
I am light, I am light 

I am not the colour of my eyes 
I am not the skin on the outside 

I am not my age 
I am not my race, my soul inside is all light 

All light 
All light, yeah 

All light 

I am light, I am light 
I am light, I am light, yeah 

I am devinity defined 
I am the god on the inside 

I am a star 
A piece of it all 

I am light 

 

 

 

 

 

 

 



 

Leroi Johnson Artwork 

 

 

 

 

More information on Leroi Johnson’s artwork  

 

 

 

 

 

 

 

 

https://burchfieldpenney.org/art-and-artists/people/profile:leroi-johnson/#leroi-johnson


 

Appendix F: 

 

Let’s Take Action! 

 

“I Can” “We Can” 

 

“School Can” 

   

 

  

 

  

  

  

  



 

 

  


