


 

Letter to Educators: 

 
In light of the most recent events, specifically the death of Daunte Wright and Adam Toledo,  

the Chauvin trial, and police mistreatment of Lieutenant Nazario, these lessons are being 

provided to open up courageous dialogue in the classroom, for students to share their 

thoughts and feelings surrounding these unfortunate, racialized events that plague our nation.  

Please find time over the next month to teach the lesson specific to your grade level. We 

understand the importance of elevating student voices in our district and in our community. 

That being stated, these lessons can be taught all year long.  

A resounding thank you to our esteemed Board of Education, Superintendent Cash, parents, 

community members, teachers, and building administrators for their support, commitment 

and creativity in ensuring that joy and historical accuracy are centered in the lives of ALL of our 

students. Very special thank you to the Office of CLRI for the development of these lessons. 

 

Dr. Fatima Morrell 

Associate Superintendent of Culturally & Linguistically Responsive Initiatives 

 

 

Office of CLRI 
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OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades PK – 1: Justice Lesson  

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking ∙ 
All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Being Different is Good 
 
In this lesson, students will explore the ways they and their classmates look based upon skin color. The texts, 
One and a kids book about racism will be used as a foundation for having conversations about racism, what 
happens when someone is treated unfairly based upon the color of his or her skin, and how to be an upstander. 
Students will celebrate their differences and explain why being different is good.  

LESSON OBJECTIVES 
 

Students will be able to: 
● describe their own skin color and the skin color of their classmates using color words. 
● understand what racism is. 
● celebrate their differences and explain why being different is good. 

ESSENTIAL QUESTIONS 
 

• What is racism? 

• How can you be an upstander? 

• Why is being different good? 

NYS STANDARDS 
 

NYS ELA/Reading 

• PKSL1: Participate in collaborative conversations with diverse peers and adults in small and large groups 
and during play. 

• PKR9: Make connections between self, text, and the world. 

• PKW4: Create a response to a text, author, or personal experience (e.g., dramatization, artwork, or 
poem).  
 

• KSL1: Participate in collaborative conversations with diverse peers and adults in small and large groups 
and during play. 

• KR9: Make connections between self, text, and the world. 

• KW4: Create a response to a text, author, or personal experience (e.g., dramatization, artwork, or poem). 
  

• 1SL1: Participate in collaborative conversations with diverse peers and adults (e.g. in small and large 
groups and during play). 

• 1R9: Make connections between self and text (texts and other people/world). 

• 1W4: Create a response to a text, author, theme, or personal experience (e.g., poem, dramatization, 
artwork, or other). 

 



NYS Social Studies 

• K.1 Children’s sense of self is shaped by experiences that are unique to them and their families, and by 
common experiences shared by a community or nation. 

• K.2: Children, families, and communities exhibit cultural similarities and differences. 

• 1.1: Language, beliefs, customs, and traditions help shape the identity and culture of a family and a 
community. 

BLACK LIVES MATTER GUIDING PRINCIPLES 
Discuss one or two of these principles and have students talk about how they connect to them – embedded in the lesson. 

Recommended principles for discussion are in bold. 

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender 
identity, gender expression, economic status, ability, disability, religious beliefs or disbeliefs, 
immigration status, or location, matter. 

● Empathy is one’s ability to connect with others by building relationships built on mutual trust and 
understanding. 

● Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 
● Loving Engagement is the commitment to practice justice, liberation, and peace. 
● Restorative Justice is the commitment to build a beloved and loving community that is sustainable and 

growing. 
● Black Men We are committed to building a Black men affirming space. We reject the over sexualization, 

criminalization and mass incarceration of our black boys and men. Furthermore, we are committed to 
dismantling the school to prison pipeline, adultification of Black and Brown boys, and the senseless killing 
of unarmed Black and Brown men. 
 

Link to Student Friendly Guiding Principles 

VOCABULARY 
Introduce vocabulary using pictures from Appendix A. 

It is recommended that the vocabulary instruction is taught in context during the lesson. 

 
● different: not the same 

 
● exclude: to prevent someone from doing something or being part of a group 

 
● race: in America, race is determined by the color of our skin 

 

• racism: to hate someone, exclude them, or treat them badly because of their race, or the color of their 
skin; when people believe that having different color skin means you aren’t as good as others 

 
● upstander: a person who knows when something is wrong and says or does something to make it right 

 
 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing


LAUNCH (10 min.) 
 

• Begin the lesson by telling students, “Today we will be talking about the way we look. Noticing things 
about one another is how we start understanding each other and loving each other exactly as we are.” 
(Quote from Amanda Gorman, from the upcoming video.) 

• Review the Black Lives Matter Guiding Principle – Collective Value: 

• “This is called Collective Value. It means that everybody is important, and has the right to be safe 
and happy, no matter what they look like, what they believe, where they are from, or who they 
love.” 

• Ask students to explain what this means to them or provide some examples. If needed, provide 
your own examples to the students. 

• Watch the video: PBS Kids Talk About: Race and Racism (https://vimeo.com/466611101). 

• Similarly, to the video, have students look at their own skin. Instruct students to hold out their hand 
(palm side down) or arm. 

• How would you describe the color of your skin? 

• What do you notice about each of us in the class? 
o Suggestion: Have students reiterate the statement from the video. “This looks good on 

me. And, this looks good on you.” 

• How are we the same? How are we different? 
o Remind students that it is OK to talk about differences. This is one way for us to celebrate 

one another. 

TEXT 
 

Book Title: One  
By: Kathryn Otoshi 
Read aloud available at: https://youtu.be/ruBUt4Ez6dA 
Summary: 
Blue is a quiet color. Red’s a hothead who likes to pick on Blue. Yellow, Orange, 
Green, and Purple don’t like what they see, but what can they do? When no one 
speaks up, things get out of hand — until One comes along and shows all the colors 
how to stand up, stand together, and count. As budding young readers learn about 
numbers, counting, and primary and secondary colors, they also learn about 
accepting each other's differences and how it sometimes just takes one voice to make everyone count. 
 
 
Book Title: a kids book about racism  
By: Jelani Memory 
Read aloud available at: https://youtu.be/LnaltG5N8nE 
Summary: 
Inside this book, you will find a clear description of what racism is, how it makes people 
feel when they experience it, and how to spot it when it happens. 
 
 
 
 
 
 
 

https://vimeo.com/466611101
https://youtu.be/ruBUt4Ez6dA
https://youtu.be/LnaltG5N8nE


Alternate Book Title: I Walk With Vanessa: A Story About a Simple Act of Kindness 
By: Kerascoët  
Read aloud available at: https://youtu.be/bF1FhV_Bw3w 
Summary: 
Inspired by real events, I Walk with Vanessa explores the feelings of helplessness and anger that arise in the 
wake of seeing a classmate treated badly, and shows how a single act of kindness can lead to an entire 
community joining in to help. By choosing only pictures to tell their story, the creators underscore the idea that 
someone can be an ally without having to say a word. With themes of acceptance, kindness, and strength in 
numbers, this timeless and profound feel-good story will resonate with readers young and old. 
 
Video: PBS Kids Talk About: Race and Racism 
Link: https://vimeo.com/466611101 
 
Alternate Video: Sesame Street in Communities: Explaining What is Race 
Link: https://youtu.be/Dk_HYAiS26I 
 
Appendix A – Vocabulary 
 
Appendix B – Writing Activity 
 
Appendix C – Bulletin Board Title & Description 

PROCEDURAL STEPS (40 min.) 
 

5. Introduce the book, One, by Kathryn Otoshi. Have students look at the cover of the book and ask them 
what they think the book is about.  

• This book is about colors. One of the colors in the story does not treat another color nicely. As we 
read the story, we will find out what happens. 

• In the book, one of the characters decides to be an upstander. An upstander is a person who 
knows when something is wrong and says or does something to make it right. 

6. Play the read aloud book of the text (https://youtu.be/ruBUt4Ez6dA). 
7. After reading the book, discuss the following post-reading questions. It is recommended to have students 

sit in a circle and use a talking piece that can be passed around, signaling which student is speaking. You 
can also incorporate wait time and turn-and-talk to a partner to provide students with time to process 
their responses to the questions. Suggested questions: 

• What happened in the story? 

• At the beginning of the story, what did the other colors do when Red was picking on Blue? 

• Describe Red. How did the other colors feel about Red? 

• What would you have done if you were one of the other colors? What would you have said to 
Red? 

• What important thing did One do? 

• Why did the colors decide to be upstanders? 

• Has someone treated you differently because of the way you look and the color of your skin? Or, 
have you ever seen someone being treated differently because of the way they look and the color 
of their skin? (Encourage students to describe the color of the skin of the people involved.) How 
did you feel? What did you do? 

• Why is it important to stand up and say something if we see something wrong happening? 

• How can you be an upstander? 

https://youtu.be/bF1FhV_Bw3w
https://vimeo.com/466611101
https://youtu.be/Dk_HYAiS26I
https://youtu.be/ruBUt4Ez6dA


8. Remind students of the Black Lives Matter Guiding Principle – Collective Value. Collective Value means 
that “Everybody is important, and has the right to be safe and happy, no matter what they look like, what 
they believe, where they are from, or who they love. Another way to say that is collective value.” 

9. Introduce the book, a kids book about racism, by Jelani Memory. “Racism may be a new word for you. 
When we say the word racism, we hear the word ‘race.’ In America, race is determined by the color of 
our skin. This book will tell us about that word. We will also discuss what racism means after we read the 
book.” 

10. Play the read aloud book of the text (https://youtu.be/LnaltG5N8nE). 
11. Suggested post-reading discussion questions: 

• How does the author feel when he is called names because of his skin color? 

• Have you ever been called names because of your skin color? How did that make you feel? Or, 
have you ever heard someone be called names because of their skin color? 

• What is racism? What are examples of racism? 
o Text: “When people believe that having different color skin means you aren’t as good as 

others.” 
o Text: “Racism means to hate someone, exclude them, or treat them badly because of their 

race, or the color of their skin.” 
o Text: “Racism can happen in big and small ways that are almost invisible.” 
o Text: “Racism thinks being different is bad.” 

• What can you do “if you see someone being treated badly, made fun of, excluded from playing, or 
looked down on because of their skin color”? 

o Text: “Call it racism.” 

• Why is being different good? 
12. Introduce the writing activity. It is recommended that you model the activity by completing one for 

yourself.  
13. Students will respond on the writing template provided in Appendix B. Students will fill in the blank 

sections. 
My name is ________. 
My skin color looks like this. 

o Students will color in the letters of “this” to match their skin color, just like in the book. 
I am proud of who I am and the color of my skin. 
I am important to the world because I ________. 
Being different is good! 
Being different means we have so much MORE to offer each other. 
 

CLOSURE (10 min.) 

14. Allow time for students to share with the class. 
15. Close the lesson with a celebration of differences or by asking students, “Why is being different good?” 
16. After the lesson create a bulletin board titled: Being different is good! Being different means we have so 

much MORE to offer each other. 

• Description: Room # read the book, a kids book about racism, by Jelani Memory. We talked about 
the Black Lives Matter Guiding Principle – Collective Value. This means that everybody is 
important, and has the right to be safe and happy, no matter what they look like, what they 
believe, where they are from, or who they love. Please enjoy reading our work that celebrates 
that being different is good. 

 
 
 

https://youtu.be/LnaltG5N8nE


DIFFERENTIATION 
How will you ensure all students can access the content in this lesson? 
What will the integrated ENL teacher be doing to support instruction? 

● Review and revisit the vocabulary multiple times; encourage students to actively say the vocabulary 
words aloud. 

● Use visual aids to explain lesson vocabulary. 

● Think-pair-share and thumbs up/thumbs down may be used to support students with oral discussions. 
● Writing Differentiation: 

o Pre-writers: Draw pictures and dictate responses to a teacher/adult. 
o Emergent writers: Attempt to label items in their pictures. 
o Early writers: Copy a sentence starter or sentence frame and fill in the blanks. 
o Writers: Write 1-3 sentences for their response. 

● Use the book, I Walk with Vanessa: A Story About a Simple Act of Kindness, by Kerascoët. This is a 
pictureless book. As a class, write text or captions to go along with the story. As an option, record 
students reading the text. 

 

SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate Specially Designed Instruction strategies? 

(Intentionally left blank—for Special Education teachers to add the appropriate SDI for the lesson.) 

TECHNOLOGY AND VIRTUAL INSTRUCTION 
How will you use the district-approved technology platforms and resources to deliver this lesson? 

Book Title: One  
By: Kathryn Otoshi 
Read aloud available at: https://youtu.be/ruBUt4Ez6dA 
 
Book Title: a kids book about racism  
By: Jelani Memory 
Read aloud available at: https://youtu.be/LnaltG5N8nE 
 
Alternate Book Title: I Walk With Vanessa: A Story About a Simple Act of Kindness 
By: Kerascoët  
Read aloud available at: https://youtu.be/bF1FhV_Bw3w 
 
Video: PBS Kids Talk About: Race and Racism 
Link: https://vimeo.com/466611101 
 
Alternate Video: Sesame Street in Communities: Explaining What is Race 
Link: https://youtu.be/Dk_HYAiS26I 
 

https://youtu.be/ruBUt4Ez6dA
https://youtu.be/LnaltG5N8nE
https://youtu.be/bF1FhV_Bw3w
https://vimeo.com/466611101
https://youtu.be/Dk_HYAiS26I


TEACHER REFLECTION 
 

Teacher Thoughts Prior to the Lesson 

Teacher Reflection Following the Lesson 

  



Appendix A 

 

different 
not the same 

 

exclude 
to prevent someone from doing 

something or being part of a group 

 

  



Appendix A 

 

race 
in America, race is determined by the 

color of our skin 

 

racism 
to hate someone, exclude them, or treat them 

badly because of their race, or the color of their 
skin; when people believe that having different 
color skin means you aren’t as good as others 

 

  



Appendix A 

 

upstander 
a person who knows when something 
is wrong and says or does something 

to make it right  

 

 

 

  



 

 

 

 

My name is 

 

 

My skin color looks like 
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I am proud of who I am and the color of my skin. 

 

 

I am important to the world because I 

 

 

 

 

 

Being different is good! 

 

Being different means we have so much MORE to offer each other. 
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Room # read the book: 

a kids book about racism 
By Jelani Memory 

 

We talked about the Black Lives Matter Guiding 

Principle – Collective Value. 

 

This means that everybody is important, and 

has the right to be safe and happy, no matter 

what they look like, what they believe, where 

they are from, or who they love. 
 
 

Please enjoy reading our work that celebrates that 
being different is good! 

 

 

 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 2-4: Justice Lesson  

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking ∙ 
All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Something Happened in Our Town 
 
The foundational text for this lesson is titled, Something Happened in Our Town, a story about how two families 
— one White, one Black — discuss a police shooting of a Black man in their community. This text provides a 
platform for students to engage in courageous dialogues around racism and how to be an upstander to racism. 
The lesson ends by having students declare what they will do if they see racism occurring. 

LESSON OBJECTIVES 
 

Students will be able to: 
● define racism. 
● provide examples of racism (i.e. situations when people have been treated unfairly based upon the color 

of their skin). 
● explain how they can be an upstander to racism. 

ESSENTIAL QUESTIONS 
 

• Why should all people be treated fairly? 

• What is racism? 

• How can you be an upstander to racism? 

NYS STANDARDS 
 

NYS ELA 

• 2R2: Identify a main topic or central idea and retell key details in a text; summarize portions of a text. 

• 2R9: Make connections between self and text (texts and other people/world). 

• 2W4: Create a response to a text, author, theme, or personal experience (e.g. poem, play, story, artwork, 
or other). 

• 2SL1: Participate in collaborative conversations with diverse peers and adults in small and large groups 
and during play. 

 

• 3R2: Determine a theme or central idea and explain how it is supported by key details; summarize 
portions of a text. 

• 3W4: Create a response to a text, author, theme, or personal experience (e.g. poem, play, story, artwork, 
or other). 

• 3SL1: Participate and engage effectively in a range of collaborative discussions with diverse peers and 
adults, expressing ideas clearly, and building on those of others. 



• 4R2: Determine a theme or central idea and explain how it is supported by key details; summarize 
portions of a text. 

• 4W4: Create a poem, story, play, artwork, or other response to a text, author, theme, or personal 
experience. 

• 4SL1: Engage effectively in a range of collaborative discussions with diverse peers and adults, expressing 
ideas clearly, and building on those of others. 

 
NYS Social Studies 

• 2.2: People share similarities and differences with others in their own community and with other 
communities. 

• 2.7: Cause-and-effect relationships help us recount events and understand historical development. 

• 2.8: Communities face different challenges in meeting their needs and wants. 

• 3.7: Governments in communities and countries around the world have the authority to make and the 
power to enforce laws. The role of the citizen within these communities or countries varies across 
different types of governments. 

• 3.8: The concept of universal human rights suggests that all people should be treated fairly and should 
have the opportunity to meet their basic needs. 

• 4.5: Different groups of people did not have equal rights and freedoms. People worked to bring about 
change. 

BLACK LIVES MATTER GUIDING PRINCIPLES (5 min.) 
Discuss one or two of these principles and have students talk about how they connect to them. 

A recommended principle for discussion is in bold. 

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender 
identity, gender expression, economic status, ability, disability, religious beliefs or disbeliefs, 
immigration status, or location, matter. 

● Empathy is one’s ability to connect with others by building relationships built on mutual trust and 
understanding. 

● Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 
● Loving Engagement is the commitment to practice justice, liberation, and peace. 
● Restorative Justice is the commitment to build a beloved and loving community that is sustainable and 

growing. 
● Black Men We are committed to building a Black men affirming space. We reject the over sexualization, 

criminalization and mass incarceration of our black boys and men. Furthermore, we are committed to 
dismantling the school to prison pipeline, adultification of Black and Brown boys, and the senseless killing 
of unarmed Black and Brown men. 
 

Link to Student Friendly Guiding Principles 

VOCABULARY 
Introduce vocabulary using pictures from Appendix A. 

It is recommended that the vocabulary instruction is taught in context during the lesson. 
● fair: treating people in a way that does not favor some over others 

 
● unfair: not fair; treating people in a way that favors some over others 

 
● pattern: the regular and repeated way in which something happens 

 
● racism: to hate someone, exclude them, or treat them badly because of their race, or the color of their 

skin; when people believe that having different color skin means you aren’t as good as others 
 

● upstander:  a person who knows when something is wrong and says or does something to make it right 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing


LAUNCH (10 min.) 
 

1. Create a brave space for discussing the lesson topic. 
2. Review class norms that you use for restorative circles and courageous conversations. Consider creating 

norms if you do not have them. 
3. Provide students with and introduce a method for communicating with the teachers if they become 

emotional during the lesson, are triggered by a topic discussed, or have a question that they do not want 
to ask in front of the group. Also, ensure that the teachers are prepared to follow-up with these students 
and respond to their needs. Examples include: 

• A subtle signal, such as the student putting their hand on their heart. 

• Provide students with sticky notes or small slips of paper for them to write on. Students can leave 
this on the corner of their desk or there could be a box for students to place them in. 

• Provide students with a small object or instruct them to place an object (example: their pencil) on 
the top right corner of the desk. 

3. Open the lesson, activate prior knowledge, and gauge students’ awareness using the following questions 
(vocabulary definitions are embedded in the questioning): 

• What does it mean to treat someone fairly? 

• Why should all people be treated fairly? 

• Present the vocabulary words: fair and unfair. 

• Think about the color of your skin. Have you ever been treated unfairly because of your skin 
color? Or, have you seen someone else treated unfairly because of their skin color? How did you 
feel? 

o Teacher: “When people are treated unfairly based on the color of their skin, this is called 
racism. It’s wrong to treat people unfairly because of their skin color.” Present the 
vocabulary word: racism. 

• Sometimes we see or hear about some police officers treating Black people unfairly. Do you know 
anything about this? What have you heard? 

o Teacher: “Many police officers are good at their jobs and they protect us. Unfortunately, 
there are some police officers who do not treat Black people fairly. That’s not okay, 
because everyone deserves to be treated fairly.” 

• Teacher Resource: Sesame Street in Communities: Let’s Talk About Race 
https://cdn.sesamestreetincommunities.org/SSIC065_Spin_Racism/index_letstalkaboutrace.html 

 

TEXT 
 

Book Title: Something Happened in Our Town 
By: Marianne Celano, Marietta Collins, and Ann Hazzard 
Read aloud available at: https://youtu.be/lcOhOFGcWm8 
 
Summary: 
Something Happened in Our Town follows two families — one White, one Black — 
as they discuss a police shooting of a Black man in their community. The story aims 
to answer children's questions about such traumatic events, and to help children 
identify and counter racial injustice in their own lives. 
 
Video Title: Sesame Street: How to Be an Upstander to Racism Song 
Link: https://youtu.be/ddinvnj7PWg 
 
Alternate Video Title: Sesame Street: Listen, Act, Unite Song 

https://cdn.sesamestreetincommunities.org/SSIC065_Spin_Racism/index_letstalkaboutrace.html
https://youtu.be/lcOhOFGcWm8
https://youtu.be/ddinvnj7PWg


Link: https://youtu.be/boW_ngL8fSk 
 
Alternate Video Title: Amanda Gorman Reads “Talking Gets Us There” 
Link: https://youtu.be/oYAc3Zr7wFw 
 
Appendix A – Vocabulary 
 
Appendix B – Writing Activity 

PROCEDURAL STEPS (35 min.) 
 

4. Introduce the book, Something Happened in Our Town. Have the students look at the cover of the book 
and ask them what they think the book is about.  

• This book is about a girl named Emma and a boy named Josh who are about your age and are in 
the same classroom (show cover). Listen carefully and imagine how you might feel if you were in 
their class. 

5. Play the read aloud book of the text (https://youtu.be/lcOhOFGcWm8). 
6. After reading the book, discuss the following post-reading questions. It is recommended to have students 

sit in a circle and use a talking piece that can be passed around, signaling which student is speaking. You 
can also incorporate wait time and turn-and-talk to a partner to provide students with time to process 
their responses to the questions. It is also beneficial to pause after a few questions and have the class 
take 2-3 deep breaths to help center themselves around the topics discussed. 

• What happened in the town in this book? 

• How does Emma’s family describe what happened? 

• How does Josh’s family describe what happened? 

• How do you feel about what happened? 

• When you hear the word, “police,” what feelings or thoughts come to mind? 

• How have Black people been treated differently than White people? 

• How are Black people still being treated unfairly today? Is there something you would like to 
share that has happened in our town? 

• Describe the unfair pattern that has been happening to Black people in America. 

• You may have heard the phrase, “Justice for Floyd.” What have you heard? (If needed, provide a 
brief background on George Floyd: “George Floyd was a Black man who was killed by a police 
officer.”) 

• What thoughts and feelings do you have? (Hold an open discussion with students.) 

• What happens when Omad joins Emma and Josh’s class? What do Emma and Josh say and do? 

• When you see an unfair pattern occurring, people being treated unfairly, and racism (review the 
definition if needed) what can you do? 

7. Review the Black Lives Matter Guiding Principle – Collective Value. Collective Value means that 
“Everybody is important, and has the right to be safe and happy, no matter what they look like, what 
they believe, where they are from, or who they love. Another way to say that is collective value.” 

• Ask students to explain what collective value means to them and how it relates to the book. 

• As an option, have students respond on sticky notes or small slips of paper. Collect the responses 
and choose a few to read aloud (responses can be anonymous). 

8. Watch the video: Sesame Street: How to Be an Upstander to Racism Song 
(https://youtu.be/ddinvnj7PWg). Note: While this is a Sesame Street Song, this song is appropriate for 
older children because it serves as an exemplar for the writing activity – differentiation option. You may 
choose to use the following alternate videos: 

https://youtu.be/boW_ngL8fSk
https://youtu.be/oYAc3Zr7wFw
https://youtu.be/lcOhOFGcWm8
https://youtu.be/ddinvnj7PWg


• Alternate Video: Sesame Street: Listen, Act, Unite Song (https://youtu.be/boW_ngL8fSk) 

• Alternate Video: Amanda Gorman Reads “Talking Gets Us There” 
(https://youtu.be/oYAc3Zr7wFw) 

9. Post-video discussion questions: 

• What does it mean to be an upstander? 

• What can you do if you see racism occurring? 
o From the video: Speak up and say something. Say that’s wrong and tell an adult. 

10. Introduce the writing activity. Tell students that they will think about what they can do if they see racism 
occurring. As a differentiation option, students can use this video as an exemplar and write a short script 
or song, which can also be videotaped and shared with other students/classes in the school. 

11. Students will respond to the writing prompt – Appendix B: 

• Racism is __________. 

• Choose one of the following: 
o I can be an upstander by __________. 
o When I see racism occurring I can __________. 
o When I see something wrong happening I can __________. 

CLOSURE (10 min.) 

13. Allow time for students to share their responses with the class. 
14. If you chose to provide students with sticky notes or slips of paper to use to communicate with you, it is 

recommended that you review these and hold any final discussions/reflective questions prior to closing 
the lesson. If necessary, you may wish to hold a follow-up lesson or restorative circle or schedule 
individual or small group meetings with students. 

15. Option: Create a bulletin board display with students’ responses. Title it, “Room #’s Pledge to Stand Up 
Against Racism.” 

DIFFERENTIATION 
How will you ensure all students can access the content in this lesson? 
What will the integrated ENL teacher be doing to support instruction? 

● Excerpts from the story can be pulled out to focus on specific areas. 
● Present information visually and verbally. 
● Use pictures to accompany vocabulary. 

o The writing requirements should be differentiated according to student’s grade level and ability 
(for example: 3-5 sentences, a paragraph, a 3-paragraph essay). 

● Provide students with sticky notes or small slips of paper for them to write reflective and/or individual 
comments on. Students can leave this on the corner of their desk or there could be a box for students to 
place them in, so their responses can be shared individually and/or anonymously with the teacher. 

SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate Specially Designed Instruction strategies? 

(Intentionally left blank—for Special Education teachers to add the appropriate SDI for the lesson.) 

https://youtu.be/boW_ngL8fSk
https://youtu.be/oYAc3Zr7wFw


TECHNOLOGY AND VIRTUAL INSTRUCTION 
How will you use the district-approved technology platforms and resources to deliver this lesson? 

Book Title: Something Happened in Our Town 
By: Marianne Celano, Marietta Collins, and Ann Hazzard 
Read aloud available at: https://youtu.be/lcOhOFGcWm8 
 
Video Title: Sesame Street: How to Be an Upstander to Racism Song 
Link: https://youtu.be/ddinvnj7PWg 
 
Alternate Video Title: Sesame Street: Listen, Act, Unite Song 
Link: https://youtu.be/boW_ngL8fSk 
 
Alternate Video Title: Amanda Gorman Reads “Talking Gets Us There” 
Link: https://youtu.be/oYAc3Zr7wFw 

TEACHER REFLECTION 
 

Teacher Thoughts Prior to the Lesson 

Teacher Reflection Following the Lesson 

 

 

  

https://youtu.be/lcOhOFGcWm8
https://youtu.be/ddinvnj7PWg
https://youtu.be/boW_ngL8fSk
https://youtu.be/oYAc3Zr7wFw


Appendix A 

 

fair 
treating people in a way that does 

not favor some over others 

 

unfair 

not fair; treating people in a way that 
favors some over others 

 

 

  



Appendix A 

 

pattern 
the regular and repeated way in 

which something happens 

 

racism 
to hate someone, exclude them, or treat them 

badly because of their race, or the color of their 
skin; when people believe that having different 
color skin means you aren’t as good as others 

 

  



Appendix A 

 

upstander 
a person who knows when something 
is wrong and says or does something 

to make it right 

 
 

 

  



Appendix B 

Name: 

Racism is 

Choose one of the writing prompts to respond to: 
o I can be an upstander by __________. 
o When I see racism occurring I can __________. 
o When I see something wrong happening I can __________. 

 

 

 

 

 

 

 

 

 

 
 

Draw a picture to represent your response. 
 
 
 
 
 
 
 
 
 
  

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 5-6: Justice Lesson  

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their 
Thinking ∙ All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: POLICING IN OUR COMMUNITIES 
Two Day Lesson 
 
In this lesson, students read the poem A Place Inside of Me written by Zetta Elliott which describes a young 
boy’s feelings related to a police shooting in his community. Students make connections to their own lives 
and what is currently happening in the news. Students then work with a partner to discuss a NY Times 
article about Cariol Horne, a former Buffalo police officer that was fired for standing up to a fellow officer, 
physically abusing a handcuffed man.  In closing, students compose a six-word memoir about how they feel 
about policing, the loss of Black lives, and/or their feelings related to the lesson. 

LESSON OBJECTIVES 
 
 
Students will be able to: 
 

• discuss the word power and taking a stand against injustice. 
• discuss how they are affected by police shootings. 
• analyze how police shootings impact their lives. 
• compose a six-word memoir related to policing in communities. 

ESSENTIAL QUESTIONS 
 

 
• What is the function of the police? 
• How does history impact policing today? 
• Why do you think the movement to stop police violence against African American people is called 

Black Lives Matter? 
• When should an individual take a stand against what he/she believes to be an injustice? 
• What is power? What is the relationship between someone who has power and someone who has 

little to no power? 
• What can communities and police do to prevent police shootings within communities of color? 

NYS STANDARDS 
 

 

English Language Arts 
RI.5.3/6.3. Explain the relationships or interactions between two or more individuals, events, ideas, or 
concepts in a historical, scientific, or technical text based on specific information in the text. 
RL.5.1/6.1. Quote accurately from a text when explaining what the text says explicitly and when drawing 
inferences from the text. 

 



W.5.4/6.4. Produce clear and coherent writing in which the development and organization are appropriate 
to task, purpose, and audience. 

BLACK LIVES MATTER GUIDING PRINCIPLES (1 min) 
Discuss the lesson related, bolded principles and have students talk about how they connect to them.  

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, 
gender identity, gender expression, economic status, ability, disability, religious beliefs or 
disbeliefs, immigration status, or location, matter.  

● Empathy is one’s ability to connect with others by building relationships built on 
mutual trust and understanding.  

● Diversity is the celebration and acknowledgement of differences and commonalities across 
cultures.  

● Loving Engagement is the commitment to practice justice, liberation, and peace.  
● Restorative Justice is the commitment to build a beloved and loving community that is 

sustainable and growing.  
● Black Men we are committed to building a Black man affirming space. We reject the over 

sexualization, criminalization and mass incarceration of our Black boys and men. Furthermore, 
we are committed to dismantling the school to prison pipeline, adultification of Black and Brown 
boys, and the senseless killing of unarmed Black and Brown men.  

*Link to Student Friendly Guiding Principles  
VOCABULARY 

 Post the vocabulary on the board along with the definitions. Refer to the definitions as the words are read in the text.  
 

Stalk: to harass or approach someone 
Sinister: giving the impression that something harmful or evil is happening or will happen 
Seeps: flow or leak slowly 
Yearning: have an intense feeling of longing for something 
Tranquil: free from disturbance; calm 
Lingering: lasting for a long time or slow to end 
Vindicate: clear (someone) of blame or suspicion 
Compassion: concern for the sufferings or misfortunes of others 

 

TEXT AND RESOURCES (5-10 min) 
 

Text 1: A Place Inside of Me (Appendix A) 
By: Zetta Elliott 
*Link to Read Aloud 
 
Summary: Summertime is filled with joy—skateboarding and playing 
basketball—until his community is deeply wounded by a police shooting. 
As fall turns to winter and then spring, fear grows into anger, 
then pride and peace. 
 
Appendix B: Six-Word Memoir Brainstorm Sheet 
Appendix C: Six-Word Memoir 
 
 
 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view
https://vimeo.com/462370948


Text 2: Court Vindicates Black Officer Fired for Stopping Colleague’s Chokehold (Appendix D) 
By: NY Times, 4/13/21 
*Link to Full Article 
 
Appendix E: Big Ideas & Solutions Sheet 
Appendix F: Sample Norms 
 
Video: Judge Rules in Favor of Former Police Officer Cariol Horne (3:13 min). 

LAUNCH (7 min) 
 

Note: The topics involved in today’s lesson may be heavy for some students. Be sure to address this prior 
to beginning the lesson. You will want to ensure students that your classroom is a place where they can 
feel safe to share their thoughts and feelings. They should not feel pressured to share out loud if they do 
not want to. Suggestion: Review class norms that you may use for restorative circles/courageous 
conversation in your classroom. Consider creating norms if you do not. Sample norms are attached 
(Appendix F). 
 

1. On the board, write the following questions:  
• What does the word police mean to you? 
• How do you feel when you see a police officer or a police car? 

 
2. Provide students with the Six-Word Memoir Brainstorm Sheet (Appendix B) and instruct students 

to write down 3-4 words or short phrases to each of the questions above. 

PROCEDURAL STEPS (25 min) 
 

3. Provide students with the poem, A Place Inside of Me. 
 

4. Recommended questions for poem debrief:  
• What emotions are felt by the boy in this poem? 
• What causes the boy to feel sorrow? (a police shooting within his community) Fear?  
• Do you see people talking about this issue on the news, on social media or among your 

friends? What impact has that had on you?  
• Why do you think the movement to stop police violence against African American 

people is called Black Lives Matter? What does it mean to you?  What kind of change are 
activists and others calling for? 
  

5. Instruct students to complete the remainder of the brainstorm sheet, adding key words/phrases 
from the poem that stuck out to them and describe how they feel about the issues in the poem 
and/or what’s happening in world related to police shootings (Appendix B). 
 

6. Partner Activity: 
• Assign partners or have students work with an elbow buddy. 
• Provide students with the article, Court Vindicates Black Officer Fired for Stopping 

Colleague’s Chokehold (Appendix D) to read with their partner (or independently) and 
the Big Ideas Sheet (Appendix E).  

https://www.nytimes.com/2021/04/13/nyregion/cariol-horne-police-chokehold.html
https://www.youtube.com/watch?v=SngecjEQowA
https://www.nytimes.com/2021/04/13/nyregion/cariol-horne-police-chokehold.html
https://www.nytimes.com/2021/04/13/nyregion/cariol-horne-police-chokehold.html


o Alternative to the Article: Video - Show the video, Judge Rules in Favor of Former 
Police Officer Cariol Horne (3:13 min). 

• Explain to students that they will read a NY Times article about Cariol Horne, a former 
Buffalo police officer that was fired for standing up to a fellow officer, physically abusing a 
handcuffed man.   

• Explain that they will read the article and then respond to the article on the Big Ideas & 
Solutions Sheet (Appendix E). Students complete the section REACTIONS/CONNECTIONS 
independently. Students work together to complete the sections BIG IDEAS and 
SOLUTIONS. 
 

7. Ask for partners to share the information on their sheets. 
 

8. Suggested Discussion Questions: 
• What is Cariol’s Law and how does it hold police officers accountable? 
• Cariol Horne stated “My vindication comes at a 15-year cost, but what has been gained 

could not be measured.” What do you think she meant when she said, “but what has 
been gained could not be measured”? 

• What is power? What is the relationship between someone who has power and someone 
who has little or no power? 

• Why do you think the police officer felt he could physically abuse the man? How does this 
connect to bullying?  

• When should an individual take a stand against what he/she believes to be an injustice? 
• When you hear, “Justice for Floyd,” what thoughts and feelings do you have?  

CLOSURE (10 min) 

9. Six-Word Memoir (Appendix C) 
• Explain to students what a memoir is. 
• Instruct students to complete the sentence frame “There is _________ inside of me.” 
• Next, explain to students that they will compose a six-word memoir about how they feel 

about the police, the loss of Black lives, or whatever they feel related to today’s lesson. 
• Instruct students to use their Six-Word Memoir Brainstorm Sheet to help them with their 

writing.  
 

DIFFERENTIATION 
 

 
• Use read aloud to support the reading of the poem A Place Inside of Me by Zetta Elliott. 
• Whole group read of the NY Times article. Chunk to assist with comprehension.  

 
SPECIALLY DESIGNED INSTRUCTION 

How will you incorporate Specially Designed Instruction strategies? 
(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson) 

https://www.youtube.com/watch?v=SngecjEQowA
https://www.youtube.com/watch?v=SngecjEQowA
https://vimeo.com/462370948


ASYNCHRONOUS OR SYNCHRONOUS INSTRUCTION 
How will you use the district-approved technology platforms and resources to deliver this lesson? 

• A presentation program (PPT, Sway, Prezi, etc.) can be used to deliver the lesson by 
transferring specific questions, embedding video and inserting graphics, to increase student 
engagement. 

• Schoology: 
o Create a discussion and post questions to foster student conversation and engagement 

about the lesson. A discussion post can be used as a ticket in the door/exit ticket, to 
stimulate conversation around the essential questions, respond to an article/video, etc. 
Additionally, ask students to comment on a classmate’s response after posting their 
own. 

o Assign the closure activity for students to submit virtually or in person. 
• Teams: Use the chat section how you would use Schoology’s discussion feature above. 

 
TEACHER REFLECTION 

 
Teacher Thoughts Prior to the Lesson 
 

 

 

Teacher Reflection Following the Lesson 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix A: A Place Inside of Me 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 
 
 
 



 

 
 
 
 
 



 
 
 
 



 
 
 
 
 



 
 
 



 
 
 
 
 



 
 
 



 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 



 
 
 



 

 
 
 



Appendix B: Six-Word Memoir Brainstorm Sheet 
 
Directions: List 3-4 words or short phrases related to each of the questions below. 

What does the word police mean to you? 
 

1. _________________________________________ 

2. _________________________________________ 

3. _________________________________________ 

4. _________________________________________ 

How do you feel when you see a police officer or a police car? 
 
1. _________________________________________ 

2. _________________________________________ 

3. _________________________________________ 

4. _________________________________________ 
 
List key words/phrases from the poem that stuck out to you. 
 
1. _________________________________________ 

2. _________________________________________ 

3. _________________________________________ 

4. _________________________________________ 

5. _________________________________________ 

6. _________________________________________ 

 
List word/short phrases that describe how you feel about the issues in the poem and/or what’s been 
happening related to police shootings? 
 
1. _________________________________________ 

2. _________________________________________ 

3. _________________________________________ 

4. _________________________________________ 

 
 
 
 



Appendix C: Six-Word Memoir 
 
Directions: 

1. Complete the sentence, “There is _________ inside of me.”, with a feeling, like in the book A Place 
Inside of Me. 

2. Compose a six-word memoir about how you feel about the police, the loss of Black lives, or whatever 
you feel related to today’s lesson. 

3. Use the words and/or short phrases that you’ve listed above to help you. 
4. Include an illustration that is related to your six-word memoir. 

 
Illustration: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

There is __________________ inside of me. 
 

_______________  ______________  ______________  ______________ 
 

_________________  ________________ 
 

 
 

 
 
 



Appendix D: Court Vindicates Black Officer Fired for Stopping Colleague’s Chokehold 
NY Times, 4/13/21 
*Excerpt modified for language/vocabulary 
 

Court Vindicates Black Officer Fired for 
Stopping Colleague’s Chokehold 
Cariol Horne acted to keep a white officer from using what she saw as excessive force. Fifteen years 
later, a judge said her firing was wrong. 

 
 
Cariol Horne, a former Buffalo police officer, has been granted the back pay and benefits she was previously 
denied. Credit...Sharon Cantillon/Buffalo News 
 

 
By Jonah E. Bromwich 
April 13, 2021 

It was a cold November day in Buffalo when Officer Cariol Horne responded to a call for a colleague in 
need of help. What she encountered was a white officer who appeared to be “in a rage” punching a 
handcuffed Black man in the face repeatedly as other officers stood by. 

https://www.nytimes.com/2021/04/13/nyregion/cariol-horne-police-chokehold.html
https://www.nytimes.com/by/jonah-e-bromwich
https://www.nytimes.com/by/jonah-e-bromwich


Officer Horne, who is Black, heard the handcuffed man say he could not breathe and saw the officer 
put him in a chokehold. At that point, court documents show, she forcibly removed the officer and 
began to trade blows with him. 

[As a result], Officer Horne was reassigned, hit with departmental charges and, eventually, fired just 
one year short of the 20 on the force she needed to collect her full pension [retirement money, health 
insurance, etc.]. She tried, and failed, more than once to have the decision reversed as unfair. 

On Tuesday, in an outcome [specifically] informed by the police killing of George Floyd, a state court 
judge [let go of] an earlier ruling [for her to be fired], essentially rewriting the end of her police career, 
and granting her the back pay and benefits she had previously been denied. 
 

“The legal system can at the very least be a mechanism to help justice prevail, even if belatedly 
[happens at a later time],” the judge, Justice Dennis E. Ward, wrote. 

“The time is always right to do right,” added Justice Ward, of State Supreme Court in Erie County, 
paraphrasing the Rev. Dr. Martin Luther King Jr. 

In a statement, Ms. Horne, 53, celebrated the decision. 

“My vindication comes at a 15-year cost, but what has been gained could not be measured,” she said. 
“I never wanted another police officer to go through what I had gone through for doing the right 
thing.” 

A lawyer for the officer, Gregory Kwiatkowski, did not respond to a request for comment. A 
spokesman for Buffalo’s mayor, Byron Brown, said the city had “always supported any additional 
judicial review available to Officer Horne and respects the court’s decision.” 
 

An internal investigation cleared Officer Kwiatkowski of all charges; Ms. Horne was offered a four-day 
suspension, which she turned down. After hearings in 2007 and 2008, the Police Department found 
that her use of physical force against a fellow officer had not been justified. 

She was fired in May 2008. Officer Kwiatkowski was promoted to lieutenant the same year. 

“Her conduct should have been encouraged and instead she was fired,” W. Neil Eggleston, a lawyer 
for Ms. Horne, said in an interview. 

The dispute between Ms. Horne and Officer Kwiatkowski did not end when she left the Police 
Department. He sued her for defamation and won a $65,000 judgment against her. 

She filed a lawsuit seeking to vacate the firing, citing the case involving Mr. Floyd. Shortly before that, 
she and others in Buffalo had begun to press members of the city’s legislature, the Common Council, 
to pass a so-called duty-to-intervene law requiring officers to step in when one of their own used 
excessive force. 

The Buffalo Police Department had adopted such a rule in 2019, and last fall the council approved 
what it called “Cariol’s law” by a vote of 8 to 1. 

Darius G. Pridgen, the council president, said a confluence of factors — including Ms. Horne’s 
advocacy from firsthand experience and the increased scrutiny on police misconduct in the wake of 
Mr. Floyd’s death — had created an environment for action. 

https://www.nytimes.com/2020/05/31/us/george-floyd-investigation.html
https://buffalonews.com/news/retired-officer-due-65-000-in-damages-from-defamation-suit-against-fired-cop/article_28a285a9-1918-538e-8600-5ba939c99dd3.html


“During the protests we were trying to reach for ways to hold bad police officers accountable,” Mr. 
Pridgen said. After the killing of Mr. Floyd and the demonstrations that followed, he said, “the timing 
was perfect.” 

The law also gives officers who have been terminated in the past 20 years for intervening to stop the 
use of excessive force a chance to challenge their firings. In an unusual twist, Ms. Horne’s suit cited 
the law named for her to argue for that outcome. 

Ms. Horne’s lawyers said that although she had been fired for wrongfully intervening in an arrest, her 
actions had been consistent with what is expected of police officers: She had kept a civilian safe. 

“And after George Floyd,” Mr. Eggleston, a former White House counsel under President Barack 
Obama, said, “we really understand what happens if officers don’t act like that.”. 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix E: Big Ideas & Solutions 
 

REACTIONS/CONNECTIONS: What were your feelings and responses to this reading? What personal 
connections did you make with the text? How does the article connect to any recent events in the news? 
 
_______________________________________________________________________________________ 
 
_______________________________________________________________________________________ 
 
_______________________________________________________________________________________ 
 
_______________________________________________________________________________________ 
 
_______________________________________________________________________________________ 
 
_______________________________________________________________________________________ 
 
_______________________________________________________________________________________ 
 
 
BIG IDEAS: Write down 4-5 main points, big ideas or key words from the article. 
1. 
 
2. 
 
3. 
 
4. 
 
5. 
 
SOLUTIONS: What can communities and police do to prevent police shootings within communities of color? 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 
________________________________________________________________________________________ 
 



Appendix F: Sample Norms 

 Speak from your heart 

 Listen from your heart 

 Wait your turn to speak 

 Honor privacy 

 Laugh With, Not At 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 7-8: Justice Lesson  

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their 
Thinking ∙ All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: BENEATH THE SURFACE: HISTORICAL ROOTS OF POLICING PRACTICES 
Two Day Lesson 
 
In this lesson, students reflect on the death of Daunte Wright, the Chauvin trial and police misconduct 
towards Lieutenant Nazario. Students will read about the historical roots of racist policing practices against 
Black Americans and work collaboratively in a group to consider and discuss the factors that may have 
influenced the death of Daunte Wright. Students then read and discuss a NY Times article about Cariol 
Horne, a former Buffalo police officer that was fired for standing up to a fellow officer, physically abusing a 
handcuffed man. In conclusion, students compose a reflection sharing their perspective.  

LESSON OBJECTIVES 
 
 
Students will be able to: 

• understand the historical roots of racist police practices. 
• discuss the word power and taking a stand against injustice. 
• compose a reflection sharing their perspective on the death of Daunte Wright, the Chauvin trial, or 

the abusive mistreatment of Lieutenant Nazario. 
 

ESSENTIAL QUESTIONS 
 

 
• What is the function of the police? 
• What are the historical roots of police violence toward Black Americans? 
• How does history impact policing today? 
• When should an individual take a stand against what he/she believes to be an injustice? 
• What is power? What is the relationship between someone who has power and someone who has 

little to no power? 
 

NYS STANDARDS 
 

 

English Language Arts 
RI.7.3/8.3. Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas 
influence individuals or events, or how individuals influence ideas or events). 
W.7.4/8.4. Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. 
 
 

 



Social Studies Practices 
F.3. Identify and explain different types of political systems and ideologies used at various times in United 
States history and explain the roles of individuals and key groups in those political and social systems. 

BLACK LIVES MATTER GUIDING PRINCIPLES (1 min) 
Discuss the lesson related, bolded principles and have students talk about how they connect to them.  

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, 
gender identity, gender expression, economic status, ability, disability, religious beliefs or 
disbeliefs, immigration status, or location, matter.  

● Empathy is one’s ability to connect with others by building relationships built on 
mutual trust and understanding.  

● Diversity is the celebration and acknowledgement of differences and commonalities across 
cultures.  

● Loving Engagement is the commitment to practice justice, liberation, and peace.  
● Restorative Justice is the commitment to build a beloved and loving community that is 

sustainable and growing.  
● Black Men we are committed to building a Black man affirming space. We reject the over 

sexualization, criminalization and mass incarceration of our Black boys and men. Furthermore, 
we are committed to dismantling the school to prison pipeline, adultification of Black and Brown 
boys, and the senseless killing of unarmed Black and Brown men.  

*Link to Student Friendly Guiding Principles  
VOCABULARY 

 
 

Servitude: The state of being a slave or completely subject to someone more powerful 
Ideology: A system of ideas and ideals, especially one which forms the basis of economic or political theory 
and policy 
Thirteenth Amendment: The Thirteenth Amendment to the United States Constitution abolished slavery 
and involuntary servitude, except as punishment for a crime. 
Reconstruction: The era following the Civil War, was the effort to reintegrate Southern states from the 
Confederacy and 4 million newly-freed people into the United States. 
Presumption: an idea that is taken to be true, and often used as the basis for other ideas, although it is not 
known for certain 
Rife: Of common occurrence; widespread (something undesirable or harmful) 
Impunity: The failure to bring perpetrators of human rights violations to justice and, as such, itself 
constitutes a denial of the victims' right to justice and redress 

 

TEXT AND RESOURCES (5 min) 
 

Text 1: Q & A: Bryan Stevenson on the Frustration Behind the George 
Floyd Protests (Excerpt) (Appendix A) 
By: Isaac Chotiner, The New Yorker, 6/1/2020 
*Link contains the full article. 
 
Text 2: What to Know About the Death of Daunte Wright (Excerpt) 
(Appendix B) 
By: The New York Times, 4/15/21 
*Link contains the full article. 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view
https://www.newyorker.com/news/q-and-a/bryan-stevenson-on-the-frustration-behind-the-george-floyd-protests
https://www.newyorker.com/news/q-and-a/bryan-stevenson-on-the-frustration-behind-the-george-floyd-protests
https://www.nytimes.com/article/daunte-wright-death-minnesota.html?name=styln-daunte-wright&region=TOP_BANNER&block=storyline_menu_recirc&action=click&pgtype=Article&variant=show&is_new=false


Appendix C: Iceberg Diagram 
 
Text 3: Court Vindicates Black Officer Fired for Stopping Colleague’s Chokehold (Excerpt) (Appendix D) 
By: NY Times, 4/13/21 
 
Appendix E: Reflection Writing 
Appendix F: Sample Norms 
*Note: Large chart paper is needed for this lesson. Hang several sheets around the room for group work.  

LAUNCH (5 min) 
 

Note: The topics involved in today’s lesson may be heavy for some students. Be sure to address this prior 
to beginning the lesson. Also, you will want to familiarize yourself with the facts related to Daunte Wright, 
Lieutenant Nazario and the Chauvin trial. You will want to ensure students that your classroom is a place 
where they can feel safe to share their thoughts and feelings. They should not feel pressured to share out 
loud if they do not want to. Suggestion: Review class norms that you may use for restorative 
circles/courageous conversation in your classroom. Consider creating norms if you do not. Sample norms 
attached (Appendix F). 
 

1. On the board, write: What is the function of the police? 
 

2. Gauge students’ knowledge of the events involving Daunte Wright and Lieutenant Nazario by asking 
the questions: (A) What do you know about the recent death of Daunte Wright and police 
mistreatment of Lieutenant Nazario? (B) What emotions do these events raise for you? Explain. 
Record student responses on the board to question B. 

 
3. Refer to the question on the board: What is the function of the police? Write student responses 

underneath. 
 
Suggestion: Consider creating a Jamboard with these questions. 

PROCEDURAL STEPS (25 min) 
 

4. Teacher Talking Point: Distrust for law enforcement among Black Americans is not new. Historical 
roots in racist policing practices have plagued American society for centuries. Today you’ll read 
an article briefly describing some of those practices and the other, an article about Cariol Horne, 
a former Buffalo police officer that was fired for standing up to a fellow officer, physically 
abusing a handcuffed man. 
 

5. Provide students with the article excerpt Q & A: Bryan Stevenson on the Frustration Behind the 
George Floyd Protests (Appendix A) to read independently. 

 
6. Article Debrief: What are the historical roots of police violence toward Black Americans 

described in the article? How does history impact policing today? 
 

7. Iceberg Activity: Assign students to groups of 3-4. Provide students with the Iceberg Diagram 
(Appendix C) and article What to Know About the Death of Daunte Wright (Appendix B) Iceberg 

https://www.nytimes.com/2021/04/13/nyregion/cariol-horne-police-chokehold.html
https://www.newyorker.com/news/q-and-a/bryan-stevenson-on-the-frustration-behind-the-george-floyd-protests
https://www.newyorker.com/news/q-and-a/bryan-stevenson-on-the-frustration-behind-the-george-floyd-protests
https://www.nytimes.com/article/daunte-wright-death-minnesota.html?name=styln-daunte-wright&region=TOP_BANNER&block=storyline_menu_recirc&action=click&pgtype=Article&variant=show&is_new=false


diagrams helps students gain awareness of the numerous underlying causes that give rise to an 
event. The visual image of an iceberg helps students remember the importance of looking 
deeper than the surface in order to better understand events in the past or present.  

• Explain that they are looking at a picture of an iceberg, that what is seen is the tip of the 
iceberg that sits above the water level, however what is not seen is its foundation, below 
the surface. 

• Explain that they will independently read a short article and analyze the facts of an event, 
the death of Daunte Wright and consider what caused the event to happen. They will use 
the iceberg diagram to record the facts and their thoughts.  

• Tip of the Iceberg: Instruct students to list what they know about the facts. Questions 
they should answer include: What happened? What choices were made in this situation? 
By whom? Who was affected? When did it happen? Where did it happen?  

• Below the Surface: Ask students to think about what caused this event. In the bottom 
part of the iceberg (under the water), instruct students to write answers to the question, 
what factors may have influenced the outcome of this event? These factors might include 
events from the past or aspects of human behavior/nature such as fear, obedience to 
auth.  

• Inform students that they will now share/discuss what they’ve written on their iceberg 
diagrams with the members in their group. Instruct groups to choose a recorder and 
reporter. Explain that as a group, they will collectively complete a larger iceberg diagram 
on the chart paper hanging around the classroom.   

 
8. At the end of the iceberg activity, have groups share out and engage in open dialogue related to the 

information on their group charts.   
 

9. Explain to students that they will watch a video about Cariol Horne, a former Buffalo police officer 
that was fired for standing up to a fellow officer, physically abusing a handcuffed man.   
 

10. Show the video, Judge Rules in Favor of Former Police Officer Cariol Horne (3:13 min).  
• Alternative to Showing the Video: Provide students with the article, Court Vindicates Black 

Officer Fired for Stopping Colleague’s Chokehold (Appendix D) to read with their partner (or 
independently). 

 
11. To debrief the article and wrap up the lesson, use some (or all) the questions below: 

• What is Cariol’s Law and how does it hold police officers accountable? 
• Cariol Horne stated “My vindication comes at a 15-year cost, but what has been gained 

could not be measured.” What do you think she meant when she said, “but what has been 
gained could not be measured”? 

• What is power? What is the relationship between someone who has power and someone 
who has little or no power? 

• Why do you think the police officer felt he could physically abuse the man? How does this 
connect to bullying?  

• When should an individual take a stand against what he/she believes to be an injustice? 
• When you hear, “Justice for Floyd,” what thoughts and feelings do you have?  

 
 

https://www.youtube.com/watch?v=SngecjEQowA


CLOSURE (10 min) 

12. Writing Activity (Appendix E): Imagine that you have the ability to speak directly to one of the 
people listed below.  
 
• Daunte Wright’s family 
• The jury of the Chauvin trial 
• The chief of police in Brooklyn Center, Minnesota 
• The mayor of Brooklyn Center 
• The two officers that pulled over Lieutenant Nazario 
• The President of the United States, Joe Biden 

 
13. In a written reflection: 

a. Share your perspective with them. 
b. What questions would you ask? 
c. What solutions would you suggest? 

 
DIFFERENTIATION 

 
 

• Chunk sections of the text to support comprehension. 
• Allow students to respond electronically using Jamboard, Schoology, etc.  

SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate Specially Designed Instruction strategies? 

(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson) 

 

 

 

 

ASYNCHRONOUS OR SYNCHRONOUS INSTRUCTION 
How will you use the district-approved technology platforms and resources to deliver this lesson? 

• A presentation program (PPT, Sway, Prezi, etc.) can be used to deliver the lesson by 
transferring specific questions, embedding video and inserting graphics, to increase student 
engagement. 

• Schoology: 
o Create a discussion and post questions to foster student conversation and engagement 

about the lesson. A discussion post can be used as a ticket in the door/exit ticket, to 
stimulate conversation around the essential questions, respond to an article/video, etc. 
Additionally, ask students to comment on a classmate’s response after posting their 
own. 

o Assign the closure activity for students to submit virtually or in person. 
• Teams: Use the chat section how you would use Schoology’s discussion feature above. 



TEACHER REFLECTION 
 

Teacher Thoughts Prior to the Lesson 
 

 

 

Teacher Reflection Following the Lesson 
 
 
 
 
 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix A: Q & A: Bryan Stevenson on the Frustration Behind the George Floyd Protests, The New Yorker, 
6/1/2020 
By: Isaac Chotiner, 6/1/2020 

 
 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix B: What to Know About the Death of Daunte Wright (Article Excerpt) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix C: Iceberg Diagram 

 

What happened? What choices 
were made in this situation? By 
whom? Who was affected? 
When did it happen? Where did 
it happen? 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

__________________________________ 

 

What factors may have influenced the outcome of this event? 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

 



Appendix D: Court Vindicates Black Officer Fired for Stopping Colleague’s Chokehold 
NY Times, 4/13/21 
*Excerpt modified for language/vocabulary 
 

Court Vindicates Black Officer Fired for 
Stopping Colleague’s Chokehold 
Cariol Horne acted to keep a white officer from using what she saw as excessive force. Fifteen years 
later, a judge said her firing was wrong. 

 
 
Cariol Horne, a former Buffalo police officer, has been granted the back pay and benefits she was previously 
denied. Credit...Sharon Cantillon/Buffalo News 
 

 
By Jonah E. Bromwich 
April 13, 2021 

It was a cold November day in Buffalo when Officer Cariol Horne responded to a call for a colleague in 
need of help. What she encountered was a white officer who appeared to be “in a rage” punching a 
handcuffed Black man in the face repeatedly as other officers stood by. 

https://www.nytimes.com/2021/04/13/nyregion/cariol-horne-police-chokehold.html
https://www.nytimes.com/by/jonah-e-bromwich
https://www.nytimes.com/by/jonah-e-bromwich


Officer Horne, who is Black, heard the handcuffed man say he could not breathe and saw the officer 
put him in a chokehold. At that point, court documents show, she forcibly removed the officer and 
began to trade blows with him. 

[As a result], Officer Horne was reassigned, hit with departmental charges and, eventually, fired just 
one year short of the 20 on the force she needed to collect her full pension [retirement money, health 
insurance, etc.]. She tried, and failed, more than once to have the decision reversed as unfair. 

On Tuesday, in an outcome [specifically] informed by the police killing of George Floyd, a state court 
judge [let go of] an earlier ruling [for her to be fired], essentially rewriting the end of her police career, 
and granting her the back pay and benefits she had previously been denied. 
 
“The legal system can at the very least be a mechanism to help justice prevail, even if belatedly 
[happens at a later time],” the judge, Justice Dennis E. Ward, wrote. 

“The time is always right to do right,” added Justice Ward, of State Supreme Court in Erie County, 
paraphrasing the Rev. Dr. Martin Luther King Jr. 

In a statement, Ms. Horne, 53, celebrated the decision. 

“My vindication comes at a 15-year cost, but what has been gained could not be measured,” she said. 
“I never wanted another police officer to go through what I had gone through for doing the right 
thing.” 

A lawyer for the officer, Gregory Kwiatkowski, did not respond to a request for comment. A 
spokesman for Buffalo’s mayor, Byron Brown, said the city had “always supported any additional 
judicial review available to Officer Horne and respects the court’s decision.” 
 

An internal investigation cleared Officer Kwiatkowski of all charges; Ms. Horne was offered a four-day 
suspension, which she turned down. After hearings in 2007 and 2008, the Police Department found 
that her use of physical force against a fellow officer had not been justified. 

She was fired in May 2008. Officer Kwiatkowski was promoted to lieutenant the same year. 

“Her conduct should have been encouraged and instead she was fired,” W. Neil Eggleston, a lawyer 
for Ms. Horne, said in an interview. 

The dispute between Ms. Horne and Officer Kwiatkowski did not end when she left the Police 
Department. He sued her for defamation and won a $65,000 judgment against her. 

She filed a lawsuit seeking to vacate the firing, citing the case involving Mr. Floyd. Shortly before that, 
she and others in Buffalo had begun to press members of the city’s legislature, the Common Council, 
to pass a so-called duty-to-intervene law requiring officers to step in when one of their own used 
excessive force. 

The Buffalo Police Department had adopted such a rule in 2019, and last fall the council approved 
what it called “Cariol’s law” by a vote of 8 to 1. 

Darius G. Pridgen, the council president, said a confluence of factors — including Ms. Horne’s 
advocacy from firsthand experience and the increased scrutiny on police misconduct in the wake of 
Mr. Floyd’s death — had created an environment for action. 

https://www.nytimes.com/2020/05/31/us/george-floyd-investigation.html
https://buffalonews.com/news/retired-officer-due-65-000-in-damages-from-defamation-suit-against-fired-cop/article_28a285a9-1918-538e-8600-5ba939c99dd3.html


“During the protests we were trying to reach for ways to hold bad police officers accountable,” Mr. 
Pridgen said. After the killing of Mr. Floyd and the demonstrations that followed, he said, “the timing 
was perfect.” 

The law also gives officers who have been terminated in the past 20 years for intervening to stop the 
use of excessive force a chance to challenge their firings. In an unusual twist, Ms. Horne’s suit cited 
the law named for her to argue for that outcome. 

Ms. Horne’s lawyers said that although she had been fired for wrongfully intervening in an arrest, her 
actions had been consistent with what is expected of police officers: She had kept a civilian safe. 

“And after George Floyd,” Mr. Eggleston, a former White House counsel under President Barack 
Obama, said, “we really understand what happens if officers don’t act like that.”. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix E: Reflection Writing 

1. Imagine that you have the ability to speak directly to one of the people listed below.  
 
• Daunte Wright’s family 
• The jury of the Chauvin trial 
• The chief of police in Brooklyn Center, Minnesota 
• The mayor of Brooklyn Center 
• The two officers that pulled over Lieutenant Nazario 
• The President of the United States, Joe Biden 

 
2. In a written reflection: 

• Share your perspective with them. 
• What questions would you ask? 
• What solutions would you suggest? 

 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 
 
________________________________________________________________________________________________ 

 



Appendix F: Sample Norms 

 Speak from your heart 

 Listen from your heart 

 Wait your turn to speak 

 Honor privacy 

 Laugh With, Not At 
 

 

 

 

 

 

 

 

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Justice Lesson  
Grades 9-10 
Duration: 80-90 minutes 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their 
Thinking ∙ All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Violence and Injustice in America 
 
In this lesson, students will view articles and artists that give accounts of incidents in our history. Students 
will compare events such as the killing of Emmitt Till, George Floyd, and Duante Wright.  They will discuss 
the similarities and differences of the events, including the impact of Jim Crow Laws and how there are 
similar problems with our laws still today.  Students will reflect on the common threads between the past 
and present and consider how they will center joy for those that lost loved ones by writing a reflective 
piece discussing how we can make a better society for those who have experienced injustice.   

LESSON OBJECTIVES 
 

Students will be able to: 
 

• understand the impact of media, literature, and art in our society. 
• analyze the commonalities of past laws and events to those of today. 
• reflect on current events and how we can center joy and focus on healing in lives.   

ESSENTIAL QUESTIONS 
. 

• What common thread do we see in past incidents of violence that are still present today?  
• What is different about the incidents of racially charged violence that are happening today 

compared to the past? 
• How can we center joy for those that have lost loved ones to violence or suffered injustices? 

NYS SOCIAL STUDIES STANDARDS 
 

 

Social Studies: 
• 9.2 BELIEF SYSTEMS: RISE AND IMPACT: The emergence and spread of belief systems influenced and shaped 

the development of cultures, as well as their traditions and identities. Important similarities and differences 
between these belief systems are found in their core beliefs, ethical codes, practices, and social 
relationships. 

• 10.10 HUMAN RIGHTS VIOLATIONS: Since the Holocaust, human rights violations have generated worldwide 
attention and concern. The United Nations Universal Declaration of Human Rights has provided a set of 
principles to guide efforts to protect threatened groups and has served as a lens through which historical 
occurrences of oppression can be evaluated. 

ELA: 
• 9-10W1: Write arguments to support claims that analyze substantive topics or texts, using valid reasoning 

and relevant and sufficient evidence. 

 



BLACK LIVES MATTER GUIDING PRINCIPLES (1 min) 
Discuss the lesson related, bolded principles and have students talk about how they connect to them.   

• Collective Value means that all Black lives, regardless of actual or perceived sexual identity, 
gender identity, gender expression, economic status, ability, disability, religious beliefs or 
disbeliefs, immigration status, or location, matter.  

● Empathy is one’s ability to connect with others by building relationships built on 
mutual trust and understanding.  

● Diversity is the celebration and acknowledgment of differences and commonalities across 
cultures.  

● Loving Engagement -is the commitment to practice justice, liberation, and peace.  
● Restorative Justice -is the commitment to build a beloved and loving community that is 

sustainable and growing.  
● Black Men -we are committed to building a Black man-affirming space. We reject the over-

sexualization, criminalization and mass incarceration of our Black boys and men. Furthermore, 
we are committed to dismantling the school to prison pipeline, adultification of Black and Brown 
boys, and the senseless killing of unarmed Black and Brown men.  

*Link to Student Friendly Guiding Principles  

 

VOCABULARY 
Explicit instruction of vocabulary is found in the Procedural Steps section. 

 

• Systematic racism- a form of racism that is embedded through laws within society or an 
organization.  

• Apprehend- arrest someone for a crime.  
• Reiterate- say something again or a number of times, typically for emphasis or clarity. 
• Burgeoning- beginning to grow or increase rapidly. 
• Subsistence- the action or fact of maintaining or supporting oneself. 
• Rectify- make right; correct. 

 

TEXT AND RESOURCES 
Appendix 1: Classroom Norms 
Appendix 2: Image Gallery 
Appendix 3: I See, I Think, I Wonder worksheet 
 
Appendix 4: NBC News article: “In Minnesota, a grieving community desperate 
for change after officer killed Daunte Wright”  
By: Deon Hampton 
Summary: After the death of Daunte Wright by police in Minnesota, protesters 
are demanding justice.  Protesters believe the police unjustly killed him, and he is 
a symbol of systemic racism in our society.   
 
Appendix 5: “The Murder of Emmett Till” from the Library of Congress 
Summary: The death of Emmett Till shocked the nation.  When details of his death, 
along with pictures of his funeral, were published in Jet magazine, Black communities 
were outraged.  
 
Appendix 6: Various Civil Rights Song Lyrics 
Appendix 7: Comparison Worksheet 
Appendix 8: Reflection Essay 
 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view
https://www.nbcnews.com/news/us-news/minnesota-grieving-community-desperate-change-after-officer-killed-daunte-wright-n1263892
https://www.nbcnews.com/news/us-news/minnesota-grieving-community-desperate-change-after-officer-killed-daunte-wright-n1263892


LAUNCH (10 min) 
This lesson will discuss difficult themes of racism and violence. Please prepare your class by discussing 
what the norms are for your classroom.  See Appendix 1 for the “Classroom Norms” chart.   

1. Display pictures in Appendix 2 for students.  Ask them to write their ideas using the worksheet, “I 
See silently, I Think, I Wonder,” in Appendix 3.  

2. Next, have students pick a partner and discuss their answers. Have students share out their ideas 
about the pictures.  
• These images are representations of incidents that took place between the 1950s and 2021.  

When students share their answers, the teacher should discuss the similarities and differences 
of the incidents and art from the two different times in history.   

• Teachers can share what each image represents: 
o 1- Little Rock, 1959. Rally at the state capitol, protesting the integration of Central High 

School. Protesters carry US flags, and signs reading "Race Mixing is Communism" and 
"Stop the Race Mixing March of the Anti-Christ". 

o 2- Martin Luther King Jr. Arrested, Montgomery, Alabama, 1958 
o 3- Protesters in response to the death of George Floyd, Minneapolis, Minnesota, 2020 
o 4- 1971 art by Barbara Jones-Hogu, co-founder of the Black artist collective AfriCOBRA, 

formed in Chicago in the wake of the Detroit rebellion.  
o 5- Norman Rockwell, The Problem We All Live With, 1963, oil on canvas. 
o 6- In 2018, a collaboration with high school art departments across Atlanta, local artist 

Fabian Williams curated a student social justice art showcase to recognize and celebrate 
the work of Atlanta’s youth artists. This art piece was part of that collection. 

 
The teacher should also review Jim Crow Laws with students.  Let students know they will be using this 
information to analyze reading pieces throughout this lesson: 

According to History.com, Jim Crow laws were a collection of state and local statutes that 
legalized racial segregation. Named after a Black minstrel show character, the laws—
which existed for about 100 years, from the post-Civil War era until 1968—were meant to 
marginalize African Americans by denying them the right to vote, hold jobs, get an 
education, or other opportunities. Those who attempted to defy Jim Crow laws often 
faced arrest, fines, jail sentences, violence, and death. 

 
PROCEDURAL STEPS (60 min) 

This lesson will take two class periods.  
3. Review the vocabulary words listed in the Vocabulary section of the lesson. (5 minutes) 
4. Break students into appropriately leveled groups of 3-5 students to engage in a group discussion. 

Give half of the student groups Appendix 4 (NBC News article: “In Minnesota, a grieving community 
desperate for change after officer killed Daunte Wright”) and Appendix 5 (The Library of Congress 
article recounting the death of Emmett Till).  Give the remaining groups Appendix 6 (Lyrics from 
various Civil Rights movements).  Ask students to read their assigned text silently for 5-10 minutes.   

5. Once students have read through all their materials, ask them to work together with their groups to 
record the similarities and differences in the various perspectives and incidents using Appendix 7. 
Ask students to complete 3-5 examples for each column  (They will be filling in the remaining items 
on Appendix 7 as the groups share their answers in Step 6). Teachers can prep students by asking 
the following questions: (30 minutes) 

• What common thread do we see in past incidents of violence that are still present today?  
• What is different about the incidents of racially charged violence that are happening today 

https://www.history.com/news/blackface-history-racism-origins
https://www.history.com/topics/american-civil-war/american-civil-war-history
https://www.nbcnews.com/news/us-news/minnesota-grieving-community-desperate-change-after-officer-killed-daunte-wright-n1263892
https://www.nbcnews.com/news/us-news/minnesota-grieving-community-desperate-change-after-officer-killed-daunte-wright-n1263892


compared to the past? 
6. Once groups have recorded 3-5 examples, ask groups to share their answers with the class. 

Students should continue to record and update answers on Appendix 7 as their classmates are 
sharing new ideas. (20 minutes) 

7. Next, the class will participate in an academic restorative circle.  Students will use restorative circle 
rules and procedures to discuss how recent events have impacted their lives during this activity. 
This will allow students to discuss empathy from their points of view.  

 
Academic Restorative Circle Guidelines: 

• Everyone must sit in the circle. 
• The stick of truth will be passed around the circle, in order. 
• Say thank you after you receive the stick. 
• You may only speak when you have the stick of truth. 
• You may choose to pass if you are not ready to share. 
• If you pass, we will come back to you once we have gone around the circle. 
• Share the truth. 
• Be kind and respectful of what others share. 

 
Remind students to use sentence starters when responding to each other: 

• I agree with _________ because... (provide an example then give your opinion) 
• I disagree with ______ because... (provide an example then give your opinion) 
• That statement made me feel _______ because (provide an example then give your 

opinion) 
• I heard what ________ said and I would like to add __________________.  

 
8. Teachers will ask students the following restorative questions: 

• What is one word to describe your overall feeling about the texts and lyrics we looked at today? 
• What do we see that has not changed regarding racially charged violence and Civil Rights in our 

country in the past 60 years?  
• What do we see that has changed regarding racially charged violence and Civil Rights in our 

country in the past 60 years?  
• Do you feel that justice was served for George Floyd? Explain. 
• What can we do help families that have lost loved ones due to racially-based violence?  
• How can we center joy for people who have experienced injustice in America? 

 
CLOSURE (10 min) 

 
 

10. Students will use Appendix 8 to write a reflection on the event and the perspective of the new 
media in our lives.  This can be completed as homework if needed.  

• What are your overall thoughts about what you read in this lesson? 
• What should we do, as American citizens, to make things better for people of color? 
• How can we center joy for people who have experienced injustice in America? 

 
 



DIFFERENTIATION 

 
• Students can be assigned two of the four songs in Appendix 6 to make comparisons if a shorter text 

is needed.  
 

 
 
 
 
 

SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate Specially Designed Instruction strategies? 

(Intentionally left blank, for Special Education and ENL teachers to add the appropriate SDI/Scaffolds for the lesson) 

 

 

 

 

 

 

 

 

ASYNCHRONOUS & SYNCHRONOUS INSTRUCTION/TECHNOLOGY 
Include the technology used in the lesson and/or how the lesson will be taught virtually. Delete all italicized text when done. 
• Students can be placed in break-out rooms to discuss their readings assigned to them if the class 

is being taught remotely.  
• Students can share their screens to display their work. 
• The teacher can give these resources to students electronically. 

 
 
 
 
 
 
 
 
 
 
 
 
 



TEACHER REFLECTION 
 

Teacher Thoughts Prior to the Lesson 
 

 

 

 

 

 

Teacher Reflection Following the Lesson 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1 
Classroom Norms 

 Speak from your heart 

 Listen from your heart 

 Wait your turn to speak 

 Honor privacy 

 Laugh With, Not At 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 2: 
Image Gallery 

1.  1959       2. 1958 

 
 

3. 2020       4. 1971 

  
    5. 1963           6. 2018 

   
 
 



Appendix 3 
 
I See, I Think, I Wonder 
 
Look at the images in the Image Gallery.  Use complete sentences to discuss what you observe, what you 
are inferring about the images, and record what questions you have about the images.  
 
 

I See… I Think… I Wonder…. 
 
 
 
 
 
 
 
 
 

  

 
 
Once you have discussed these images with a partner/group, what additional observations did you make 
about the Image Gallery? 
 

I See… I Think… I Wonder…. 
 
 
 
 
 
 
 
 
 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 4 
 
NBC News article: “In Minnesota, a grieving community desperate for change after officer killed Daunte 
Wright”  
By: Deon Hampton 
April 13, 2021, 1:51 AM EDT 
 

BROOKLYN CENTER, Minn. — America’s most recent high-profile killing of a Black man at the hands of police 
happened in the backyard of the one that set off protests across the country and globe nearly a year ago. 

 
Daunte Wright.via Facebook 

Brooklyn Center, Minnesota, a small city in Hennepin County where 20-year-old Daunte Wright was killed 
Sunday during a traffic stop, is about 10 miles from where George Floyd was killed by a Minneapolis officer in 
May and where a former officer charged with second- and third-degree murder and second-degree 
manslaughter is currently standing trial. 

On Monday night, despite a 7 p.m. curfew enacted by Minnesota Gov. Tim Waltz, protesters stood face to face 
with Brooklyn Center officers, saying enough is enough, with large crowds demonstrating long into the night. 

“My first thoughts are anger and rage because of this systematic racism that happens over and over again,” 
said P. J. Hill, vice president of the NAACP in Minnesota. “Regardless if we know the facts, it’s just another 
Black man being killed, and this runs deep in our community. People need to understand that things need to 
change.” 

Elise Goodwin said she’s tired of shootings and the loss of Black lives by law enforcement. 

“Daunte Wright was unjustly murdered, and change needs to happen,” she said at Monday's rally outside the 
Brooklyn Police Department, where hundreds gathered to demonstrate. “We’re here to say we’ve had 
enough.” 

https://www.nbcnews.com/news/us-news/minnesota-grieving-community-desperate-change-after-officer-killed-daunte-wright-n1263892
https://www.nbcnews.com/news/us-news/minnesota-grieving-community-desperate-change-after-officer-killed-daunte-wright-n1263892
https://www.nbcnews.com/news/us-news/minnesota-police-chief-says-he-believes-officer-meant-grab-taser-n1263817
https://www.nbcnews.com/george-floyd-death


 
Daunte Wright's mother, Katie, eulogizes her son at a vigil Monday in Brooklyn Center.Jeff Wheeler / Star Tribune 

via AP 
 

Some said Wright's death is symbolic of what has long happened to Black people in America. 

“This has been happening. The only difference is we have cameras now. This is another arm of oppression 
that’s been allowed to thrive for a long time," said Brooklyn Center resident Cliff Orange, 42, who believes the 
officer who killed Wright should stand trial. 

Mayor Mayor Mike Elliott said on NBC's "TODAY" show on Tuesday that he understands the frustration and 
outrage of the protesters. 

"We've seen this far too many times where a young black man or woman is pulled over by police or 
encounters police and they end up dead," he said. "People protesting are asking when will this stop." 

"Please know that we are working to get justice, and ultimately I do believe very strongly that we will get 
justice," Elliott added. "But we also need transformation in this country." 

"In this country, if you’re black and you get pulled over by the police, you have a very much higher chance of 
being dead just because you’re black, and just because you’re encountering police. That is a fact we have to all 
wrestle with." 

Supporters of Black lives traveled from far and wide to protest injustice in Minnesota on Monday night. 

“I’ve been doing this for many years, and I’m going to keep doing it until the police stop shooting Black 
people,” said South Minneapolis protester Katie Knoblauch. 

Over the weekend, a 26-year veteran of the Brooklyn Center Police Department pulled Wright over. Police said 
he was stopped because the SUV he was driving had expired plates. Wright's family said he was stopped over 
the air fresheners hanging on the rearview mirrors, which is against state law. 

Wright was shot while officers attempted to apprehend him on an undisclosed outstanding misdemeanor 
warrant they discovered after they pulled him over. 

https://www.hsph.harvard.edu/news/hsph-in-the-news/blacks-whites-police-deaths-disparity/
https://www.hsph.harvard.edu/news/hsph-in-the-news/blacks-whites-police-deaths-disparity/
https://www.nbcnews.com/news/us-news/daunte-wright-was-stopped-expired-plates-driving-while-black-may-n1263878


Brooklyn Center Police Chief Tim Gannon said he believed his officer, who has since been identified as Kim 
Potter, intended to grab her Taser before she shot Wright in the chest. 

"As I watched the video and listened to the officer's commands, it is my belief the officer had the intention to 
deploy their Taser but instead shot Mr. Wright with a single bullet," Gannon said Monday while releasing 
body-cam video of the shooting. "This appears to me from what I viewed and the officer's reaction in distress 
immediately after that this was an accidental discharge that resulted in a tragic death of Mr. Wright." 

The state Bureau of Criminal Apprehension is investigating the shooting, and the officer has been placed on 
leave. 

Elliott reiterated Tuesday that he wants the officer fired. 

"We’re going to pursue justice wherever it leads," he said. "Whenever, through the line of duty, someone kills 
another human being, there must be accountability." 

Wright's death comes as the community and beyond are tuned in to the trial of Derek Chauvin, the former 
Minneapolis police officer who knelt on Floyd's neck for more than 9 minutes in May, and could draw sharper 
attention and critique to the trial. 

This week, defense lawyers will try to prove Chauvin's innocence. His attorney has argued that Floyd's use of 
illegal drugs and his underlying health conditions caused his death, not Chauvin's kneeling on him. 

“The protest is what brings a lot of attention, but we need policy change. But even that may not be enough if 
the blue culture doesn’t change," Hill said. "Culture trumps policy any day. The blue code is a culture that 
needs to be undone." 

He concluded: "If a veteran officer can’t tell the difference between a gun and taser they shouldn’t be out 
there anyway." 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.nbcnews.com/news/us-news/george-floyd-s-brother-philonise-testifies-derek-chauvin-murder-trial-n1263619


Appendix 5 

The Murder of Emmett Till 
The Library of Congress 

The murder of 14-year-old Emmett Till in 1955 brought nationwide attention to the racial violence and injustice prevalent in 
Mississippi. While visiting his relatives in Mississippi, Till went to the Bryant store with his cousins, and may have whistled at 
Carolyn Bryant. Her husband, Roy Bryant, and brother-in-law, J.W. Milam, kidnapped and brutally murdered Till, dumping his 
body in the Tallahatchie River. The newspaper coverage and murder trial galvanized a generation of young African Americans 
to join the Civil Rights Movement out of fear that such an incident could happen to friends, family, or even themselves. Many 
interviewees in the Civil Rights History Project remember how this case deeply affected their lives. 

Two of Emmett Till’s cousins, Wheeler Parker and Simeon Wright, witnessed Till’s kidnapping on the night of August 28, 1955 
at the home of Moses Wright. They both describe their family’s background in Mississippi and Chicago, the incident at 
Bryant’s store, and the terror they felt when Bryant and Milan entered their home and took Till. Parker describes the funeral 
in Chicago, which drew thousands of people: “The solemn atmosphere there, you know, it’s just – it’s just unbelievable, I 
guess you could say. The air was filled with just, I guess, unbelief and how could it happen to a kid? People just felt helpless.” 

Two journalists, Moses Newson and Simeon Booker, were assigned to cover the murder for the Tri-State Defender and JET, 
respectively. Booker attended the funeral with photographer David Jackson, who took the famous image of Till in the coffin. In 
this joint interview, Booker explains: “JET’s circulation just took off when they ran the picture. They had to reprint, the first 
time they ever reprinted JET magazine. And there was a lot of interest in that case. And the entire black community was 
becoming aware of the need to do something about it.” The two journalists also covered the trial and were instrumental in 
helping to find some key witnesses. Bryant and Milam were acquitted, however, which outraged the African American 
community nationwide. 

African American children and teenagers, particularly those in the South, were shocked by the photographs in JET and the 
outcome of the trial. Sisters Joyce and Dorie Ladner, who grew up in Mississippi, remember keeping a scrapbook of every 
article about Till and their fear that their brothers could be killed too. Dorie Ladner was inspired to learn more about the law 
after Bryant and Milam were acquitted: “That’s where the light bulb went off: Why aren’t they being punished?  And that’s 
when I went on my quest to try to understand the whole legal system and equal rights and justice under the law.” Joyce 
Ladner discusses how she coined the term, “Emmett Till Generation,” which she uses to describe the African American baby 
boomers in the South who were inspired by Till’s murder to join a burgeoning movement of mass meetings, sit-ins, and 
marches to demand their equal treatment under the law. 

Cleveland Sellers was 11 years old when he learned about Emmett Till through JET. He remembers, “I was devastated by the 
fact that Emmett could have been me or any other black kid around that same age. And so, I related to that very quickly. And 
we had discussions in our class about Emmett Till. I had a cover of the JET, took it to school. Some other students had the 
same thing. And so, we had rational discussions about it. And, you know, the question comes up: How do you address that? 
And I think, for us, it was projected out, that that would be our destiny to try to find remedies to a society that would allow 
that to happen, would condone that, and would actually free those who were responsible for that murder. And I think that 
that was a way in which we actually got away from revenge and hatred and those kinds of things. We talked about how we 
were going to use Emmett Till to build on, that we would rectify in our work and in our effort the dastardly tragedy that 
happened to Emmett Till.” 

The Library of Congress holds many other online collection items related to Emmett Till, including photographs of him, his 
family, his funeral, and the murder trial; federal resolutions and bills including the  Emmett Till Unsolved Civil Rights Crime Act 
of 2007; a press release issued by the NAACP the day after Till’s body was found; and a telegram from Paul 
Robeson expressing his outrage at the acquittal of Till’s murderers. 

 
 

https://www.loc.gov/item/afc2010039_crhp0011/
https://www.loc.gov/item/afc2010039_crhp0010/
https://www.loc.gov/item/afc2010039_crhp0031/
https://www.loc.gov/item/afc2010039_crhp0054/
https://www.loc.gov/item/afc2010039_crhp0081/
https://www.loc.gov/search/?q=emmett+till&fa=original-format%3Aphoto%2C+print%2C+drawing
https://www.loc.gov/search/?q=emmett+till&fa=partof%3Acongress.gov
https://www.loc.gov/exhibits/naacp/the-civil-rights-era.html#obj9
http://loc.gov/exhibits/civil-rights-act/civil-rights-era.html#obj087
http://loc.gov/exhibits/civil-rights-act/civil-rights-era.html#obj087


Appendix 6  
Songs of Civil Rights 
 

“Message from a Black Man” by The Temptations (1969) 
Yes, my skin is black, 
But that's no reason to hold me back. 

Why don't you think about it? 
Think about it, think about it, think about it, 
Think about it... 
I have wants and desires, 
Just like you. 
So move on the side, 
'Cause I'm comin' through, oh! 

No matter how hard you try, 
You can't stop me now. 

No matter how hard you try, 
You can't stop me now, oooh... 

Yes, your skin is white... 
Does that make you right? 

Why don't you think about it? 
Think about it, think about it, think about it, 
Think about it... 
This is a message, 
A message to y'all: 
Together we stand, 
Divided we fall, oh! 

Black is a color, 
Just like white. 
Tell me: how can a color determine whether 
You're wrong or right? 
We all have our faults... 
Yes we do. 

So look in your mirror. 

Look in the mirror. 

What do you see? 

What do you see? 

Two eyes. 

Two eyes. 

A nose, and a mouth, just like me, oh! 

Your eyes are open, 
But you refuse to see, 
The laws of society 
Were made for both you, and me. 
Because of my color, 
I struggle to be free. 
Sticks and stones, 
May break my bones, 
But in the end, 
You're gonna' see my friend, oh! 



No matter how hard you try, 
You can't stop me now. 

Say it loud! 
No matter how hard you try, 
You can't stop me now. 
 
Ain't Gonna Let Nobody Turn Me Round (Released in 1980) Performed by The Roots  
 
Ain't gonna let nobody turn me 'round,  
Turn me 'round, turn me 'round.  
Ain't gonna let nobody, turn me 'round.  
I'm gonna keep on a-walkin',  keep on a-talkin',  
Marchin' on to freedom land  
 
Ain't gonna let no jailhouse turn me 'round,  
Turn me 'round, turn me 'round.  
Ain't gonna let no jailhouse, turn me 'round.  
I'm gonna keep on a-walkin', keep on a-talkin',  
Marchin' on to freedom land  
 
Ain't let segregation turn me 'round,  
Turn me 'round, turn me 'round.  
Ain't gonna let segregation turn me 'round,  
I'm gonna keep on a-walkin', keep on a-talkin'.  
Marchin' on to freedom land  
Keep on a-walkin', keep on a-talkin',  
Marchin' on to freedom land. 
 

 
“I Can’t Breathe’ by H. E. R. (2020) 

Nah 

Starting a war, screaming, "Peace" at the same time 
All the corruption, injustice, the same crimes 
Always a problem if we do or don't fight 
And we die, we don't have the same right 

What is a gun to a man that surrenders? 
What's it gonna take for someone to defend her? 
If we all agree that we're equal as people 
Then why can't we see what is evil? 

I can't breathe 
You're taking my life from me 
I can't breathe 
Will anyone fight for me? 

How do we cope when we don't love each other? 
Where is the hope and the empathy? (Yeah) 
How do we judge off the color? 
The structure was made to make us the enemy (yeah) 

Prayin' for change 'cause the pain makes you tender 
All of the names you refuse to remember 
Was somebody's brother, friend 
Or a son to a mother that's crying, singing 



I can't breathe 
You're taking my life from me 
I can't breathe 
Will anyone fight for me? (Yeah) 

Will anyone fight for me? 

Trying times all the time 
Destruction of minds, bodies, and human rights 
Stripped of bloodlines, whipped and confined 
This is the American pride 
It's justifying a genocide 
Romanticizing the theft and bloodshed 
That made America the land of the free 
To take a black life, land of the free 
To bring a gun to a peaceful fight for civil rights 
You are desensitized to pulling triggers on innocent lives 
Because that's how we got here in the first place 

These wounds sink deeper than the bullet 
Your entitled hands could ever reach 
Generations and generations of pain, fear, and anxiety 
Equality is walking without intuition 
Saying the protector and the killer is wearing the same uniform 
The revolution is not televised 
Media perception is forced down the throats of closed minds 
So it's lies in the headlines 
And generations of supremacy resulting in your ignorant, privileged eyes 

We breathe the same and we bleed the same 
But still, we don't see the same 
Be thankful we are God-fearing 
Because we do not seek revenge 
We seek justice, we are past fear 
We are fed up eating your s - - -  
Because you think your so-called "Black friend" 
Validates your wokeness and erases your racism 

That kind of uncomfortable conversation 
Is too hard for your trust-fund pockets to swallow 
To swallow the strange fruit hanging from my family tree 
Because of your audacity 
To say all men are created equal in the eyes of God 
But disparage a man based on the color of his skin 
Do not say you do not see color 
When you see us, see us 
We can't breathe 

 
“Black Rage” by Lauryn Hill (2014) 
Black Rage is founded on two-thirds a person 
Rapings and beatings and suffering that worsens 
Black human packages tied up in strings 
Black rage can come from all these kinds of things 

Black rage is founded on blatant denial 
Squeezed economics, subsistence survival 
Deafening silence and social control 
Black rage is founded on wounds in the soul 



When the dogs bit 
When the beatings 
When I'm feeling sad 
I simply remember all these kinds of things and then I don't fear so bad 

Black rage is founded: who fed us self hatred 
Lies and abuse, while we waited and waited 
Spiritual treason, this grid and its cages 
Black rage is founded on these kind of things 

Black rage is founded on draining and draining 
Threatening your freedom to stop your complaining 
Poisoning your water while they say its raining 
Then call you mad for complaining, complaining 

Old time bureaucracy drugging the youth 
Black rage is founded on blacking the truth 
Murder and crime, compromise and distortion 
Sacrifice, sacrifice who makes this fortune? 

Greed, falsely called progress 
Such human contortion, 
Black rage is founded on these kinds of things 

So when the dogs bit 
When the beatings 
And when I'm feeling sad 
I simply remember all these kinds of things and then I don't fear so bad 

Free enterprise, is it myth or illusion? 
Forcing you back into purposed confusion 
Black human trafficking or blood transfusion? 
Black rage is founded on these kinds of things 

Victims of violence both psyche and body 
Life out of context is living ungodly 
Politics, politics 
Greed falsely called wealth 
Black rage is founded on denial of self 

When the dogs bit 
When the beatings 
When I'm feeling sad 
I simply remember all these kinds of things and then I don't fear so bad 

So bad 

 
 
 
 
 
 
 
 
 
 
 



Appendix 7  
 
Comparison Worksheet 
Using what you know about the Civil Rights Movement, Jim Crow Laws, and incidents in our history, complete the 
following questions about each sample of text/lyrics read in class. 

What is the SAME about the texts/songs What is DIFFERENT about the texts/songs? 

  

  

  

  

  

  

  



Appendix 8 

Reflection (300-600 words) 

Using the images, texts, and lyrics you saw or read in this lesson, your class discussions, and your prior knowledge of 
incidents of racially charged violence in American history, write a reflection answering the following questions: 

• What are your overall thoughts about what you read in this lesson? 
• What should we, as American citizens, do to make things better for people of color? 
• How can we center joy for people who have experienced injustice in America? 
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OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Justice Lesson 
Grades 11-12 
Duration: 80-90 minutes 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons, please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their 
Thinking ∙ All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: A Historical View of Racism in America  
 
In this lesson, students will view images of protests and resistance throughout history related to racial 
injustice and will be asked to reflect on their observations. Students will then read an article that outlines 
the continuation of the Civil Rights movements in the United States and how this movement is continuing 
in our present day. Students will conduct a web search activity to show examples of racial injustice, 
representations of resistance, or examples of Civil Rights movements during various periods in our history.  
Students will discuss the similarities and differences of the events, including the impact of Jim Crow Laws 
and how there are similar problems today. Students will reflect on the common threads between the past 
and present. They will consider how they will center joy for those that lost loved ones by writing a 
reflective piece discussing how we can make a better society for those who have experienced injustice.   

LESSON OBJECTIVES 
 

Students will be able to: 
 

• understand the impact of protests and movements that create change in our country. 
• analyze the commonalities of past laws and events to those of today. 
• reflect on current events and how we can center joy and focus on healing in our lives.   

ESSENTIAL QUESTIONS 
. 

• What common thread do we see in past incidents of violence that are still present today?  
• What is different about the incidents of racially charged violence that are happening today 

compared to the past? 
• How can we center joy for those that have lost loved ones to violence? 

NYS SOCIAL STUDIES STANDARDS 
 

 

Social Studies: 
12.G4 POLITICAL AND CIVIC PARTICIPATION: There are numerous avenues for engagement in the political 
process, from exercising the power of the vote, to affiliating with political parties, to engaging in other 
forms of civic participation. Citizens leverage both electoral and non-electoral means to participate in the 
political process. 
 
11.10 SOCIAL AND ECONOMIC CHANGE/DOMESTIC ISSUES (1945 – present): Racial, gender, and 
socioeconomic inequalities were addressed by individuals, groups, and organizations. Varying political 

 



philosophies prompted debates over the role of the federal government in regulating the economy and 
providing a social safety net. 

ELA: 
11-12 WHST 6: Gather relevant information from multiple print and digital sources, using search terms 
effectively; assess the credibility and accuracy of each source by applying discipline-specific criteria used in 
the social sciences or sciences; and quote or paraphrase the data/accounts and conclusions of others while 
avoiding plagiarism and following a standard format for citation. 
 
11-12 W1: Write arguments to support claims that analyze substantive topics or texts, using valid reasoning 
and relevant and sufficient evidence. 

BLACK LIVES MATTER GUIDING PRINCIPLES (1 min) 
Discuss the lesson-related, bolded principles and have students talk about how they connect to them.   

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, 
gender identity, gender expression, economic status, ability, disability, religious beliefs or 
disbeliefs, immigration status, or location, matter.  

● Empathy is one’s ability to connect with others by building relationships built on 
mutual trust and understanding.  

● Diversity is the celebration and acknowledgment of differences and commonalities across 
cultures.  

● Loving Engagement is the commitment to practice justice, liberation, and peace.  
● Restorative Justice is the commitment to build a beloved and loving community that is 

sustainable and growing.  
● Black Men we are committed to building a Black man-affirming space. We reject the over 

sexualization, criminalization and mass incarceration of our Black boys and men. Furthermore, 
we are committed to dismantling the school to prison pipeline, adultification of Black and Brown 
boys, and the senseless killing of unarmed Black and Brown men.  

*Link to Student Friendly Guiding Principles  

 

VOCABULARY 
Explicit instruction of vocabulary is found in the Procedural Steps section. 

 

• Systematic racism- a form of racism that is embedded through laws within society or an 
organization.  

• Segregation- separation, usually based on ethnicity or skin color.  
• Unprecedented- having no previous example. 
• Peaceful sit-ins- a Civil Rights protest that started in 1960, when young African American students 

staged a sit-in at a segregated Woolworth's lunch counter in Greensboro, North Carolina, and 
refused to leave after being denied service. The sit-in movement soon spread to college towns 
throughout the South. 

• Underground Railroad- a network of people, African American as well as white, offering shelter and 
aid to escaped enslaved people from the South. It developed as a convergence of several different 
clandestine efforts. 

• Reconstruction Era- the period after the American Civil War from 1865 to 1877, during which the 
United States grappled with the challenges of reintegrating into the Union the states that had 
seceded and determined the legal status of African Americans. 

 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view


TEXT AND RESOURCES 

 
Appendix 1: Classroom Norms 
 
Appendix 2:  NewsELA Article: Portraits of Protest: Black resistance throughout U.S. history 
By Jessica Vielma, Newsela  
Summary: From rebellions of enslaved Africans in the 
16th century to modern protests against police brutality, 
efforts to resist and combat racial injustice are a 
significant part of the Black American experience. 
Students will read about the continuation of historical 
and recent movements for racial justice. 
 
Appendix 3: I See, I Think, I Wonder worksheet 
Appendix 4: Web Search Activity  
Appendix 5: Reflection Essay 

LAUNCH (10 min) 
This lesson will discuss difficult themes of racism and violence. Please prepare your class by discussing 
what the norms are for your classroom.  See Appendix 1 for the “Classroom Norms” chart.   

1. Distribute Appendix 2 for students.  Ask students to refrain from reading the article or picture 
descriptions but only look at the images associated with the article. Next, silently write their ideas 
to ‘I See, I Think, I Wonder” in Appendix 3. (Image Gallery – refers to the images in the article.) 

2. Next, have students choose a partner and discuss their answers. Have students share out their ideas 
about the pictures. 

3. The teacher will have students share out their answers with the class and discuss possible 
responses.  

 
The teacher should also review Jim Crow Laws with students.  Let students know they will be using this 
information to analyze reading pieces throughout this lesson: 

According to History.com, Jim Crow laws were a collection of state and local statutes that 
legalized racial segregation. Named after a Black minstrel show character, the laws—
which existed for about 100 years, from the post-Civil War era until 1968—were meant to 
marginalize African Americans by denying them the right to vote, hold jobs, get an 
education, or other opportunities. Those who attempted to defy Jim Crow laws often 
faced arrest, fines, jail sentences, violence, and death. 

 

PROCEDURAL STEPS (60 min) 
 

This lesson may take two class periods.  
4. Review the vocabulary words listed in the Vocabulary section of the lesson. (5 minutes) 
5. Break students into appropriately leveled groups of 3-5 to engage in a group discussion. Ask 

students to read Appendix 2 silently for 5-10 minutes.  Have students work together to answer the 
question at the bottom of Appendix 2.  Ask students to share their answers.  
• Question: Write a short paragraph that explains the central idea of the article. Use at least two 

details from the article to support your response.  

https://www.history.com/news/blackface-history-racism-origins
https://www.history.com/topics/american-civil-war/american-civil-war-history


 
6. Next, ask each group to conduct a web search using Appendix 4. Students are asked to find articles, 

song lyrics, art, poems or prose, videos, or other texts/media from six different periods in American 
history related to racial injustice. The object of the assignment is to get a clear vision of how 
injustice has changed over time and show how some parts of each of these ideas have remained the 
same.  Remind students of how a reliable website should look.  In addition, remind students that all 
material they search for should be class-appropriate.   

 
Qualities of reputable websites include: 

• Relevant content 
• Content length- high-quality sites usually have lengthy informational sections  
• Grammar and spelling- accurate grammar and spelling  
• Readability level is high 
• Formatting looks professional 
• Internal and external links and references 
• Limited advertisements 
• Has an author and publishing date listed on the site or has company contact 

information 
 

7. Once students have completed their web searches, have each group share out their findings. While 
groups are presenting, ask the class to use Appendix 5 to record the similarities and differences in 
the perspectives and incidents throughout American history. The teacher can review answers after 
all groups have shared their findings. 

 
Teachers can prep students by asking the following questions:  

• What common thread do we see in past incidents of violence that are still present 
today?  

• What is different about the incidents of racially charged violence that are 
happening today compared to the past? 

 
8. Next, the class will participate in an academic restorative circle.  Students will use restorative circle 

rules and procedures to discuss how recent events have impacted their lives during this activity. 
This will allow students to discuss empathy from their points of view.  

 
Academic Restorative Circle Guidelines: 

• Everyone must sit in the circle. 
• The stick of truth will be passed around the circle, in order. 
• Say thank you after you receive the stick. 
• You may only speak when you have the stick of truth. 
• You may choose to pass if you are not ready to share. 
• If you pass, we will come back to you once we have gone around the circle. 
• Share the truth. 
• Be kind and respectful of what others share. 

 
Remind students to use sentence starters when responding to each other: 

• I agree with _________ because... (provide an example then give your opinion) 
• I disagree with ______ because... (provide an example then give your opinion) 



• That statement made me feel _______ because (provide an example then give your 
opinion) 

• I heard what ________ said and I would like to add __________________.  
 

9. Teachers will ask students the following restorative questions: 
• What is one word to describe your overall feeling about the texts, art, song lyrics, or materials 

we looked at today? 
• What do we see that has not changed regarding racially charged violence and Civil Rights in our 

country in the past 60 years?  
• What do we see that has changed regarding racially charged violence and Civil Rights in our 

country in the past 60 years?  
• Do you feel that justice was served for George Floyd? Explain. 
• What can we do to help families that have lost loved ones due to racially-based violence?  
• How can we center joy for people who have experienced injustice in America? 

CLOSURE (10 min) 

 
10. Students will use Appendix 6 to write a reflection on the event and the perspective of the new 

media in our lives.  This can be completed as homework if needed.  
• What are your overall thoughts about what you read in this lesson? 
• What should we do, as American citizens, to make things better for people of color? 
• How can we center joy for people who have experienced injustice in America? 

DIFFERENTIATION 

 
• Teachers can choose to give groups specific periods to research instead of giving students all six 

period categories to research, if needed.  
 
 
 
 
 
 
 

SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate Specially Designed Instruction strategies? 

(Intentionally left blank, for Special Education and ENL teachers to add the appropriate SDI/Scaffolds for the lesson) 

 

 

 

 

 



ASYNCHRONOUS & SYNCHRONOUS INSTRUCTION/TECHNOLOGY 
Include the technology used in the lesson and/or how the lesson will be taught virtually. Delete all italicized text when done. 
• Students can be placed in break out rooms to discuss the readings assigned to them if the class 

is being taught remotely.  
 
 
 
 
 
 
 
 
 
 

TEACHER REFLECTION 
 

Teacher Thoughts Prior to the Lesson 
 

 

 

 

 

 

 

 

Teacher Reflection Following the Lesson 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 



Appendix 1 
Classroom Norms 

 Speak from your heart 

 Listen from your heart 

 Wait your turn to speak 

 Honor privacy 

 Laugh With, Not At 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 2: 
Portraits of Protest: Black resistance throughout U.S. history 

By Jessica Vielma, Newsela  

 
Image 1. Black Lives Matter demonstration in 2020 belong to a long history of resistance movements by Black Americans fighting for 

justice and equality. Photo: Tom Williams/Getty Images. 
 

From rebellions of enslaved Africans in the 16th century to modern protests against police brutality, efforts to resist and combat 
racial injustice are a significant part of the Black American experience. 

Rebellions and uprisings by enslaved people against their enslavers formed the foundations of the long struggle towards equal rights 
for Black people in America. Even during periods of significant social change for Black communities, such as the abolition of slavery 
in 1865, Reconstruction, Jim Crow, mass migration from the South to cities in the Midwest and West Coast, and efforts toward 
desegregation, Black Americans continued to face discrimination and demanded greater justice. 

The civil rights movement of the 1950s and 1960s was marked by nonviolent efforts including peaceful sit-ins and marches. This long 
history of resistance and resilience has shaped civil rights movements of the present day, including the Black Lives Matter movement 
which seeks to bring attention to victims of racial violence and police brutality. 

Long History Of Black American Protests 

Below are several images from previous acts of resistance and the ways in which they depict this aspect of the Black American 
experience. 

Revolts and rebellions by enslaved people were early methods of resistance since the establishment of slavery in the Americas. 
Numerous uprisings occurred up to the end of slavery. One of the most famous rebellions was led by Nat Turner, an enslaved Black 
man, in Virginia in August 1831. Turner and his group killed many white people. White enslavers and law enforcement then killed 
even more Black people in response. After this, more laws were passed to further limit Black freedoms. 

 
Image 2. Nat Turner organizing a rebellion of enslaved people in 1831. Photo Getty Images. 



 
The Underground Railroad was a network of safe locations designed to help enslaved people in the South get to free states and 
territories and Canada. This act of resistance was critical to helping undermine the institution of slavery. 
 

 
Image 3. Conflict between slave-catchers and enslaved people in 1853. Illustration: Library of Congress 

 
The Reconstruction era following the American Civil War led to some educational and political gains for formerly enslaved 
people. However, racial tensions remained, especially in southern states where slavery had been more widespread. Laws were 
crafted to dial back newly-won freedoms, but Black people resisted. 
 
Protest Movement Gains Strength 
 

 
Image 4. The image below shows a riot led by formerly enslaved people in Richmond, Virginia on May 11, 1867. Illustration: Kean 

Collection/Getty Images 
 
  



The National Association for the Advancement of Colored People (NAACP) was one of the earliest civil rights organizations of the 
20th century. The NAACP led efforts to condemn racial segregation and violence against Black Americans. From May to July 1917, at 
least 40 Black Americans in St. Louis, Missouri were killed by white Americans. Historians say the numbers could have been much 
higher than that. The NAACP quickly organized a march in New York City on July 28, with nearly 10,000 people in attendance. The 
sign at the front of the crowd reads: "The first blood for American independence was shed by a Negro Crispus Attucks." Crispus 
Attucks was one of the men shot during a conflict with the British before the American Revolution. 

 

Image 5. A silent march in New York City to protest against the East St. Louis Riots in 1917. Photo: Library of Congress. 

Sit-ins were nonviolent protests against racial segregation in public spaces. Black protesters, sometimes accompanied by white 
supporters, sat at "whites-only" spaces in restaurants and stores. Often, activists were denied service and physically or verbally 
harassed. 

 

Image 6. A sit-in protest at a Nashville, Tennessee store in 1960. Photo: New York World-Telegram and The Sun/Library of Congress. 



Black Lives Matter Continues The Fight 

The 2020 death of George Floyd, an unarmed Black man killed by police in Minnesota, sparked protests around the world. The 
massive protest movement saw unprecedented responses from politicians, businesses and the media. These moves towards 
empowering Black voices were a major step forward in the continued fight for social justice. 

 

Image 7. Demonstrators in New York City on June 12, 2020 with signs for George Floyd. Photo: John Lamparski/Getty Images. 
 
 
 
Write a short paragraph that explains the central idea of the article. Use at least two details from the article to 
support your response.  
 
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________ 
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________ 
  



Appendix 3 
 
I See, I Think, I Wonder 
 
Look at the images in the Image Gallery.  Use complete sentences to discuss what you observe, what you 
are inferring about the images, and record what questions you have about the images.  
 
 

I See… I Think… I Wonder…. 
 
 
 
 
 
 
 
 
 

  

 
 
Once you have discussed these images with a partner/group, what additional observations did you make 
about the Image Gallery? 
 

I See… I Think… I Wonder…. 
 
 
 
 
 
 
 
 
 

  

 
 
 
 
  



Appendix 4 

Web Search  
Limit your answers to no more than two examples of art, and two examples of song lyrics.  Make sure you 
include at least two news articles or historical documents.  Also, make sure you are using reputable 
websites and class appropriate material.  
 

Date and 
Type: 

Choose from 
an article, 
song lyrics, 
art, spoken 
word, poetry 
or prose, 
newscast, 
video, other 
texts 

Title 
and 

Author: 

Name of the 
website and 
website link 

to your 
research: 

Summary of item: How does this 
text/song/art 

relate to the Civil 
Rights 

Movement in 
the United 

States? 

1950- 
1960 

   
 
 
 
 
 
 
 
 

 

1961-
1970 

   
 
 
 
 
 
 
 
 
 

 

1971-
1980 

   
 
 
 
 
 
 
 
 
 

 



Date and 
Type: 

Choose from 
an article, 
song lyrics, 
art, spoken 
word, poetry 
or prose, 
newscast, 
video, other 
texts 

Title 
and 
Author: 

Name of the 
website and 
website link 
to your 
research: 

Summary of item: How does this 
text/song/art 
relate to the Civil 
Rights 
Movement in 
the United 
States? 

1981-
2000 

   
 
 
 
 
 
 
 
 
 
 

 

2001-
2010 

   
 
 
 
 
 
 
 
 
 
 

 

2011-
2021 

   
 
 
 
 
 
 
 
 
 

 

 
 
 



Appendix 5  

Comparison Worksheet 
 

Using what you know about the Civil Rights Movement, Jim Crow Laws, and incidents in our history, complete the 
following questions about each sample of text/lyrics read in class. 

What is the SAME about the articles, 
song lyrics, art, spoken word, poetry 
or prose, newscasts, videos, other 
texts? 

What is DIFFERENT about the articles, 
song lyrics, art, spoken word, poetry 
or prose, newscasts, videos, other 
texts? 

  

  

  

  

  

  

 

 

 



Appendix 6 

Reflection (500-800 words) 
Using the images, texts, and lyrics you saw or read in this lesson, your class discussions, and your prior knowledge of 
incidents of racially charged violence in American history, write a reflection answering the following questions: 

• What are your overall thoughts about what you read in this lesson? 
• What should we, as American citizens, do to make things better for people of color? 
• How can we center joy for people who have experienced injustice in America? 
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