


Letter to Educators: 

 

Each year the month of March is dedicated to celebrating and reflecting on women’s history.  A theme for 

Women’s History Month is chosen each year by the National Women’s History Alliance.  The 2022 theme 

“Women Providing Healing, Promoting Hope” is a tribute to women caregivers and frontline workers during 

the pandemic.   

The initial vision to celebrate Women’s achievements in culture, academia, and society began in the Sonoma, 

California School District in 1978.  Momentum from the activities and events of this original observance 

inspired a national effort in 1982, when Congress proclaimed the week beginning March 7th, as “Women’s 

History Week”.  In the following years, the National Women’s History Project petitioned Congress to 

incorporate a month-long celebration of women’s contributions to the United States.  The efforts of the 

women’s organization were successful as Congress officially designated the month of March “Women’s 

History Month” in 1987.  

Please find time over the next month to teach the lesson specific to your grade level. We understand the 

importance of elevating student voices in our district and in our community. That being stated, these lessons 

focused on women can be taught all year long.  

A resounding thank you to our esteemed Board of Education, Superintendent Williams, parents, community 

members, teachers, and building administrators for their support, commitment and creativity in ensuring that 

joy and historical accuracy are centered in the lives of ALL of our students. Very special thank you to the many 

curriculum writers of the Emancipation Curriculum, for the development of these lessons. 

 

Dr. Fatima Morrell 
Associate Superintendent of Culturally & Linguistically Responsive Initiatives 
 

Office of CLRI 

Dalphne Bell, Director 

Benjamin Willis, Director 

Nicole Buccilli, CLRI Data Coach 

Niya Sosa, Coordinator for Curriculum Infusion & Diversity 

Yajaira Toro, CLRI Coordinator 

Brooke Woods, CLRI Instructional Coach 

Sarah Maymi, CLRI Clerk 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  

Grades PK-1: Latinx Emancipation Lesson  
Curriculum Infusion: 
PK: Theme 2 - My Family 
Kindergarten: Journeys - Unit 2, Lesson 8 
Grade 1: Journeys - Unit 1, Lesson 4 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking ∙ 
All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Abuela by Arthur Dorres 

 
SUMMARY:  In this lesson, students read Abuela, a bilingual children's picture book that raises important 
questions about human enhancement and immigration. Since a majority of the story is spent following Rosalba 
and her Abuela as they fly through the sky, Abuela asks us to consider what it would be like if we could fly. 
Students will be exposed to Spanish language and culture, where students explore parts of the world where 
Spanish is spoken. In closure, students use the sentence starter, Me gusta to share what they like, in writing. 

LESSON OBJECTIVES 
 

Students will be able to: 
● Given the sentence starter, Me gusta, students will be able to complete the sentence and draw an 

illustration depicting what they like.  

● Given a map of the world, students will be able to color in the parts of the world where Spanish is spoken 

and color in where they live on the map where mostly English is spoken. 

 

ESSENTIAL QUESTIONS 
 

 
● What is Spanish? 
● What countries is Spanish mainly used to communicate? 
● Using the Spanish phrase, Me gusta, what is one thing that you like? 

 

NYS STANDARDS 
 

 
English Language Arts 
PKR1: Participate in discussions about a text. (RI&RL) 
PKW1/KW1: Use a combination of drawing, dictating, oral expression, and/or emergent writing to state an 
opinion about a familiar topic in child-centered, authentic, play-based learning.  
KR1/1R1: Develop and answer questions about key ideas and details in a text. (RI&RL) 
1W1: Write an opinion on a topic or personal experience; give two or more reasons to support that opinion. 
 



 
Social Studies 
K.6. Maps and globes are representations of Earth’s surface that are used to locate and better understand places 
and regions.  
  

BLACK LIVES MATTER GUIDING PRINCIPLES 
Discuss one or two of these principles and have students talk about how they connect to them. 

Recommended principles for discussion are in bold. 

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender 
identity, gender expression, economic status, ability, disability, religious beliefs or disbeliefs, immigration 
status, or location, matter. 

● Empathy is one’s ability to connect with others by building relationships built on mutual trust and 
understanding. 

● Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 
● Loving Engagement is the commitment to practice justice, liberation, and peace. 
● Restorative Justice is the commitment to build a beloved and loving community that is sustainable and 

growing. 
● Black Men: We are committed to building a Black men affirming space. We reject the over sexualization, 

criminalization and mass incarceration of our Black boys and men. Furthermore, we are committed to 
dismantling the school to prison pipeline, adultification of Black and brown boys, and the senseless killing 
of unarmed Black and brown men. 
 

              *Link to Student Friendly Guiding Principles 
 

VOCABULARY  

Spanish: A language spoken in Spain and Spanish America. 
 
Abuela/Grandmother: Your mother or father’s mother. 
 
Parque/park: An area where all are welcome for rest and enjoyment. 
 
Hola and Buenos Dias/Hi and Good Day: A greeting as a sign of respect. 
 
Me Gusta/I like: To find happiness in something. 
 
Statue of Liberty: A huge copper statue of a woman representing liberty, given to the United States by France and 
located on an island in the New York City harbor. 
 
Puerto Rico: A place in the world where Spanish is mostly spoken. 

LAUNCH (10 min) 

 
1. Greet the students by saying, Buenos Dias and ask the students what they think Buenos Dias means. 

Discuss that it is a greeting of friendship and respect. 
Now give the students a turn to greet a classmate, Buenos Dias ____(name)_______ until all the students 
have had a turn. 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing


Explain that they just spoke Spanish to greet each other. Ask students if they know what Spanish is and if 

they have ever heard it spoken. You may choose to ask if they know any Spanish words.  

2. Using a map and two different colored crayons, show students in what parts of the world where Spanish is 
mostly spoken. Make a reference/connection to where the students live on the map. (The Spanish 
speaking countries can be colored one color and where students live (the U.S.) can be colored another 
color.) 

3. Play the video Spanish Speaking Countries. At the end of playing the video, explain that there are 21 
Spanish speaking countries (this is what the singer says in Spanish).  
Give students the map (Appendix B), have them color in the parts of the world where Spanish is mostly 
spoken (the countries that are labeled). Then, have them color where they live, where English is mostly 
spoken (a different color). Ask students if they know anyone from those countries or if themselves or their 
families are from any of the Spanish speaking countries.  
 

TEXT  
 

Book Title: Abuela 
By: Arthur Dorros 
 
Read aloud available at: Abuela (4:58 mins) 
PDF Document of the text available at: Abuela 
 
Summary: 
In this tasty trip, Rosalba is ``always going places'' with her grandmother--

abuela. During one of their bird-feeding outings to the park, Rosalba wonders 

aloud, ``What if I could fly?'' Thus begins an excursion through the girl's 

imagination as she soars high above the tall buildings and buses of 

Manhattan, over the docks and around the Statue of Liberty with Abuela in tow. Each stop of the glorious journey 

evokes a vivid memory for Rosalba's grandmother and reveals a new glimpse of the woman's colorful ethnic 

origins.  

 

Appendix A: Vocabulary Organizer 
Appendix B: Map of Spanish Speaking Countries 
Appendix C: Me gusta Worksheet 

PROCEDURAL STEPS (25 min) 
 

 

Whole Group/Circle Time 

1. Hold up a picture of a grandmother and ask children who might this relative be? (Optional: Use the 
illustrations in the book). 
 

2. Ask students if they have a grandmother and if so, what do they call her and list students’ responses. 
 

3. Hold up a picture of Rosalba (main character in the story, Abuela) and tell students that she has a 
grandmother and that Rosalba calls her grandmother, abuela. Abuela means grandmother in Spanish. 

 
4. Students will listen to the story, Abuela. (Option: Provide students with the PDF copy of the story.) 

 

https://www.youtube.com/watch?v=ZHXSwVvSAak
https://www.youtube.com/watch?v=Bl3GIsyS66g
https://drive.google.com/file/d/1jG4QvN6NS64hCWfLI4Y44m16tmNzPv4p/view?usp=sharing
https://drive.google.com/file/d/1MusFt0ZJWdeq0ILmq_2ZA-jqz7N46tPq/view?usp=sharing
https://www.youtube.com/watch?v=Bl3GIsyS66g
https://drive.google.com/file/d/1jG4QvN6NS64hCWfLI4Y44m16tmNzPv4p/view?usp=sharing


5. Tell students as they are listening to the story to listen for any Spanish words in the story. 

 

6. Pass out a “hand raiser” to each student. Tell the students when they think they hear a Spanish word in 

the story, they should hold up their “hand raiser”. 

 

7. After the reading, return to the story, bringing attention to the vocabulary words. Recite each vocabulary 

word and its definition. Chart on a vocabulary organizer what the vocabulary words mean. (Appendix A) 

Give ample time so students can speak the words as the activity proceeds.   

 

8. Tell students that they will be working in small groups and drawing/writing/labeling (appropriate for grade 

level and abilities) the Spanish phrase, Me gusta, which means, I like.  

 

9. Remind students that Rosalba’s abuela said in the story, Me gusta, which means, I like. This is when she 

saw the Statue of Liberty.  

 

10. Teacher will list things that the students like and chart the responses. Teacher will model the activity first. 

Me gusta ________________________________________. 

1. 

2. 

3. 

4. 

And so on, until all the students have a turn. 
 

CLOSURE (10 min) 
 

Small Group 
11. Students will draw/write/label one thing that they like using the template. (Appendix C) Tell students that 

they will be sharing their activity to the class. 

Whole group/circle time 
12. Students will discuss one thing that they like just like Rosalba’s grandmother by holding up their drawing 

to share with the class.  

13. Students will hold up their map and discuss why they colored the specific countries. (They are places in the 

world where Spanish is mostly spoken.) 

DIFFERENTIATION 
 

 
● Specific vocabulary must be determined and explicitly taught with the use of visuals and/or concrete 

examples. 
● A simple and clearly understood definition must be provided. It’s often helpful to introduce the word using 

some sort of visual. 
● Vocabulary should be revisited and reviewed multiple times. 
● Vocabulary must be taught and used contextually. 
● Students must be actively involved in using the vocabulary. 

 
 



SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate Specially Designed Instruction strategies? 

crinkled 
(Intentionally left blank for Special Education teachers to add the appropriate SDI for the lesson) 

 
 
 
 
 
 

TECHNOLOGY AND VIRTUAL INSTRUCTION 
 

 

1. Read Aloud: Abuela 

2. Abuela PDF: Abuela PDF 

3. Map: Spanish Speaking Countries 

4. Video: Spanish Speaking Countries (stop at 1:06 mins) https://www.youtube.com/watch?v=u8O9KwrGiRE 

 

TEACHER REFLECTION 

Teacher Thoughts Prior to the Lesson 

Teacher Reflection Following the Lesson 

  

https://www.youtube.com/watch?v=Bl3GIsyS66g
https://drive.google.com/file/d/1jG4QvN6NS64hCWfLI4Y44m16tmNzPv4p/view?usp=sharing
https://drive.google.com/file/d/1MusFt0ZJWdeq0ILmq_2ZA-jqz7N46tPq/view?usp=sharing
https://www.youtube.com/watch?v=u8O9KwrGiRE


Appendix A 

Vocabulary Organizer 
Spanish Word 
 
 
 
 
 
 

English Word Draw a picture. 

Spanish Word 
 
 
 
 
 
 

English Word Draw a picture. 

Spanish Word 
 
 
 
 

English Word Draw a picture. 

Spanish Word 
 
 
 
 
 

English Word Draw a picture. 

 

 

 

 

 



Appendix B 

 

 

Appendix C 



 

Name__________________________ 

The story I read was, Abuela. 
Draw a picture of what you like. 

 
 
 
 
 
 
 
 
 
 
 
 

 

Me gusta 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 



 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 2-4: Ancient Africa Emancipation Lesson 

Curriculum Infusion: 

Grade 2: Journeys – Unit 4, Lesson 16 

Grade 3: Journeys – Unit 4, Lesson 19 

Grade 4: Journeys – Unit 1, Lesson 2 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking ∙ 
All Students Engage in Grade-Level Content ∙ Differentiation 

Hatshepsut 
This lesson connects to the Grade 2, Lesson 16 Topic: Helping Others and Grade 3, Lesson 19 Topic: Social 
Relationships because it focuses on a leader and peacemaker helping her people, connecting to the essential 
questions: (Grade 2) How can helping others make you feel good? and (Grade 3) How do members of a 
community help each other? This lesson also has an infusion connection with Grade 4, Lesson 2: Civil Rights 
because it connects Hapshepsut’s leadership to the essential question, What might lead a person to try to change 
the world? 

LESSON OBJECTIVES 

Students will be able to: 

• summarize a chunk of text to state what the text is mostly about. 

• explain how Hatshepsut was a great leader. 

• describe how they can be a leader and/or a peacemaker. 

ESSENTIAL QUESTIONS 

• What great things did Hatshepsut do? 

• What does it mean to be a leader? 

• What does it mean to be a peacemaker? 

• How are you a leader? 

• How are you a peacemaker? 

NYS STANDARDS 

NYS ELA 

• 2.R.2 Identify a main topic or central idea and retell key details in a text; summarize portions of a text. 

• 3.R.2 Determine a theme or central idea and explain how it is supported by key details; summarize 
portions of a text. 

• 2.R.9 Make connections between self and text (texts and other people/world). 

• 3.R.9 Recognize genres and make connections to other texts, ideas, cultural perspectives, personal 
events, and situations. 

• 4.R.9 Recognize genres and make connections to other texts, ideas, cultural perspectives, personal 
events, and situations. 

 
NYS Social Studies 

• 3.4 Each community or culture has a unique history, including heroic figures, traditions, and holidays. 



BLACK LIVES MATTER GUIDING PRINCIPLES 
Discuss these principles and have students talk about how they connect to them. 

The recommended principles for discussion are in bold. 

• Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender 
identity, gender expression, economic status, ability, disability, religious beliefs or disbeliefs, immigration 
status, or location, matter. 

• Empathy is one’s ability to connect with others by building relationships built on mutual trust and 
understanding. 

• Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 

• Loving Engagement is the commitment to practice justice, liberation, and peace. 

• Restorative Justice -the commitment to build a beloved and loving community that is sustainable and 
growing. 

• Black Men we are committed to building a Black men affirming space. We reject the over 
sexualization,  criminalization and mass incarceration of our Black boys and men. Furthermore, we are 
committed to  dismantling the school to prison pipeline, adultification of Black and brown boys, and the 
senseless killing of  unarmed Black and brown men.  

 
*Link to Student Friendly Guiding Principles 

VOCABULARY  
Vocabulary instruction: Review during the launch. 

• dynasty: a period of time in which a family rules for many years 

• honor: to treat with respect; to admire 

• Kemet: the Ancient African name for Egypt is Kemet; it means the Black lands 

• leader: a person who controls or influences what other people do; a person who leads a group or country 

• peace: a state in which there is no war or fighting 

• peacemaker: a person who helps to prevent or stop an argument, a fight, or a war 

• Pharaoh: the king; the ruler of the land 

• ruler: a person (such as a king or queen) who rules a country or area 

• temple: a building for worship 

LAUNCH (10 mins) 

1. Review the following vocabulary words (Appendix E) by providing the definition and a visual. 

2. Students will complete a Frayer Model (Appendix D) for the vocabulary term, “peace” or “peacemaker.” 

3. Students will share their Frayer models with the class. 

• As an option for differentiation, create a class Frayer model for the two terms—asking for student 
responses for each section of the model. Create poster size versions of these Frayer models and 
include them in a bulletin board display with student artifacts and photos relating to these terms. 

 

  

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view


TEXT 
Appendix A: Hatshepsut Reading 
Akua, Chike and Stephens, Tavares. Reading Revolution: Reconnecting the 
Roots. 2006 
 
Appendix B: Venn Diagram Graphic Organizer 
 
Appendix C: Writing Activity 
 
Appendix D: Frayer Model 
 
Appendix E: Vocabulary 
 
Video (4:33): The Pharaoh That Wouldn’t Be Forgotten 
(https://youtu.be/8bYRy_wZEJI) 

PROCEDURAL STEPS (35 mins) 
• Tell students they are going to listen to a reading about an African woman named Hatshepsut who was a 

great ruler in Ancient Africa. 

• Show the students a picture of Hatshepsut (image in Appendix A). 

• Watch the video (0:51) How to Pronounce Hatshepsut? (https://youtu.be/qJh0WXKTm2g). 

• On a map, show where Egypt is located in Africa and tell students this is where Hatshepsut was 
from. Tell students that when Hatshepsut lived there, the land was called Kemet (image found in 
Appendix E – vocabulary cards). 

• Show the students a picture of Hatshepsut. 

• Conduct a read aloud of the text (Appendix A). 

• As you read, chunk the text and read each paragraph by itself. 

• At the end of each chunk of text, call on students to tell you what the text was about. 

• Record students’ responses on a list. 

• Tell the students they are going to watch a short video on Hatshepsut. After the video, they will be 
comparing what they learned from the video to what they learned from the reading. 

• Watch the video (4:33): The Pharaoh That Wouldn’t Be Forgotten (https://youtu.be/8bYRy_wZEJI) 

• What great things did Hatshepsut do? 

• Use  a Venn diagram graphic organizer (Appendix B)to compare key learnings about Hatshepsut from the 
reading and key learnings from the video. 

• As an option for differentiation, the note taking can be done as a whole class, in small groups, or 
independently. If you choose to use small groups or independent work time, it is recommended 
that you still conduct a whole class read aloud of the text prior to this step. 

• How are you the same as Hatshepsut? How are you different?  

CLOSURE (15 mins) 
• Close the lesson with a writing activity – Appendix C: 

• List 2 great things Hatshepsut did. 

• How are you the same as Hatshepsut? How are you different? 

• Hatshepsut was known as a great leader and a peacemaker. Choose one of the following writing 
prompts to write a short response. The writing requirements should be differentiated according to 
student’s grade level and ability (for example: 3-5 sentences, a paragraph, a 3-paragraph essay). 

▪ I am a leader because _______. Some examples of this are _______. 
▪ I am a peacemaker because _______. Some examples of this are _______. 

https://youtu.be/8bYRy_wZEJI
https://youtu.be/qJh0WXKTm2g
https://youtu.be/8bYRy_wZEJI


• Optional Extension Activity: Have students research other great leaders (currently and throughout 
history); ensuring diversity by race, ethnicity, and gender. They can then write about how that person was 
a great leader and/or a great peacemaker.  

DIFFERENTIATION 

• Excerpts from the story can be pulled out to focus on specific areas. 

• Present information visually and verbally. 

• Use pictures to accompany vocabulary. 

• The writing requirements should be differentiated according to student’s grade level and ability (for 
example: 3-5 sentences, a paragraph, a 3-paragraph essay). 

SPECIALLY DESIGNED INSTRUCTION 

(Intentionally left blank for Special Education teachers to add the appropriate SDI for the lesson.) 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

Video (4:33): The Pharaoh That Wouldn’t Be Forgotten (https://youtu.be/8bYRy_wZEJI) 

TEACHER REFLECTION 

Teacher Thoughts Prior to the Lesson 

Teacher Reflection Following the Lesson 

 

 

  

https://youtu.be/8bYRy_wZEJI


Appendix A: 

Hatshepsut 
 

 
 

 Hatshepsut stands as one of the most powerful leaders in the history of Ancient Kemet. She 

ruled during the 18th Dynasty. A dynasty is a period of time in which a family rules for many years. 

Hatshepsut was the daughter of Thutmose I and Queen Ahmose. When her brother, Thutmose II, 

was Pharaoh and died, she stepped in and appointed herself as Pharaoh.  

 

 

 



 There are many things that set her apart as a leader. First, she was one of the few female 

Pharaohs. The Pharaoh was the king, the ruler of the land. The pharaoh was regarded as God’s 

representative on earth. Additionally, when it came time to build a monument in her honor, 

rather than build a temple from the ground up, she sent her architects and builders into the 

Valley of the Kings and had them build her a temple carved out of the mountain. Her 3-story 

temple, designed by Senmut, her chief architect, still stands today as a testament to her 

leadership. 

 

 

 

 Another thing that makes Hatshepsut stand out as a leader is that she ruled for over 20 

years. Her reign as Pharaoh was remembered as a reign of peace. While she sat on the throne, 

there was not one war in the land. Kemet was very powerful at this time and could have attacked 

many of the surrounding nations. But she chose peace.  

 Today, Hatshepsut is regarded as a prototype or perfect example of effective leadership. 

She left her mark on Kemet, the world, and history. 

 
Source: Akua, Chike and Stephens, Tavares. Reading Revolution: Reconnecting the Roots. 2006. 

 



Appendix B: Venn Diagram Graphic Organizer 
 

 



Appendix C: Writing Activity 

List 2 great things Hatshepsut did. 

1) 

2)  

How are you the same as Hatshepsut? How are you different?  

 

 

 

 

Hatshepsut was known as a great leader and a peacemaker. Choose one of the 
following writing prompts to write a short response. 

• I am a leader because _______. Some examples of this are _______. 

• I am a peacemaker because _______. Some examples of this are _______. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 



Appendix D: Frayer Model 
 
 

Definition of the word: The word used in a sentence: 

 
Drawing / Symbol / Sketch: 

 
Synonyms (words that mean the same): 
 
 
Antonyms (words that mean the opposite): 

 
 

Definition of the word: The word used in a sentence: 

 
Drawing / Symbol / Sketch: 

 
Synonyms (words that mean the same): 
 
 
Antonyms (words that mean the opposite): 

 

  

Vocabulary Word: 

 

Vocabulary Word: 

 



Appendix E: Vocabulary 

dynasty: a period of time in which a family rules for many years 

 
Haile Selassie Dynasty - Ethiopia 

honor: to treat with respect; to admire 

 
Kemet: the Ancient African name for Egypt is Kemet; it means the Black lands 

 



leader: a person who controls or influences what other people do; 
a person who leads a group or country 

 
peace: a state in which there is no war or fighting 

 
peacemaker: a person who helps to prevent or stop an argument, a fight, or a war 

 
 



Pharaoh: the king; the ruler of the land 

 
ruler: a person (such as a king or queen) who rules a country or area 

      
temple: a building for worship 

 
 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 5-6: Indigenous Emancipation Lesson 
Curriculum Infusion:   
Grade 5: Unit 1 - Lesson 3   
Grade 6: Module 2a - Unit 3 - Lessons 6-9  

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking ∙ All 
Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Haudenosaunee a Matrilineal Society 
 

SUMMARY: In this lesson students will learn about the Haudenosaunee Creation Story. Students will examine the role 
Haudenosaunee women play in shaping their government. They will watch a video about the foundation of the 
Haudenosaunee and the role Jikonhaseh played in cementing the status of Haudenosaunee women. Students will 
demonstrate their learning by writing how Indigenous Women serve in leadership roles.             

LESSON OBJECTIVES 

 

Students will be able to: 
● describe the history of, and major elements in, the Haudenosaunee Creation Story. 

● determine through reading the role Haudenosaunee women play in shaping their government. 

● write to describe the role women play in Haudenosaunee culture, using evidence from video and text. 

ESSENTIAL QUESTIONS  

● What is the Haudenosaunee Creation Story? 

● How did the women in both stories, The Creation Story and Clanmothers Article, explain the Haudenosaunee 

becoming a matrilineal society? 

● How does Deb Haaland fit the example of Indigenous women leadership?  

● What responsibilities do you have at home and how does this benefit everyone in the household? (examples: 

dishes, folding clothes…) 

NYS STANDARDS 

English Language Arts 

RI.6.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words 
to develop a coherent understanding of a topic or issue. 
W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through 
the selection, organization, and analysis of relevant content. 

http://www.corestandards.org/ELA-Literacy/W/6/2/


 

Social Studies 

5.2a Civilizations share certain common characteristics of religion, job specialization, cities, government, language 

and writing systems, technology, and social hierarchy 

5.6a Government structures, functions, and founding documents vary from place to place in the countries of the 

Western Hemisphere.  

 

BLACK LIVES MATTER GUIDING PRINCIPLES (3 min) 
Discuss one or two of these principles and have students talk about how they connect to them. Recommended principles for 

discussion in bold. 

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender identity, 
gender expression, economic status, ability, disability, religious beliefs or disbeliefs, immigration status, or 
location, matter. 

● Empathy is one’s ability to connect with others by building relationships built on mutual trust and 
understanding. 

● Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 
● Loving Engagement is the commitment to practice justice, liberation, and peace. 
● Restorative Justice is the commitment to build a beloved and loving community that is sustainable and 

growing. 
● Black Men We are committed to building a Black men affirming space. We reject the over sexualization, 

criminalization and mass incarceration of our Black boys and men. Furthermore, we are committed to 
dismantling the school to prison pipeline, adultification of Black and brown boys, and the senseless killing of 
unarmed Black and brown men. 

 
Student Friendly Definitions of BLM Principles  
 
 

VOCABULARY (5 min) 

Haudenosaunee: Mohawk, Oneida, Onondaga, Cayuga, Seneca, and later joined by the Tuscarora 
 
matrilineal: based on kinship with the mother or the female line 
 
clan: close-knit and interrelated families 
 
clanmother: women in charge of appointing tribal chiefs and Faithkeepers 
 
celestial: positioned in or relating to the sky 
 
 
 
 
 
 
 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing


LAUNCH (5 min) 

1. Teachers can show the images Appendix B below and have students 
guess what they think the first image is? Ask: What do you think it 
represents? 
2. Teachers can explain the first one is a symbol from the Haudenosaunee 
People. The Haudenousaunee are the original landholders in and around 
New York State. This is from their Creation Story. The Arched domes/or semi 
circles represent the sky world where Sky Woman once resided. The 2 
curved lines represent the celestial tree. The tree designs take many forms.  
The shape of our longhouses is also a dome. The arched dome design is 
commonly found in beadwork, pottery, clothing, and more. The text is taken 
from the Oneida Nation website below. 
 

Onʌyoteˀa·ká· Symbolism 
For teacher reference more on the Oneida Nation website symbolism, 
wampums, Tree of Peace, Clans... 
 

3. Teachers can also introduce this historical marker dedicated to 

Jikonhsaseh and read the marker together. Tell students we 

will investigate in today’s lesson what role she played in the 

formation of the Haudenosaunee Confederacy and the role of 

women in the society. 

 

Jikonhsaseh historical marker.jpg 

Historical Marker Database 

 

 

TEXT AND RESOURCES  

Text:  (Appendix C)                                                                                                                                                              
By: Onondaga Nation  
Summary: 
This explains the role of a clanmother. It states she ensures the children are raised with the 
culture and traditions within the Onondaga society(applicable to all the Haudenosaunee). She 
chooses the chiefs and also has the ability to de-horn (take away his title) if he is found to violate 
his role after 3 warnings. The clanmother is an integral part of the political and social aspects of 
the Haudenosaunee way of life.  
 
 

https://oneida-nsn.gov/our-ways/our-story/on%CA%8Cyote%CB%80a%C2%B7ka%C2%B7-symbolism/
https://www.hmdb.org/Photos2/254/Photo254207o.jpg


Text: Get to know a Democrat running for Congress in New Mexico Get to know a Democrat running for Congress 

New Mexico (Appendix D)       

By: Ryan Cramer 
 
Summary: 
This is an interview with Deb Haaland, when she was running for Congress. 
 
 
 
 
 
 
 
 
 

PROCEDURAL STEPS (30 min)  
 

1. Before beginning the lesson - complete ‘Fist of 5’ check-in.  Visual reference is provided at the end of this 
lesson to display.  This social-emotional opening activity can be completed virtually or in-person.  Have 
students get his/her fist ready and hold up a number of fingers as it pertains to them after the count of 3.  Pay 
careful attention as to what number of fingers students choose to display - follow up as necessary utilizing 
members of SST if further assistance is needed. (Appendix A) 

● 1-Not doing great. May need some support or kindness today. 
● 2-Struggling a bit. Could use some extra smiles. 
● 3-Doing OK 
● 4-Doing pretty good right now. 
● 5-Doing great! 

2. The teacher will introduce the lesson through the launch. (see above). 
3. The teacher will pass out/assign the Video Note Taking Sheet. Read over the notetaker with student prior to 

playing the first video. (Appendix C)  
4. The teacher will play the video, The Creation Story (3:32) Onondaga Historical Association - Creation Story 
5. The students will use the Video NoteTaking Sheet to record information during the video. 
6. The students will read the article on Clanmothers. Students write a gist statement when done reading. 

(Appendix D) 
7. The teacher will play the video, The Great Law Haudenosaunee’s Legendary Founding | Native America | 

Sacred Stories | PBS   (5:52) PBS 
8. Students will again use the Video NoteTaking Sheet to record information from the video. 
9. Students can submit the video note taker or review answers to the whole group. 
10. Assign the reading Get to know a Democrat running for Congress New Mexico(Appendix E). Students can read 

independently and complete reading comprehension questions that follow  
11. Based on the information from this lesson, have the students respond to the questions below in an academic 

circle, post it in the chat or collaborative board, as a check for understanding: 

 

https://drive.google.com/file/d/16frPG_oiajNLWdVXvJuigYD1TqyQoQCi/view?usp=sharing
https://drive.google.com/file/d/16frPG_oiajNLWdVXvJuigYD1TqyQoQCi/view?usp=sharing
https://drive.google.com/file/d/11IOQ-j1rHiGJ6DnwpppDOtnNnaE7nf4N/view
https://www.youtube.com/watch?v=WSzDM7Jmg94
https://drive.google.com/file/d/10oJWa2dKoKomGGaVRwz5h8eqSX7IwceB/view?usp=sharing
https://www.youtube.com/watch?v=D0elAQYLdfc
https://www.youtube.com/watch?v=D0elAQYLdfc
https://drive.google.com/file/d/16frPG_oiajNLWdVXvJuigYD1TqyQoQCi/view?usp=sharing


● What is the Haudenosaunee Creation Story? 
● How did the women in both stories, The Creation Story and Clanmothers Article, explain the Haudenosaunee 

becoming a matrilineal society? 
● How does Deb Haaland fit the example of Indigenous women leadership?  
● What responsibilities do you have at home and how does this benefit everyone in the household? (examples: 

dishes, folding clothes… 

CLOSURE (5 min) 

12. Have students answer by finishing the prompt as an exit activity. 

●  Native women demonstrate leadership in their traditional roles and in US politics by… ( please explain using 
details from today’s lesson.) 

 
 
 

DIFFERENTIATION 
Some suggestions below for ELL’s/MLL’s students.  

● Excerpts from the article can be pulled out to focus on specific areas. 
● Using audio when available. 
● Use pictures to accompany vocabulary. 
● Highlight vocabulary within the text. 
● Create a study guide/outline to accompany videos. 
● Chunk sections of text and pose questions to guide understanding. 

 
 
 

SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate Specially Designed Instruction strategies? 

 
(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson) 

 
 
 
 
 
 
 
 



TECHNOLOGY AND VIRTUAL INSTRUCTION 
 

 

1. Video: Creation Story 

2. Video:Haudenosaunee Legendary Founding  |Native America | Sacred Stories | PBS 

3. Asynchronous or Synchronous Instruction 
● A presentation program (PPT, Sway, Prezi, etc.) can be used to deliver the lesson by transferring 

specific questions, embedding video and inserting graphics, to increase student engagement. 
● Schoology:  

○ Create a discussion and post questions to foster student conversation and engagement about 
the lesson. A discussion post can be used as a ticket in the door/exit ticket, to stimulate 
conversation around the essential questions, respond to an article/video, etc. Additionally, ask 
students to comment on a classmate’s response after posting their own. 

○ Assign the assessment/closure activity for students to submit virtually or in person for grading 
purposes. 

● Teams: Use the chat section how you would use Schoology’s discussion feature above. 

 

TEACHER REFLECTION 

Teacher Thoughts Prior to the Lesson 

Teacher Reflection Following the Lesson 

 

 

 

 

https://www.youtube.com/watch?v=WSzDM7Jmg94
https://www.youtube.com/watch?v=D0elAQYLdfc


Appendix A 

Social-Emotional Learning Opening Activity  

Before beginning the lesson - complete ‘Fist of 5’ check-in.  Visual reference is provided at the end of this lesson to 
display.  This social-emotional opening activity can be completed virtually or in-person.  Have students get his/her 
fist ready and hold up a number of fingers as it pertains to them after the count of 3.  Pay careful attention as to 
what number of fingers students choose to display - follow up as necessary utilizing members of SST if further 
assistance is needed. 

● 1-Not doing great. May need some support or kindness today. 
● 2-Struggling a bit. Could use some extra smiles. 
● 3-Doing OK 
● 4-Doing pretty good right now. 
● 5-Doing great! 

Fist of Five 

 

Not doing great. May need some support or kindness today. 

Struggling a bit. Could use some extra smiles. 

Doing OK 

Doing pretty good right now. 

Doing Great! 

 

 

 

 

 

 

 

 

 



Appendix B  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix C  

Video Note Taking Sheet 

Note Taking for Videos The Creation Story The Great Law 

Things I learned...   

Questions I have..   

The women in the stories 
establish their importance 
in Haudenosaunee life by... 

  

How did these women 
shape the Haudenosaunee 
into a matrilineal society? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix D  

Source: Onondaga Historical Association 
Clan Mothers 

The Clan Mother is very important in the role of Haudenosaunee culture. Not only is 
the Clan Mother working with the chiefs in making decisions for the people, they also 
have the duty to ensure that our way of life continues. The Clan Mothers gather and sit 
to decide when the ceremonies will begin. Then the Clan Mothers supervise the 
procedures of the ceremony, the food, and soups that are needed. The Clan Mothers 
are so integral, that the ceremonies cannot begin without the Clan Mothers present. 

Children are the future of any community and the Clan Mothers are important in 
raising the children. When a new baby is born, it is the Clan Mother who provides the 
name of the baby of her clan. It is said that the Clan Mother has a bag of names at the 
ready. When a person passes away from her clan, she takes back that name to be used 
again for future members of the clan. 

The Clan Mothers also make sure that the children are raised in the ways and customs 
of the Longhouse. They are often teaching the young and old of the ways of the Haudenosaunee. Often when 
people have questions or there is a dispute among families, often it is the Clan Mother who is sought after for 
guidance. Their words hold great weight in the community. The Clan Mother holds an important role in both the 
political and social world of the Onondaga. 

Write a gist statement: 

______________________________________________________________________________________________ 

______________________________________________________________________________________________ 

______________________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix E 

 

Get to know a Democrat running for Congress in New Mexico 

By Ryan Cramer 

Updated October 31, 2018, 5:03 P.M. (ET) 

 

 

Haaland is Native American. 

Tuesday, November 6, is America’s Election Day. On that day, Americans from across the country will vote to choose 
the next leaders of Congress. Those include many men and women from different parties — with different ideas, 
backgrounds, and personalities. 

News-O-Matic (NOM) talked to the opposing candidates from New Mexico’s 1st District for the U.S. House of 
Representatives. The current congressperson, Michelle Lujan Grisham, is not seeking that job again as she is running 
for governor of New Mexico. 

Here are the answers from Deb Haaland (DH), the candidate from the Democratic Party (D). 

NOM: 1. When and why did you decide to enter politics? 



DH: I got involved about 20 years ago because I wanted more Native Americans to vote. I am a member of the 
Laguna Pueblo, which is a community of Native Americans near Albuquerque, New Mexico. 

NOM: 2. What kinds of changes would you make to the nation’s laws? 

DH: We need to fight climate change, so I’d want a law that makes it so people can’t say climate change isn’t real. 
We need to move our country’s energy to 100 percent renewables. I also want to protect public lands — like forests 
— from being sold to private people. 

NOM: 3. Why do you think voters should cast their ballots for you instead of your opponent? 

DH: My opponent agrees wholeheartedly with Trump and his policies. Some of his officials want to sell public lands. 

NOM: 4. How do you believe your life experiences have prepared you for this position? 

DH: I know what life is like for many people in my district. There are single moms and dads that are struggling. I 
know what it’s like to put groceries back because I didn’t have enough money to pay for everything. 

NOM: 5. How do you believe lawmakers should take action to keep Americans safe? 

DH: Lawmakers should keep Americans safe from climate change. Hurricanes just hit our East Coast, flooding many 
people’s homes. Climate change makes those storms worse. We can’t continue down this road — renewable energy 
can help. 

NOM: 6. Do you believe that President Trump will have an effect on the outcome of the election? How? 

DH: He’ll work hard to get his supporters to vote for the people he wants elected, so he might have somewhat of an 
effect. But there are also a lot of people, maybe who don’t like President Trump, who will work hard to make sure 
his candidates don’t get elected. 

NOM: 7. Who is your favorite all-time leader? And why? 

DH: One is Wilma Mankiller — the first female leader of the Cherokee Nation. That is one of the largest tribes of 
Native Americans. She let anyone join who could trace his or her Cherokee ancestry, and that showed inclusion. 

NOM: 8. Which issues are unique to your district that children in other parts of America should learn about? 

DH: We need to move ahead with renewable energy in New Mexico, which would create jobs, and we need to make 
sure that everyone has healthcare. 



NOM: 9. What responsibility does the United States have in protecting the environment and keeping wildlife 
safe? 

DH: It’s the most important thing to care about, because everything we have, we take from the Earth. We grow food 
with it and build houses with Earth’s materials. If we don’t have an Earth, what will we do? We also must protect 
wild animals. 

NOM: 10. What advice would you give students who want to get involved with their communities and active 
citizenship? 

DH: Send a message to your leaders. For example, many drivers go too fast on a road near my house. One of the 
speed signs was covered by trees, so I asked the city to fix it. If you see something wrong in your community, speak 
up! 

Questions 

1. Read the Fact. If she won, Haaland would become the first _____. 

a. American woman in Congress 

b. Native American in Congress 

c. Native American woman in Congress 

d. New Mexican woman in Congress 

2. Which word means the closest to "ancestry?" 

a. Family History 

b. Law History 

c. Politics History 

d. Climate History 

3. Who was Wilma Mankiller? 

a. A leader in Congress 

b. A leader of the Cherokee Nation 

c. A leader of New Mexico 

d. A leader of Albuquerque 

  

 



OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  
Grades 7-8: Latinx Emancipation Lesson 
Curriculum Infusion: 

Grade 7: Module 2A - Unit 1 - Working Conditions  
Grade 8: Module 2A - Unit 1 - Taking a Stand  

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their Thinking ∙ 
All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Maria Moreno - History Makers Among Us 

 
SUMMARY:  In this lesson, students explore the working conditions of farmworkers, specifically as it relates to 
their civil rights. Students read about Maria Moreno, a farmworker, who fought for better working conditions and 
farmworker’s rights, predating Cesar Chavez and Deloris Huerta. Students read an informational text and listen to 
Maria Moreno, to demonstrate the power of using your voice to create change. The lesson concludes with 
students writing a brief constructed response telling about someone (or themselves) that is taking action to make 
a change in their community or the world. 

LESSON OBJECTIVES 
 

 
Students will be able to: 

• explain Maria Moreno’s role in the farmworker movement. 

• write a 7-8 sentence paragraph describing a current “history maker” taking action to create change in their 
community or the world.  

 

ESSENTIAL QUESTIONS 
 

 

● When should an individual take a stand against what he/she believes to be an injustice? What are the 

most effective ways to do this? 

 

NYS STANDARDS 
 

 
English Language Arts 
 
RI.7.1/8.1. Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text 
7-8W4. Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. 
 



Social Studies 
 
7.5b.3. Students will identify the individual rights of citizens that are protected by the Bill of Rights. 
7.4c.1. Students will examine from multiple perspectives arguments regarding the balance of power between the 
federal and state governments, the power of government, and the rights of individuals. 

BLACK LIVES MATTER GUIDING PRINCIPLES (5 min) 
Discuss one or two of these principles and have students talk about how they connect to them.  

Recommended principles for discussion are in bold. 
● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender 

identity, gender expression, economic status, ability, disability, religious beliefs or disbeliefs, 
immigration status, or location, matter. 

● Empathy is one’s ability to connect with others by building relationships built on mutual trust and 
understanding. 

● Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 
● Loving Engagement is the commitment to practice justice, liberation, and peace. 
● Restorative Justice is the commitment to build a beloved and loving community that is sustainable and 

growing. 
● Black Men: We are committed to building a Black men affirming space. We reject the over sexualization, 

criminalization and mass incarceration of our Black boys and men. Furthermore, we are committed to 
dismantling the school to prison pipeline, adultification of Black and brown boys, and the senseless killing 
of unarmed Black and Brown men. 
 

               *Link to Student Friendly Guiding Principles 
 

VOCABULARY  
Vocabulary is embedded in the lesson. 

 

● labor organizer: someone who interacts with workers, like the farm laborers, and takes their concerns to 
politicians, business leaders, policy makers and the public 

● Agricultural Workers Organizing Committee (AWOC): a primarily Filipino workers’ rights organization, 
that united with the National Farm Workers Association (NFWA) in 1966 to form the United Farm 
Workers. 

● crops: a crop is a plant or plant product that can be grown for profit 
● plumb blind: completely blind 
● pioneering: new ideas or ways of doing something 
● wages: a payment made from an employer to an employee for work done 
● testimony: a written or spoken statement 
● stir up: to cause (someone) to feel a strong emotion and a desire to do something 
● welfare agency: a government agency that provides social and economic assistance to those in need 
● unionize: to become or cause to become members of a labor union 
● excluded: to deny someone access to or bar someone from a place, group, or privilege 
● industrial workers: people who work in jobs where things are manufactured, altered, cleaned, repaired, 

ornamented, finished, adapted for sale, broken up or demolished 
● segregation: the enforced separation of different racial groups in a country, community, or establishment 
● justice: fair treatment for all people 

 
 

 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing


LAUNCH (5 min) 
 

 

● Ask students to name people who have become history makers over time. Create a class list and ask the 

questions below: 

o What did they influence?  

o What impact did they have on the world or in their communities? 

● Explain that not all history is made by famous people; often it’s the decisions and actions of the rest of us 

that help shape our society and communities. 

 

TEXT (5 min) 
 

Text: Maria Moreno: Interview Transcripts (PBS Resource) (Appendix A) 
By: Maria Moreno and Others 
 
Summary: 
Maria Moreno was a mother of 12 with a second-grade education who 
became a powerful history maker. Maria fought for farm labor rights 
before Cesar Chavez and Dolores Huerta formed the United Farm 
Workers. In the transcripts, students will read about her life and legacy. 
 

 
 

PROCEDURAL STEPS (20 min) 
 

 
1. In this lesson, you will learn how Maria Moreno influenced her community. By reading about the story of 

Maria Moreno, you will explore how everyday people can shape history, and you will identify someone 
who is making history in your own community or society. 
 

2. Show the video clip of Maria Moreno describing life as a farmworker in the 1940’s and 50’s. Hearing 

Maria’s Voice for the First Time (2:20 mins)  

 

3. Show the video clip of Maria Moreno describing the struggles of a farmworker in the 1940’s and 50’s. 

Truth Be Hidden (1:03 mins)  

 

4. Pass out and explain the purpose of the History Maker Planning Sheet (Appendix B). Students will use this 

as they read to take notes on Maria’s life and use it to organize their writing for the closure activity. 

 

5. Students read the section, Maria, The Person. 

 

6. Discuss the following questions: 

• What did Maria mean when she said, “the road is our home, the ground is our table”? 

• What must that have been like to work in a field at the age of 5 years old? 
 

https://www.pbs.org/video/hearing-marias-voice-first-time-g8rrqq/
https://www.pbs.org/video/hearing-marias-voice-first-time-g8rrqq/
https://www.pbs.org/video/truth-been-hidden-y4upqf/
https://drive.google.com/file/d/1rJpg4fhUmxR65CHnLQWvEMbp3hM_6r5F/view?usp=sharing
https://drive.google.com/file/d/1GM6RDOFAsEziwE1GSnnBBJa9PvBs7E1y/view?usp=sharing


7. Students read the section, Maria, The Activist. As they read, tell students to think about Maria’s 

experiences and what she decided to do about them. Discuss the following questions: 

• What personal experience caused Maria to speak out? 

• What was the major challenge facing AWOC in organizing farmworkers? 

• How was Maria a “first” and what message did she share? 

• What role do you think Maria’s childhood played on her activism as an adult? 
8. Show the video clip of Maria Moreno speaking at a conference, on behalf of farmworkers, pleading for 

industrial workers to support their struggle for justice. Millions of Unorganized Workers in America (1:48 

mins) Ask the essential questions: 

• When should an individual take a stand against what he/she believes to be an injustice? What are 
the most effective ways to do this? 

 

9. Instruct students to complete the History Maker Planning Sheet. Remind them that people who make 

history do not need to be famous. They are people like you and I, and those around you, who speak 

up and step up to help change the world around them. 

 

10. Post the following guiding questions for students: 

• Who do you know that is making a difference in your community?  

• Is it someone who has spoken out like Maria Moreno? 

• Is it someone connected to major issues in society, such as educational equality, immigration, 
healthcare, gun safety/rights, gender equality or issues of race and social justice? 

• Is it someone who simply works to make her or his community a better place? 
 

CLOSURE (10 min) 
 

 

11. Instruct students to use the History Maker Planning Sheet to help them in writing a 5-7 sentence 

paragraph, about that person and how they are taking action to make their community or society a better 

place. 

 

12. Invite students to volunteer to share their writing with the class. 

DIFFERENTIATION 
 

 
● Use pictures to accompany vocabulary. 
● Highlight vocabulary within the text. 
● Create a study guide/outline to accompany videos. 
● Chunk sections of text and pose questions to guide understanding. 

 
 
 
 
 
 

https://drive.google.com/file/d/1GM6RDOFAsEziwE1GSnnBBJa9PvBs7E1y/view?usp=sharing
https://www.pbs.org/video/millions-unorganized-workers-america-ymk6wt/
https://drive.google.com/file/d/1rJpg4fhUmxR65CHnLQWvEMbp3hM_6r5F/view?usp=sharing
https://drive.google.com/file/d/1rJpg4fhUmxR65CHnLQWvEMbp3hM_6r5F/view?usp=sharing


TECHNOLOGY AND VIRTUAL INSTRUCTION 
 

1. Video: Millions of Unorganized Workers in America (1:48 mins) https://www.pbs.org/video/millions-

unorganized-workers-america-ymk6wt/ 

2. Video: Hearing Maria’s Voice for the First Time (2:20 mins) https://www.pbs.org/video/hearing-marias-
voice-first-time-g8rrqq/ 

3. Video: The Truth Be Hidden (1:03 mins) https://www.pbs.org/video/truth-been-hidden-y4upqf/ 

4. Asynchronous or Synchronous Instruction 
● A presentation program (PPT, Sway, Prezi, etc.) can be used to deliver the lesson by transferring 

specific questions, embedding video and inserting graphics, to increase student engagement. 
● Schoology:  

○ Create a discussion and post questions to foster student conversation and engagement 
about the lesson. A discussion post can be used as a ticket in the door/exit ticket, to 
stimulate conversation around the essential questions, respond to an article/video, etc. 
Additionally, ask students to comment on a classmate’s response after posting their own. 

○ Assign the assessment/closure activity for students to submit virtually or in person for 
grading purposes. 

● Microsoft Teams: Use the chat section how you would use Schoology’s discussion feature above. 

TEACHER REFLECTION 

Teacher Thoughts Prior to the Lesson 
 

Teacher Reflection Following the Lesson 
 

 

 

 

 

 

https://www.pbs.org/video/millions-unorganized-workers-america-ymk6wt/
https://www.pbs.org/video/millions-unorganized-workers-america-ymk6wt/
https://www.pbs.org/video/hearing-marias-voice-first-time-g8rrqq/
https://www.pbs.org/video/hearing-marias-voice-first-time-g8rrqq/
https://www.pbs.org/video/truth-been-hidden-y4upqf/


Appendix A: Transcripts 

 

Maria, The Person 

Lilly DeLaTorre (Maria's adult daughter): 

My mother was about fifteen when she got married, so she was very young when she got married. My dad was 21. 

We used to have an old car and we would move from one place to another. My mom would pack the car and they 

would make something like a bed for us.  

Maria Moreno:  

The road is our home, the ground is our table. Any place we go there’s our home.  

Lilly:  

I don’t remember riding from Texas to California. I don’t remember that, But I do remember when we got to 

Holtville, that’s when one of the brothers he died at maybe about three months old. 

Maria Moreno:  

When my first child was born, had no doctor, was born alone, me and my husband. And I didn't know that the 

woman was supposed to go to the doctor. The second child born, me and my husband alone. The third one born and 

the same thing… 

Abel Moreno (Maria's adult son): 

Our family was a big family. Dad couldn’t afford by himself. So, we all got involved in working. I started working in 

the fields maybe when I was 5 years old. We used to follow the crops as far as Colorado, Utah, then back to 

California to start the tomato season. 

 

Maria, the Activist 

Maria Moreno: 

So I got something that really proves and I want somebody to read it before I go a little farther because I cannot 

read very good English. 

Man reads news article: 

Police Chief Gus West of Woodlake reported a 19-year old boy starved himself so his 11 brothers and sisters could 

eat. He collapsed and had to receive medical aid.  

Maria Moreno: 

That's my son, 19 years old. After we passing that big starving he went plumb blind. He was blind for three days and 

that’s causing because he hadn't eaten anything. After they opened the doors, I got something to eat. We start 

feeding him while he get his eyes back.  

Lilly DeLaTorre: 

My mom, I guess, started talking to people. Where is the justice in the United States, the richest country in the 

world. We need help and we can't get it. Maybe that's when things started happening.  



Narration:  

Maria’s testimony created such a stir that the welfare agency reversed its policy and offered food assistance to the 

farm workers. This was Maria’s first victory, and it brought her to the attention of AWOC, the Agricultural Workers 

Organizing Committee.  

AWOC was the latest effort in a decades long struggle to unionize farm workers, who had been excluded from the 

rights won by industrial workers in the 1930s. One of the biggest obstacles to organizing had always been the 

segregation of camps and work crews that pitted one ethnic group against another. 

Gilbert Padilla: 

AWOC at the time was a pioneering thing. They hired Filipinos, they hired Anglos—so-called Okies—African 

Americans, and hired her. 

Narration:  

Although a handful of Anglo women had worked as professional organizers in the fields, Maria Moreno was the very 

first farm worker women to be hired as a union organizer. 

Maria Moreno speech at farmworker house meeting: 

Así es de que no nos queda más que organizarnos, y llamar a la gente a esta organización y decirles que quieran o no 

quieran, tendrá que llevarse a cabo esta lucha. Y no vamos a dejar de pelear hasta no tener la victoria. APPLAUSE 

English Translation of Maria’s Speech:  

Our only option is to get organized and call on everyone to join our organization. Like it or not we’ve got to struggle 

and we won’t stop fighting til we’ve won. 

Martha Moreno: 

I believe I was about thirteen when my mother started to work for the union. My mother sometimes would leave to 

different meetings. And we wondered what are all these meetings for? 

Maria Moreno: 

Sometimes I see the people that buy delicious apples, bananas, all kind of a good foods. And then I take a look at my 

table: beans and potatoes! Just imagine, how do you think that I feel seeing my son blind only because we don’t got 

nothing to eat, while some other tables are full and wasting food. 

Martha Moreno: 

We would go to different places and sometimes we would go with her because we were kind of curious. But the first 

time that I understood that she was somebody different, she was doing something different, was when she went to 

Berkeley. That I realized who my mother really was. Not just a woman, you know, trying to make things better for 

the agricultural workers, but for everybody. I said, Wow, here's my mother, second grade education and she's doing 

this. It was just like wow, it blew me away!  

Meanwhile, the Agricultural Workers Organizing Committee (AWOC) recruited Maria to help organize farmworkers 

for better wages and working conditions. It was a major step in a career that would take Maria to speak on behalf of 

farmworkers in San Francisco, Los Angeles, St. Louis, Washington, D.C. and Chicago. A mother of 12 with a second-

grade education became a powerful history maker. 

 

https://lsintspl3.wgbh.org/en-us/lesson/illpb18-il-ilunsung/5


 

Appendix B: Student Planning Sheet 

History Maker Planning Sheet 

 Maria Moreno My History Maker 
 
Where is this person 
from, describe her/his 
background. 
 
 

  

What issue is this person 
trying to have an impact 
on? 
 
 
 

  

What experiences led 
this person to take 
action? 
 
 
 

  

How does this person 
take action? 
 
 
 
 

  

What changes is this 
person helping to 
create? 
 
 
 

  

 

 

 

 

 

 

 

 

 



 

OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES 

Grades 9-10: New American Emancipation Lesson 

 

Curriculum Infusion:  
Grade 9: Module 1 - Unit 1 
Grade 10: Module 3 Unit 1 

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain 
Their Thinking - All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Brave Like Malala 

 
SUMMARY: This lesson explores the life of Malala Yousafzai, a Pakistani activist and the youngest person to 
be awarded the Nobel Peace Prize. With this reading and writing worksheet, students will read a short text 
about Malala's fight for girls’ rights to education in Pakistan. Students will answer questions about the 
importance of standing up for what they believe in, as well as which rights might inspire them to stand up 
like Malala.  can be integrated in many places in the ELA Module 1, Unit 1. It creates a cultural and historical 
context for the short story “St. Lucy’s Home for Girls Raised by Wolves.” It encourages students to think 
deeply about potential central ideas like Identity and assimilation. Students in Grade 10 can relate this to 
Module 3 where they learn how to use text-based evidence to support a claim.   
 

LESSON OBJECTIVES 

 Students will be able to: 
● use content, style, and structure appropriate for a specific audience and purpose, crafting persuasive 

essay about how to stand up for their own beliefs. 
● gain an appreciation for being an informed advocate for justice. 
● contribute to the overall effort of a group by working with students in their classroom. 

 
 

 

ESSENTIAL QUESTIONS 

● What do I know about experiences that may not relate to my own?  

● How can we use Malala Yousafzai’s qualities to stand up for our own beliefs? 

 

 

 



                                                            NYS STANDARDS 

English Language Arts: 
● CCSS.ELA-LITERACY.SL.9-10.1 Initiate and participate effectively in a range of collaborative with diverse partners 

on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and 
persuasively. 

● CCSS.ELA-LITERACY.W.9-10.10 Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames for a range of tasks, purposes, and audiences. 
 

Social Studies: 

● 10.8 TENSIONS BETWEEN TRADITIONAL CULTURES AND MODERNIZATION: Tensions exist between traditional cultures 

and agents of modernization. Reactions for and against modernization depend on perspective and context 

● 9.2 BELIEF SYSTEMS: RISE AND IMPACT: The emergence and spread of belief systems influenced and shaped the 

development of cultures, as well as their traditions and identities. Important similarities and differences between these 

belief systems are found in their core beliefs, ethical codes, practices, and social relationships. 
 

BLACK LIVES MATTER GUIDING PRINCIPLES (5 min) 
Discuss two of these principles and have students talk about how they connect to them.  

Recommended principles for discussion are in bold. 

● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender identity, 
gender expression, economic status, ability, disability, religious beliefs or disbeliefs, immigration status, or 
location, matter. 

● Empathy is one’s ability to connect with others by building relationships built on mutual trust 
and understanding. 

● Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 

● Loving Engagement is the commitment to practice justice, liberation, and peace. 
● Restorative Justice is the commitment to build a beloved and loving community that is sustainable and 

growing. 
● Black Men we are committed to building a Black men affirming space. We reject the over sexualization, 

criminalization and mass incarceration of our Black boys and men. Furthermore, we are committed to 
dismantling the school to prison pipeline, adultification of Black and brown boys, and the senseless killing of 
unarmed Black and brown men. 

*Link to Student Friendly Guiding Principles 

VOCABULARY (5 min) 
Review vocabulary prior to starting the lesson.  

● Taliban - a brutal, fundamentalist religious group that held power over most of Afghanistan during the late 
1990s. Over its brief existence, the Taliban has denied food aid to starving people, massacred Afghan citizens, 
and run human trafficking operations, among many other atrocities. 

● Nobel Peace Prize- Since March 1901, it has been awarded annually (with some exceptions) to those who 
have "done the most or the best work for fraternity between nations, for the abolition or reduction of 
standing armies and for the holding and promotion of peace congresses". 

● Nobel Laureate- A person or organization awarded the Nobel Prize 
● Feminist- a person who supports the advocacy of women's rights on the basis of the equality of the sexes. 

http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.corestandards.org/ELA-Literacy/W/9-10/10/
https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing


LAUNCH (5 min) 

1. Review and Discuss:  
Teachers can ask:  Does anyone know who Malala Yousafzai is or what she is known for accomplishing? 
 
2. Review the following information with student. When finished, ask students to reflect on this 

information.  
Teachers will share this background information: 

Share that Malala Yousafzai is a Pakistani activist. When she was 11, the Taliban took control of her 
town and ordered girls not to go to school. Malala began speaking up for a woman’s right to get an 
education, even though it was dangerous to do so. In 2012, when she was 16, Malala was shot. Luckily, 
she made a full recovery and continues to advocate for women’s rights. Malala was awarded the Nobel 
Peace Prize in 2014, making her the youngest person to become a Nobel Laureate. 

TEXTS AND RESOURCES 

Appendix A: Webquest 
 
Appendix B: Text 1 -Let’s be human: Malala Yousafzai on unlocking the potential of all girls and boys, the 
unexpected hopefulness of refugees, and our shared humanity 
By the Harvard Kennedy School 
Summary: Yousafzai, at Harvard Kennedy School to receive the Gleitsman Award, spoke about being a 
student, the importance of her relationship with father, and her advocacy for education and refugees. 

Appendix C: Text 2 She Made Herself Malala 
by Catherine Powell 
Summary: After meeting Nobel Peace Prize laureate Malala Yousafzai and her father, Powell relays her 
experience. Malala became an internationally-known activist, after surviving being shot in the head when the 
Taliban attacked her for speaking up in support of girls’ education in the Swat Valley in Pakistan.  
 
Appendix C: Responding to Reading  
Appendix D: Writing 
 

 

PROCEDURAL STEPS (25 min) 

1. Discuss: Ask students what a reputable website should have.  Their answers can include: 
Reputable websites include: 
● Relevant content 
● Content length- high quality sites usually have lengthy informational sections  
● Grammar and spelling- accurate grammar and spelling  
● Readability 
● Formatting- Formatting looks professional 
● Internal and external links and references 
● Limited advertisements 
● Has an author and publishing date listed on the site or has company contact information 

 

https://www.hks.harvard.edu/research-insights/policy-topics/human-rights/lets-be-human-malala-yousafzai-our-shared
https://www.hks.harvard.edu/research-insights/policy-topics/human-rights/lets-be-human-malala-yousafzai-our-shared
https://www.cfr.org/blog/she-made-herself-malala
https://www.cfr.org/expert/catherine-powell


2. Webquest: Divide students into six small groups. Tell them they will find reputable websites to answer the 
questions provided in Appendix A using their computers. 
Ask each group to answer the following questions: (Use Appendix A: Webquest) 

● What is Malala Yousafzai best known for accomplishing? 
● What are Malala Yousafzai’s ideas about civil rights? 
● What are Malala Yousafzai’s ideas on education? 
● What are Malala Yousafzai’s ideas on women’s rights? 
● What does Malala Yousafzai feel about the American justice system? 

Give three (3) groups Appendix B to use as part of their webquest. Tell students they are to read this 
document and find at least two more resources to answer these questions.  
 
Give the remaining three (3) groups Appendix C to use as part of their webquest. Tell students they are to 
read this document and find at least two more resources to answer these questions.  
 
 (Modification: If students do not have computers available, then this lesson can be modified by giving all 
groups both Appendix B and Appendix C which students can use to answer the questions in Appendix A.) 
 
When students are finished have them share their answers with the class.   
 

3. Reflect: Student will reflect on their research and relate the information to their lives by completing the 
questions in Appendix D.  

● Think about what you believe in. What is one right that you could stand up for? For example, right to health, 
education, safe family, good housing, and fair pay for work. 

● Why do you think it’s important to stand up for this right? Write a paragraph describing a right that you would 
stand up for, giving reasons to support your beliefs. 
 
Ask student to share their answers.  
 
 

CLOSURE (10 min) 

4. Write: Using Appendix E: Writing, tell students they will write an essay. Tell students: 
 
Answer the following question using text-based evidence from your research or the texts you have read 
in class.  
 
How can we use Malala Yousafzai’s qualities to stand up for our own beliefs? 
 
Be sure to include: 

● an introduction. 
● clearly developed ideas. 
● text-based evidence to support your ideas. 
● a conclusion. 

 
 
 



DIFFERENTIATION 

 
1. Vary the number of vocabulary terms used in the writing piece each student produces. 

2. Allow students to break reading into smaller portions. Teachers can choose to use methods such as 

“Jigsaw Reading” to help break down reading into smaller chunks.  

3. Accept varying degrees of length of each assignment. 

 
 

SPECIALLY DESIGNED INSTRUCTION 
How will you incorporate Specially Designed Instruction strategies? 

 

 

 

 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

 
 Appendix B: Text 1 -Let’s be human: Malala Yousafzai on unlocking the potential of all girls and boys, the 
unexpected hopefulness of refugees, and our shared humanity 
By the Harvard Kennedy School 
Summary: Yousafzai, at Harvard Kennedy School to receive the Gleitsman Award, spoke about being a 
student, the importance of her relationship with father, and her advocacy for education and refugees. 

 
Appendix C: Text 2 She Made Herself Malala 
by Catherine Powell 
Summary: After meeting Nobel Peace Prize laureate Malala Yousafzai and her father, Powell relays her 
experience. Malala became an internationally-known activist, after surviving being shot in the head when the 
Taliban attacked her for speaking up in support of girls’ education in the Swat Valley in Pakistan.  

 
 
 
 
 
 
 
 

https://www.hks.harvard.edu/research-insights/policy-topics/human-rights/lets-be-human-malala-yousafzai-our-shared
https://www.hks.harvard.edu/research-insights/policy-topics/human-rights/lets-be-human-malala-yousafzai-our-shared
https://www.cfr.org/blog/she-made-herself-malala
https://www.cfr.org/expert/catherine-powell


TEACHER REFLECTION 

Teacher Thoughts Prior to the Lesson 

 

 

 

 

 

 

 

Teacher Reflection Following the Lesson 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix A: Webquest 
Do an internet search to answer the following questions.  
 

What is Malala Yousafzai best known for 
accomplishing? 

 

 

 

 
 
 
 
 

 What are Malala Yousafzai’s ideas about civil rights? 

 

 

 

 
 
 
 
 
 

 What are Malala Yousafzai’s ideas on education? 

 

 

 

 
 
 
 
 
 

 What are Malala Yousafzai’s ideas on women’s 
rights? 

 

 

 

 
 
 
 
 

 What does Malala Yousafzai feel about the 

American justice system? 

 

 

 

 
 
 
 
 

 
 
 
 



Appendix B: Text 1  
 

Let’s be human: Malala Yousafzai on unlocking the potential of 

all girls and boys, the unexpected hopefulness of refugees, and 

our shared humanity 
Yousafzai, at Harvard Kennedy School to receive the Gleitsman Award, spoke about being a student, the 
importance of her relationship with father, and her advocacy for education and refugees. 

December 11, 2018 

As an 11-year-old, Malala Yousafzai began writing an anonymous blog for the BBC on life under 
the Taliban in Pakistan’s Swat Valley. She was almost killed by a Taliban gunman when she was 15 
because of her increasing visibility as an advocate for girls’ education. Yousafzai recovered from 
her wounds and, when she was 16, addressed the United Nations on the importance of access to 
education. When she was 17, she became the youngest-ever winner of the Nobel Peace Prize. On 
Thursday (December 6), Yousafzai (commonly known simply as Malala)—now 21—was at Harvard 
Kennedy School to receive the 2018 Gleitsman Activist Award and speak at the John F. Kennedy Jr. 
Forum. Following a conversation with Samantha Power, Anna Lindh Professor of the Practice of 
Global Leadership and Public Policy and former U.S. ambassador to the United Nations, Yousafzai 
took questions from the audience, including a 10-year-old girl eager to know about her source of 
strength, a newly-elected Congresswoman curious to know what men’s role should be in advancing 
feminism, and a Pakistani teacher—now studying at Harvard—who was inspired in her choice of 
career by Yousafzai . 

On her father 

“He was a feminist before he even knew the world feminist. He said that the first person he had to 
fight against was himself. ... He knew that it had to change, so he challenged himself first and 
said, ‘You know, I'm not going to treat my daughter this way. I'm going to treat her differently. 
I'm going to give her equal rights. I'm going to send her to school. I'm going to let her speak 
out.” 

On refugees 

“When we hear about refugees in the news, we hear about them in numbers, we do not really hear 
the human stories: why they leave their homes, why they are forced to leave their countries.” 
“Sometimes you see so much disappointment and despair and hopelessness in the media and 
among people who have so much. And then you go to a refugee camp and you feel like they 
should be the most depressed people in the world because they have nothing—they do not have 
shelter, they have no electricity, they have no quality education. Then you talk to them and they 
are the most hopeful people. All the girls I have met in the refugee camps, they are so positive 
about their future; they believe that one day they will be able to go back to their country. They 
have—all of them—have dreams.” 
“We should not assume that it is these people's fault that they're refugees—it's never their fault. 
And we should try to understand how would we want other people to welcome us when it happens 
to us ... I think we need to look at it from the human eye and be more welcoming and consider 
them as our brothers and sisters. Let's be human and let's understand that we are all living on this 
one planet Earth.” 

https://cpl.hks.harvard.edu/gleitsman-international-activist-award
https://www.hks.harvard.edu/faculty/samantha-power


On investing in women 

“We need more research and more work in terms of how investing in women can help us grow 
economies. One study that we did recently with the World Bank, which was also supported by 
Apple, tells us that if we give complete education to girls, it can add up to $30 trillion to the 
global economy.” 

On the value of education 

“Education is the key. Educate the future generation, give them quality education. In Pakistan 
and many other countries, we need quality education for girls and boys so we encourage them 
towards critical thinking, towards knowledge of science, and towards knowledge other than just 
religious knowledge so that they are aware of the world and how the world works and are ready 
for the future jobs.” 
  

On the importance of recognizing all people and ethnic groups in her homeland of Pakistan 
and globally 

“If we do not treat them equally, if we do not appreciate and recognize their culture and their 
traditions, then they will stand up for their rights and I think it's true for any country. You have to 
recognize every community that is living there—their culture, their language, their religious 
beliefs, everything that they have ... you have to appreciate it and recognize it because that's 
what makes Pakistan. If you ignore Pashtuns, if you ignore Baluchis, if you ignore other 
populations, then Pakistan just remains as land with no people.” 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix C: Text 2 
 

She Made Herself Malala 
by Catherine Powell 

December 23, 2015 

 
I had the honor of meeting Nobel Peace Prize laureate Malala Yousafzai and her father this past summer, during 

their visit to the United States. Malala became an internationally-known activist, after surviving being shot in the 

head when the Taliban attacked her for speaking up in support of girls’ education in the Swat Valley in Pakistan. 

Last week at CFR, I screened the powerful new film about Malala and her fight for girls’ education, “He Named 

Me Malala,” and hosted Meighan Stone, the president of the Malala Fund, to discuss the fund’s work. 

Like the famous civil rights leader Rosa Parks, who refused to give up her seat and move to back of the bus during 

an era of racial segregation in the United States, Malala refused to be silenced by Taliban leaders who enforced a 

harsh code of gender discrimination against women and girls. As Malala stated in a speech she gave at the United 

Nations Youth Assembly, “There’s a moment when you have to decide whether to be silent or stand up.” Malala 

decided to stand up and fight. Indeed, in 2013, a year after the attack, Malala and her father began the Malala Fund, 

an organization that works to empower girls and advance their access to education. 

As I have written before, educating girls has clear benefits, first and foremost for girls themselves, but also for a 

variety of development indicators, from decreasing poverty to reducing extremism. For decades, research has 

demonstrated that girls’ education is correlated with increased female participation and productivity in the labor 

market and growing economies. Moreover, educated girls are more likely to marry later, have smaller families, and 

have reduced incidences of HIV/AIDS. Thus, not only are these benefits for the girls themselves, but later for their 

own children, who are then more likely to be healthy and productive. 

Educating girls has the power to mitigate those factors—including oversized youth populations, mass poverty, and 

limited economic opportunity—that create the environments where extremism tends to thrive. Given the clear 

benefits of girls’ education, the rise in attacks on girls’ schools and female students and teachers—from the Taliban 

in Afghanistan and Pakistan to Boko Haram in Chibok, Nigeria—is particularly worrisome. That’s why, in her UN 

speech, Malala said, “Let us pick up our books and our pens. They are our most powerful weapons.” 

The Malala Fund works to support various education programs in a number of countries and advocates for policies 

that advance girls’ access to education. The work of the fund reflects the refrain from Malala’s UN speech: “One 

child, one teacher, one pen, and one book can change the world.” In 2013, the organization provided former girl 

domestic laborers with free education in Pakistan. The Malala Fund has also supported training in information 

technology in Kenya; funded a program in Sierra Leone to support the educational needs of girls affected by the 

Ebola crisis; and provided funding for educational programs for Syrian refugees in Lebanon and Jordan. In Nigeria, 

the Malala Fund has provided kidnapped girls, who escaped from Boko Haram, with counseling services and full 

scholarships to secondary school as well as funds to the Nigerian Centre for Girls’ Education. On a trip to Nigeria 

in 2014, Malala met with parents of the abducted girls and with the President of Nigeria at the time, Goodluck 

Jonathan, to press his government to do more to secure their release. The fund also has a social action and advocacy 

campaign, resources for students, and discussion guides and curriculum based on the film. 

https://www.cfr.org/expert/catherine-powell
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=0ahUKEwjGyqS9iObJAhXCND4KHQ3eCPQQFgg8MAI&url=http%3A%2F%2Fwww.henamedmemalalamovie.com%2F&usg=AFQjCNEWtRdWCgeyp84VNdlhvWNxFp7dRg&sig2=oOGCVBbUNF9OuHXE2MSrPg&bvm=bv.110151844
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=0ahUKEwjGyqS9iObJAhXCND4KHQ3eCPQQFgg8MAI&url=http%3A%2F%2Fwww.henamedmemalalamovie.com%2F&usg=AFQjCNEWtRdWCgeyp84VNdlhvWNxFp7dRg&sig2=oOGCVBbUNF9OuHXE2MSrPg&bvm=bv.110151844
https://www.youtube.com/watch?v=3rNhZu3ttIU
https://www.youtube.com/watch?v=3rNhZu3ttIU
http://www.cnn.com/2013/10/10/world/iyw-malala-fund/
https://www.malala.org/about
http://blogs.cfr.org/women-around-the-world/2015/11/12/like-malalas-struggle-in-pakistan-the-fight-continues-for-girls-education-in-neighboring-afghanistan/
http://blogs.cfr.org/women-around-the-world/2015/02/20/un-reports-rising-attacks-on-girls-education/
https://siteresources.worldbank.org/INTWDR2012/Resources/7778105-1299699968583/7786210-1315936222006/Complete-Report.pdf
https://siteresources.worldbank.org/INTWDR2012/Resources/7778105-1299699968583/7786210-1315936222006/Complete-Report.pdf
http://siteresources.worldbank.org/EDUCATION/Resources/278200-1099079877269/547664-1099080014368/DID_Girls_edu.pdf
http://www.ungei.org/resources/index_3377.html
http://www.brookings.edu/research/papers/2012/04/20-terrorism-winthrop-watkins
http://www.ohchr.org/Documents/HRBodies/CEDAW/Report_attacks_on_girls_Feb2015.pdf
https://www.malala.org/programmes/pakistan
https://www.malala.org/programmes/kenya
https://www.malala.org/programmes/sierra-leone
https://www.malala.org/programmes/syrian-refugees
https://www.malala.org/programmes/nigeria
http://www.latimes.com/world/africa/la-fg-nigeria-malala-schoolgirls-20140714-story.html
http://www.latimes.com/world/africa/la-fg-nigeria-malala-schoolgirls-20140714-story.html
https://www.malala.org/film


Malala says she was an ordinary girl born to extraordinary parents in the Swat Valley in Pakistan. While her father 

named her “Malala,” she made herself Malala. At age 11, she began to blog anonymously about her experience 

living under the Taliban for the BBC and eventually, demonstrating remarkable courage, she came out publicly to 

object to their ban on girls’ education. In response, the Taliban shot her, which she miraculously survived. After a 

long recovery process, rather than express resentment, Malala speaks of “the importance of light when we see 

darkness.” Her story, her struggle, and her success have helped bring girls’ education to the forefront of 

development and foreign policy more broadly. 

Last year, the Obama Administration launched Let Girls Learn, which focuses on community-based programs to 

eliminate the barriers to education that adolescent girls face. But there is more the United States, other 

governments, and international institutions can do. International education has been discussed as part of the foreign 

policy agenda in recent years. In fact, one of President Obama’s 2008 campaign promises was to create a global 

education fund. U.S. Secretary of Education Arne Duncan also spoke out in favor of investing in education 

abroad, writing in Foreign Affairs, “Education has immeasurable power to promote growth and stability around the 

world. Educating girls and integrating them into the labor force is especially critical to breaking the cycle of 

poverty.” 

Yet the promised increases in funding for education abroad have not yet materialized. In both 2011 and 2013, the 

House of Representatives introduced the Education for All Act, a bill that would increase U.S. aid for education to 

$3 billion per year. But the bill has never passed, and congressional appropriations for education abroad has been 

unsteady. 

The United States should support education—specifically girls’ education—abroad (and, of course, at home) not 

only to empower and benefit girls around the world, but also to reduce poverty and improve stability in strategic 

regions and to enhance U.S. national security interests. 

  

 
 

 
 
 
 
 
 
 
 

 
     
 
 
 
 
 
 
 
 

http://www.bbc.com/news/magazine-19899540
http://blogs.cfr.org/women-around-the-world/2015/03/06/white-house-launches-new-girls-education-initiative/
http://www.brookings.edu/research/papers/2009/08/education-gartner
http://www.brookings.edu/research/papers/2009/08/education-gartner
http://www.foreignaffairs.com/articles/66776/arne-duncan/back-to-school
http://www.foreignaffairs.com/articles/66776/arne-duncan/back-to-school


 Appendix D  
 
 
Malala Yousafzai is a Pakistani activist. When she was 11, the Taliban took control of her town and ordered girls not to go to 
school. Malala began speaking up for a woman’s right to get an education, even though it was dangerous to do so. In 2012, 
when she was 16, Malala was shot. Luckily, she made a full recovery and continues to advocate for women’s rights. Malala 
was awarded the Nobel Peace Prize in 2014, making her the youngest person to become a Nobel Laureate.  
 
 
1. Think about what you believe in. What is one right that you could stand up for? For example, right to health, education, 
safe family, good housing, and fair pay for work.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. Why do you think it’s important to stand up for this right? Write a paragraph describing a right that you would stand up for, 
giving reasons to support your beliefs. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



Appendix E: Writing  
 
Answer the following question using text-based evidence from your research or the texts you have read in class.  
 
How can we use Malala Yousafzai’s qualities to stand up for our own beliefs? 
 
Be sure to include: 

● an introduction. 
● clearly developed ideas. 
● text-based evidence to support your ideas. 
● a conclusion. 
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OFFICE OF CULTURALLY AND LINGUISTICALLY 

RESPONSIVE INITIATIVES  

Grades 11-12: African American Emancipation Lesson 
Curriculum Infusion: 

Grade 11: Module 2, Unit 2, Lessons 4-14 

Grade 12: Module 3, Unit 2, Lessons 3-12  

BPS INSTRUCTIONAL PRIORITIES 
As you execute these lessons please remember: 

Use of District Approved Materials with Fidelity ∙ All Students Read ∙ All Students Write ∙ All Students Explain Their 
Thinking ∙ All Students Engage in Grade-Level Content ∙ Differentiation 

LESSON TITLE: Queen Nzinga and Her Influence on America 
 

SUMMARY:  In this lesson, students will use electronic resources to conduct research to explain how Queen 
Nzinga was able to rise to power successfully. They will recognize and verbalize how Queen Nzinga changed 
the way Africans view female leaders and reflect on how Queen Nzinga’s life and history can be seen as a 
foundation for American history and events through a journal entry writing response. In Grades 11 and 12, 
Module 3 asks students to do varying levels of research where they are asked to read and process 
information to draw conclusions. Students are also asked to use text-based research to support their ideas.   

LESSON OBJECTIVES 

Students will be able to: 
 
● use electronic resources to conduct research to explain how Queen Nzinga was able to rise to power 

successfully. 
● recognize and verbalize how Queen Nzinga changed the way Africans view female leaders. 
● reflect on how Queen Nzinga’s life and history can be seen as a foundation for American history and 

events through a journal entry writing response.   

ESSENTIAL QUESTIONS 

• How does African history, such as the events in Queen Nzinga’s life, influence American history? 

• How did Queen Nzinga change history? 

• In what ways are the events in Queen Nzinga’s life similar to events that happened in American 
history?  

NYS STANDARDS 

 
English Language Arts 

● SL 11-12.2.1 Integrate and evaluate information presented in diverse media and formats, including 
visually, quantitatively, and orally.  

● SL 11-12.3.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.  
Social Studies 

● 12.3.5: Active, engaged, and informed citizens are critical to the success of the United States 
representative democracy.  United States citizens have certain rights, responsibilities, and duties, 
the fulfillment of which help to maintain the healthy functioning of the national, state, and 
local communities. 

● 11.2.6. Students compare and contrast the values exhibited and foreign policies implemented by 
the United States and other nations over time with those expressed in the United Nations Charter 
and international law. 



BLACK LIVES MATTER GUIDING PRINCIPLES (5 min) 
Discuss these principles and have students talk about how they connect to them.  

The principles in bold are what will be addressed in this lesson. 

 
● Collective Value means that all Black lives, regardless of actual or perceived sexual identity, gender 

identity, gender expression, economic status, ability, disability, religious beliefs or disbeliefs, 
immigration status, or location, matter. 

● Empathy is one’s ability to connect with others by building relationships built on mutual trust and 
understanding. 

● Diversity is the celebration and acknowledgement of differences and commonalities across cultures. 
● Loving Engagement is the commitment to practice justice, liberation, and peace. 
● Restorative Justice is the commitment to build a beloved and loving community that is sustainable and 

growing. 
● Black Men: We are committed to building a Black men affirming space. We reject the over 

sexualization, criminalization and mass incarceration of our Black boys and men. Furthermore, we are 
committed to dismantling the school to prison pipeline, adultification of Black and brown boys, and 
the senseless killing of unarmed Black and brown men. 
 

Link to Student Friendly Version  
 

VOCABULARY  
These words will be reviewed within the lesson. See Launch and Step 4 for explicit vocabulary instruction.  

 
● Queen Nzinga- One of the great women rulers of Africa, Queen Anna Nzinga(circa 1581-1663) of 

Angola fought against the slave trade and European influence in the seventeenth century. Known for 
being an astute diplomat and visionary military leader, she resisted Portuguese invasion and slave 
raids for 30 years. 

● Portuguese- relating to Portugal or its people or language. 
 

● Angola- a country in West Africa. 
● Kimbundu- the second-most widely spoken Bantu language in Angola 
● Perennially recirculated- Handed out in a way that continues for a long or apparently infinite time 
● Formidable- inspiring fear or respect through being impressively large, powerful, intense, or capable. 
● multiracial intelligentsia- intellectuals who form an artistic, social, or political vanguard (or elite) from 

many cultures. 
 

● Grapple- wrestle.  
● Dogged pursuit- to continue with stubborn determination  
● Tribe- a social division in a traditional society consisting of families or communities linked by social, 

economic, religious, or blood ties, with a common culture and dialect, typically having a recognized 
leader. 
 

● Communed- feel in close spiritual contact with. 
● Practitioners- a person actively engaged in an art, discipline, or profession, especially medicine. 
● Precolonial- occurring or existing before the beginning of colonial rule. 
● Plundering- steal goods from (a place or person), typically using force and in a time of war or civil 

disorder. 
 

 

https://drive.google.com/file/d/1VzDclRxOTGHJnODeLxkqcZahcLeCQ9jV/view?usp=sharing


LAUNCH (5 -10 min) 

 

Step 1: First, Review the following words with students: 

o Queen Nzinga- One of the great women rulers of Africa, Queen Anna Nzinga(circa 1581-1663) of 
Angola fought against the slave trade and European influence in the seventeenth century. Known for 
being an astute diplomat and visionary military leader, she resisted Portuguese invasion and slave 
raids for 30 years. She is sometimes referred to as Queen Njinga. 

o Portuguese- relating to Portugal or its people or language. 
o Angola- a country in Africa. 
o Kimbundu- the second-most widely spoken Bantu language in Angola 

 

Step 2: Watch the video Queen Nzinga Mbandi. After the video has finished, ask the students the following 

questions: (Teachers can choose to turn on the closed caption text for this video) 

 

o What was Queen Nzinga’s strongest quality? Why do you think this quality was her strongest? 

o Why did other countries not want her to be queen? 

o What were some strategies that she has used to become successful? 

 

TEXTS AND RESOURCES 

 
 
Appendix A Text 1: Excerpt from “The Enduring Power of Queen Nzinga” by Susan Seligson 
By: The Metropolitan Museum in conjunction with Bostonia 
Summary: Queen Nzinga was a great African ruler. She was born in 1582. Portugal 
conquered her country, and she led her people to fight. Queen Nzinga did not want the 
Portuguese to make her people their slaves. She ordered that any slave who came to her 
country for safety would be free. When the Portuguese attacked, the queen’s people kept 
her safe. Queen Nzinga never gave in to the Portuguese and would not change her beliefs. 
 
Appendix B Map: Map and Statistics: Where Africans were Taken 

 

Appendix C Chart: Statistics: Where Africans were Taken  

 

Appendix D Worksheet: Webquest: Queen Nzinga 

 
Appendix E: Worksheet: Essay Response 
 
Video: Queen Nzinga Mbandi Note: Teachers can turn on captions turned on for this video. 
 

https://ny.pbslearningmedia.org/resource/2654a53c-abc8-481d-8866-6627e7760c4a/queen-njinga-mbandi/#.X86RmthKjIU
http://www.bu.edu/bostonia/winter-spring11/queen/
https://ny.pbslearningmedia.org/resource/2654a53c-abc8-481d-8866-6627e7760c4a/queen-njinga-mbandi/#.X86RmthKjIU


PROCEDURAL STEPS (25-30 min) 

Step 3: Webquest (10 minutes): Conduct research on Queen Nzinga’s life and her immediate family 
(Appendix D). Review with students the qualities of a reputable website and web search protocol.  
Reputable websites include: 

o Relevant content 
o Content length- high quality sites usually have lengthy informational sections  
o Grammar and spelling- accurate grammar and spelling  
o Readability 
o Formatting- Formatting look professional 
o Internal and external links and references 
o Limited advertisements 
o Has an author and publishing date listed on the site or has company contact information  

 
Use Appendix D to guide this webquest. 

o How did her rule impact the region?  
o How did her reign continue to influence governance after her death?  
o What made her a successful leader?  
o How is Queen Nzinga’s rule different than her brother’s?  
o How did Queen Nzinga use religion as a negotiating and bargaining tactic with the Portuguese?  

 
Step 4: Review vocabulary (5 minutes): Have students work in partners to discuss the remaining vocabulary 
words. Ask students to discuss the definitions then take turns using the words in a sentence. Students can 
share their answers. This can be done verbally, or you can ask them to write their answers. For synchronous 
instruction, teachers can utilize the chat function during student share out.   
 
● Perennially recirculated- Handed out in a way that continues for a long or apparently infinite time 
● Formidable- inspiring fear or respect through being impressively large, powerful, intense, or capable. 
● multiracial intelligentsia- intellectuals who form an artistic, social, or political vanguard or elite from many 

cultures. 
● Grapple- wrestle.  
● Dogged pursuit- to continue with stubborn determination  
● Tribe- a social division in a traditional society consisting of families or communities linked by social, 

economic, religious, or blood ties, with a common culture and dialect, typically having a recognized leader. 
● Communed- feel in close spiritual contact with. 
● Practitioners- a person actively engaged in an art, discipline, or profession, especially medicine. 
● Precolonial- occurring or existing before the beginning of colonial rule. 
● Plundering- steal goods from (a place or person), typically using force and in a time of war or civil disorder.  

 
Step 5: Review Data and Draw Conclusions (5 minutes): Utilizing the map and chart (Appendix B and 
Appendix C), show the regions that Nzingaruled and defended from the Portuguese. Ask students to look at 
the map showing the slave trade and movement throughout the world that originated in Africa.  Next, look at 
the chart that shows the number of enslaved people taken from Africa and where these enslaved people were 
sent. Ask students to make a correlation between the time-period that Queen Nzinga reigned and the 
statistics from that time period. Ask students: 

o What conclusions can you draw from these charts?  
o Does this information change your view on Queen Nzinga’s actions? 
o How are her actions related to early American history?  (Have students take a close look at the time 

period she ruled and the slave trade during early American history.) 
 
 



Step 6: Read and Annotate (10 minutes): Ask students to read and annotate (Appendix A) excerpt from “The 
Enduring Power of Queen Nzinga” by Susan Seligson. Ask students: 

o How was Queen Njinaga different from previous rulers? (There should be multiple answers) 
o What strategies did she use to help her people? 
o What is her legacy? 

CLOSURE (10-15 min) 

Step 7: Write: Using the writing prompt in Appendix E, have students write a short essay response to the 

following prompt: 

● How can Queen Nzinga’s life and history be seen as a foundation for American history and events? In what 

ways are the events in her life similar to events that happened in American history?  

 

In a short essay response, answer the questions above using the video you watched in class, the webquest 
you completed, and the information in the text, excerpt from “The Enduring Power of Queen Nzinga” by 
Susan Seligson, and your background knowledge of American history.  
 

DIFFERENTIATION 

1. Vary the number of vocabulary terms used in the writing piece each student produces. 

2. Allow students to break reading into smaller portions. Teachers can choose to use methods such as 

“Jigsaw Reading” to help break down reading into smaller chunks.  

3. Accept varying degrees of length of each assignment. 

 

 

 

SPECIALLY DESIGNED INSTRUCTION 

 

(Intentionally left blank, for Special Education teachers to add the appropriate SDI for the lesson) 

 

 

 

 

 

TECHNOLOGY AND VIRTUAL INSTRUCTION 

http://www.bu.edu/bostonia/winter-spring11/queen/
http://www.bu.edu/bostonia/winter-spring11/queen/


Appendix A Text 1: Excerpt from “The Enduring Power of Queen Nzinga” by Susan Seligson 

Video: Queen Nzinga Mbandi Note: Teachers can turn on captions turned on for this video. 

]] 

 

 

 

 

 

TEACHER REFLECTION 

Teacher Thoughts Prior to the Lesson 

 

 

 

 

 

 

 

Teacher Reflection Following the Lesson 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.bu.edu/bostonia/winter-spring11/queen/
https://ny.pbslearningmedia.org/resource/2654a53c-abc8-481d-8866-6627e7760c4a/queen-njinga-mbandi/#.X86RmthKjIU


 

 

 

 

 

 

Appendix A: Excerpt from “The Enduring Power of Queen Nzinga” by Susan Seligson 

Queen Nzinga 

Who is Queen Nzinga?  

Dr. Heywood, a Harvard graduate, studies Queen Nzinga’s life and has written a book 
about her influence on American history.  
 
According to Heywood, In a perennially recirculated artist’s likeness, Nzingawears an off-the-
shoulder cloak with an ornate clasp, a domed crown and a stern, sideways glance. Positioned 
for influence after her brother’s suicide, Nzingahad widespread popular support as she 
negotiated with, then fought, the Portuguese. Instead of naming one of her succession of 
husbands king, she insisted on being called king herself, forcing her spouse to dress in 
women’s clothing. When another husband demanded she turn in her lunga, a symbol of 
political and military authority, her followers retained it, according to accounts of her life, 
and Nzinga led her forces to take back an island strategic to her tribal power base. In these 
accounts, facts are likely to be interwoven with legend, says Heywood, who is on a mission 
to keep the two in their proper place. 
 

Today the Kimbundu, Nzinga’s tribe, comprise 23 percent of Angola’s population and form 
the core group of its ruling party. … Bordering the Atlantic, with the Democratic Republic of 
the Congo to the north and Namibia to the south, Angola gained independence from the 
Portuguese in 1975. Although it’s one of Africa’s major oil producers, the country remains 
one of the world’s poorest as it grapples with the cruel legacy of a 27-year civil war. During 

that struggle, Nzinga was embraced as a symbol of the People’s 
Movement for the Liberation of Angola, the warring faction 
with a base among the Kimbundu people and Luanda’s 
multiracial intelligentsia. 

Nzinga’s story from a dizzying range of sources, including 
letters, diaries, and other accounts of missionaries active in 
Angola during the queen’s time. “There are also records from 
the Portuguese governors who fought against Nzinga,” she 
says.  

Her interest in Nzinga dates back to her time at Howard 
University, where she taught from 1984 to 2003. “I’ve been 
collecting material on Nzinga since then,” she says. She came 
across descendants of Angolan slaves in Brazil and was thrilled 
to discover Nzinga’s role in folk dramas by Brazil’s 18th-century 



religious festivals of black brotherhoods. These Afro-Brazilian productions dramatized the 
history of the Kongo Kingdom, and some of the songs were about Nzinga. 

What’s striking to a listener is the familiarity with which Heywood speaks of Nzinga, who she 
says is endlessly fascinating but hard to like. “I had to deal with her transformation from a 
royal woman with lots of concubines to a military leader and aggressive warrior who 
indulged in rituals such as human sacrifice and the ingestion of human flesh,” she says. 

When she read descriptions of Nzinga and how she survived after expulsion by the 
Portuguese, “for me it was difficult,” she says. “How do I connect with the woman who did 
these things?” Heywood decided that the way to connect with Nzinga was to try to 
understand her motives. “All she was trying to do was to get her kingdom back,” she says. “It 
was better to side with the devil than give in to the Portuguese, whom she spent most of her 
60s and 70s fighting. 

“She couldn’t be ordinary,” Heywood asserts. “She had to be a superwoman.” At her most 
powerful she established a strict code of punishing or killing men who committed 
indiscretions. “She had a particular dislike for men in this phase. She exploited the notion 
that a good soldier can do whatever he has to.” 

Heywood has read many accounts of the queen’s spiritual side, as well as her famous rages. 
“I don’t have the talent to explain her pathology,” she says. “My reading of Nzinga’s 
acceptance of being baptized, in 1620, is that the spiritual dimension of her personality had 
her convinced she’d be a good Christian. But as soon as she got 
back to the interior, she put away all her Christian icons and 
asked the local healers to protect her. She was very pragmatic. In 
1655, when she signed the peace treaty with the Portuguese, she 
was one of the most contrite Christians. She built two churches 
and was buried in the Capuchin habit. It was a deep, deep 
conversion. She wrote several letters to the Pope and begged 
him for more missionaries.” 

After her baptism, Nzinga sent the Capuchins out among the 
people to rid the area of soothsayers, called xinguilas, says 
Heywood. “These religious practitioners were useful to her in the 
past, but when she wants to transform the kingdom to 
Christianity, she turns against them, and she knows exactly how 
to deal with political and spiritual opposition,” often selling her 
enemies into slavery. “Once she does something, she goes all 
out. She’s an extremist.” Heywood often speaks of Nzinga in the 
present tense. 
 
Because Nzinga stood up to the Portuguese centuries ago, she is an icon in peacetime Angola 
today. Angolans “looked back in history to find icons,” says Heywood, who lived there from 
1979 to 1980, “and she fulfills their requirements.” When she returned in 2003, she visited a 
statue, an imposing incarnation of Nzinga, in a renewed, prominent section of the capital of 
Luanda. “I was driving by the statue one day and saw women dressed in white paying 
tribute,” she says. “Nzinga has become an empowerment figure.” Near the statue, Heywood 
distributed 150 questionnaires about the statue’s appeal among onlookers and picture-
takers. She got numerous responses along the lines of, “We must go there. She gives off 
power.” These days Nzinga is the subject of poems, has given her name to roads, and has her 



life portrayed pictorially on the walls of schools. “She resisted the Portuguese,” is the 
thinking, says Heywood. “She is a model for Angola.” 

But to Heywood, Nzinga’s legacy also inspires reflection on how to balance Christianity with 
traditional ways. As recently as 1957, a Capuchin missionary was on his way to Nzinga’s 
grave site, but the locals, fearing he was a spy, refused to tell him its exact location. “There’s 
a legacy of suspicion,” says Heywood, “and Nzinga is not just a memory—she’s a living 
political entity, resurrected for people’s use.”  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix B 

Map and Statistics: 



Where Africans were Taken (from NJ Amistad Coalition) 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix C 

Map and Statistics: Where Africans were Taken Directly from Africa (from NJ Amistad Coalition)  

(1583 -1663) Queen 

Nzinga’s -Queen of 

the  HYPERLINK 

"https://en.wikipe

dia.org/wiki/Ambu

ndu" 
Ambundu Kingdoms 

of  HYPERLINK 

"https://en.wikipe

dia.org/wiki/Kingd

om_of_Ndongo" 
Ndongo (1624–1663) 

and  HYPERLINK 

"https://en.wikipe

dia.org/wiki/Kingd

om_of_Matamba" 
Matamba (1631–1663), 

located in present-day 

northern Angola. 



 

 

 
Spain/ 

Uruguay 
Portugal/ 

Brazil 
Great 
Britain Netherlands U.S.A. France 

Denmark 
/Baltic Totals 

1501-1525 6,363 7,000 0 0 0 0 0 13,363 

1526-1550 25,375 25,387 0 0 0 0 0 50,762 

1551-1575 28,167 31,089 1,685 0 0 66 0 61,007 

1576-1600 60,056 90,715 237 1,365 0 0 0 152,373 

1601-1625 83,496 267,519 0 1,829 0 0 0 352,844 

1626-1650 44,313 201,609 33,695 31,729 824 1,827 1,053 315,050 

1651-1675 12,601 244,793 122,367 100,526 0 7,125 653 488,065 

1676-1700 5,860 297,272 272,200 85,847 3,327 29,484 25,685 719,675 

1701-1725 0 474,447 410,597 73,816 3,277 120,939 5,833 1,088,909 

1726-1750 0 536,696 554,042 83,095 34,004 259,095 4,793 1,471,725 

1751-1775 4,239 528,693 832,047 132,330 84,580 325,918 17,508 1,925,315 

1776-1800 6,415 673,167 748,612 40,773 67,443 433,061 39,199 2,008,670 

1801-1825 168,087 1,160,601 283,959 2,669 109,545 135,815 16,316 1,876,992 

1826-1850 400,728 1,299,969 0 357 1,850 68,074 0 1,770,978 

1851-1875 215,824 9,309 0 0 476 0 0 225,609 

Totals 1,061,524 5,848,266 3,259,441 554,336 305,326 1,381,404 111,040 12,521,337 

 

 

 

 

 

 

 

 

 

 

 

Appendix D 

Name________________________________ 



WEBQUEST QUESTIONS 

 

o How did Queen Nzinga’s rule impact the region?  

 

o How did her reign continue to influence her country after her death?  

 

o What made her a successful leader?  

 

o How is Queen Nzinga’s rule different than her brother’s?  

 

o How did Queen Nzinga use religion as a negotiating and bargaining tactic with the Portuguese? 

 

 

 

o What events in her life are similar to events that happened in American history? 

 

 

What sites did you find? List them below. Explain why you think these links are reputable! 

1. 

 

2. 

 

3. 

 

4. 

 

5.  

 

 

Appendix E 



How can Queen Nzinga’s life and history be seen as a foundation for American history and events? In what ways 

are the events in her life similar to events that happened in American history?  

 

In a short essay response, answer the questions above using the video you watched in class, the webquest you 
completed, and the information in the text, excerpt from “The Enduring Power of Queen Nzinga” by Susan 
Seligson, and your background knowledge of American history.  

Be sure to include: 

o An introduction answering the essay question 

o Text evidence from your resources to support your ideas 

o Proper spelling and grammar 
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