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The Word. 
Assistant Superintendent 
Fatima Morrell, Ed. D.
Greetings District Community,

Welcome to Native American History 
Month, 

Racial Microaggressions

During our Culturally Responsive 
E duc a t ion  work  w i t h  t h e 
Technical Assistance Center on 
Disproportionality (TAC-D), we are 
courageously developing a culturally 
responsive framework in order to 
utilize a multicultural lens as we set 
out to make ongoing systemic, realistic 
changes to policies and practices in 
schools. This framework includes an 
analysis of six core concepts: Culture, 
Race/Identity, Power/Privilege, 
Vulnerability, Stereotype Threat, 
and Racial Microaggressions ( NYU 
Steinhardt, 2018). 

Racia l  microaggressions a re 
particularly disconcerting as the 
documented research indicates that  
behaviors, actions, and decisions 
that are induced as microaggressions 
are harmful, mostly subconscious 
insults or assaults which can have a 
deleterious impact on the educational 
achievement outcomes of students 
of color (Kohli & Solórzano, 2012). 
These microaggressions lead to far 
reaching racialized outcomes for 
students in their everyday lives. Thus, 

this month I will attempt to unearth 
how racial microaggressions are 
manifested in classrooms, schools, 
and as an institutionalized practice.  An 
awareness of how covert racism may be 

operating will validate us as educators 
in our continued work to create 
affirming and culturally inclusive 
environments, curriculums, and 
instructional and systemic practices for 
our students. Particularly for students 
whose cultural and linguistic identities 
may be different from our own. This 
discussion will attempt to answer the 
following questions:

What are racial microaggressions? 
How might they impact classrooms, 
schools, and entire educational 
communities? What are the effects 
of racial microaggressions on the 
development of positive self-identities 
and academic achievement outcomes 
for students of color?

According to Kohli & Solórzano 
(2012), racial microaggressions are 
comprised of the following attributes: 
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“WE ARE MBK!”
By Mrs. Candace Morales,

CLRT Coordinator

We have officially kicked off the 
MBK 2018 – 2019 session.  With 
two weeks in and over 400 interest 
forms, the good news about My 
Brother’s Keeper is growing up and 
out.  MBK is not just a program, 
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• Subtle verbal and non-verbal insults/assaults directed toward People of Color, often carried out automatically or unconsciously; 

• Layered insults/assaults, based on one’s race, gender, class, sexuality, language, immigration status, phenotype, accent, or name; 

• Cumulative insults/assaults that take their toll on People of Color. In isolation, racial microaggressions may not have much meaning 
or impact; however, as repeated slights, the effect can be profound.

Some examples of these subtle insults take form when educators continually misspell or mispronounce ethnic names, or 
make statements related to a particular culture and then expect the students from that culture to be the authority on the 
topic, representing all people from that culture. Other examples include asking a student “where are you really from”, or 
saying “only speak English”, setting low expectations for students of color, administering major assignments on religious 
holidays, or making stereotypical, inappropriate cultural references at the expense of student embarrassment and often, 
shame, just to name a few. Often times, decisions and behaviors we may consider innocuous can lead to a negative identity 
development and poor achievement in schools for students over time. 

Allen, Scott, & Lewis (2013) posit that microaggressions also result in disparities 
in discipline outcomes for Black and Latino students when educators maintain 
lowered behavioral expectations for students of color, and assume black and brown 
students are dangerous and prone to violence.  This type of aggression is driven 
by implicit bias and results in disparate enforcement of the code of conduct. In 
this scenario, students of color are continually suspended at disproportionate 
rates for minor infractions. These microaggressions are also manifested in how 
students are assigned to college track courses, Advanced Placement, and criteria 
based schools. This variability in assignment and enrollment are also acts of 
racial microaggressions and lead to outcomes that perpetuate large scale racial 
inequalities that disadvantage students of color. 

We are saddened and ever mindful, of the overt racial assaults that have recently 
gripped our nation in the forms of violent, macro aggressive assaults on religious 
institutions and the murdering of innocent people based upon their religious beliefs, 
race, and ethnicity. It is also extremely important for us to understand how racial 
microaggressions are also in assault and harmful to the socioemotional development 
of our students, and their equitable access to educational opportunities that disrupt 

status quo inequalities and internalized feelings of intellectual inferiority. 

As educators, we can choose to disrupt or minimize the negative impact of racial microaggressions by implementing 
a culturally relevant pedagogy, as well as policies and practices that validate the cultural and linguistic identities of all 
students. We will need to create affirming, welcoming, educational safe spaces where students feel valued, and celebrated 
(Kohli & Solórzano (2012), and their history, culture, and languages are included. In order to do this in good faith, we will 
need to carefully consider how students of color are effected by our disciplinary practices, special education assignment 
protocols, and the level of access to Advanced Placement courses, criteria based schools, and other gifted and talented 
programs that level the playing field for students of color. Then, and only then, can we truly address disproportionate 
outcomes for all students.

Thank you,

Dr. Morrell,

Guardian of Equity

THE WORD CONTINUED
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This summer, as part of the restructuring of the new BUILD Community School, a week-long professional development 
was held.  One professional development session focused upon Culturally and Linguistically Responsive Teaching.  
Whenever discussing the integration or implementation of CLRT, it is important to discuss the cultural disproportionalities 
that exist within the building.  Within small groups teachers and administrators examined the behavioral trends within 
each grade band, and noted some irregularities that were apparent within the data.  This led to a discussion centered 
around the “appropriateness” of the consequence assigned to specific infractions and identified grade levels.  

With such a rich history, it was imperative that the new and returning teachers of BUILD Community School learned 
how BUILD Academy came to fruition and the mission of the BUILD Organization. After viewing various documentary 
clips on the BUILD Organization, teachers were able to gain a deeper understanding of the cultural legacy of which they 
now are keepers.  All staff began identifying the key characteristics of four types of “Ideal Teachers”:  1. Our favorite 
teacher, 2. The teacher we would like for our child(ren), 3.  The founding teachers of BUILD Academy, 4. The teacher 
needed for students who are being “targeted” in our society.  The 4th type of teacher was gleaned from a video clip the 
school team watched from the television show, Grey’s Anatomy, when the character Bailey is speaking with her son 
about the do’s and don’ts when confronted by police.  From this information, we were able to pinpoint similarities in all 
four types that clearly articulated what the new BUILD Community School teachers should exemplify.  

The BUILD Organization was a community-based group whose focus was on the improvement of our quality of life.  
With any school culture it is important to consider how the community can positively impact the culture of the school.  
Our teachers were unaware of the cultural relevance and reverence of the neighborhood in which the school is located.  
Therefore, we organized a scavenger hunt at the Michigan Street Corridor at the Freedom Wall.  Teachers worked in 
teams and were given a few questions to guide their hunt.  Many teachers commented on the location of the wall and 
how they’d passed the wall numerous times without giving any attention to it.  Other teachers were amazed to see one 
of our founders on the wall as well as the numerous people that were nominated for the wall.  

After the scavenger hunt, teachers learned about the high leverage CLRT strategies and contrasted such with the “Ideal 
Teacher” exercise conducted earlier in the session.  Many similarities were observed and alignment with the BUILD 
Success Plan was drawn.  In order to put this work into practical terms, the NYU-Steinhardt (TAC-D) Walk Through tool 
was used to provide teachers with ideas of how to implement CLRT into every aspect of the classroom.  

The amount of inspiration and encouragement that surfaced from this activity and the scavenger hunt sparked the 
necessary excitement for teachers to accomplish the culminating task of creating a culturally infused Social Studies 
lesson. Teachers were exposed to the NJ Amistad resource and refreshed on the NYS Engage Inquiry Units in Social 
Studies.   Grade level teams each picked a unit or two in Social Studies and interjected culturally relevant information 
and activities to expand the cultural capacity of our students and teachers.  

At the end of this session, Dan Murtha from the Multilingual Department, facilitated a small session on our Emerging 
Multilingual Learners and how we can help them in our classrooms.  

The New Build Academy will engage its teachers in future CLRT learnings opportunities.  At the end of these upcoming 
sessions, teachers will be able to:   
• Discuss the various cultural differences that may exist between teachers and students and how the differences   
  will be embraced in the classroom to support students  
• Identify the high-leverage CLRT initiative of the building and discuss how the initiative will be implemented   
  in the school building and classrooms
• Identify specific strategies to implement at the classroom level 
• Discuss the disproportionalities that existed at BUILD Academy through the examination of suspension and   
  demographic data 
• Plan the implementation of the visual expectations of a CLRT-rich environment 
• Plan with grade-level team members curricular points of cultural infusion in Social Studies and ELA 
• Develop an understanding of relevant and essential content from NY Commissioner’s Regulations Part 154.
• Discuss EMLL students, and how instruction will be enhanced per the regulations

Congratulations to Principal Shedrick, educational expert, Dr. Yvonne Minor-Ragan, and the entire New Build 
Community School for a job well done implementing exemplary CLRT professional learning for teachers in your 
school. These efforts will have a tremendous positive impact on the achievement levels of the students moving forward.

SPOTLIGHT CONTINUED
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but it is a movement, one that is multi-cultural and 
trans-generational.  We are building our young men of 
today, as the agents of change for everyone’s tomorrow.

This month, we are celebrating all of our Native 
American brothers.  They play a significant role in 
our program because, they too are a resilient people of 
color.  Our Native American population demonstrated 
strength in numbers during our Summer Academy 
and are continuously growing.  We give honor to our 
Native American MBK teacher, Bonnie Vazquez, who 
has lifted up her voice and dedicated her strengths 
to empowering her people.  Ms. Vazquez, a Social 
Studies teacher, has been so instrumental in helping 
all of us understand the culture of the indigenous 
people of America.  At the Culmination this past 
summer, she introduced us to a fellow brother of hers 
who came, sang, and danced in his native language.  
Watch Zachery Cruz, 

https://schoology.buffaloschools.org/
attachment/738209914/conversion/h264.

We also thank Ms. Vazquez for the great work she is 
doing with our MBK scholars at PS#19.  Students are 
learning about who they are as a people.  They are 
connecting with brothers and sisters, who in turn are 
helping them to understand the role they must take 
to strengthen those within their communities and to 
set the path for the next generation.  

Thanks to the recommendation of our Superintendent, 
Dr. Cash, on Saturday, October 27th, the MBK scholars 
saw a private viewing of the new best selling young 
adult book, The Hate U Give.  Scholars of MBK 
and Our Story were so engaged in the movie.  They 
clapped and cheered and cried as familiar issues of 
social justice were dealt with the way they should be 
dealt with. 

Not only did scholars see the motion picture, but over 
the next five months, during Saturday Academy, MBK 
teachers and scholars will be reading the book, having 
courageous dialogue around currents events and social 
justice, expressing themselves through writing pieces, 
and learning how they can take a stand when they see 
inequities in society.  

Scholars will also be engaging in worshops on Racism, 
Police Brutality, Social Justice, Community/Belonging, 
Bravery, and Activism under the leadership of Buffalo 
State’s own, Dr. Jevon Hunter.  Dr. Hunter is Chair 
of Elementary Education, Literacy, and Educational 
Leadership.  

Our goal in MBK is to provide rich cultural and 
linguistic educational experiences where students 
can identify themselves, their culture, and take away 
a confidence that they have been prepared to take their 
place and fulfill their assignment in life.

MBK CONTINUED
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The My Brother’s Keeper Challenge grant supports the implementation of a coherent cradle-to-college strategy aimed at 
improving the life outcomes for disadvantaged youth, particularly boys and young men of color. The Goal 1/Pre-Natal 
to Pre-Kindergarten component of the My Brother’s Keeper grant is in full swing for the 2018-2019 academic school 
year! This unique aim allows us to focus on supporting the families of our District’s littlest learners so that they are 
entering school ready to learn, as evidenced by universal Pre-K access, and opportunities for academic and social skills 
development prior to entering Pre-K. 

In connection with the Buffalo and Erie County Public Library, we have been busy launching our Raising A Reader 
program during Community Schools’ Saturday Academies for our 2-4 year olds. Additionally, we have begun training 
our building teachers for implementation in their classrooms at the Pre-K level. 

Our What to Expect parenting course workshops have also started out strong! At 
IPrep, we have had 20 students attend and/or continue their classes to learn about 
Pre-Natal health and raising newborns to Age 2. The students there are engaged, 
asking questions, and providing feedback as to what was helpful to them from 
previous sessions; including last year. We are in our kick-off phase for programming 
at the Bennett Parent center next week. 

Our Toddler Zones were created to offer safe and supportive areas for our District’s 
littlest learners at various Community Schools and in Parent Centers. The Toddler 
Zone mission is to provide Buffalo families with a safe space to engage, participate, 
and have fun with their toddlers through purposeful play while preparing them for 
Pre-Kindergarten.
 

From the pre-natal and infant supports offered through course workshops in our Parent Centers, to our Raising A Reader 
and Toddler Zone programming, we are supporting the social, emotional, and pre-academic skills needed for our littles 
to be successful in Pre-kindergarten. We are working together to help our families make learning a bit more fun! 

The Elementary Education Department prides itself on providing quality professional 
development to both teachers and assistants.  This year we are working in close collaboration 
with Megan King, Behavior Specialist from the RSE-TASC.  Megan provided Pre-
Kindergarten teachers and assistants with Tier 1 Training on the Pyramid Model last spring.  
She will be working closely this year with Pre-Kindergarten staff and teachers to support 
the implementation of Tier 1 practices. The goal is to reduce the number of behavior 
referrals through the creation of proactive classrooms where relationship building and social 
emotional development is the priority.  By January of 2019, all of our Pre-Kindergarten 
teachers will also be trained in Tier 2 interventions of the Pyramid Model.  Our Pre-K social 
workers, coaches, and coordinators have been busy in classrooms working with teachers 
on environment, best practices, and interventions to meet the many needs of our diverse 
learners. This work goes hand in hand with the CLRT training that our Pre-K staff and 
teachers will be beginning this year.  

  
It is also a priority of the Elementary Education department to build relationships with 
the families of our youngest learners.  On September 27th, we hosted our 3rd annual Fall 
Fest event at the Buffalo Zoo.  All of our Pre-K families in BPS and CBOs were invited 
to attend this free event. Pre-K staff prepared informational tables on eliciting language, 
developmentally appropriate practices, and social emotional learning.  Community partner 
representatives from Help Me Grow, Say Yes, Chompers, Read to Succeed, Blue Cross 
Blue Shield, Fidelis, Family Help Center, and the Early Childhood Direction Center 
provided important information to families and were available to answer questions.  District 
representatives from Ready Freddy and Raising a Reader were also present to connect with 

families and provide informational materials and support.  In addition, the department provided a dress-up give away 
and portfolios for families to complete with their child.  This was by far our most successful parent outreach event to 
date with over a thousand in attendance!   

Elementary Education News
By: Jessica Sipes, Supervisor & Nicole Bailey, Project Administrator
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Creating an environment for culturally responsive parent engagement sets a 
stage of readiness for which parents, teachers, administrators, and community 
members may effectively partner towards the success of all children.

There are critical elements that are evident in this type of environment:
• Atmosphere that is respectful and welcoming where images reflect the   
  background of families; 
• Culture where parents from diverse linguistic and ethnic backgrounds   
  are valued as meaningful partners in the planning of activities, sharing   
  of ideas, and decision-making processes;
• Parents are engaged in school and district decisions that impact the   
  quality of education;
• Engagement practices are relevant to parents’ context and focused on   
  the anticipated success outcomes of students;
• Practices are frequently monitored and assessed to determine quality   
  and responsiveness.

Some of these elements are implemented during some of our school and district 
meetings, activities, and events such as: School-based Management Team and 
District Comprehensive Improvement Plan meetings, Multicultural, Special 
Education, Parent Education Advisory Committees, Community Schools and 
Parent Center learning sessions and activities, etc. 

One district event that has made a concerted effort to engage parents in a culturally 
responsive manner is the annual Parent and Family Engagement Summit. From 
planning to implementation, parents are invited in as  equal partners in a safe and 
welcoming space to share ideas and coordinate parent and family activities. The 
culmination of planning has resulted in successful Summits filled with culturally 
and linguistically diverse activities designed to meet the needs of all families and 
relevant to the success of all students. 
 
Another event was the Every Parent Matters Forum - an activity planned by 
and which convened a diverse group of parents who discussed, dialogued, and 
received feedback regarding a variety of topics that they found relevant. Please 
join the next Forum on Tuesday, November 20, 2018 at the Performing Arts 
School located at 450 Masten Avenue from 5:30-8:00 p.m. 

Creating a culturally responsive environment for parent engagement is a process 
that requires skill and more importantly, the will, to form relationships with 
parents that are genuine, mutually respectful, and focused on the success of 
EVERY child. We must not stop until these engagement strategies are common 
practice!

Parent Proud
Creating a Culturally Responsive Environment for Parent Engagement

Dr. Ramona Reynolds, Instructional Specialist

Music Department 
News
By James C. Schwanz, Supervisor

Since the 2015-16 school year, 
Culturally and Linguistically 
Responsive Teaching (CLRT) 
practices have become integral to 
the overall success and planning of 
the Buffalo Public Schools’ (BPS) 
music department.  The BPS music 
department has been immersed 
in CLRT district initiatives and 

best practices 
including but 
not limited 
to: (1) The 
C u l t u r a l l y 
R e l e v a n t 
C l a s s r o o m , 

(2) Step Up to Writing, and (3) 
Scaffolding Instruction to Address 
the Needs of All Learners.  It is a 
goal of the BPS music department, 
that in all classroom and community 
practices for students’ success, 
CLRT continues to be instrumental 
in creating learning environments 
that are responsive and sensitive to 
the unique needs of each individual 
student.  One of the department’s 
“mantras” has been to make sure that 
students can see and hear themselves 
in the classroom environment, both 
physically and instructionally.  In an 
effort to meet this goal, the music 
department has worked internally as 
well as with community partners in 
order to create CLRT environments.

CLRT Music Learning 
Environment 
Influenced by Sharroky Hollie’s 
Culturally and Linguistically 
Responsive Teaching and 
Learning, the music department 
has encouraged the use of a, 
“Classroom Environment and 
Rapport Checklist.”  The checklist 
encourages teachers to follow a 
3-step process in order to identify 
“undeniable intangibles that have 
to be present to have an effective 
( m a n a g e m e n t / i n s t r u c t i o n a l ) 
system.”  Step 1 encourages 
teachers to reflect upon “The Three 

CONTINUED ON PAGE SEVEN
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R’s,” rapport, relationship and respect.  Step 2 encourages teachers to reflect upon their current management style(s) 
and whether it is authoritarian, permissive or democratic/collaborative.  Hollie explains that “CLRT fits best with 
the democratic approach because it lends itself to student choice, collaboration, and eventual independence.”  Step 3 
encourages teachers to subscribe to the “Three P’s approach: being positive, being proactive, and being preventive.”  
Within each step of the checklist are actionable recommendations that may be implemented by the teacher in order to 
remediate any areas they have identified as needing improvement.  

CLRT BPO Partnerships
In keeping with the theme of providing students the opportunity to see and 
hear themselves in our instruction, the BPS music department with its largest 
community partner, the Buffalo Philharmonic Orchestra (BPO) are proud to 
celebrate their 10th anniversary of collaboration!  During the past 10 years, 
the programming has grown to include (1) Grade 1 – 6 Youth Concerts, (2) 
the Exceptional Student Concert, (3) The West Side Connection, and (4) the 
Side by Side Concert.  In addition to the culturally rich and diverse musical 
programming, students are exposed to a balance of narration, visual effects 
and classical music appropriate for the targeted age groups.  Each concert 
presentation helps build a strong musical foundation for BPS students, 
foster a greater appreciation of symphonic orchestra music, strengthen 
cross curricular connections, support the NYS Standards for the Arts and 
deepen the existing partnerships between the BPO and BPS.  Every concert 
experience is 100% FREE for all BPS students and chaperones to attend!

Each year we being our BPO programming in the fall with the grades 1 – 6 
BPO Youth Concert series.  The grades 1 – 4 program “The Orchestra at 
Work” will help students be to be able to answer the question - What makes a 

successful performance at the BPO?  The people, of course!  Students explore how each person has an important role in 
the BPO community including the musicians, conductor, composers, staff, and especially the audience! They learn how 
the instruments work together and investigate the roles of the conductor and the composer. Students participating in the 
grades 5 – 6 programming are exposed to how musicians and composers create meaning through music.

Perhaps the most emotionally touching concert experience, the Exceptional Student Holiday Concert, is now in its fourth 
year of providing a specialized concert experience for students at School #84: Health Care Center for Children at ECMC.  
The BPO Exceptional Student Concert - a subset of the BPO Kids classical concert series - is a specialized program that 
has been provided through the generous support of the BPO and Women & Children’s Hospital of Buffalo (WCHOB). 
The BPO Exceptional Student program provides a concert experience that is more accessible and comfortable to all 
children, specifically those with physical and learning disabilities and sensory impairments. The BPO and WCHOB 
have worked together to provide families with pre-concert activities, sound muffling headphones, preferred seating near 
exits (if desired), access to a quiet space if a child needs a break, and awareness and education presentations to ushers, 
staff and volunteers.

Possibly the most celebrated concert partnership between the BPO and the BPS Music Department is the annual West 
Side Connection.  Each Spring, The West Side Connection - awarded by Yale University for the way it celebrates 
diversity, addresses relevant social issues and connects with the growing international community on Buffalo’s West 
Side – is designed for students in the underserved neighborhoods of the West Side as a platform to build and strengthen 
connections with its growing international community.  The program targets students from schools which all report 
high percentage enrollment of immigrants, English Language Learners, and low-income families as well as students in 
the BPS Adult Education Program. The program provides the BPO an opportunity to serve members of our immediate 
community, and in many cases, to provide an introduction to live symphonic music.  Participants benefit from a program 
that celebrates diversity, maximizes inclusivity, and encourages success.

MUSIC CONTINUED
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Each school year brings fresh opportunities to connect with 
students through Culturally and Linguistically Responsive 
Teaching pedagogy.  According to SHAPE America (the national 
organization of Health and Physical Education professionals), 
the goal of Physical Education is to develop physically literate 
individuals who have the knowledge, skills and confidence 
to enjoy a lifetime of healthful physical activity. A unique 
opportunity exists for Physical Education to be relevant to all 
students when connected to students and presented in a way that 
recognizes and celebrates a variety of cultures.  

When teachers become aware of their own cultural biases and 
realize their students’ cultural backgrounds are not disabilities 
or deficits, they instead can be seen as valuable resources that 
can enhance the learning environment for all.  Games, physical 
activities and dances can be means for students to connect with 
the curriculum when teachers help students see themselves in 
the activities’ history or famous athletes from their culture or 
ethnic background. For instance, in October’s CLRT newsletter, 
the Reading Department cited the Instructional Guides for Social 
Studies and Literacy in grade 4, demonstrating the link to Amistad 
resources (Unit Two Indigenous Civilizations of the Americas 
1000-1600 for Social Studies and in the reading guide the anchor 
text titled, Sacagawea).  These resources and connections can be 

utilized to further demonstrate how Native American history, in this case, the Haudenosaunee (aka Iroquois League of 
Indian Nations) have influence on our culture today. The PE teacher can help make these connections while introducing 
the sport of Lacrosse to students and teaching about the history of the game. 

In Physical Education, teachers can increase 
student success by learning about their 
students’ culture, background, and rituals 
especially as they may impact teaching and 
learning. Many cultures (among them are 
Latin American, African American, Arabic, 
Native American and Pacific Islander) may 
follow a collectivist value system rather 
than individual competitiveness. A balance 
between types of activities can be beneficial 
for students to have opportunities to access 
content through a variety of learning 
approaches. Collectivist activities may 
include using the parachute, designing a 
group dance, or cooperative games where the 
focus is on a group goal. A unit on individual 
fitness with students creating their own 
fitness plan may include learning strategies 
that reach other students. 

With the goal of developing physically literate individuals who have the knowledge, skills, and confidence to enjoy a 
lifetime of healthful physical activity, Physical Educators need to acknowledge and have knowledge of their students’ 
cultural backgrounds.  Incorporating a variety of learning strategies to meet all students’ needs and infusing culturally 
relevant teaching resources in the curriculum leads to greater student engagement and success.

CLRT in Physical Education
By Andrea Norton, Supervisor
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The month of November is a natural time of the year to give thanks and express gratitude.  It is 
also a wonderful opportunity to look for the little things that make a big difference in our lives.  
Recently, as I was driving home one evening, I was surprised and amazed by the beautiful sunset 
in the sky.  Often times that same drive can be mundane or even stressful as I’m contemplating 
the next thing to check off of my to-do list or how quickly I can get from one location to the 
next.  But that sunset reminded me to stop, stay in the moment, and actually notice the world 
around me.
This same sentiment can also be applied to the classroom.  How often have you felt stressed, 
rushed, and under pressure as you tackle the next thing that needs to be done?  How often have 
you wished for more minutes in the day or perhaps wished for the time to go faster, because the 

day has felt that long?  It’s these types of moments that stop us from seeing what is right in front of us.

Even the best of us, the most well-intentioned educators, can sometimes lose sight of things.  Lisa Delpit’s Chapter 2, 
“Infinite Capacity,” is a great reminder that we need to stop and see the students in front of us.  She writes, “We must 
learn who the children are and not focus on what we assume them to be—at risk, learning disabled, unmotivated, defiant, 
behavior disordered, etc.” (p. 38).  When we start to focus on who the students are, we see their strengths, gifts, and 
capabilities.  From here, we can capitalize on this relationship building by learning about and taking an interest in the 
students’ “lived cultures; their interests; and their intellectual, political, and historical legacies” (p. 49).

In Chapter 2, Lisa Delpit delves deeply into the effective teaching practices of traditional African schools and Freedom 
Schools (during the time of the Civil Rights Movement).  The following high-leverage practices can be used in our 
classrooms today, 1) a citizenship curriculum that teaches civic duties and promotes social justice advocacy, 2) the 
creation of a classroom “family,” which results in collective responsibility to the group, and 3) a determination of who, 
not what, the children are.  Delpit also highlights the pride teachers find in doing their jobs.  This sentiment is echoed 
when she references educator Jackie Irvine’s book, In Search of Wholeness, “Irvine summarizes the book’s findings by 
pointing out that the African American teachers whom she studied not only viewed teaching as telling, guiding, and 
facilitating mastery of mandated content standards, but also defined teaching as a calling, not a job” (p. 43).

As we head into November, how can you give thanks and honor the history, contributions, and legacy of the students 
you work with?  Perhaps, you start with your school’s name—many of our school buildings have been named after 
inspirational people that our students can identify with, for example, Dr. George E. Blackman, Arthur O. Eve, Dr. 
Antonia Pantoja, and Dr. Lydia T. Wright.  Another idea is to bring in parents and community members to showcase 
their skills or highlight their cultural contributions.  In either case, showing students the importance of their history and 
culture sends the message that we see them, we want to know their stories, and that they are important too!

Reflective Questions:

1. What words, phrases, and images do you think of when you hear the term, “student”?  Now, do the same with 
“scholar.”  What similarities and differences emerge?

2. On page 45, Lisa Delpit describes the ideology of teacher, Carrie Secret, “She never assumed there was a child 
who could not learn.  Many of her students were labeled as needing special education, but when she treated them like 
scholars, they behaved like scholars.”  What labels do you and your colleagues use to describe your students?  How 
would labeling them as “scholars” affect the way you work with them?

3. Lisa Delpit references the African saying, “I am because we are” (p. 28).  What does this mean to you?  What 
connections can you make with your own work in education?

Source:
Delpit, Lisa (2012). “Multiplication is for White People” Raising Expectations for Other People’s Children. New York: 
The New Press.

Research from the Field
An Analysis of Lisa Delpit’s Book,

“Multiplication is for White People” Raising Expectations for Other People’s Children
Chapter 2

Nicole Buccilli, District Data Coach
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In an effort to recruit more Bilingual teachers for 
our students, members from the Buffalo Public 
Schools have gone directly to the island of Puerto 
Rico, the past two years, to recruit highly-qualified 
teachers.  On Thursday, October 11, 2018, those 
teachers were officially welcomed to the City of 
Buffalo and to The Buffalo Public Schools.

The Hispanic Heritage Council worked with 
the Division of Multilingual Education, Parent 
Engagement, Adult Education, Human Resources, 
and the New York State Association for Bilingual 
Education (NYSABE), to plan a cultural celebration 
recognizing our first and second cohort of teachers 
from Puerto Rico.  

The evening featured words from Anibal Soler, Associate Superintendent of Strategic Alignment and Innovation; Nadia 
Nashir, Assistant Superintendent of the Division of Multilingual Education; Alicia Barinas, Director of Multilingual/
Bilingual Education and President-Elect for NYSABE; Rebecca Elias, President of NYSABE; Dr. Gliset Colon, 
Professor at Buffalo State College; Dr. David Caban, former BPS Administrator and Advocate for Bilingual Education; 
and Casimiro Rodriguez Sr., President of the Hispanic Heritage Council.  Each speaker thanked the teachers for coming 
to Buffalo and provided words of encouragement.  Many in attendance acknowledged the power our teachers have in 
connecting with so many of our students and families on a more intimate level; bridging the gap between school and 
home. 

Two teachers shared very personal thoughts and sentiments with the audience, including the fact that they didn’t believe 
they would consider Buffalo “home” so quickly.  Emil Rivera, teacher at Lafayette International, shared some inspiring 
words with his colleagues, “…be the teacher our students will remember.  We want them to think back about who made 
a difference in their life when they become doctors and lawyers, and remember our name!” The event wasn’t complete 
until we shared in some delicious authentic Puerto Rican dishes and music…WEPA!

Once again, we would like to welcome all of our teachers from Puerto Rico!! Bienvenidos!!! 

Native American Night 
By: Jenna Colerick, Director of Multilingual Education/ENL

On Thursday, September 27th, 2018, Native American Night was held at School 19.  Over 125 
students, parents, staff and community members from across the district were in attendance.  The 
purpose of the event was to provide a fun, engaging and informative way to showcase Native 
American culture.  Participants rotated through a variety of stations that included traditional 
food, language bingo, LongBall, and magnet making.  The night concluded with traditional 
song and dance that everyone enjoyed!

Multilingual Matters
Welcoming Our Teachers from Puerto Rico

By: Alicia Barinas, Director of Multilingual Education/Bilingual Education
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In this month’s issue, l would like to bring your 
attention to an incident of racial bias that happened 
at a major institution in another state but affects us 
right here in Buffalo Public Schools. 
 
A mother of an African American child is highly 
upset and disappointed that a professional doctor at 
John Hopkins Hospital would address her son as 
a common future statistic. Enclosed is a tweet that 
addresses the doctor telling the child that he will get 
use to urinating in a container in prison.

As professionals that work with the public, we must 
address our implicit biases, especially when we are 
in the business of serving people of all races, creeds, 
and beliefs. We must come to grips with our own 
fragilities and see people for who they really are, 
people.  It has been stated that our implicit social 
cognition to stereotypes affects our understanding, 
actions, and decisions in an unconscious manner.  
It has also been stated that our biases are activated 
involuntarily and without an individual’s awareness 
or intentional control because it’s embedded deep 
in the subconscious.  But, what about when our 
actions and/or decisions are voluntary or with 
intention?  Do you know if they are or not?  Listen 
to Robin DiAngelo as she courageously discusses 
why stating, “I’m not a racist” is only half the story 

and see if you identify:  https://www.youtube.com/watch?v=kzLT54QjclA&feature=youtu.be. What would you have 
done if that was your child in the hospital and the doctor said that?

Either way, it is a major issue in our country.  In the video below, watch (starting at: 30), Beto O’Rourke speaks the 
truth about the American public education system and how racism drives its every move:  https://www.youtube.com/
watch?v=g_iJLaOMLmg&t=6s.  He goes on to say that there must be a change in our schools because it is clearly visible 
that there is an under-system controlling the school districts, maintaining the status quo of racial inequality.  How long 
will urban school districts deny equality and equity to inner city children?  Be honest with yourself and ask yourself if 
you play any role in that under-system. 
 
It is not a shock that this incident has occurred because it is an ongoing problem, just with different people, in a 
different place, including Buffalo, NY, which has been identified as one of the most racist cities in America.  Read 
the study at:  https://www.wivb.com/news/local-news/study-says-western-new-york-is-one-of-the-most-racist-in-the-
country/1108618305.  What does this racism look like in our schools?  How do we demolish the political lynching 
within our administration and unite in the fight to truly educate children for their right to belong in a world where they 
are consistently seeing and hearing injustices committed against people that look like them?  It is not only the big things, 
but also the little things like this case at John Hopkins that add up and render “Racial Battle Fatigue”. 

We must begin to speak truth and act upon that truth.  I leave you with the words of Nobel Laureate, and Holocaust 
survivor, Elie Wiesel, “I swore never to be silent whenever and wherever human beings endure suffering and humiliation.  
We must always take sides.  Neutrality helps the oppressor, never the victim.  Silence encourages the tormentor, never 
the tormented.  Sometimes we must interfere.”

Peace,
Until we meet again,

By: A Voice For The People

SOCIAL JUSTICE SAFE SPACE



Page 12

Current Events:
MBK Male Academy Fall Leadership 
Camping Trip: November 2-3, 2018 @ 
Camp Pioneer

Our Story Project Fall Program Launch: 
November 7, 2018, 
Afterschool @ Middle Early College, East, 
and McKinley 

CLRT Work Group Meeting November 
8th, 2018, 2:30-4:00 @187

Disproportionality and Culturally 
Responsive Education Training, 8:15am-
3:00pm @ West Hertel
November 13th - Group A
November 14th-  Group B
November 15th-  Group C

Our Story Project Social Justice Work 
Shop- The Hate U Give, Dr. Jevon Hunter: 
November 14, 2018 @ East, afterschool

August Wilson Monologue Scholars attend 
Wilson’s play, King Hedley II, @Paul 
Robeson Theater: November 15, 2018, 
10:00am

My Brother’s Keeper Public Convening: 
November 15, 2018, 5:00-7:30pm @ 
Waterfront Elementary

CLRT Training for Community Based 
Organizations: November 27, 2018, 
10:00am-1:00pm @187 Library
 
CLRT Parent Empowerment Workshop 
and Book Study: November 27, 5:30pm-
7:00pm @ East Parent Center  

CLRT Training for Pre-K, Kinder. & 1st 
grade Teachers: November 27th, 28th, 
29th, & 30th, 
8:15am-3:30pm @ East

MBK Male Academy College Tour @ 
University at Buffalo: 11/29/18 @10:00am-
3:00pm

CLRT School Based Teams are developed 
per Multi-Year Plan: November 30, 2018

“Trust Building” Stake-holder Teams are 
developed per Multi-Year Plan: November 
30, 2018


