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The Word. 
Assistant Superintendent 
Fatima Morrell, Ed. D.
Greetings District Community,

Welcome to the Season of Caring, 

Brilliance Unleashed
As educators, we have become quite 
accustomed to analyzing standardized 
test data and the achievement gaps 
experienced by low-income students 
and students of color with an eye 
on what might we be able to do to 
help poor children of color meet the 
State Standards.  Often times, we will 
automatically relate those achievement 
gaps to overwhelming poverty, family 
structure, lack of parental involvement, 
and more often than we like to admit, 
race and capacity. Drawing upon the 
research base of Delpit (2012) and 
Ladson-Billings (2009), this article 
posits that the students of color 
whom we serve come from legacies 
of historical, intellectual greatness 
and brilliance. African American 
students in particular, possess 
inherent intellectual capacity which 
when nurtured, honed, and facilitated, 
will render achievement levels and 
academic outcomes that will surpass 
our greatest hopes and expectations.  
A quick study of the history of 
mathematics and science will lead us 
to uncover the majesty of the great 
ancient African civilizations and major 
centers of knowledge that existed 

well before European colonization 
of Africa. Some of our earliest, most 
advanced educational systems such as 
the Timbuktu Center of Knowledge 
in Mali, and the mathematical and 
scientific genius of scholars such as 
Imhotep himself, demonstrate the 
intellectual capacity and educational 
lineage of our students. Even after the 
period of African enslavement, the 
lineage of educational excellence and 
knowledge attainment continued to be 
closely connected to African American 
culture, goals and aspirations as they 
began to create their own schools and 
strove to be literate Americans (Delpit, 
2012). What a tremendously positive 
impact we could have on our student’s 
positive self-identity development 
if all students in our schools were 
aware of their historic brilliance 
and achievement through lessons 
on Ancient African contributions to 
knowledge and the African American 
Civil Rights era triumphs for equitable 
access to educational institutions and 
social justice.  One can only surmise 
that students would find mathematics 
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and science study more interesting and achievable when they understand it was created and developed by people who look 
like them, and that the legacy of brilliance is in fact, within their very being.  Would it not also be powerful in the classroom 
when we educators are also knowledgeable about the legacy of historic intellectualism that exist within communities of 
color so that we are empowered to teach from a framework of truth, justice, and cultural inclusion?

Moreover, when low income students of color receive effective teaching from teachers who believe in their intellectual 
brilliance, hold high expectations, and offer 
rigorous learning opportunities well beyond 
worksheets and stand-and-deliver pedagogical 
practices, all students are allowed to build upon 
their own inherent knowledge and brilliance 
which is a culturally relative approach and leads 
to a deeper understanding and attainment of the 
taught curriculum. According to Ladson Billings 
(2009), “A hallmark of the culturally relevant 
notion of knowledge is that it is something that 
each student brings to the classroom. Students 
are not seen as empty vessels to be filled by all-

knowing teachers” (p.95).  In fact, when the knowledge of students of color is untethered in a classroom by what we may 
consider mainstream curriculum, students will in fact, bring a multitude of perspectives to an issue, topic, or curriculum 
content that most adult educators had not even considered. When students’ knowledge is incorporated and valued, that is 
when we are able to see the infinite potential of the learners we serve and we can then more easily develop a plethora of 
strategies to implement the mandated curriculum. 

There are a wide range of successful schools across the country serving predominantly low-income student populations 
of color that are achieving high levels of academic success. Delpit (2012) highlights several high performing schools 
including the Marcus Garvey School in Los Angeles, and the nationally recognized Sankofa Shule public school in Lansing 
Michigan who produced students who read two to four levels above grade level, who did algebra and calculus in grade 
school, and outperformed the Lansing District and the State of Michigan on math and writing State assessments. The 
“magic” in these schools and several others like them is “a continuous program that develops vocabulary in the context 
of real life experiences, provides rigorous instruction, connects new information to the cultural frameworks that children 
bring to school, assumes that the children are brilliant and capable (p.33)” and then teachers teach toward unleashing  
that brilliance. Teaching toward brilliance means that we develop real world experiences for the scholars in the process of 
learning. This incudes creating project based learning opportunities where students conduct research on topics that provide 
insight and develop skills in a number of academic areas in addition to reading and writing; Teaching math and science 
concepts through integration of visual and performing arts, and allowing students to teach concepts in ways that they 
believe they learn best where teacher becomes student, as in the work of Christopher Emdin’s Co-teaching models (2016). 
Building community in the classroom and allowing collaborative work dynamics are also attributes closely connected to 
the ancient African tradition of education as a communal endeavor, and serve as an incubator for intellectual brilliance 
and skill development. In what ways do we strive to ensure all students feel that they are part of the classroom and school 
community? Community building is a culturally and linguistically responsive practice that we are doing very well, and 
it is just good teaching. Let’s share our great work with our colleagues.

In the MBK Male Academy and Our Story Project Programs, we do not discuss what students have been identified as a 
Special Education student, or as a student needing academic intervention. We have challenged ourselves to work with the 
students’ intellectual capacity and not make judgments about what they cannot do, but build upon that which they can. We 
have not lowered our rigor, or expected less from any one student. We support where required and hold high expectations for 
all scholars in our care. The impact of such positive pedagogical approaches where teachers are able to trust the brilliance 
of the students, and let go of control of the lesson such that students are able to display their own knowledge and claim 
their voice, have been immeasurable. Students are engaged in the lessons, they demonstrate knowledge through a myriad 
of platforms, including music, dance, art, spoken word, technology use, reading, writing, and research. 

In closing, as we maintain our commitment to our scholars’ academic excellence, whom we know often bring a myriad 
of challenges to the classroom, many of which are as a result of not believing in their own inherent gifts, let us not forget 
the legacy of intellectual greatness and brilliance that the scholars bring to the classroom each and every day. Let us 
unleash the power of brilliance in our students. They are capable of achieving at high levels. Let’s trust that they can do 
it and know they deserve our continued support.  

Happy Holidays,

Dr. Morrell,

Guardian of Equity

THE WORD CONTINUED
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South Park High School’s student body is growing each year in both size and diversity.  The South Park faculty and 
administrative team have been working hard to acquire and implement new culturally responsive techniques throughout 
their school. The staff has undergone extensive training over the past two school years.  This training has included 
professional development opportunities that take place after school and on Saturdays, along with off-site professional 
development.  South Park has also introduced a building CLRT team that meets periodically with staff to review building 
data regarding disproportionality seen in suspension rates. 

Throughout October and November, the staff at South Park took part in a series of professional development sessions 
entitled “Research for Better Teaching-The Culturally Relevant Classroom.”  This professional development opportunity 
was led by Aminata Umoja and focused on meeting the needs of our African American population.  The staff has also 
participated in Trauma Informed Classrooms training, which focused on the widespread impact of trauma, identified the 
signs and symptoms of trauma and provided useful ways teachers can respond to students who have experienced trauma. 
Throughout December and January, the staff will also be receiving mental health and first aid training.  

South Park has worked to form a CLRT team that is comprised of many shareholders within the building including the 
school’s principal, a social worker, a school psychologist, a special education teacher and an ENL teacher; the team 
meets regularly to discuss research, review district and building data and plan implementation strategies.  This school 
year, they have begun meeting with different subject areas during common planning time to present South Park’s data 
regarding suspension disproportionality and share best practices.  The next topic that the CLRT team plans on addressing 
is cultural bias and the problems associated with the “colorblind” approach to teaching. On a recent Saturday, South 
Park hosted a cultural awareness training for special education teachers.  These teachers took an implicit bias test, and 
discussed the results and implications for South Park’s classrooms.

Many staff members have been afforded the opportunity to travel off-site for professional development.  Between the 
last two school years, two groups have traveled to the Harvard Graduate School of Education for training opportunities.  
Last year, many of the people on the CLRT team attended a conference on Race, Equity and Leadership.  They are 
using the knowledge gained at this training to make informed decisions about CLRT and disproportionality.  These 
teachers are planning a book study using Bandwidth Recovery: Helping Students Reclaim Cognitive Resources Lost to 
Poverty, Racism and Social Marginalization” by Cia Verschelden.  The team will turnkey the information to the rest of 
the staff.  The most recent Harvard Graduate School of Education conference entitled, Advancing Culturally Responsive 
Literature Instruction, addressed the importance of designing instruction that is supportive and relevant to the variety of 
identities within the classroom.  These teachers recognize the importance of allowing students the time and space that 
they need to read in order to cultivate young readers.  They have developed a plan for a lunchtime “Reading Cafe” where 
students are encouraged to read in a designated, comfortable, quiet area of the school, during their lunch period.  The 
students that attend the “Reading Cafe” will participate in regular discussions regarding their book of choice.  This team 
is also piloting an after school club called “Social Justice League”.  The Social Justice League will provide students with 
the time and resources to examine issues that they care about in their own communities and learn how to make changes.  

Because of the urgency and importance of tackling these 
issues, South Park is hoping that Social Justice will soon 
become an elective course.   A third team attended a 
training in Nashville, Tennessee regarding Urban School 
Leadership.  At this training, they attended sessions entitled 
“Practical Strategies for Reducing Anxiety and Disruptive 
Behavior in the Classroom”, “Building and Sustaining 
Culturally Responsive Environments for Black and Latino 
Students”, and “Schools Supporting Students with Mental 
Health Issues”.  With the knowledge gained from these 
opportunities, the staff at South Park is working to become 
more culturally responsive. 

Kudos to Principal Theresa Schuta and the entire South Park High School Leadership Team and staff for taking such 
bold, well planned, and strategic steps to address the needs of all learners in their school through culturally responsive 
educational practices. This is truly an exemplary model for secondary schools in any urban school district!

SPOTLIGHT CONTINUED
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Restorative Circles related to the book, The Hate U Give.  Though 
scholars had a private viewing of the movie one week prior, they 
started reading the book immediately afterwards.  Our young men 
of color vocalized how they related to the story with their own life 
experiences and knowledge of Police Brutality, Gangs, Code-switching, 
Drug Dealings, and the hardships of being a male of color in America.  
Giving our scholars a safe space for their voice, their vulnerability, 
their innocence, and their brilliance, was reassuring to our profession 
as educators, and allowed scholars to bond as brothers.  The Restorative 
Circles set the tone for the entire weekend.  Students discovered that 
they had more in common than they thought.  The spirit of, “I am 
My Brother’s Keeper” was alive and visible.

Our scholars also engaged in multiple team building obstacles.  
Together, they discovered what unity meant.  They strategized and 
struggled to achieve a common goal, putting their fellow brother first.  
Each one of them stepped up as a young man with compassion and 
good will, looking at themselves and their friends as winners.

This is truly how young people should be living, learning, and growing.  
Scholars discovered things about themselves and life that will help 
them to be who they are destined to be as successful young men.  
The academic careers they are experiencing today will have eternal 
positive effects. But, the best part of all, they enjoyed life!  This truly 
is the best time of their lives!   

MBK CONTINUED
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In the fall of 2017, Buffalo Public Schools 
began a journey that would bring our students 
to an elite opportunity.  Paul Robeson Theatre, 
under the direction of Paulette Harris secured a 
position as a participating city in the National 
August Wilson Monologue Competition.  The 
national organization limits participation to only 
a few cities. The competition began in 2009 and 
currently, only twelve cities have been selected 
to participate. The first year of the competition 
in Buffalo, ten students chosen to represent their 
high schools participated in the Regional August 
Wilson Competition.  Two Buffalo Public School 
students won the Regional competition and 
traveled to New York City to vie for the opportunity 
to perform their monologues on Broadway at the 

August Wilson Theater stage named in honor of the late Pulitzer Prize winning playwright.  Now in the second year of 
participation, over 120 students from twelve high schools are choosing their monologues and working with coaches and 
professional acting mentors for the chance to enter the 2019 Regional August Wilson Monologue Competition to be held 
on February 9, 2019 in Rockwell Hall on the Buffalo State College campus. One hundred 7th and 8th grade MBK Male 
Academy scholars and 100 9th-11th grade “Our Story Project” scholars will be in the audience to support the student 
competitors and be introduced to the works of August Wilson through oratorical renditions.

August Wilson is an African American playwright famous for his “Century Cycle;” his plays capture a snapshot of 
African-American life during each decade of the twentieth century. Preparing for the Regional August Wilson 
Monologue Competition provides engagement in a high leverage oratory competition.  In addition to connecting to the 
African American tradition of developing oral narrative skills, students learn about the African-American experience 
in American history through drama. To fully understand the impact of August Wilson’s work, students traveled to Paul 
Robeson Theatre to watch a matinee performance of August Wilson’s King Hedley II.  The director, Edward G. Smith, 
and the cast joined the students after the performance for a question and answer session. Students were able to gain 
insight into the characters some of them will be portraying in the competition. 
    
Participation in the August Wilson Monologue Competition is a prestigious honor. However, we must not forget that it is 
much more for our students. It is a chance for young people to explore and understand the African American experience 
through history using drama as the academic vehicle. Lisa Delpit, in her work Multiplication is for White People, she 
recognizes the Spoken Word Project in Baton Rouge, Louisiana. Delpit states, “high school students read, write, and 
perform their works in citywide competitions.” She explains how students react to the project, “They read poetry from 
around the world and so learn about much of the world they may not have the opportunity to see. While they practice 
public speaking, they work on grammar, metaphor, written language conventions, and so much more. And they love 
it. They are engaged. They are learning.” The August Wilson Monologue Competition engages Buffalo Public School 
students in these very same practices, making the competition not only an exciting opportunity but also a Culturally 
Responsive Teaching practice!

English Language Arts News

By: Dr. Julie Romain, Director of English Language Arts

National August Wilson Monologue Competition Journey Continues…..
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Parents are a child’s first teachers. “The nurturing relationship between a parent and child supports optimal early 
childhood brain development” (Parke, R.D., & Buriel, R., 1998). Children develop in an environment of relationships, 
and the environment into which children are born and the type of parenting that they receive have a major effect on later 
development and well-being (Collins, W. A., Maccoby, E. E., Steinberg, L., Hetherington, E. M., & Bornstein, M. H. 
(2000). When children lack a positive and supportive relationship with a caregiver, they are much more likely to lead to 
behavioral and emotional problems as they mature. 

Traditionally, parenting practices focus on the role and influence of mothers as nurturers while fathers are oftentimes 
portrayed as providers, disciplinarians, or having a lesser role to play in nurturing their children. 

While generally overshadowed, empirical research shows that fathers not only have the capacity for caregiving, but that 
children benefit directly and exhibit positive lifelong impacts when dads are positively engaged early in their children’s 
lives as demonstrated in the chart below from The Fatherhood Project.

To enhance and support the parenting role of fathers, this Fall, the Buffalo Public Schools Parent Center Academy has 
offered a 13 session Nurturing Fathers Program facilitated by Antoine Johnson of the Buffalo Prenatal and Perinatal 
Network, Inc. Each session provides effective skills and coaching to help fathers and ultimately their children thrive. A 
few of the sessions include:

• The Roots of Fathering to understand how their own father contributed to their fathering; 
• Self-Nurturing Skills to understand potentially unmet needs from childhood;
• Male Nurturance to learn how fathers can provide nurturance;
• Discipline and Fun to understand how fathers can contribute to self-regulatory behaviors with children.

For information on how to enroll in the Nurturing Fathers Program at the BPS Parent Center, please email Dr. Ramona 
Reynolds (rreynolds@buffaloschools.org) or call (716) 816-3170.

Parent Proud
THE BENEFICIAL CHILDHOOD IMPACTS OF NUTURING FATHERS

Dr. Ramona Reynolds, Instructional Specialist



Page 7

Have you ever been involved in a conversation about foreign language learning and heard, “I took three years of French 
in high school and don’t remember a word of it”? Comments such as these stem from traditional methods of instruction 
that have not proven to be very effective over the years. This month’s Culturally and Linguistically Responsive Teaching 
newsletter article will focus on the “Linguistically Responsive” part of CLRT by introducing the American Council on 
the Teaching of Foreign Languages’ s (ACTFL) Six Core Practices.

ACTFL has made available to us the Core 
Practices that provide guidance for teachers of 
foreign languages so that they can teach toward 
language proficiency instead of teaching about 
the language (grammar, structure, etc.). The 
current trend in second language acquisition 
is to provide students with the ability to use 
the language for communication as opposed 
to knowing about the language. The graphic 
below illustrates the 6 ACTFL Core Practices:
 
The Core Practices, also referred to as 
High Level Teaching Practices (HLTPs) 
are powerful ways to support learning 

and improve language acquisition for all students. The practices outlined in this graphic are simply good teaching 
and certainly supports our district’s CLRT initiative and Focus Areas and Objectives. According to ACTFL, foreign 
language teachers and learners should not be the only individuals aware of these practices; all stakeholders including 
parents, administrators, governing bodies, legislators and the community as a whole should have knowledge of them. 
ACTFL also maintains that these practices are not static and should change to reflect current trends, student diversity 
and learning situations. Professional learning communities such as language departments and community groups (both 
formal and informal) should use these practices to review the effectiveness of their current programing. 

In closing, I would like to focus your attention on the Buffalo Public School’s World Languages Department Mission 
Statement. Words or phrases such as communicative competence, linguistic proficiency and respect for cultural diversity 
have been highlighted to demonstrate our commitment and alignment to proficiency based instruction.

“The Buffalo Public Schools World Languages Department firmly believes that reaching communicative competence in 
a language other than English is an essential part of a world class education. The mission of the BPS World Languages 
Department is to prepare students to become global citizens who possess linguistic proficiency as well as an appreciation 
and respect for cultural diversity. The department works to ensure the implementation of state and district policies on 
languages other than English and its goal of ensuring high academic achievement for all students through continuous 
improvement of programs and services and promoting the value of second language acquisition.”
For your extended learning, a video by Eileen Glisan, Ph.D. from Indiana University in Pennsylvania has been included 
which gives an overview of the practices with more detail. You may click on the link below the image to access the 
video.

World Languages Department News

By: Pietro Mendola, Supervisor of World Languages

The Path Toward Second Language Proficiency

https://youtu.be/j6_fKkVTVKs
“One language sets you in a corridor for life. Two 

languages open every door along the way.” Frank Smith
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School librarians can be a primary voice in promoting the importance of social equity.  As the centers of schools which 
serve all students, staff and faculty and by incorporating-culturally-responsive teaching through our instruction, our 
collections, our programming, and history, libraries can have a significant impact on supporting diversity and student 
success at our schools. In order for this to take root, school librarians must focus on enhancing their professional 
competencies and promote positive intercultural interactions between students in order to create the best learning 
environment.  Traditionally, libraries have carried out this mission by promoting information literacy, providing free 
access to resources, hosting engagement opportunities for the school and community, and serving as a gathering place 
for independent and collaborative learning.  

With the intent to provide a frame of reference for librarians to weave 
theory into practice it is first critical to understand that diversity and 
social justice are championed in the foundational documents of the 
profession.  Major cornerstone statements of the American Library 
Association recognize the commitment and characteristics which 
enable libraries to be social justice partners.  As noted in the following 
documents from the ALA:
 

American Library Association Library Bill of Rights  
The Library Bill of Rights was established by the American Library Association (ALA) in 1939. This document rooted 
social justice missions at the core of librarianship.  It outlines six policies that guide library practice. The first policy 
establishes that library resources should be accessible to all people. Additionally, library resources should not be 
“excluded because of the origin, background, or views of those contributing to their creation” of materials based on 
“partisan or doctrinal disapproval”.  To this aim, libraries will not tolerate censorship but instead will protect the right 
to intellectual freedom and freedom of expression for all people regardless of “origin, age, background, or views.” The 
inclusiveness described in this document speaks to the commitment to ensure all views are represented to work toward 
a balanced construction of knowledge. 

Code of Ethics of the American Library Association
The Code of Ethics reiterates the commitment to equitable service and access to a collection that is uncensored and 
inclusive of all viewpoints.  The Code of Ethics further explains that the library will protect the confidentiality and 
privacy of a library user. The library should not release information about the information sought, checkout history, 
or any other use information about the patron to any third party. This allows the patron a sense of security and safety 
to access any information deemed useful to them without any challenge. This principle is essential for fostering a 
social justice climate in which diverse ideas can be discussed and inclusive decisions made. It is evident from this 
document that the library profession is one that fiercely protects an individual’s right to access any information he or she 
deems necessary. These foundational documents demonstrate the profession’s commitment to incorporate social justice 
frameworks into practice. (Mathuews, 2016)

ACRL Diversity Standards
 To further strengthen the commitment to diversity and social justice, the Association of College and Research Libraries 
division of ALA published their Diversity Standards in 2012. The goal of this document is to develop cultural competencies, 
outlining eleven standards for diversity in academic libraries. The Diversity Standards advocate a “cultural awareness of 
self and others” and “cross-cultural knowledge and skills” (Standards, 2012,). The standards encourage library staff to 
become educated in the cultural beliefs and communication norms for diverse populations to better connect with patrons 
and provide needed services (Standards, 2012). 

As demonstrated through the Library Bill of Rights, the Code of Ethics, and the Diversity Standards, libraries are at 
their core social justice advocates. The driving mission of libraries is to provide uncensored access to an inclusive set 
of resources and services to all people. It is thus essential for libraries to apply these social justice commitments to 
practice.  If libraries are to continue being indispensable organizations in their school communities, they must reflect the 
communities they serve and provide quality services to their increasingly diverse populations.

Library Services Department News
Exploring the Social Justice Framework of Libraries

By: Mike Cambria, Supervisor
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For many of us, the winter months are a time of celebration.  This theme of celebration is also 
threaded through Chapter 3, “Stuff You Never Would Say: Successful Literacy Instruction in 
Elementary Classrooms.”  Lisa Delpit delves deeply into the deficiencies of our educational 
system with assessing and acknowledging the strengths that low-income children bring to 
school.  She explains how middle-class children’s skills are often used as the benchmark for 
determining the necessary foundational skills.  Upon beginning their educational career, middle-
class children often arrive already having letter recognition and early number sense skills.  For 
those children who do not display these same skills, they are frequently classified as being 
behind or in the “low group,” before even beginning school.  

Delpit writes, “Because middle-class home culture is so taken for granted, so ‘transparent,’ it often exists outside 
of conscious awareness for those who are members of that culture, especially in schools.  It is assumed to be what 
‘everyone knows,’ just the background of normal life—knowledge that does not need to be taught.  Consequently, when 
this knowledge is not exhibited by children or adults, there is a sense that something is wrong, perhaps a lack of basic 
intelligence” (p. 55).  As Delpit previously explained in Chapter 1, a lack of intelligence, is not the problem.  Rather, far 
too often, schools and educators focus on what a child can’t do, instead of what he or she can do.
Connecting back to the theme of celebration, Delpit continually emphasizes the importance of celebrating the children’s 
strengths.  In other words, we need to look for, acknowledge, and then use what the children can do to propel them 
forward on a track for success.  Some examples to look for:  the student who is having difficulty or has a low interest 
with reading, but knows the lyrics and beat patterns to many songs, the student who can prepare meals for his family, 
but has yet to learn fractions, and the student who shies away from public speaking, but knows how to take care of her 
siblings.

Another reoccurring theme in Delpit’s work is the notion of teaching skills in context, rather than fragmented from 
authentic experiences.  She references researchers W.E. Nagy and P.A. Herman, “because the bulk of children’s 
vocabulary growth occurs incidentally, ‘the single most important goal of vocabulary development should be to increase 
the amount of incidental word learning’” (pp. 68-69).  In other words, instead of rewriting dictionary definitions and 
writing sentences using a given list of vocabulary words, lessons and activities should be structured so that students are 
practicing vocabulary in replicated real-life situations and within rich pieces of literature.  Some examples that Delpit 
provides include, word games, art work, and dramatizations.  This same sentiment is mirrored when Delpit highlights 
the effective teaching practices of teacher, Stephanie Terry.  “[Ms. Terry] stressed, you can’t do phonics before children 
love literature and want to read and write, or it won’t make sense.  You just create people who don’t see any point to it 
all” (p. 67).

In closing, just as the month of December encapsulates multiple holidays, all with different traditions and different 
reasons for celebrating, we need to view our classrooms and school populations in the same light.  What strengths do the 
students you work with hold, and how can they be celebrated?

Reflective Questions:
1. How would you define “smartness”?
2. On page 57, Delpit writes, “If some other individuals appeared smarter, it was because they put forth the effort 
and made the necessary sacrifices to increase their skills.”  Do you agree or disagree with this statement?  Why?
3. Delpit quotes teacher, Stephanie Terry, “I teach children, not curricula” (p. 66).  What does this mean to you?

Source:
Delpit, Lisa (2012). “Multiplication is for White People” Raising Expectations for Other People’s Children. New York: 
The New Press.

Research from the Field
An Analysis of Lisa Delpit’s Book,

“Multiplication is for White People” Raising Expectations for Other People’s Children Chapter 3
Nicole Buccilli, District Data Coach
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For the last two years, the Division of Multilingual Education offers cultural awareness 
seminars on the top languages that are spoken by BPS students. On October 24th, we had the 
privilege to host the Bhutanese-Nepali Community. 
Shree Siwakoti was our guest presenter. Siwakoti is a former student of Buffalo Public 
Schools and graduated from Bennett High School.  He came to the United States when he 
was 17 years old and was able to graduate from High School within a few years.  Shree 
holds several degrees and currently works in the court system.  He is an ambassador and 
advocate for the Bhutanese-Nepali Community and the Vice President of the Bhutanese-
Nepali Community of Buffalo, Inc.

History
The Bhutanese-Nepali community have had a difficult past.  In 1624 the King of Bhutan met 
with the King of Nepal and asked for a number of people to settle in and develop Bhutan.  At 
that time 41 Nepali families resettled in Bhutan.  These 41 Nepalese Families were settled in 

the southern Bhutan and were called Lhotshampa.  The Lhotshampa were guaranteed Bhutanese Citizenship.   However, 
The Lhotshampas were never treated equally.  They were forced to speak the Dzoghkha (The Native Language of 
Bhutan).  They were forced to wear national dresses of Bhutan.  All Nepali language, culture, and customs were banned.

In the early 1990’s everything came to a head. King Jigme Singe Wangchuck (King 
of Bhutan) went to southern Bhutan were the Lhotshampas lived and brutally enforce 
the policy of ethnic cleansing.  Schools were closed.  Homes were destroyed.  Books 
and clothing were burned.  Persecution followed and innocent Lhotshampas were 
tortured, killed and raped.  They were forced to sign Volunteer Migration Forms at 
gun point.  At this point there was a mass exodus.  

After four generations the Bhutanese-Nepali people were forced to flee and fled 
back to Nepal.   There, they were considered refugees.  In 1991 the Bhutanese-Nepali people resided in Refugee Camps 
in Eastern Nepal near the Border of India.  There were seven Refugee Camps in Eastern Nepal that Bhutanese-Nepali 
refugees were allowed to live.

The Refugee Experience
Life in refugee camps is difficult. Food and shelter is limited.  Homes are made of Bamboo and plastic.  Work is difficult 
to find and if work is found outside of the camps employees are not treated equally by their employers.  After several 
years in refugee camps many families were considered for 3rd Country resettlement in the United States. 

Problems
Life in the Unites States is hard for the Bhutanese-Nepali people.  Learning the language and new customs is difficult.  
Some Bhutanese-Nepali people feel socially isolated, suffer from depression and trauma, and domestic violence is 
common.  Because of these issues, suicide is on the rise in the community.

District Data
In 2014-2015 Nepali was ranked #6 with 314 speakers.  This represented 
6.7% of the total number of ELL students at that time.  As you can see 
the number of Nepali speakers has been declining.  While the ranked 
position of Nepali has remained fairly consistent over the last four years, 
the number of speakers and overall percentage has decreased. 

The Bhutanese-Nepali Community
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Let us remember that this part of the CLRT newsletter is a Safe 
Space where truth can be told and discussed.  This is a place where 
discomfort is a normal part of intellectual growth, where healing 
can and should take place. 

As merry “Americans” gathered around their dinner tables with 
family members and friends this past “Thanksgiving”, another 
gathering of family members and friends was taking place in 
Plymouth, Massachusetts, except, it was a gathering of mourning.  
Americans, also known as Native Americans congregated and 
stood in solidarity for the truth behind “America’s” Thanksgiving.

For generations, we designated this day to reflect on all that we 
have been graced with, and we have so much to be thankful for.  
But this is also contingent upon whose voice is elevated. 

In a diverse land, one story of Thanksgiving Day, projected in the 
mainstream and acted out in emotionalism, is hidden behind a 

counterfeit grace that derived from a fraudulent victory.  

Every year, as “Americans” are moved towards compassion for one another, the Americans that call the 4th Thursday 
in November, a National Day of Mourning, have questioned that same compassion. The indigenous Americans wonder 
if underneath all of the emotionalism of being grateful for this blessed land, many of which are sincere, if there has 
even been a heart that felt an ounce of remorse for the atrocities the Native Americans suffered by the hands of those 
who built an entire world on top of the skeletons of their loved ones, buried in the name of “Let Freedom Ring”.  Let 
Freedom Ring, from the highest mountain to the lowest valley has been the trans-generational highway to the greatness 
this country has demonstrated, but it has also been seen as the self-exalting shout of those that claim a house that is truly 
not theirs. Whether “Americans” voluntarily came here or were involuntarily brought here for forced servitude, this land 
is the house and home of the true indigenous Americans. 

What great things we have accomplished in the name of democracy, a 
government that affords its people the right to govern themselves. “And 
that government of the people, by the people, for the people, shall not 
perish from the earth.” – President Abraham Lincoln (1863). This is the 
government that President Lincoln spoke of 155 years ago. Was this a 
threat of some kind that the government established by the “Americans” 
would never perish, ultimately excluding the Native Americans, amongst 
other groups of people, and enforcing a government in spite of the truth?

As we celebrated over turkey and dressing and cranberry sauce, our 
Native American students did not. In America, children are taught one side of Thanksgiving. We were taught that “we” 
landed on Plymouth Rock, but truth is, Plymouth Rock landed on Native Americans.  As educators, we are obligated 
to teach truth, regardless of a lie.   Let us face our fears and challenge our own truths.  This is a sure way of freeing 
ourselves from teaching with hidden biases and even lying spirits.  We must learn to see each human being through the 
eyes of equality and humanity.  After all, “This land is your land.  This land is my land…… this land was made for you 
and me.” I guess this could be true if one side is above ground and the other, beneath.

Peace, 
Until we meet again,
By: A Voice For The 
People

SOCIAL JUSTICE SAFE SPACE
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Current Events:
Disproportionality and Culturally Responsive Education Training,

8:15am-3:00pm @ West Hertel
December 4th - Group A
December 5th-  Group B
December 6th - Group C

Our Story Project Students Viewing of Hamilton Musical: December 5, 7:30pm, @ Shea’s 
Performing Arts Center 

MBK Male Academy Social Justice Workshop- The Hate U Give,
Dr. Jevon Hunter,

December 8, 10:00am, @ McKinley 

CLRT Work Group Meeting:
December 13th, 2:30pm-4:00pm @ 187 

Disproportionality Work Group Meeting: December 13th, 4:00pm-5:30pm @187

CLRT Stakeholder Meeting:
December 14, 10:00am-11:30am @ 187

MBK Male Academy “My Lady and I” Dance and Parent Workshop:
December 15, 11:00am @McKinley

Our Story Project Social Justice Workshop- The Hate U Give, Dr. Jevon Hunter:
December 12, @ McKinley, afterschool

December 19, @ Middle Early College, afterschool 

CLRT Parent Empowerment Workshop and Book Study:
December 11, 5:30pm-7:00pm @ Lafayette Community High School Parent Center
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