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The Word. 
Assistant Superintendent 
Fatima Morrell, Ed. D.

Let Healing Ring
John Brown fought and gave his life 
for the cause of abolishing slavery. 
Benjamin Lay launched a crusade 
to convince his fellow Quakers that 
the “peculiar institution” of slavery 
was incompatible with Christianity. 
Anthony Benezet taught many African 
children in his school, he also espoused 
the then-provocative idea that blacks 
possessed the same intellectual 
capacity as whites. Benjamin Rush 
stressed that blacks had the same 
natural intelligence as their white 
counterparts and that education and 
emancipation were needed to undo the 
damage done by slavery (www.history.
com). The Freedom Riders, who 
included both blacks and whites, rode 
buses into the South in the early 1960s 
in order to challenge racial segregation. 
Thirty-two-year-old Heather Heyer 
was killed when a car plowed into a 
crowd of counter protesters gathered 
to oppose a “Unite the Right” rally of 
white nationalist and other right-wing 
groups, she gave her life for the cause 
of social justice (CNN.COM).

These heroes and heroines are historical 
and contemporary standard-bearers 
for racial equality, and exemplars of 
what an anti-racist ideology looks, 

thinks, and acts like.  Within their 
deeds and actions, they found a space 
of compassion for racial healing and 
human vulnerability. They chose 
humanity over profits and differences 
in skin tone and risked their lives, 
families, and social status to do what 
was right and just.  

In December’s TAC-D sessions, as 
we identified practices in classrooms 
and schools that may perpetuate status 
quo racial inequalities, many of us 
began to find our voice within our 
own vulnerability related to our racial 
identity development. Moreover, we 
have discussed how our racial identity 
has been shaped   as a result of life 
experiences through various ethnic 
identity developmental stages within 
a society built upon systemic and 
structural racism. Delpit recognizes 
that we are all experiencing and 
“breathing the smog” of institutional 
racism. According to Delpit, “If we live 
in America, we are racism-breathers, 
and it doesn’t matter what color we are. 
We don’t try to be, we aren’t usually 
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Can anything good come out of 
Buffalo?  Yes, and we are on the 
move!  The work we are doing 
in MBK is receiving local, State, 
and even national recognition.  In 
December 2018, a public display 
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conscious of that racism we‘ve breathed. We just go about our regular lives” (2012). With this understanding, we have 
begun to courageously share the painful impact of our common American story of racial oppression and privilege. 

 In our TAC-D sessions, we have allowed ourselves to experience our humanity at one of the most fundamental levels, 
that is, speaking our truths beyond the surface, and experiencing intellectual connection through emotional attachment, 
feeling and sharing the pain of years of mental imprisonment.  We have many social justice warriors in our past and recent 

history that showed us how to let go of racial superiority and inherent 
pain that’s associated with the dehumanization of any people.  Until we 
can free ourselves of experiences that may have assisted in developing 
attitudes of white supremacy and black and brown inferiority, we shall 
never be able to overcome racist ideology and implicit biases that impact 
our work with low income children of color.  

Amongst us, there are many other Dr. Martin Luther Kings, John Browns, 
Heather Heyers, and Anthony Benezets that have wanted to take a stand 
for people who are disenfranchised, and stand for human compassion. 
Many have seen classroom racial microagressions inflicted upon students 
of color and yet many have long been silent because they are not allowed 
the freedom to act fairly or righteously on issues of social justice and 
equity in schools and in the classroom. Perhaps we do not know if our 
actions for justice and equality will be accepted by our colleagues and 
community. Many of us have lived in segregated neighborhoods and attended 
diversity starved schools, so racialized outcomes that disproportionately 
and negatively impact students of color, may not seem like something you 
personally can address. As Buffalo citizens living in one of the top most 
racially segregated cities in the nation, we have been conditioned and 
trained to live racially segregated lifestyles. Perhaps we have also heard 
or seen our elders, or others who are near and dear to us, espouse hatred 
towards a people collectively based upon their race, culture, or gender. 
We must begin to question how feelings of racial separatism, and seeing 
racial disparities through a lens jaded by implicit bias, have impacted our 
work and how we interact with people and students who are racially and 
culturally different from ourselves.  The conclusion can be easily drawn 

that the pain of racial discrimination is not only felt by those who are oppressed, and experiencing disenfranchisement 
and marginalization, but those who largely benefit from structural racism and other systems of subjugating power, are 
also experiencing historical pain. So, let us let the healing begin.

At the TAC-D trainings, we have courageously started to unveil racist ideology, experiences,  and practices that have 
shaped our racial identities and contribute to our ways of understanding the world.  Within these confidential safe spaces, 
we have been given opportunities to share our stories and unpack the pain that has been ripping us apart emotionally and 
has denied us the right to live, teach, and learn from a platform of truth, justice, and a spirit of equity.

According to La June Montgomery Tabron, President and CEO of the W.K. Kellogg Foundation, “Racial healing can 
facilitate trust and authentic relationships that bridge vast divides created by race, religion, ethnicity and economic status. 
Once the truths are shared, racism is acknowledged and hearts begin to mend, only then will communities begin to heal 
the wounds of the past and together move forward to address the bias in employment, education, housing and health that 
causes widespread disparities, and denies opportunities to our children”.

Let us move forward and find that place of vulnerability that John Brown, Anthony Benezet, and Heather Heyer found 
in order to begin their own anti-racist causes and ideologies where humanity rang out loud.  Let us begin that through 
honoring the legacy of the late Dr. Martin Luther King Jr., a drum major for justice. In partnership with the Community 
Foundation of Greater Buffalo, we invite you to a Racial Healing Circle on January 20th at Kleinhans Music Hall at 
2:30pm. The sharing of truthful healing stories from many in our community is highly anticipated. 

Once we begin this racial healing work in earnest, we will be able to let healing ring from every home and community, 
let healing ring from every school, let healing ring from every classroom, let healing ring from every department and 
meeting space, let healing ring from our great city, “and when this happens, collectively, we will be able to join hands 
and sing in the words of the old Negro spiritual, Free at last! Free at last! Thank God almighty, we are free at last!” 
– Dr. Martin Luther King Jr., 1963.

Happy New Year!

Dr. Morrell,

Guardian of Equity

THE WORD CONTINUED
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Arthur O. Eve School of Distinction #61 is representative of the outstanding role model, Arthur O. Eve., retired New York 
State Assemblyman and Deputy Speaker of the Assembly, whom is a true educational visionary. He was a driving force 
in the development of the statewide Educational Opportunity Program. Here at Arthur O. Eve School of Distinction, a 
“family” made of administration and faculty, have incorporated the high expectations and ambitions of all students by 
believing in their Legacy of Brilliance. 

Reading, reading and more reading experiences are found all throughout Arthur O. Eve! Students experience noteworthy 
stories written by selected monthly Author of the Month. Autobiographies linked to highlight Outstanding African 
Americans is infused throughout the curriculum of all subject areas to promote reading inside and outside of school. 
Monthly Authors of the Month literature are shared out at all grade levels with interactive Step Up to Writing (SUTW) 
and art activities to promote student comprehension and written expression. Students had a very special visit from Joseph 
Bruchac, noted Native American Author, who shared native songs and the craft of oral story telling. The “Outstanding 
African American of the Month” bulletin board located in the main hallway, incorporates student work expressive of the 
knowledge gained after reading specific biographies of contributing Mathematicians and Scientists. Involvement in the 
investigation into African American leaders in science and math continues to affirm our students’ legacy of brilliance. 
December’s Outstanding African American, Neil deGrasse Tyson, was explored and linked to NYS ELA testing stem 
questions to generate rigorous student responses to literature and connect science to future career goals of Arthur O. Eve 
students. Teachers can access all materials to experience Author of the Month and Outstanding African American of the 
Month along with CRLT materials from our Schoology website making lesson planning and interaction easy.

Putting the books into the hands of our parents to share at home is another top priority. Building libraries at home 
is increased with the new addition of our very own Book Vending Machine located in the school library. Students 
are awarded tokens during monthly classroom rotations, completion of the Principals Reading Club each month 
acknowledging reading at home, and 10 hours of MyON usage. Arthur O. Eve students have the power to change the 
magic golden coin into a new reading experience with culturally responsive reading. Some exceptional titles available 
are;  Sitting Down for the King; Hidden Figures; Bud, Not Buddy, to name a few. 

CLRT is infused into the Encore Curriculum at School 61. Students learn about a variety of cultures and traditions like 
Adinkra symbols in Art, Djembe drums in Music, games from around the world in P.E. and a variety of social dances 
in Dance class. 

Every year, students celebrate Hispanic Heritage Day and African American History Day. These school-wide events 
include: reading a story by a featured author, participating in a school-wide art project, viewing an interactive PowerPoint 
and either a student performance or guest presentation. Students have had the opportunity to visit the Freedom Wall 
Mural and participate in a dance and drumming circle at the African American Cultural Center. School 61 encourages 
students to celebrate who they are and where they come from through the Arts! 

Kudos to Principal Parette Walker and her entire leadership “Family” for a job extremely well done in implementing 
exemplary CLRT systemic practices through literacy development and the Arts and more. These efforts serve as an 
exemplary model for all elementary schools serving our littlest learners!!!

SPOTLIGHT CONTINUED



Page 4

was raised for all to see.  Our scholars are adopting the vision to 
change the narrative of young men of color in the City of Buffalo.  
They are receiving the support that is necessary, that is, academic, 
social & emotional, and even physical to project their hopes, goals, 
and dreams into a future that they are building.  Scholars get up 
early on Saturdays and make their way to classes with Literacy, 
Social Justice, and Technology experts from Universities and 
Colleges all over the country.  These young men are reading and 
analyzing texts from nationally recognized authors and applying 
what they are learning inside and outside of school.  

MBK scholars also took a tour of the University at Buffalo in 
the month of November.  Prior to this, many of them had not considered college, let alone visited a college campus.  Our 
young men were so impressed with college life.  They enjoyed being in the midst of college students, learning about the 
different majors, athletic opportunities, and social organizations.  Scholars carried their taxonomies around, taking notes 
as they pictured themselves going to school right there in Amherst, New York.  MBK scholars are surely learning that 
there is so much right in their hometown that can benefit their lives.  If students are not exposed to such opportunities, 
then what more can we expect from them?  We must provide an all-inclusive academic career, where field experiences 
are just as important as home based classrooms. Our young men are learning that they have options, opportunities, and 
the support for whatever decision they make to better their lives.

Scholars have also been afforded the opportunity to create their 
own App.  Through the MAD-Learn initiative, scholars will write 
their own story for the world to read. We teach our students that 
no one tells their story nor change it, except for themselves.  As 
they research early human civilizations from Ancient Africa, 
scholars begin to learn who they are, past, present, and future.  
As they obtain factual knowledge on the master minds of their 
people that have changed the world of mathematics, medicine, 
science, and more, they realize that they come from people of 
intellectual power. 

Our MBK scholars have heard that knowledge is power, but we 
teach them that what you do with knowledge is where the real power lies.  We encourage diligence in their studies.  We 
strategically guide and support them through the rigor, pushing them to take the lead of their generation by carrying the 
baton of the legacies left for them.  They are the trailblazers of their generation transcending into the leaders of their 

families and communities. 

Last, but not least, our scholars dined 
and danced the afternoon away with 
the lady of their life at the 2nd annual 
My Lady & I Dance.  This was the 
event where our young men were able 
to show off their gentlemen skills with 
their mothers, grandmothers, aunties, 

and sisters.  Mothers were so thankful for the 
great effort being poured into their sons.  We 
really are the village!

MBK CONTINUED
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One of the concerns most often expressed by our teachers is how to reconcile fidelity to District core materials while 
trying to incorporate culturally responsive resources that may or may not be aligned.  To address that unease, the Reading 
Department, continues to support the District’s CLRT Initiative through a constant review of the District resources as 
well as researching others, to provide our teachers with aligned instructional materials that can and will address the 
cultural needs of our students. 

Much of what we want our students to know culturally about their ancestry is that as African 
Americans, they are descendants of ancient kings and queens, architects, mathematicians, 
engineers, etc.   One such article, titled The Princess Who Would Become King, in the 
grade 6 Journeys anthology, is about a woman, who becomes king in ancient Egypt, her 
name…Hatshepsut.  It describes her childhood, ascent to power and her reign as pharaoh.  
A search of additional District approved resources (Reading Revolution Reconnecting-
The Roots) yielded a short article that could be used in conjunction with the Journeys 
passage to introduce the topic, vocabulary and historical context, or used to summarize the 
longer text in the anthology.  Using the text as a source for informative writing as per the 
District’s Reading Instructional Guide, after students read and discuss the passage, they 
can utilize SUTW tools to better comprehend the information presented and to organize, 
and plan their writing.  Some suggested tools: traffic light highlighting (S4-1b), two 

column notes (S1-17c) and the informal outline (S4-4b). 

After students have completed their writing and sharing of their essays, a culminating activity could be to watch the 
A&E documentary on Hatshepsut to reinforce recently learned information.https://discoveringegypt.com/ancient-
egyptian-kings-queens/hatshepsut/

Finally, students can extend their learning about Africa’s Royal Women by reading the book African Princess by Joyce 
Hensen.

Reading Department News
By: Barb Shea, Director & Jane Byrnes, Supervisor
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During the first installment of the BPS Parent 
Engagement Speaker Series on Wednesday, 
November 28th, speaker, author and Harvard 
professor, Dr. Ronald Ferguson, shared a 
compelling research statistic that affects school 
readiness for preschoolers - 80% of brain growth 
occurs from birth to age three. He also revealed 
that during this period skill gaps between socio-
economic, racial, and ethnic groups become 
clearly apparent. 

On average, black, Hispanic, and Native American students demonstrate lower reading, math, and vocabulary skills at 
school entry than white and Asian American children (Sadowski, 2006). Brain growth is influenced by relationships, 
experiences and environment; therefore, parents and caregivers are the critical influencers of their children’s early 
brainpower development and school readiness. 

Dr. Ferguson also provided the following five simple culturally responsive evidenced-based parenting and caregiving 
Basics principles:

Maximize Love, Manage Stress
Babies and toddlers thrive when their world feels loving, safe, and predictable. Respond with smiles, words, and touch 
to help them see, hear, and feel your love. You will help them develop a sense of security and self-control.

Talk, Sing, and Point
Babies learn language from the moment they are born. Respond to their sounds, and later, their words. Connect with eye 
contact and a loving tone of voice, while pointing to help them know what you are talking about.

Count, Group, and Compare
Every child’s brain is wired for math. Talk about numbers, shapes, patterns, and comparisons as you go about your 
routines together. Watch your child learn to love math.

Explore Through Movement and Play
Babies are like scientists who love making discoveries. Watch to see what interests your child, then encourage their 
curiosity and help them learn when they play and explore.

Read and Discuss Stories
Reading turns kids into confident thinkers. Make books a regular part of your relationship from the very beginning. With 
infants, point at the pictures and speak with excitement. With toddlers, just make it fun.

The Basics closely align with the Positive Parenting Tips included in the Buffalo Public Schools’ Early Childhood 
Education Developmental Expectations. Utilization of the Basics principles and Developmental Expectations through 
daily interactions between children, parents, and caregivers as early as when the child is in the womb - and after birth 
-support optimal early childhood brain development and fulfilment of the My Brother’s Keeper National Milestone #1: 
Enter school ready to learn. 

To review additional tips for enhancing your baby or toddler’s social, emotional and cognitive development, download 
the BPS Developmental Expectations by visiting buffaloschools.org; click the Department link and then click Elementary 
Education. 

Sadowski, M. (2006). The school readiness gap. Harvard Education Publishing, 22 (4). www.thebasics.org

Parent Proud
Developing Strong Academic Scholars from the Womb:

Positive Parenting Principles to Enhance School Readiness
Dr. Ramona Reynolds, Instructional Specialist
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Creating a culturally and linguistically responsive foreign language classroom environment and experience for students 
requires the educator to make linguistic, historical and cultural connections and comparisons to the language of study. 
The African Diaspora and its impact on the Haitian Creole language, is a prime example. The term African Diaspora 
refers to the descendants of the West and Central Africans who were enslaved and sent to the Americas through the 
Atlantic Slave Trade between the 16th and 19th centuries. This month’s article spotlights the linguistic and historical 
influence of the West African people who arrived in Haiti via the Atlantic Slave Trade.
 

World Languages Department News

By: Pietro Mendola, Supervisor

The Impact of History in the Foreign Language Classroom

Approximately 95% of the Haitian population is of Afro – descent and there 
are 10 – 12 million Haitian Creole speakers in the world. Haitian Creole is the 
official language of Haiti and is a mix of French dialects and many West African 
languages. The birth of Haitian Creole came from the communicative needs of 
the enslaved Africans that worked on the sugar plantations. The Haitian Creole 
language played a strategic role in the liberation of Haiti. By using the language 
that united them, the enslaved Africans were able to communicate, strategize 
and carry out a revolt leading to their independence from France. 

Despite the fact that Haitian Creole is the official language 
of Haiti, it is not viewed as an academic language in 
Haiti. Newspapers and other forms of media tend to be 
in French and the language used in schools is French as 
well. As a result of this controversy, the people of Haiti 
continue to call for its legitimacy. The Haitian Creole and 
French languages share some similarities and differences. In Haitian Creole, definite articles follow nouns, verbs are not 
conjugated and nouns are made plural by adding definite articles.

In conclusion, Haitian Creole is a rich language with an intriguing history. It is a great example of how history can have 
a part in shaping a language and how language impacts history. Equally as important, Haitian Creole depicts the trials 
and tribulations experienced by enslaved Africans who impacted a nation and its history. Students of African descent 
deserve to know the contributions that their ancestors have made to language and history.
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“Educational researchers have proven time and again that culturally responsive teaching methods increase student 
achievement.  So if our teaching is not culturally relevant, then we as educators are not relevant.” - Dr. Chike Akua

This introduction is taken from an enlightening read:
Knowing and Valuing Every Learner: Culturally Responsive Mathematics Teaching
MARK ELLIS, PH.D., NBCT, Professor of Education at California State University, Fullerton

“We know from decades of research that:
• Student success with mathematics is primarily due to opportunities to learn meaningful mathematics—and not   
  due to innate intelligence;
• effective mathematics teaching cultivates the mathematics abilities of all students;
• equitable access and support in learning mathematics includes attention to students’ reasoning and identities   
  (Boaler & Staples, 2008; Gutiérrez, 2013; Kisker, et al., 2012; Malloy & Malloy, 1998; NCTM, 2014; 
  National Research Council, 2009; Razfar, Licón Khisty, & Chval, 2009).

The idea of culturally responsive mathematics teaching (CRMT) is premised on creating a learning environment 
focused on mathematical sense making in which each student feels valued for who they are, for their ways of engaging 
in mathematical reasoning, and for their contributions to the collective success of those within the classroom community 
(Aguirre & Zavala, 2013; Ladson-Billings, 1995; 2009; 2014).

Much more than inserting students’ names and cultural referents into mathematics problems, CRMT requires teachers 
to (re)consider the mathematics learning environment they’ve created and how well it reflects these four elements:

1 Supporting deep learning: How to ensure student success with coherent and connected math-
ematical understandings

2 Engaging and valuing identities: How to honor students’ experiences, communication prac-
tices, and communities

3 Sharing authority: How to build inclusive, collaborative norms and routines
4 Applying mathematics: How to use mathematics to understand and investigate meaningful 

situations

CRMT is not just about making mathematics tasks relevant to 
students (although this is a good first step). It is about creating a 
community of mathematics learners who value collaboration 
and see mathematics as a way of reasoning with and about 
quantities. It is about inviting all students into mathematics as 
competent participants whose ways of thinking and reasoning 
are worth sharing, discussing, and refining. Most of all, it is 
about ensuring each and every learner not only has success with 
mathematics but also comes to see mathematics as part of their 

Mathematics Department News
By: JaDawn Wagstaff, Director & Dalphne Bell, Supervisor
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identity and as a tool for examining their world through a quantitative lens.”

“Many teachers know how to teach their subject, but do not know how to teach children.
Tap the Spirit and touch the Soul.  

If we have not done this, we have not taught at all.” - Dr. Chike Akua

Let us look  at this in terms of its alignment to our District Instructional 
Priorities for Mathematics

The main priority of the Common Core State Standards is for all students to graduate and be college and career ready, 
providing each child throughout the United States with the same educational opportunities regardless of economic 

status, gender, or state of residence.

Priority #1 – Use District Materials 
The drastic shift in education has brought about our insistence that ALL teachers use the curriculum resource that has 
been approved by this district. Our core math curriculum, the EngageNY modules, supports deep learning (CRMT 
Element #1) and conceptual understanding of mathematics content based on the common core learning standards. 
Application questions are embedded in many of the lessons to connect the math they are learning in the classroom to 
everyday life experiences (CRMT Elements #2 and #4). 

Priority #2 – All Students Engage in Grade-Level Mathematics
The Superintendent’s Education Bargain identifies a high-quality education as each Buffalo student’s civil right. It is 
crucial that our students do not become learners dependent on the teacher to provide all of “the answers”, but instead, 
independently engage in productive struggle of solving rich mathematics problems on grade level. All students, including 
students of all races, those learning English, and students with disabilities, have the right to be taught grade level 
appropriate math, at the appropriate level of rigor (CRMT Element #1).

Priority #3 – All Students Explain Their Thinking
Finding “the answers” should not be the sole goal of doing 
mathematics. Time allotted for students to explain their thinking and 
have dialogue about the different strategies used to find their answers 
is when learning occurs. The teacher should not be the only person 
in the classroom with all of the answers or explanations (CRMT 
Element #3). While students explain their thinking, and make sense 
of mathematics problems, they incorporate all eight of the Standards 
for Mathematical Practice (CRMT Element #1).

Priority #4 – Differentiation
Not every student will grasp difficult mathematical concepts the first time they are presented with that new information. 
We must provide scaffolds, as needed, to assure that all students have access to the grade level content. This starts with 
having a growth mindset and high expectations, which support the belief that ALL students are capable mathematicians 
and that we as educators need to differentiate to meet them where they are. 

• The oldest mathematical artifact, the Lebombo bone, dates back to more than 35,000                 
years ago. It was found in the Lebombo Mountains near Swaziland.
• Digital computer systems originated from ancient African cultural practices.
• Geometry and symmetry in repeated patterns can be seen throughout the area south 
of the Sahara, in forms of artistic designs 
on houses, gourd, baskets, pipes, and other 
everyday items.

   • The first use of the number zero most likely dates back to the “fertile crescent” of  
     ancient Mesopotamia. Sumerian scribes used spaces to denote absences in number  
     columns as early as 4,000 years ago, but the first recorded use of a zero-like symbol  
     dates to sometime around the third century B.C. in ancient Babylon.
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“Your work does matter more than you can imagine.  Your 
students, particularly if they are low-income children of color, 
cannot succeed without you.  You are their lifeline to a better 
future.  If you put energy and expertise into your teaching, learn 
from those who know your students best, make strong demands, 
express care and concern, engage your students, and constantly 
ensure that your charges are capable of achieving, then you 
are creating for your students, as Professor Bill Trent once 
said […], ‘a future we could not even imagine for ourselves’” 
(p. 88).  Lisa Delpit uses this writing to conclude Chapter 4, 
“Warm Demanders: The Importance of Teachers in the Lives of 
Children of Poverty,” but these are wonderful words to set the 
tone as we embark on another new year.

January 1st, for most of us, signifies a time of reflection and 
goal setting for the year to come.  What goals are you setting 
for yourself in regards to culturally responsive educational 
practices?  What if you considered beginning every day reading 
the above quote from Lisa Delpit—how would that change your 
attitude?  The way you work with your students?  Your mindset 
for the day?  And more importantly, what does it mean to hear 
the words, “Your work does matter!”?

In Chapter 4, Delpit delves deeply into the effective teaching 
practices of teacher James Vasquez, termed “warm demanders” 
(p. 77).  When the word “warm” is used as a characteristic to 

describe a teacher, some of the things that come to mind are someone who is caring, welcoming, concerned.  If we think 
of that same teacher as a “demander,” we may think of him or her as demanding excellence, accepting nothing less than 
students’ best work, and setting high expectations for the students.

Two themes woven together in this chapter include good teaching does make a difference and students are aware when 
they are not the recipients of quality instruction.  As Delpit so poignantly points out, “Students are quite aware when 
the instruction they are receiving is subpar” (p. 75).  While many say the challenges with educating urban youth include 
students who don’t care, parents who are uninvolved, and families who do not value education, the problem with many 
of these reasons is that they are overgeneralizations that focus on what is out of the school system’s control.  What would 
happen if we believed that all students cared about the education they were receiving and all parents and families were 
doing their very best to support their children?  How would that change our work?  What if we put focused efforts into 
the things we can control—our instruction, the school environment, how we talk to students?  
In referencing the research of British educator, Peter Mortimore, “While it is certainly true that inequity, family issues, 
poverty, crime, and so forth all affect poor children’s learning opportunities, […] Mortimore found that the quality of 
teaching has six to ten times as much impact on achievement as all other factors combined” (p. 73).  This statement 
emphasizes Lisa Delpit’s point that individually, teachers do make a difference.  Now, we may ask ourselves, what does 
good teaching look like?  Our District’s four high-leverage strategies for culturally and linguistically responsive teaching 
provide part of the answer:  1) Create a welcoming environment, 2) Rigorous instruction and high expectations for all, 3) 
A culturally inclusive curriculum, and 4) Training on culturally relevant pedagogy.  But, our students can also provide us 
with additional perspectives on what they deem to be good teaching.  Some examples of students’ descriptions of good 
teachers compiled by Delpit include (p. 76):
• A good teacher takes time, makes sure you understand.
• One who enjoys being there.
• A teacher who asks questions to help get the students closer to the answers.
• Someone who is patient, understanding, ready to teach if you’re ready to learn.

Research from the Field
An Analysis of Lisa Delpit’s Book,

“Multiplication is for White People” Raising Expectations for Other People’s Children Chapter 4
Nicole Buccilli, District Data Coach
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To conclude, as Delpit writes, “Your work does matter more than you can imagine” (p. 88).  You make a difference.  But 
what is the difference you want to make?  What will your lasting impression be upon your students?  When they look 
back and think about you, what do you want them to remember?

Reflective Questions:

1. “[Les Brown] says that because he was called slow, he lived up to the label” (p. 79).  What labels may be hurting your 
students’ ability to succeed?  What can you do to help your students’ overcome the labels they have already been given?

2. On page 81, Delpit writes, “What I am saying is that real concern about students’ not living up to their academic 
potential should be transmitted in the teacher’s genuine mode of emotional expression.  For many teachers, that mode 
could more likely be quietly expressed as disappointment.  It could be expressed through humor.  The point is to make 
sure the students know that the teacher believes they are capable and expects a lot of them.”  What is your genuine mode 
of emotional expression?  How can you show your students you believe they are capable?

Source:
Delpit, Lisa (2012). “Multiplication is for White People” Raising Expectations for Other People’s Children. New York: 
The New Press
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The Division of Multilingual Education offered a cultural awareness seminar 
Wednesday, December 19th on the Democratic Republic of Congo community.  
Fidèle Menavanza was our guest presenter. Fidèle is a refugee from Congo.  
He came to the United States several years ago and began learning English 
in Buffalo through the Adult Education Division.  He is an ambassador and 
advocate for the Congolese community, and he works for the Center for Elder 
Law and Justice. The center offers free legal assistance to older refugees and 
new Americans. 

History
The Congolese community has had a difficult past and continues to experience a constant cycle of violence in many 
areas of the country.  They’ve experienced dictatorship, instability, corruption, poverty, and rape. 

In the Eastern part of Congo, the citizens do not feel safe, as militant groups 
from bordering countries like Tanzania, Rwanda, Uganda and Tanzania continue 
to threaten their land.  In 1994, the Rwanda genocide began to effect the 
Congolese and continues on to this day. Rebel groups or proxy armies, backed by 
neighboring countries, continuously take control over Congo’s resources at the 
high cost of many Congolese lives. Congo has experienced outgoing waves of 
citizens as well as incoming waves depending upon the stability of the country. 
An estimated 5 million citizens have died since 1997. In addition to violence, the 

outbreaks of Ebola now threaten the lives of the Congolese.  

The Refugee Experience
“A century has passed since Joseph Conrad wrote his Heart of Darkness, yet the Congo is still as hard to fathom as ever. 
All the problems of post-colonial Africa seem to rage there in exaggerated form.” – Lieve Joris, The Leopard’s Dance
Life in refugee camps is difficult. Food and shelter is limited.  Literacy is low due to lack of formal education.  3.5 
million children of primary school age are not in school. Of those who do attend, 44% start school after age 6, as per 
UNICEF Congo. 

Culture
Congo is culturally rich, strong and diverse. The culture of the people is as beautiful as 
their natural surroundings. The culture is multifaceted and reflects the diversity of the ethnic 
groups in the region. 

The Congolese communicate in a positive manner, even when things aren’t going well. They 
take time to inquire about the health and well-being of people they come into contact with 

before getting to the point on any particular topic. Making direct eye contact during a conversation may be perceived as 
arrogant. Many Congolese look down while talking and listening to show respect.

Problems
Life in the Unites States is hard for the Congolese people.  Learning 
the language and new customs is difficult.  Mental health is a huge 
issue; some Congolese people suffer from depression, trauma, 
betrayal, confusion and homesickness. 
District Data

Buffalo Public Schools is home to 387 English Language Learners 
from the Democratic Republic of Congo, making up 6.7% of our 
ELL population.  10 language groups are represented by these 

387 ELLs throughout the district. Languages Spoken by the Congolese Community in Buffalo are: French, Swahili, 
Kibembe, Kinyabishwa, Kinyamulenge, Kinyarwanda and Kiswahili.

The Congolese Community
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What will happen in the world of Social Justice this year? While many will be making resolutions to better themselves, 
many will be making resolutions to better the world in which they live.  For many, a New Year means forgetting the 
past, but for others, it will not be so easy to forget last year’s injustices that broke and traumatized more children, more 
families, more Americans.   This year will be another year to continue the fight for equality and justice. 
 

In 2018, the word, “Justice” was searched 74 percent more than any other word.  According 
to Merriam-Webster, they believe that it was due to the excess number of injustices that 
occurred in America.  How are we one year away from 2020 and we are still fighting for 
equal rights for all humans?  

On January 21st, 2019, we will honor the late Dr. Martin Luther King Jr. who in 1967 asked 
the same question we are asking today, “Where Do We Go From Here?”  It is more than 
a ½ century later and we are still fighting for social justice, racial justice, and economic 
justice.  Every fight has been the same since 1492. Yet, we are still teaching the same ‘ol 
same ‘ol about Christopher Columbus and Dr. Martin Luther King Jr.  Let us try a new lesson 

this January 21st, one of truth, one that will challenge and release the fear of a 
superiority complex.  Students know the truth as to what they see and hear.  Racism 
and inequalities are also identified by our senses long before there is evidence. In 
1992, the television show, “It’s a Different World” released an episode on racism.  
Watch and listen as actors portray the reality of a common, first-conversation on 
racism between two young Americans.  https://youtu.be/KClDalQdEUw

In 2018, 26 years later, the television series, “Black-ish” also 
released an episode on racism.  In this episode, African-American 
parents have a discussion about why Black (they are the same as 
African-Americans) parents MUST have talks with their children 
on how to survive in America because of racism.  https://youtu.be/
SwcychAm--s Black-ish explains that comprehending how racism 
works is everybody’s job.

63 years ago, Rosa Parks refused to give up her seat to an 
unjust, cruel, racist system in the Jim Crow South.  By sitting, 
she stood tall.  We’re grateful for her and for all who so 
courageously stood and stand on the side of justice, freedom, 
and peace.  On September 1, 2016, 49er’s Colin Kaepernick 
knelt down during the national anthem because of all the 
cases of police brutality against unarmed black men. 63 years 
and  we are still fighting the same fight. What will make 2019 
different?  

As 2019 begins, may you begin again, begin with a new 
perspective, a new outlook, a new mindset, and a new heart.  

Be the change you want to see.  

Let us make a decision to be better educators than 
we were last year.  In the last video, https://www.
youtube.com/watch?v=1qFl9isxTiQ long-term 
educator, Jane Elliott conducts and experiment 
with students to demonstrate the atrocities 
associated with racism. It sends a strong message, 
but will it change you? We are hopeful.

Peace, until we meet again,
By: A Voice For The People

SOCIAL JUSTICE SAFE SPACE



Page 14

Current Events:
CLRT Work Group, January 3, 2019 @ Riverside, Room 322,  2:30-4:00pm

MBK Male Academy:  January 5, 2019 @ McKinley High School, 9:00am – 3:00pm

Our Story Project Social Justice Work Shop- The Hate U Give, Dr. Jevon Hunter:
January 5, 2019 @ Middle Early College, 9:00am – 12:00pm

MBK Male Academy:  Martin Luther King, Jr. Open Mic:  January 12, 2019
@ McKinley High School, 1:00pm– 3:00pm

Our Story Project Social Justice Work Shop- The Hate U Give, Dr. Jevon Hunter:
January 12, 2019 @ McKinley High School, 9:00am – 12:00pm

Disproportionality and Culturally Responsive Education Training, 
8:15am-3:00pm @ West Hertel

January 8th - Group A
January 9th- Group B
January 10th- Group C 

Happy Birthday Dr. Martin Luther King Jr., January 15th

Racial Healing Circle at Kleinhans Music Hall, sponsored by
Community Foundation of Greater Buffalo, 2:30pm-6:00pm

MBK Male Academy attends Richard Wright’s play, Native Son
@ Paul Robeson Theater:  January 24, 2019, 10:00am

MBK Male Academy Family and Community Open House: January 26, 2019,
McKinley High School, 10:00am – 2:00pm
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