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The  Brownies’  Books  are  comprised  of  stories  (folktales,  fantasies,  as well  as more  realistic 
stories), poems, games, articles on current events of the era,  letters from young readers and 
photographs.  In  1920,  these  literary magazines  celebrated  African  American  identity,  urged 
racial pride, and encouraged its young readers to aspire to positions of leadership within their 
communities. The books are intended to be read with other members of the family. Many of 
the life lessons taught in the books are applicable to the uplift of young people of all races today.  

The office of CLRI, has chosen literary works from the Brownies’ 
Books, edited by renowned scholar, W.E.B. Du Bois, for you and 
your child’s reading pleasure. Each literary work has standards‐
aligned  reading,  writing,  and  critical  thinking  activities  to 
supplement  core‐curriculum  reading  materials.  The  Brownies’ 
Books are written by diverse authors, and particularly, authors of 
African American descent. According to historical literacy expert, 
Dr.  Gholdy  Muhammad,  citing  W.E.B.  Du  Bois,  the  Brownies’ 
Books  are  “designed  for  all  children,  but  especially  for  ours.” 
Moreover,  “the  content  of  the  readings  was  intended  to 
recognize  and  cultivate  the genius within  youth”  (Muhammad, 
2020, p.152). Please be  informed that the Brownies’ Books are 
historical  documents  that  use  period  language  and  phrases 
common during  the 1920s  era. While we have maintained  the 
authenticity  of  this  literature,  please  understand  some  of  the 
dialects  are  not  common  terms  or  phrases  that  are widely  used  today.  The  text  represents 
people  of  color  in  a  positive  light  dispelling  falsehood  and  stereotypes.  Please  enjoy  these 
historically and culturally responsive stories. 

 

More stories can be found here: http://childlit.unl.edu/topics/edi.brownies.html 

The following stories can be read independently or aloud with families. 
Complete activities and questions under each story. 
 

The Fairies Flower Garden 
Ideals 
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THE FAIRIES' FLOWER GARDEN  
BROWNIES BOOK-May 1920, W.E.B. DUBOIS, EDITOR 

GRACE WHITE 
 

GRANDMA CAREY, a little, old white‐haired lady of the village, had the most beautiful flower 
garden of all. No one had flowers to bloom as early as Grandma Carey and nobody's lived as 
long; and no one, not even in the whole village, had flowers to match Grandma Carey's in 
color. Her flowers had the richest hues, her rambling roses, the pinkest tint, and her pansies 
were almost dazzling in their bright color. When anyone was sick a 
flower from Grandma Carey's garden was the first aid to recovery. 

 

When visitors asked Grandma Carey how she obtained such glorious 
colors, she would laugh and her little eyes would twinkle merrily as 
she said, "Land sakes, I don't do nothin'; that garden belongs to the 
fairies:" 

No wonder Grandma Carey had such a beautiful garden, the fairies 
lived there! 

 

But soon there came a morning when the flowers didn't hold up their heads, but hung them in 
shame. What could have happened? All the children and even the grown‐ups of the village 
came hurrying to Grandma Carey's cottage. And this is how she explained it. 

 

For a long, long time the fairies had been planning and preparing for the Queen's annual 
dance. They collected all the sweet honey and nectar and all the bright golden pollen for miles 
and miles around. For this year at the Queen's annual dance they were to entertain with great 
ceremony and pomp, the King of the Gnomes.  

 

Everything was ready, from the sweet food of the fairies to the beautiful fairy carriages which 
were driven by golden‐winged beetles. And the King of the Gnomes didn't arrive! Imagine the 
anger and disappointment of the fairies! So they neglected their homes, (which are the roses 
and pansies and nearly all the flowers), to meet at the fairy palace to talk and wonder about 
the King of the Gnomes. 

"But," said Grandma Carey, slowly, "I know why the King of the. Gnomes didn't arrive on time. 
While crossing a meadow he happened to notice a tiny, neglected field and in the center a 



tiny, neglected cottage standing all alone. And it looked so forlorn and forgotten that the King 
of the Gnomes expressed a desire to visit it. 

"'But,' said the Count of the Gnomes, 'we are on our way to visit Her Majesty, The Queen of 
the Fairies.' 

"'I wish to visit that cottage,' said the King, and I shall do so.' 
 

"And so the King of the Gnomes visited the forlorn looking cottage. If one would call the 
outside forlorn, one should see the inside, that was most forlorn! For on a cot in the corner of 
the room lay a little girl moaning and tossing in pain, crying always, incessantly for flowers, 
bright flowers. 

 

"'We have work here,' said the King softly. 'Let us begin.' So all the King's men started to work 
and they worked harder and harder. Now when one works hard one accomplishes something; 
and the King's men really did accomplish something. For the next morning the little field 
around the cottage was cleared of its rubbish and weeds and in their place grew beautiful, 
bright flowers! Imagine the surprise and joy of little Margaret Marnie when she saw her lovely 
garden! 

 

"And so today when the King left, Margaret Marnie was sitting on the steps softly talking and 
caressing her bright flowers. Margaret Marnie was well again. Now," continued Grandma 
Carey, "the King of the Gnomes is on his way to visit the Queen of the Fairies and when he 
arrives the Queen will forget her temper. The King will apologize and all will be peace again. 
For the King of the Gnomes is going to ask for the Queen's hand in marriage and I think she will 
accept. Their honeymoon will be spent visiting Margaret Marnie's garden, then they will come 
back to live forever in my garden. When they do, then my flowers will become beautiful 
again." 

Thus Grandma Carey ended her story. Yes, even as she spoke the flowers raised their heads; 
their color returned, the King of the Gnomes had arrived. 

 

Once more Grandma Carey had the most beautiful garden of all. And strange to say, Grandma 
Carey's flowers never lost their bloom again, and so we conclude that the King of the Gnomes 
and the Queen of the Fairies are living very happily in their beautiful garden of flowers. 

 
 
  



 
VOCABULARY:  

Incessantly 
-without interruption; constantly 

Personification 
-a human characteristic given to a non-
human thing/object 
 

Annual 
-occurring once every year 

Rubbish  
-waste, litter 

Forlorn 
-sad, abandoned, lonely 

Gnome  
-a legendary dwarf-ish 
creature supposed to guard 
the earth's treasures 
underground 
 

 
 
  



Choose two words to complete the Frayer models below. 

 
 

 

  



READING, WRITING AND CRITICAL ANALYSIS ACTIVITIES: 
 

1. The gist is what the text is mostly about. In 2-3 sentences, write a basic 
summary of the text. 

 

 

 

 

 

 

 

 

2. In the story, the King of the Gnomes decides to help Margaret Marnie instead 
of going directly to the Queen’s annual dance. The text states,  
 
“If one would call the outside forlorn, one should see the inside, that was most 
forlorn! For on a cot in the corner of the room lay a little girl moaning and 
tossing in pain, crying always, incessantly for flowers, bright flowers. 'We 
have work here,' said the King softly. 'Let us begin.'” 
 
In about ten sentences, tell the story of a time when you saw someone who 
needed help and you stopped what you were doing to help them.  
 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



3. Read the following excerpts from the text: 
Excerpt 1: “But soon there came a morning when the flowers didn't hold up 
their heads, but hung them in shame.” 
 
Excerpt 2: “Yes, even as she spoke the flowers raised their heads; their color 
returned, the King of the Gnomes had arrived.” 
 
Excerpt 3: "And so the King of the Gnomes visited the forlorn looking 
cottage.” 
 
Using at least 250 words, respond to the following: 

 Explain the purpose of an author using personification (see vocabulary 
list) in their writing.  

 In Excerpts 1 and 2, identify the thing/object and the human quality it 
was given. How does the author use those examples to make meaning 
for the reader? 

 If you were the author, how would you use personification to describe 
the cottage in Excerpt 3 (Hint: synonyms of forlorn)? 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



4. There were quite a few characters in Grandma Carey’s story about the flower 
garden. Consider their point of view at different times during her story, how 
they felt, what they were thinking, etc. Imagine social media existed and each 
of those characters decided to post their #currentsituation to their Twitter or 
Facebook page. 
 
In each box below, post that character’s thoughts and feelings related to what 
was happening in the text. Include the hashtag #currentsituation and two 
others. 
 

 
King of the Gnomes is feeling _________________. 

 
Queen of the Fairies is feeling _________________. 
 
 
 
 
 
 
 
 
 
 

 
Margaret Marnie is feeling ___________________. 

Example:  
Count of the Gnomes is feeling confused. 
 
 
How did we go from visiting Her Majesty to getting 
stuck cleaning a little girl’s cottage?  
 
#currentsituation  
#cleanyourownhouse 
#noneedtoclean 
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IDEALS 
BROWNIES’ BOOK- AUGUST 1920, W.E.B. DU BOIS, EDITOR 

CARRIE W. CLIFFORD 
 

"When I'm a man, I want to be 

The ruler of the world," said John, 

"Like Woodrow Wilson or Wilhelm, 

Or Emperor Napoleon." 

"When I'm a man, I want to own 

The mines of diamonds and of gold, 

Like Rockefeller owns the oil 

All Mother Earth can ever hold!" 

"When I'm a man, I want to fly 

To that old backward planet, Mars, 

And colonize for U. S. A. 

And then—I'll annex all the stars!" 

"When I'm a man," said dark‐faced Paul, 
"I want to help mankind to grow, 

Like Luther Burbank helps the plants 

And flowers and things like that, you know." "He gives to plants the needful things 

To bring them to perfection rare; 

Like soil and sunshine, warmth and rain, And oh, such lots and lots of care!" 

"To men I'll give such happy homes! 

With children for their treasure‐trove, And work and food and fun enough And oh, such lots 

and lots of love!"  



1. Record the gist of the text. Remember, the gist is what the text is mostly 
about. It should be 2 – 3 sentences that summarizes the text. 

 
 

 

 

 

 

 

 

 

2. VOCABULARY:  
 

annex 
-to make part of an existing nation or 
city 

backward 
-having made less than normal 
progress 

colonize 
-to settle among and establish 
political control over 

mankind 
-the whole human race 

ruler 
-a person who rules or leads a 
government or nation 

 

 
  



Choose two words to complete the Frayer models below for. 
 

 

 

 

  



READING, WRITING, AND CRITICAL ANALYSIS ACTIVITIES: 

3. Answer the following multiple-choice questions. 
 
 
MC #1: Read these lines from the poem. 
 

“When I’m a man,” said dark-faced Paul, 
“I want to help mankind to grow.” 
 

What does Paul want to do when he becomes a man? 
 

a) grow a garden 
b) take over the world 
c) help others 
d) make a lot of money 

 
 

MC #2: Based on the poem, which word best describes Paul?   
 

a) ambitious 
b) caring 
c) independent 
d) shy 

 
 
MC #3: Based on the poem, which statement best defines the term 
mankind? 

 
a) all men and boys 
b) all women and girls 
c) the whole human race 
d) people who are kind 

 
  



4. In the box below, create a visual for the poem you read. Here are some 
ideas: 

 Choose a section of the poem and create an illustration. 
 Choose one of the characters—John or Paul—and draw an 

illustration of the man he wants to be when he grows up. 
Consider his physical attributes, facial expressions, clothing, and 
items he may be holding in his hands. 

 Create a comic strip retelling the poem. Be sure to include words 
and images that cover major events from the poem’s beginning, 
middle, and end. 

 
 



5. Explain what Paul means when he says, “I want to help mankind to grow.” 
 

 

 

 

 

 

 

 

 

 

 

 
6. Identify a problem in your community. What are three actions you can 

take to help the people in your community? Respond in a 250-word 
essay. 
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5th Grade: Extended Learning from Home Assignment 

Slavery in the North: William Still & the Underground Railroad 

May 2020 
 

DIRECTIONS 
 
Name __________________________________________________________________________ 
Date ___________________________        School _____________________________________ 
 
Below is a 5th Grade lesson plan of resources, materials, and activities that can be used independently by students 
and parents to understand the story of abolitionist, William Still and his fight against slavery in the north through 
the Underground Railroad.  Students can independently watch the videos, read through the texts, and complete 
the activities. 

STANDARDS 

NYS ELA:  
RL.5.6  Recognize and describe how an author’s background and culture affect his or her perspective 
RL.11.a Recognize, interpret, and make connections in narratives, poetry, and drama, to other texts, ideas, 
cultural perspectives, eras, personal events, and situations. Self-select text to develop personal preferences 
regarding favorite authors 
W.5.11.a Recognize and illustrate social, historical, and cultural features in the presentation of literary texts 
 

VOCABULARY 

Abolitionist:   a person who wants to stop or abolish slavery 

Auction:   a public sale at which things are sold to the people who offer to pay the most 

Bounty Hunter:  someone who catches criminals who have not been caught by the police in exchange for a 

reward 

Conductor:  an individual who escorted or guided freedom seekers between stations or safe houses along the 

Underground Railroad 

Free States: (before the Civil War) a state of the US in which slavery was illegal 

Slave:    someone who is legally owned by another person and is forced to work for that person without pay 

Underground Railroad:  a roadway system travelled by enslaved Africans who sought freedom 

Plantation:   a large area of land especially in a hot part of the world where crops (such as cotton) are grown 

Stations:   a place where buses, trains, etc., regularly stop so that passengers can get on and off 

Fugitive:   a person who is running away to avoid being captured 

 

 

 



TEXTS 
Below is a series of texts on William Still and his fight against slavery in the north through the 

Underground Railroad.  Text is taken from the New Jersey Amistad and PBS website. 

Text 1:  William Still & the Underground Railroad 
Source: NJ Amistad 
In 1821, William Still was born free in Shamong, New Jersey. 
His father, Levin Steel, purchased his freedom in Maryland 
shortly before the birth of his son. He helped his wife, Sidney 
Steel, escape slavery along with him. Unfortunately, the 
couple unwillingly left their children behind, one named 
Peter.  Once the couple settled in New Jersey, they changed 
their last name to Still, and Sidney changed her name to 
Charity to avoid recapture. The couple celebrated their new 
life with the birth of their son William. The Still family 
eventually settled in Lawnside, New Jersey where William 
operated an important safe house for fugitive slaves along the 
Underground Railroad. 
  
During the Civil War, William Still ran a coal and ice supply yard under a government contract at Camp William 
Penn. This camp was a major training site for black troops during the war. In 1859, William Still launched a 
campaign to desegregate railway cars in Philadelphia. In 1867, the Philadelphia Legislator passed an act banning 
segregation in public transportation across the state. William Still also published Struggle for the Civil Rights of the 
Colored People of Philadelphia in the City Railway Cars that same year. Inspired by finding his brother many years 
after he was separated from his family, William Still began to take careful records of the former slaves he 
encountered. After the ratification of the Fourteenth and Fifteenth Amendments, the Pennsylvania Society for the 
Abolition of Slavery closed. At the organization’s final meeting, the members called for William Still to publish his 
more than 650 records on the fugitive slaves he assisted to freedom. He published these records in an 1872 book 
titled The Underground Railroad. The book describes the hardships of escaped slaves who sought assistance along 
the Underground Railroad. Due to his contributions to the success of the Underground Railroad, William Still is 
often referred to as “The Father of the Underground Railroad.”  William Still continued to work to improve the 
lives of former slaves until his death in 1902. 

Text 2:  Peter Still, William Still’s Brother & the Underground Railroad 
Source: http://www.pbs.org/black-culture/shows/list/underground-
railroad/stories-freedom/peter-stills-story/ 
In William Still’s book The Underground Railroad, the author expands on the 
story of Peter Still, a former slave, and Seth Concklin, a White abolitionist. They 
were strangers to each other and of different races, yet one laid down his life to 
help the other and his family. 
 
The Peter Still story emphasizes an important message of the Underground 
Railroad. Through compassion and mutual respect for one another, racial 
harmony can come to fruition and lead to reconciliation and love among races 
and faiths. 

 
In the annals of Underground Railroad history, the Peter Still and Seth Concklin story inspired other great 
abolitionists of the period (like Harriet Tubman, who knew William Still) to exercise even more caution and 
determination. Seth Concklin read the “Pennsylvania Freeman” and the story of Peter Still, “The Kidnapped and 
the Ransomed,” and he was moved to action. Peter had been a slave for 40 years and was able to save $500 to 
purchase his freedom. Assisted by a trusted Jewish sympathizer named Joseph Friedman, Peter made his way to 
Philadelphia where he received permission from colored churches to post notices that he was searching for his 

http://www.njamistadcurriculum.net/history/unit/evolution-new-nation-state/lesson_plan/4248/315
http://www.pbs.org/black-culture/shows/list/underground-railroad/stories-freedom/peter-stills-story/
http://www.pbs.org/black-culture/shows/list/underground-railroad/stories-freedom/peter-stills-story/


mother, whom he had not seen since he was 6 years old. Miraculously, he was interviewed by his own brother, 
William Still, whom he had never known. He told William that he was looking for their parents, Levin and Sidney. 
After Peter experienced the joy of reuniting with his biological brother, he turned his focus to attempting to raise 
$5,000 to free his wife and three children in Alabama. However, as in many southern states, the laws of Alabama 
utterly denied the right of a slave to buy himself. The right of slave masters to free their slaves, either by sale or 
emancipation, was also expressly prohibited by Alabama law. Therefore, buying the freedom of his wife and 
children— even for $5,000—was not an option. Seth Concklin, despite warnings of the extreme danger from more 
seasoned abolitionists, was so moved by Peter Still’s story that he was determined to try to retrieve his wife and 
children. 
 
Peter Still gave Seth Concklin his wife Vina’s cape and other trinkets as a sign that he had approved Seth as an 
agent. Seth traveled to Alabama and shared his plan with Vina and her children. They were to take a steamboat to 
Cincinnati and from there quickly make their way to Canada. Concklin was to play the part of the slave holder and 
pretend that he was traveling with his slaves. 
 
Unfortunately, the steamboat was days late, which was not uncommon, and Seth and his passengers were forced 
to leave by ordinary skiff. Hungry and tired, they rowed for seven days and seven nights and, despite much 
hardship, eventually arrived in Indiana. At one point in their escape, the desperate group traveled in daylight, and 
they were spotted. 
 
A newspaper article reported: “At Vincennes, Indiana on Saturday last a white man and four Negroes were 
arrested.” Concklin was not with the four passengers when they were first arrested and put in jail. However, with 
great courage and compassion, he did not abandon them; instead, Seth went to the jail to try to save them, but 
he was seized himself. Peter learned later that his family had been returned to the slave owner in Alabama and 
papers reported that Concklin was drowned and killed. He had given his life in his attempt to save the lives of 
others. 
 
Peter Still and Seth Concklin, as well as Harriet Tubman and William Still himself, underscore the deeper 
significance of the Underground Railroad freedom movement. It was about radical justice and equality for all. 
Blacks are equal to Whites, women are equal to men, and all races and faiths deserve freedom and mutual 
respect. 

FILM & VIDEOS 
Below is a list of videos, starting with the movie, The William Still Story, that will help students to understand 
the entire story on William Still and his fight against slavery in the north through the Underground Railroad. 
You may watch any or all the educational videos. Cut and paste the link in the address window on your 
electronic device that has internet service. 

▪ Video:  Freedom’s Land (Buffalo, NY and William Still) https://www.pbs.org/video/underground-railroad-
william-still-story-freedoms-land/ 

▪ Video:  Fugitive Slave Act as a threat to free blacks:  https://www.pbs.org/video/underground-railroad-
william-still-story-fugitive-slave-act/ 

▪ Video:  William Still and Coded Spirituals:  https://www.pbs.org/video/underground-railroad-william-still-
story-coded-spirituals/ 

▪ Film:  Underground Railroad:  The William Still Story https://www.pbs.org/video/underground-railroad-
william-still-story-underground-railroad-william-still-story/ 

 
 
 
 
 
 

https://www.pbs.org/video/underground-railroad-william-still-story-freedoms-land/
https://www.pbs.org/video/underground-railroad-william-still-story-freedoms-land/
https://www.pbs.org/video/underground-railroad-william-still-story-fugitive-slave-act/
https://www.pbs.org/video/underground-railroad-william-still-story-fugitive-slave-act/
https://www.pbs.org/video/underground-railroad-william-still-story-coded-spirituals/
https://www.pbs.org/video/underground-railroad-william-still-story-coded-spirituals/
https://www.pbs.org/video/underground-railroad-william-still-story-underground-railroad-william-still-story/
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ACTIVITIES 
 

Activity 1:   
Write a 350-word essay on how Blacks and Whites have worked together on the Underground 
Railroad to free enslaved Africans. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 



 
Activity 2:   
Imagine living in the north as a free person during the time of slavery, but still had relatives 
enslaved in the south that are planning to escape to freedom.  Write a poem or song about how 
beautiful life is in the north to comfort your relatives as they look forward to a new life of 
freedom. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



Activity 3:  Vocabulary Matching 
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