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10.4 Performance Assessment 

Introduction 

In this Performance Assessment, students demonstrate the skills and habits they have practiced 

throughout this module as they analyze a range of texts and convey complex ideas through the effective 

selection and organization of textual evidence. Students draw on their analyses of central ideas in William 

Shakespeare’s Macbeth and either E. B. White’s “Death of a Pig” or Niccolò Machiavelli’s The Prince to 

write a multi-paragraph response considering how each author develops a nuanced version of a common 

central idea, through the use of structure, word choice, character, or rhetoric. 

Detailed instructions for the three-lesson assessment follow the prompt. Each lesson is likely to last one 

class period. However, timing may vary depending on the scaffolding necessary to address student needs. 

This Performance Assessment is evaluated using the 10.4 Performance Assessment Text Analysis Rubric. 

Standards 

Assessed Standard(s) 

RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development over 

the course of the text, including how it emerges and is shaped and refined by specific 

details; provide an objective summary of the text. 

RL.9-10.3 Analyze how complex characters (e.g., those with multiple or conflicting motivations) 

develop over the course of a text, interact with other characters, and advance the plot or 

develop the theme.  

RL.9-10.4 Determine the meaning of words and phrases as they are used in the text, including 

figurative and connotative meanings; analyze the cumulative impact of specific word 

choices on meaning and tone (e.g., how the language evokes a sense of time and place; 

how it sets a formal or informal tone).  

RL.9-10.5 Analyze how an author’s choices concerning how to structure a text, order events within 

in it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such 

effects as mystery, tension, or surprise.  
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RI.9-10.2 Determine a central idea of a text and analyze its development over the course of the 

text, including how it emerges and is shaped and refined by specific details; provide an 

objective summary of the text. 

RI.9-10.4 Determine the meaning of words and phrases as they are used in a text, including 

figurative, connotative, and technical meanings; analyze the cumulative impact of specific 

word choices on meaning and tone (e.g., how the language of a court opinion differs 

from that of a newspaper).  

RI.9-10.6 Determine an author’s point of view or purpose in a text and analyze how an author uses 

rhetoric to advance that point of view or purpose.  

W.9-10.2.a-f Write informative/explanatory texts to examine and convey complex ideas, concepts, 

and information clearly and accurately through the effective selection, organization, and 

analysis of content. 

a. Introduce a topic; organize complex ideas, concepts, and information to make 

important connections and distinctions; include formatting (e.g., headings), graphics 

(e.g., figures, tables), and multimedia when useful to aiding comprehension. 

b. Develop the topic with well-chosen, relevant, and sufficient facts, extended 

definitions, concrete details, quotations, or other information and examples 

appropriate to the audience’s knowledge of the topic. 

c. Use appropriate and varied transitions to link the major sections of the text, create 

cohesion, and clarify the relationships among complex ideas and concepts. 

d. Use precise language and domain-specific vocabulary to manage the complexity of 

the topic. 

e. Establish and maintain a formal style and objective tone while attending to the norms 

and conventions of the discipline in which they are writing. 

f. Provide a concluding statement or section that follows from and supports the 

information or explanation presented (e.g., articulating implications or the 

significance of the topic). 

W.9-10.9.a, 

b 

Draw evidence from literary or informational texts to support analysis, reflection, and 

research. 

a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author 

draws on and transforms source material in a specific work [e.g., how Shakespeare 

treats a them or topic from Ovid or the Bible or how a later author draws on a play by 

Shakespeare]”).  

b. Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and 

evaluate the argument and specific claims in a text, assessing whether the reasoning 
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is valid and the evidence is relevant and sufficient; identify false statements and 

fallacious reasoning”). 

L.9-10.1.a, b Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking. 

a. Use parallel structure. 

b. Use various types of phrases (noun, verb, adjectival, adverbial, participial, 

prepositional, absolute) and clauses (independent, dependent; noun, relative, 

adverbial) to convey specific meanings and add variety and interest to writing or 

presentations. 

L.9-10.2.a-c Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 

a. Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely 

related independent clauses. 

b. Use a colon to introduce a list or quotation. 

c. Spell correctly. 

Addressed Standard(s) 

W.9-10.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 

trying a new approach, focusing on addressing what is most significant for a specific 

purpose and audience. 

SL.9-10.1.a-e Initiate and participate effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, 

building on others’ ideas and expressing their own clearly and persuasively. 

a. Come to discussions prepared, having read and researched material under study; 

explicitly draw on that preparation by referring to evidence from texts and other 

research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of 

ideas. 

b. Work with peers to set rules for collegial discussions and decision-making (e.g., 

informal consensus, taking votes on key issues, presentation of alternate views), clear 

goals and deadlines, and individual roles as needed. 

c. Propel conversations by posing and responding to questions that relate the current 

discussion to broader themes or larger ideas; actively incorporate others into the 

discussion; and clarify, verify, or challenge ideas and conclusions. 

d. Respond thoughtfully to diverse perspectives, summarize points of agreement and 

disagreement, and, when warranted, qualify or justify their own views and 

understanding and make new connections in light of the evidence and reasoning 

presented. 
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e. Seek to understand other perspectives and cultures and communicate effectively 

with audiences or individuals from varied backgrounds. 

 

Prompt 

Over the course of this module, you have read Macbeth by William Shakespeare, “Death of a Pig” by E. B. 

White, and The Prince by Niccolò Machiavelli. For this assessment, write a multi-paragraph response to 

the following prompt: 

Select a central idea common to Macbeth and either White’s “Death of a Pig” or Machiavelli’s The 

Prince. Discuss how each author uses structure, character, word choice, and/or rhetoric to develop this 

common idea. Explain the nuances in each author’s treatment of the idea. 

To answer the prompt, review the texts as well as your notes, annotations, and tools. Refer specifically to 

statements you have made about the central ideas of each text and how the author develops those ideas 

through the use of structure, specific word or structural choices, and character development or rhetoric. 

Participate in a gallery walk and whole-class discussion to review the module texts before identifying 

their respective central ideas and which texts to choose as a focus for your response. Next, gather 

relevant textual evidence to demonstrate how each author develops a common central idea, including 

the nuances in each author’s development of the idea. After drafting a multi-paragraph response to the 

prompt, engage in the revision process, independently or with a classmate, to edit and revise your 

response. 

High Performance Response 

High Performance Response(s) 

A High Performance Response should: 

 Demonstrate how Shakespeare develops a central idea in Macbeth. (See below for examples.) 

 Demonstrate how White develops a central idea in “Death of a Pig” or demonstrate how Machiavelli 

develops a central idea in The Prince. (See below for examples.) 

 Explain the nuances in each author’s treatment of the central idea. (See below for examples.)  

A High Performance Response may include the following evidence in support of a multi-paragraph 

analysis. The texts are rich and support multiple central ideas, so High Performance Responses may vary 

widely: 

 White develops the central idea of imbalance and disorder through the structure of a classic tragedy. 

White establishes the routine raising and slaughtering of a pig as “a tragedy enacted on most farms 
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with perfect fidelity to the script” (section 1, paragraph 2), but in this instance, White’s pig sickened 

and died, throwing his own life into imbalance and disorder: “the pig's imbalance becomes the 

man's, vicariously, and life seems insecure, displaced, transitory” (section 2, paragraph 3). White 

continues to draw upon the metaphor of the classic dramatic tragedy to develop the ideas of 

imbalance and disorder: “Once in a while something slips—one of the actors goes up in his lines and 

the whole performance stumbles and halts” (section 1, paragraph 3). As with a classic dramatic 

tragedy, White’s story ends in catharsis. The pig dies, and White is left to ponder “in penitence and in 

grief” (section 4, paragraph 6) the brief but powerful imbalance the death of his pig created. 

 Shakespeare also develops the central idea of disorder and imbalance; however, in Macbeth the 

disorder and imbalance are far greater than in White’s essay. Shakespeare uses character 

development to advance the central idea of utter imbalance and disorder. In both characters of 

Macbeth and Lady Macbeth, Shakespeare demonstrates the steady decline and eventual complete 

breakdown of order or balance that is only restored in the end by their deaths. Lady Macbeth first 

demonstrates this disorder when she asks the spirits to “unsex” (Act 1.5, line 48) her and fill her 

“direst cruelty” (Act 1.5, line 50). These imbalanced requests enable her to kill Duncan and in so 

doing act against her nature, so that she is eventually driven to insanity and suicide. Similarly, 

Macbeth disrupts the natural order by killing his king: he knows that he is Duncan’s “kinsman and his 

subject,” and that both are strong reasons “against the deed [of murder]” (Act 1.7, lines 13–14), but 

he breaks these natural bonds and murders Duncan. Like Lady Macbeth, he is maddened by the 

murders he commits: he complains of “the torture of the mind” (Act 3.2, line 24) and “restless 

ecstasy [madness]” (Act 3.2, line 25) after killing Duncan. Yet he feels compelled to kill more: Lady 

Macduff and her children, Banquo, etc., until he is finally killed by Macduff and balance and order are 

restored. 

OR 

 Machiavelli develops a central idea of appearance versus reality through rhetoric and argument. For 

example, he presents the historical example of Alexander VI, who Machiavelli claims, “never did 

anything else, nor thought about anything else, than to deceive men” (chapter 18, paragraph 5). 

Machiavelli argues, “it is not necessary” (chapter 18, paragraph 5) for a prince to be honest and loyal, 

“but it is very necessary to appear” (chapter 18, paragraph 5) to have those qualities. He continues: 

“[a prince] should appear, upon seeing and hearing him, to be all mercy, all faithfulness, all integrity, 

all kindness. All religion. And there is nothing more necessary that to seem to possess this last 

quality,” (chapter 18, paragraph 6). Finally, he argues that “men in general judge more by the eyes 

than their hands” (chapter 18, paragraph 6), demonstrating that the appearance of a prince’s 

behavior is more important than the reality of his actions, because he is more likely to be judged on 

his appearance. 

 In Macbeth, Shakespeare demonstrates that the duplicity that the Macbeths practice leads to their 

own and others’ ruin, not to the security Machiavelli suggests. Before killing Duncan, Lady Macbeth 
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tells Macbeth to “look like th’ innocent / flower; / But be the serpent under ’t” (Act 1.5, lines 76–78). 

The Macbeths appear like welcoming hosts, but are in reality plotting Duncan’s murder. Similarly, 

when Macbeth is plotting Banquo’s murder, he tells Lady Macbeth that they must “make [their] 

faces vizards to [their] hearts, / Disguising what they are” (Act 3.2, lines 38–39). In other words, they 

must appear kind and merciful while in their hearts they are planning their next murders. Machiavelli 

predicts that duplicity and judicious cruelty will secure a prince in both “his reputation” and “his 

state” (chapter 18, paragraph 6). However, Shakespeare’s tragedy shows that one prince’s duplicity 

and cruelty lost him not only his reputation and state, but also his sanity and life. 

 

Standard-Specific Demands of the Performance Assessment 

This Module Performance Assessment requires students to meet numerous demands required by the 

ELA/Literacy Standards for grades 9–10.  

Students’ deep engagement with these texts and practice with identifying textual evidence in support of 

inferences and claims provide a solid foundation for the demands of this assessment. Throughout this 

module students have examined how authors use structure, rhetoric, and character development to 

advance central ideas. In addition, students have edited, revised, and refined their writing during the 

module, a process in which they re-engage during this Performance Assessment.  

The Performance Assessment requires that students determine central ideas and how different texts 

develop those ideas (RL.9-10.2, RI.9-10.2). With literary texts, The Performance Assessment demands 

that students analyze how complex characters develop over the course of the text and interact with one 

another to advance the plot or central ideas (RL.9-10.3). With both informational and literary texts, 

students must determine the meaning of words in context (RL.9-10.4, RI.9-10.4), as well as analyze the 

effect of authors’ structural and rhetorical choices (RI.9-10.6, RL.9-10.5). Finally, students must analyze 

how an author transforms source material in a text (W.9-10.9.a). 

The Performance Assessment also requires students to write informative texts to examine and convey 

complex ideas, concepts, and information clearly and accurately through the effective selection, 

organization, and analysis of content (W.9-10.2.a-f). To satisfy this demand, students must draw 

evidence from the text to support their analysis; develop the topic with well-chosen, relevant, and 

sufficient facts, extended definitions, concrete details, and quotations; and use precise language and 

domain-specific vocabulary to manage the complexity of the topic they write about (W.9-10.2.a-f, W.9-

10.9.a, b). 

As part of the drafting process, students must develop and strengthen their writing by planning, revising, 

editing, rewriting, or trying a new approach, focusing on addressing what is most significant for the 
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essay’s purpose and audience (W.9-10.5). The writing, revising, and editing of the essay also requires 

that students demonstrate command of the conventions of English grammar, capitalization, punctuation, 

spelling, and usage (L.9-10.1, L.9-10.2).  

Preparation for the written component of this assessment requires students to participate in a range of 

collaborative discussions, as they incorporate other perspectives, and propel conversations forward by 

building on each other’s ideas and expressing their own clearly and persuasively (SL.9-10.1.a-e). 

Process 

The Module Performance Assessment encourages students to reconsider each of the three module texts 

in order to identify one text to analyze in relation to Macbeth in a multi-paragraph response. In this 

module students have had multiple opportunities to examine both the content and craft of fiction and 

nonfiction texts; they are now ready to apply what they have learned in an independent analysis. 

Students demonstrate their own writing skills in a multi-paragraph essay by selecting and organizing 

relevant textual evidence to support their analysis; expressing their own ideas clearly; and building upon 

the ideas of others through small group discussions. Finally, students draft, revise, and edit their multi-

paragraph responses. 

 

Lesson 1 

Post and explain the Performance Assessment prompt for student reference. Working in small groups, 

students review their annotations and previous work with the selected module texts. Students first work 

collaboratively to review and/or complete the Performance Assessment Synthesis Tool for Macbeth and 

either “Death of a Pig” or The Prince.  

 This use of focused analysis supports students’ engagement with W.9-10.9.a, b, which addresses the 

use of textual evidence in writing. As students build on their own and others’ ideas in collaborative 

discussions on grade 9–10 topics and texts, they are working with SL.9-10.1.a-e. 

After students have completed this tool, post chart paper around the room with one text title on each 

piece of paper. Working in groups (based on the selection of either “Death of a Pig” or The Prince), have 

students circulate and generate observations, add evidence, and make statements about how each text 

develops a central idea. At the end of Lesson 1, students use the evidence-based discussion to help them 

select which text they will pair with Macbeth. (Based on the gallery walk and class discussion, some 

students may choose a text other than the one they analyzed in class.) 
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Optional Writing Instruction 

Depending on the strength of student writing, consider devoting some class time to reviewing writing 

skills and habits students have been developing across this module. It may be necessary to revisit 

structural expectations such as how to develop an introduction and a conclusion, as well as formal 

language expectations such as the conventions of English grammar, capitalization, punctuation, and 

spelling (specifically, the appropriate use of parallel structure, semicolons, and colons).  

Lesson 2 

Students meet in small groups with other students who have selected the same text, to review notes and 

annotations and briefly discuss the prompt. Students gather relevant evidence to be used in their essays. 

Students then independently write a first draft of their essay using the analysis from the previous lesson. 

Remind students to use Module 10.4 vocabulary wherever possible in their essays. 

Lesson 3 

Depending on student needs and strengths, have students self-review or peer-review using the 10.4 

Performance Assessment Text Analysis Rubric. Students use this review to strengthen and refine the 

response they drafted in the previous lesson. Students edit, revise, and rewrite as necessary, ensuring 

their analysis is clear, accurate, and effectively supported by relevant and sufficient textual evidence.  

 Consider incorporating collaborative technologies such as Google Drive or Track Changes in the 

revision and editing process (W.9-10.6). 
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Performance Assessment Synthesis Tool 

Name:  Class:  Date:  

 

Directions: Review your notes, annotations, and tools to identify and record central ideas for each text. Use your 
notes, annotations, and tools to identify details from each text that develop those central ideas. 

 

 The Model Performance Assessment Synthesis Tool is not an exhaustive list of all possible student 

responses. The responses on this tool represent some possible ways in which students might analyze 

the texts. 

Text Central Idea(s) Evidence 

Macbeth by William 
Shakespeare 

  

“Death of a Pig” by E. B. 
White 

  

The Prince by Niccolò 
Machiavelli 
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Model Performance Assessment Synthesis Tool 

Name:  Class:  Date:  

 

Directions: Review your notes, annotations, and tools to identify and record central ideas for each text. Use your 
notes, annotations, and tools to identify details from each text that develop those central ideas. 

 

 The Model Performance Assessment Synthesis Tool is not an exhaustive list of all possible student 

responses. The responses on this tool represent some possible ways in which students might analyze 

the texts. 

Text Central Idea(s) Evidence 

Macbeth by William 
Shakespeare 

 Imbalance and Disorder  By beginning the play with Witches, 
Shakespeare introduces a disruption in 
the natural order—first the drama of 
thunder and lightning following by 
characters as unnatural as the Witches. 

 Lady Macbeth asks the spirits to “unsex” 
her so she can be unnaturally cruel and 
lead her husband in killing Duncan. 

 Macbeth kills his king, usurping the 
natural order: he knows that he is 
Duncan’s “kinsman and his subject,” and 
that both are strong reasons “against the 
deed [of murder]” (Act 1.7, lines 13–14). 

 Lennox describes the night of Duncan’s 
murder: “The night has been unruly. 
Where we lay, / Our chimneys were 
blown down and, as they say, / 
Lamentings hear i’ th’ air, strange 
screams of / death, … / Some say the 
Earth / was feverous and did shake” (Act 
2.3, lines 61–69), demonstrating that 
even nature is acting imbalanced upon 
the murder of the king. 

 The Old Man speaking with Ross affirms 
that “’Tis unnatural, / Even like the deed 
that’s done. On Tuesday last / A falcon, 
tow’ring in her pride of place, / Was by a 

http://creativecommons.org/licenses/by-nc-sa/3.0/


NYS Common Core ELA & Literacy Curriculum D R A F T Grade 10• Module 4 • Performance Assessment 

 

 

File: 10.4 Performance Assessment Date: 6/25/14 

Classroom Use: Starting 9/2014  

© 2014 Public Consulting Group. This work is licensed under a  

Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License 

http://creativecommons.org/licenses/by-nc-sa/3.0/ 

11 

 

 

Text Central Idea(s) Evidence 

mousing owl hawked at and killed,” (Act 
2.4, lines 13–16) describing how the birds 
mimicked the unnatural deed of a 
servant (lesser being) killing a king 
(higher being). 

 Even Duncan’s horses “flung out” of their 
stalls and ate each other—an unnatural 
act indeed (Act 2.4, line 20)! 

 Macbeth is maddened by the murders he 
commits: he complains of “the torture of 
the mind” (Act 3.2, line 24) and “restless 
ecstasy [madness]” (Act 3.2, line 25) after 
killing Duncan.  

 When Lady Macbeth begins to sleep walk 
in Act 5.1. Lady Macbeth’s speech 
becomes unmetered, imbalanced, 
disordered. For example “You do unbend 
your noble strength to think / So 
brainsickly of things,” (Act 2.2, lines 59–
60) compared to “Come, come, come, 
come. Give me your/hand. What’s done 
cannot be undone. To bed, to/bed, to 
bed,” (Act 5.1, lines 70–72). 

  Appearance vs. Reality  The Witches’ riddles. They tell Macbeth 
that he will “be king hereafter” (Act 1.3, 
line 53), but they don’t tell him exactly 
when or how. They inform Banquo that 
he will be “lesser than Macbeth and 
greater. Not so happy, yet much happier” 
(Act 1.3, lines 68–69). Then the witches 
tell Banquo, “Thou shalt get kings, 
though thou be none” (Act 1.3, line 70). 

 Before killing Duncan, Lady Macbeth tells 
Macbeth to “look like th’ innocent / 
flower; / But be the serpent under ‘t” 
(Act 1.5, lines 76–78).  

 When Macbeth is plotting Banquo’s 
murder, he tells Lady Macbeth that they 
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Text Central Idea(s) Evidence 

must “make [their] faces vizards to 
[their] hearts, / Disguising what they are” 
(Act 3.2, lines 38–39).  

 Also, the words of the apparitions are 
misleading, blurring the line between 
appearance and reality. They tell 
Macbeth to “Beware Macduff” (Act 4.1, 
line 81) but then “none of woman born / 
Shall harm Macbeth” (Act 4.1, lines 91–
92) and “Macbeth shall never vanquished 
be until / Great Birnam Wood to high 
Dunsinane Hill / Shall come against him” 
(Act 1.4, lines 105–107). Macbeth recalls 
these words throughout the rest of the 
play and they give him courage against 
all odds, demonstrating how he believes 
the prophesies whole-heartedly. Yet in 
the end, though they all remain true, 
what Macbeth (and the audience) 
believed they meant was not what they 
really meant, reiterating the central idea 
of appearance versus reality. 
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Text Central Idea(s) Evidence 

“Death of a Pig” by E. B. 
White 

 Imbalance and Disorder  White establishes the routine raising and 

slaughtering of a pig as “a tragedy 

enacted on most farms with perfect 

fidelity to the script” (section 1, 

paragraph 2). 

 White describes what happens to his pig 

as a disruption of “an antique pattern” 

(section 1, paragraph 2) that is usually 

“enacted with perfect fidelity to the 

original script” (section 1, paragraph 2). 

 White continues the metaphor of the 

classic dramatic tragedy: “Once in a while 

something slips—one of the actors goes 

up in his lines and the whole 

performance stumbles and halts” 

(section 1, paragraph 3).  

 White’s pig gets sick and dies, throwing 

his own life into imbalance and disorder: 

“the pig's imbalance becomes the man's, 

vicariously, and life seems insecure, 

displaced, transitory” (section 2, 

paragraph 3). 

 White’s choice to compare his own 

feelings to that of his dog, Fred—“as my 

own spirits declined … the spirits of my 

vile old dachshund rose” (section 3, 

paragraph 1). 

 Catharsis: the pig dies and White is left to 

ponder “in penitence and in grief” 

(section 4, paragraph 6) the imbalance 

the death of his pig created. 
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Text Central Idea(s) Evidence 

The Prince by Niccolò 
Machiavelli 

 Appearance vs. Reality  Machiavelli presents the historical 
example of Alexander VI, who 
Machiavelli claims, “never did anything 
else, nor thought about anything else, 
than to deceive men” (chapter 18, 
paragraph 5).  

 The word choice of “appear”; “it is not 
necessary” (chapter 18, paragraph 5) for 
a prince to be honest and loyal, “but it is 
very necessary to appear” (chapter 18, 
paragraph 5) to have those qualities. “[A 
prince] should appear, upon seeing and 
hearing him, to be all mercy, all 
faithfulness, all integrity, all kindness. All 
religion. And there is nothing more 
necessary than to seem to possess this 
last quality,” (chapter 18, paragraph 5). 

 Supporting Claim: “men in general judge 
more by the eyes than their hands” 
(chapter 18, paragraph 6), further 
demonstrating how the appearance of a 
prince’s behavior is more important than 
the reality of his actions, because he is 
more likely to be judged on his 
appearance. 

http://creativecommons.org/licenses/by-nc-sa/3.0/


NYS Common Core ELA & Literacy Curriculum D R A F T Grade 10 • Module 4 • Performance Assessment 

 

 

File: 10.4 Performance Assessment Date: 6/25/14 

Classroom Use: Starting 9/2014  

© 2013 Public Consulting Group. This work is licensed under a  

Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License 

http://creativecommons.org/licenses/by-nc-sa/3.0/ 

15 

 

 

10.4 Module Performance Assessment 
 

Text-Based Response 
 

Your Task: Based on your reading of Macbeth and “Death of a Pig” or The Prince, respond to the 
following prompt: 

Select a central idea common to Macbeth and either White’s “Death of a Pig” or Machiavelli’s The 

Prince. Discuss how each author uses structure, character, word choice, and/or rhetoric to develop 

this common idea. Explain the nuances in each author’s treatment of the idea. 

Your response will be assessed using the 10.4 Performance Assessment Text Analysis Rubric. 
 

Guidelines 

Be sure to: 

 Closely read the prompt. 

 Organize your ideas and evidence. 

 Develop a claim that responds directly to all parts of the prompt. 

 Cite strong and thorough textual evidence to support your analysis. 

 Follow the conventions of standard written English. 
 

CCSS: RL.9-10.2, RL.9-10.3, RL.9-10.4, RL.9-10.5, RI.9-10.2, RI.9-10.4, RI.9-10.6, W.9-10.2.a-f, W.9-10.9.a, b, 

L.9-10.1.a, b, L.9-10.2.a-c  

Commentary on the Task: 

This task measures RL.9-10.2 because it demands that students: 

 Determine a theme or central idea of a text and analyze in detail its development over the course of the 

text, including how it emerges and is shaped and refined by specific details; provide an objective 

summary of the text. 

This task measures RL.9-10.3 because it demands that students: 

 Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the 

course of a text, interact with other characters, and advance the plot or develop the theme.  

This task measures RL.9-10.4 because it demands that students: 

 Determine the meaning of words and phrases as they are used in the text, including figurative and 

connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone 

(e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).  

This task measures RL.9-10.5 because it demands that students: 

 Analyze how an author’s choices concerning how to structure a text, order events within in it (e.g., 

parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or 

surprise.  
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This task measures RI.9-10.2 because it demands that students:  

 Determine a central idea of a text and analyze its development over the course of the text, including 

how it emerges and is shaped and refined by specific details. 

This task measures RI.9-10.4 because it demands that students: 

 Determine the meaning of words and phrases as they are used in a text, including figurative, 

connotative, and technical meanings; analyze the cumulative impact of specific word choices on 

meaning and tone (e.g., how the language of a court opinion differs from that of a newspaper).  

This task measures RI.9-10.6 because it demands that students: 

 Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to 

advance that point of view or purpose.  

This task measures W.9-10.2.a-f because it demands that students: 

 Write informative/explanatory texts to examine and convey complex ideas, concepts, and information 

clearly and accurately through the effective selection, organization, and analysis of content. 

o Introduce a topic; organize complex ideas, concepts, and information to make important 
connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and 
multimedia when useful to aiding comprehension. 

o Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete 
details, quotations, or other information and examples appropriate to the audience’s knowledge of 
the topic. 

o Use appropriate and varied transitions to link the major sections of the text, create cohesion, and 
clarify the relationships among complex ideas and concepts. 

o Use precise language and domain-specific vocabulary to manage the complexity of the topic. 

o Establish and maintain a formal style and objective tone while attending to the norms and 
conventions of the discipline in which they are writing. 

o Provide a concluding statement or section that follows from and supports the information or 
explanation presented (e.g., articulating implications or the significance of the topic). 

This task measures W.9-10.9.a, b because it demands that students: 

 Draw evidence from literary or informational texts to support analysis, reflection, and research. 

o Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws on and 

transforms source material in a specific work [e.g., how Shakespeare treats a them or topic from 

Ovid or the Bible or how a later author draws on a play by Shakespeare]”).  

o Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the 

argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is 

relevant and sufficient; identify false statements and fallacious reasoning”). 

This task measures L.9-10.1.a, b because it demands that students: 

 Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

o Use parallel structure. 
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o Use various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, 

absolute) and clauses (independent, dependent; noun, relative, adverbial) to convey specific 

meanings and add variety and interest to writing or presentations. 

This task measures L.9-10.2.a-c because it demands that students: 

 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 

when writing. 

o Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely related 

independent clauses. 

o Use a colon to introduce a list or quotation. 

o Spell correctly. 
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10.4 Performance Assessment Text Analysis Rubric        /  Total Points 
Criteria 4 – Responses at this Level: 3 – Responses at this Level: 2 – Responses at this Level: 1 – Responses at this Level: 

Content and Analysis 

The extent to which the response 
determines a central idea of a text and 
analyzes its development over the 
course of the text, including how it 
emerges and is shaped and refined by 
specific details; provides an objective 
summary of a text. 

CCSS.ELA-Literacy.RL.9-10.2 

CCSS.ELA-Literacy.RI.9-10.2 

Determine a central idea of a text and 
analyze its development over the course 
of the text, including how it emerges and 
is shaped and refined by specific details; 
provide an objective summary of the 
text. 

Accurately determine the central idea 
of a text and skillfully analyze its 
development over the course of the 
text, including how it emerges and is 
shaped and refined by specific details; 
provide an accurate objective summary 
of a text. 

Determine the central idea of a text 
and analyze its development over the 
course of the text, including how it 
emerges and is shaped and refined by 
specific details; provide an accurate 
objective summary of a text. 

Determine the central idea of a text 
and analyze with partial accuracy its 
development over the course of the 
text with, including how it emerges and 
is shaped and refined by specific 
details. 

Inaccurately determine the central idea 
of a text and analyze its development 
over the course of the text; provide an 
inaccurate objective summary of a text. 

Content and Analysis 

The extent to which the response 
analyzes how complex characters 
develop over the course of a text, 
interact with other characters, and 
advance the plot or develop the theme. 

CCSS.ELA-Literacy.RL.9-10.3 

Analyze how complex characters (e.g. 
those with multiple or conflicting 
motivations) develop over the course of 
a text, interact with other characters, 
and advance the plot or develop the 
theme. 

Skillfully analyze how complex 
characters develop over the course of a 
text, interact with other characters, 
and advance the plot or develop the 
theme. 

 

Analyze how complex characters 
develop over the course of a text, 
interact with other characters, and 
advance the plot or develop the theme. 

 

Analyze with partial accuracy how 
complex characters develop over the 
course of a text, interact with other 
characters, and advance the plot or 
develop the theme. 

 

Inaccurately analyze how complex 
characters develop over the course of a 
text, interact with other characters, 
and advance the plot or develop the 
theme. 

 

Content and Analysis Skillfully and accurately determine the 
meaning of words and phrases as they 

Determine the meaning of words and 
phrases as they are used in a text, 

Determine the meaning of words and 
phrases as they are used in a text, 

Inaccurately determine the meaning of 
words and phrases as they are used in a 
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The extent to which the response 
determines the meaning of words and 
phrases as they are used in a text, 
including figurative, connotative, 
and/or technical meanings; analyzes 
the cumulative impact of specific word 
choices on meaning and tone.  

CCSS.ELA-Literacy.RL.9-10.4 

CCSS.ELA-Literacy.RI.9-10.4 

Determine the meaning of words and 
phrases as they are used in a text, 
including figurative, connotative, and/or 
technical meanings; analyze the 
cumulative impact of specific word 
choices on meaning and tone.  

are used in a text, including figurative, 
connotative, and/or technical 
meanings; skillfully and accurately 
analyze the cumulative impact of 
specific word choices on meaning and 
tone. 

including figurative, connotative, 
and/or technical meanings, and analyze 
the cumulative impact of specific word 
choices on meaning and tone. 

including figurative, connotative, 
and/or technical meanings, and analyze 
with partial accuracy the cumulative 
impact of specific word choices on 
meaning and tone. 

text, including figurative, connotative, 
and/or technical meanings, and 
inaccurately analyze the cumulative 
impact of specific word choices on 
meaning and tone. 

Content and Analysis 

The extent to which the response 
analyzes how an author’s choices 
concerning how to structure a text, 
order events within it, and manipulate 
time to create such effects as mystery, 
suspense, and surprise. 

CCSS.ELA-Literacy.RL.9-10.5 

Analyze how an author’s choices 
concerning how to structure a text, 
order events within it (e.g., parallel 
plots), and manipulate time (e.g., pacing, 
flashbacks) create such effects as 
mystery, suspense, and surprise. 

Skillfully analyze the author’s choices 
concerning how to structure a text, 
order events within it, and manipulate 
time.  

Accurately analyze the author’s choices 
concerning how to structure a text, 
order events within it, and manipulate 
time. 

Analyze with partial accuracy the 
author’s choices concerning how to 
structure a text, order events within it, 
and manipulate time. 

Inaccurately analyze the author’s 
choices concerning how to structure a 
text, order events within it, and 
manipulate time. 

Content and Analysis 

The extent to which the response 
determines an author’s point of view or 
purpose in a text and analyzes how an 

Accurately determine the author’s 
point of view or purpose and skillfully 
analyze how the author uses rhetoric to 
advance that point of view or purpose.  

Determine the author’s point of view or 
purpose and analyze how the author 
uses rhetoric to advance that point of 
view or purpose. 

 

Determine the author’s point of view or 
purpose and analyze with partial 
accuracy how the author uses rhetoric 
to advance that point of view or 
purpose. 

Inaccurately determine the author’s 
point of view or purpose and analyze 
how the author uses rhetoric to 
advance that point of view or purpose. 
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author uses rhetoric to advance that 
point of view or purpose. 

CCSS.ELA-Literacy.RI.9-10.6 

Determine an author’s point of view or 
purpose in a text and analyze how an 
author uses rhetoric to advance that 
point of view or purpose. 

  

Command of Evidence and Reasoning 

The extent to which the response 
examines and conveys complex ideas, 
concepts and information clearly and 
accurately through the effective 
selection, organization, and analysis of 
content. 

CCSS.ELA-Literacy.W.9-10.2 

Write informative/explanatory texts to 
examine and convey complex ideas, 
concepts, and information clearly and 
accurately through the effective 
selection, organization, and analysis of 
content. 

The extent to which the response 
develops the topic with well-chosen, 
relevant, and sufficient facts, extended 
definitions, concrete details, 
quotations, or other information and 
examples appropriate to the audience’s 
knowledge of the topic. 

CCSS.ELA-Literacy.W.9-10.2.b 

Develop the topic with well-chosen, 
relevant, and sufficient facts, extended 
definitions, concrete details, quotations, 
or other information and examples 
appropriate to the audience’s knowledge 
of the topic 

Develop the response and support 
analysis with well-chosen, relevant, and 
sufficient evidence from literary or 
informational texts, including facts, 
extended definitions, concrete details, 
quotations, or other information and 
examples appropriate to the audience’s 
knowledge of the topic. (W.9-10.2.b; 
W.9-10.9.a, b) 

Develop the response and support 
analysis with relevant and sufficient 
evidence from literary or informational 
texts, including facts, concrete details, 
quotations, or other information and 
examples appropriate to the audience’s 
knowledge of the topic. (W.9-10.2.b; 
W.9-10.9.a, b) 

Partially develop the response and 
partially support analysis with relevant 
evidence from literary or informational 
texts, including facts, details, 
quotations, or other information and 
examples that are appropriate to the 
audience’s knowledge of the topic. 
(W.9-10.2.b; W.9-10.9.a, b) 

Do not develop the response or 
support analysis with relevant evidence 
from literary or informational texts, 
including facts, details, quotations, or 
other information and examples that 
are appropriate to the audience’s 
knowledge of the topic. (W.9-10.2.b; 
W.9-10.9.a, b) 
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The extent to which the response draws 
evidence from literary or informational 
texts to support analysis, reflection, and 
research. 

CCSS.ELA-Literacy.W.9-10.9.a, b 

Draw evidence from literary or 
informational texts to support analysis, 
reflection, and research; apply grades 9-
10 Reading standards to literature or 
literary nonfiction. 

Coherence, Organization, and Style  

The extent to which the response 
introduces a topic, organizes complex 
ideas, concepts, and information to 
make important connections and 
distinctions. 

CCSS.ELA-Literacy.W.9-10.2 

Write informative/explanatory texts to 
examine and convey complex ideas, 
concepts, and information clearly and 
accurately through the effective 
selection, organization, and analysis of 
content. 

CCSS.ELA-Literacy.W.9-10.2.a 

Introduce a topic; organize complex 
ideas, concepts, and information to 
make important connections and 
distinctions; include formatting (e.g., 
headings), graphics (e.g., figures, tables), 
and multimedia when useful to aiding 
comprehension. 

The extent to which the response uses 
appropriate and varied transitions to 
link the major sections of the text, 
create cohesion, and clarify the 

Skillfully introduce a topic; effectively 
organize complex ideas, concepts, and 
information to make important 
connections and distinctions. (W.9-
10.2.a) 

Skillfully use appropriate and varied 
transitions to link the major sections of 
the text, create cohesion, and clarify 
the relationships among complex ideas 
and concepts. (W.9-10.2.c) 

Skillfully and accurately use precise 
language and domain-specific 
vocabulary to manage the complexity 
of the topic. (W.9-10.2.d) 

Skillfully establish and maintain a 
formal style and objective tone 
appropriate to the norms and 
conventions of the discipline. (W.9-
10.2.e) 

Skillfully provide a concluding 
statement or section that follows from 
and supports the information or 
explanation presented. (W.9-10.2.f)  

Introduce a topic; effectively organize 
complex ideas, concepts, and 
information to make important 
connections and distinctions. (W.9-
10.2.a) 

Use appropriate and varied transitions 
to link the major sections of the text, 
create cohesion, and clarify the 
relationships among complex ideas and 
concepts. (W.9-10.2.c) 

Accurately use precise language or 
domain-specific vocabulary to manage 
the complexity of the topic.  (W.9-
10.2.d) 

Establish a style and tone appropriate 
to the discipline; demonstrate 
inconsistent use of formality and 
objectivity. (W.9-10.2.e) 

Provide a concluding statement or 
section that follows from and supports 
the information or explanation 
presented. (W.9-10.2.f) 

Introduce a topic; inconsistently 
organize complex ideas, concepts, and 
information to make important 
connections and distinctions. (W.9-
10.2.a) 

Inconsistently use appropriate and 
varied transitions to link the major 
sections of the text, create cohesion, 
and clarify the relationships among 
complex ideas and concepts. (W.9-
10.2.c)  

Inconsistently use domain-specific 
vocabulary to manage the complexity 
of the topic. (W.9-10.2.d) 

Use inconsistent style and tone with 
some attention to formality and 
objectivity. (W.9-10.2.e) 

Provide a concluding statement or 
section that partially follows from and 
supports the information or 
explanation presented. (W.9-10.2.f) 

Ineffectively introduce a topic; 
ineffectively organize complex ideas, 
concepts and information to make 
important connections and distinctions. 
(W.9-10.2.a) 

Effectively use appropriate and varied 
transitions to link the major sections of 
the text, create cohesion, and clarify 
the relationships among complex ideas 
and concepts. (W.9-10.2.c) 

Ineffectively or inappropriately use 
precise language or domain-specific 
vocabulary to manage the complexity 
of the topic. (W.9-10.2.d) 

Lack a formal style, using language that 
is basic, imprecise, or contextually 
inappropriate. (W.9-10.2.e) 

Ineffectively provide a concluding 
statement or section that follows from 
and supports the information or 
explanation presented. (W.9-10.2.f) 
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relationships among complex ideas and 
concepts. 

CCSS.ELA-Literacy.W.9-10.2.c 

Use appropriate and varied transitions to 
link the major sections of the text, create 
cohesion, and clarify the relationships 
among complex ideas and concepts. 

The extent to which the response 
includes and uses precise language and 
domain-specific vocabulary to manage 
the complexity of the topic. 

CCSS.ELA-Literacy.W.9-10.2.d 

Use precise language and domain-
specific vocabulary to manage the 
complexity of the topic. 

The extent to which the response 
properly uses formal style and objective 
tone as well as adheres to the writing 
conventions of the discipline. 

CCSS.ELA-Literacy.W.9-10.2.e 

Establish and maintain a formal style and 
objective tone while attending to the 
norms and conventions of the discipline 
in which they are writing. 

The extent to which the response 
provides a concluding statement or 
section that follows from and supports 
the information or explanation 
presented (e.g., articulating 
implications or the significance of the 
topic). 

CCSS.ELA-Literacy.W.9-10.2.f 

Provide a concluding statement or 
section that follows from and supports 
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the information or explanation 
presented (e.g., articulating implications 
or the significance of the topic). 

Control of Conventions 

The extent to which the response 
demonstrates command of conventions 
of standard English grammar, usage, 
capitalization, punctuation, and 
spelling, including correct use of: 
parallel structure, various types of 
phrases, semicolons, and colons. 

CCSS.ELA-Literacy.L.9-10.1.a-b 

Demonstrate command of the 
conventions of standard English 
grammar and usage when writing or 
speaking; use parallel structure; use 
various types of phrases (noun, verb, 
adjectival, participial, prepositional, 
absolute) and clauses (independent, 
dependent; noun, relative, adverbial) to 
convey specific meanings and add 
variety and interest to writing or 
presentations. 

CCSS.ELA-Literacy.L.9-10.2.a-c 

Demonstrate command of the 
conventions of standard English 
capitalization, punctuation, and spelling 
when writing; use a semicolon (and 
perhaps a conjunctive adverb) to link 
two or more closely related independent 
clauses; use a colon to introduce a list or 
quotation; spell correctly. 

Demonstrate consistent control of 
conventions with essentially no errors, 
even with sophisticated language. (L.9-
10.1, L.9-10.2) 

Correctly and effectively use parallel 
structure, various types of phrases, 
semicolons, and colons. (L.9-10.1.a-b, 
L.9-10.2.a-c) 

Demonstrate basic control of 
conventions with occasional errors that 
do not hinder comprehension. (L.9-
10.1, L.9-10.2) 

Correctly use parallel structure, various 
types of phrases, semicolons, and 
colons. (L.9-10.1.a-b, L.9-10.2.a-c) 

Demonstrate partial control of 
conventions with some errors that 
hinder comprehension. (L.9-10.1, L.9-
10.2) 

Correctly but ineffectively use parallel 
structure, various types of phrases, 
semicolons, and colons. (L.9-10.1.a-b, 
L.9-10.2.a-c) 

Demonstrate little control of 
conventions with frequent errors that 
make comprehension difficult. (L.9-
10.1, L.9-10.2) 

Incorrectly or ineffectively use parallel 
structure, various types of phrases, 
semicolons, and colons. (L.9-10.1.a-b, 
L.9-10.2.a-c) 

 

 A response that is a personal response and makes little or no reference to the task or text can be scored no higher than a 1.  

 A response that is totally copied from the text with no original writing must be given a 0.  

 A response that is totally unrelated to the task, illegible, incoherent, blank, or unrecognizable as English must be scored as a 0.  
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10.4 Performance Assessment Text Analysis Checklist 

Assessed Standards:        

 

 Does my writing… ✔ 

Content and Analysis Determine a central idea of Macbeth and analyze in detail 
its development over the course of the text, including how it 
emerges and is shaped and refined by specific details?  
(RL.9-10.2) 

 

Determine a central idea of “Death of a Pig” or The Prince 
and analyze in detail its development over the course of the 
text, including how it emerges and is shaped and refined by 
specific details? (RI.9-10.2) 

 

Analyze how complex characters develop over the course of 
a text, interact with other characters, and advance the plot 
or develop the theme? (RL.9-10.3) 

 

Determine the meaning of words and phrases as they are 
used in the text and analyze the cumulative impact of 
specific word choices on meaning and tone? (RI.9-10.4,  

RL.9-10.4) 

 

Analyze how an author’s choices concerning how to 
structure a text, order events within it, and manipulate time 
create such effects as mystery, suspense, and surprise? 

(RL.9-10.5) 

 

Determine an author’s point of view or purpose and analyze 
how an author uses rhetoric to advance the point of view or 
purpose? (RI.9-10.6) 

 

Command of Evidence and 
Reasoning 

Develop the response and support analysis with well-
chosen, relevant, and sufficient textual evidence? (W.9-

10.2.b, W.9-10.9.a-b) 

 

Coherence, Organization, 
and Style 

Introduce a topic? (W.9-10.2.a) 
 

 Organize complex ideas, concepts, and information to make 
important connections and distinctions? (W.9-10.2.a) 
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 Use appropriate and varied transitions to link the major 
sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts? (W.9-

10.2.c) 

 

 Establish and maintain a formal style and objective tone, 
using precise language and domain-specific vocabulary? 
(W.9-10.2.d, e) 

 

 Provide a concluding statement or section related to the 
explanation or analysis? (W.9-10.2.f) 

 

Control of Conventions Demonstrate control of the conventions with infrequent 
errors? (L.9-10.1, L.9-10.2) 

 

Use parallel structure, various types of phrases, semicolons, 
and colons correctly and effectively (L.9-10.1.a-b, L.9-10.2.a-b) 
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