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Harriet Ross Tubman (HRT) is currently in year five of their School Improvement Grant. There have
been minor changes in our enrollment from the previous reporting period. For the 2017-2018
school year, enrollment has increased by thirty students. Currently our student enrollment is 507
students, with 29% of the population being English Language Learners and 19% of the population
being Students With Disabilities.
During the 2016-2017 School Year, the administrative team developed “Four Rocks”. These were
created to increase academic performance and develop culture of excellence that is promoted by
all stakeholders. Efforts to carry out and adjust each one of the “Rocks” were largely driven by
classroom observations and recommendations which stem from the Diagnostic Tool for School and
District Effectiveness (DTSDE) review. After a reflection of the NYS assessment data and DTSDE
review from the 2016-2017 school year, the 2017-2018 “Rocks” were adjusted by the school
leadership team. Our “Rocks” for this school year are: Culturally Linguistic and Relevant Teaching,
Constructed Responses, Response to Intervention, and Family Engagement. During this reporting
period, we have put a major focus on Rock #3, Response to Intervention (RTI). It has been evident
through Grade Level Meetings (GLM) that teachers are able to articulate targeted students for RTI
and the researched based intervention plan that is tailored to meet each student’s individual
learning needs. Also, during this reporting period, we have put a great emphasis on Rock #2,
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Name of School District

Name of school

School BEDS Code

SIG Model/Cohort

Constructed Responses. It is evident through student writing samples and teacher lesson plans,
that the majority of teachers are implementing “Step Up to Writing Strategies” and utilizing the
constructed response writing rubrics with fidelity. Through classroom observations and review of
teacher lesson plans, it is noted that some of our deficits lie in the level of Higher Order Thinking
and Explicit Instruction strategies. Our Key Strategies and Next Steps will address these deficits.
Success of key strategies is monitored and communicated to all stakeholders through the School
Based Management Team monthly meetings.
One major challenge during this reporting period was that a large amount of time was spent on
staffing during September. We had a total of twelve vacancies that needed to be filled. Out of the
twelve vacancies, four were general education, two were special education, five were special area,
and one support staff. With this being said, the administrative team and building literacy coaches
spent a large amount of time during the first quarter getting the new staff acclimated to the
building initiatives and policies at HRT.

Key
Green

Expected results for this phase of the project are fully met,
work is on budget, and the school is fully implementing this
strategy with impact.

Yellow

Some barriers to implementation / outcomes / spending
exist; with adaptation/correction school will be able to
achieve desired results.

Red

Major barriers to implementation / outcomes / spending
encountered; results are at-risk of not being realized;
major strategy adjustment is required.

Attention –This document serves as the Progress Review Report for schools that are not Persistently Struggling or Struggling schools but are receiving School
Improvement Grant (SIG) funds. The document is intended to be completed by the Superintendents of Schools and/or their designee and submitted electronically to
OISR@NYSED.gov.
Directions - District and school staff should respond to the Analysis/Report Out sections of this document by both analyzing and summarizing the implementation of
the key strategies of the 2017-18 SIG plan this year to date and the impact of those key strategies on student learning outcomes.
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1.

METRICS

Academic Achievement - Please complete the prompts/questions below. If necessary, attach separate charts, tables, and/or graphs that summarize on-going and
formative data used to address student needs and determine progress toward student achievement goals.
Key Questions/Prompts
Analysis / Report Out
Describe performance trends in
student assessment data in core
Overview of Assessments in 3rd through 8th grade:
content areas (e.g., student subgroups, grade levels, subjects,
NYS ELA Assessment
classrooms, etc.).
From the 2015-2016 school year to the 2016-2017 school year, there was an increase of 3% in the number of students with disabilities
required to take the NYS Assessment. In addition, there was an 81% increase of ENL students who were required to take the NYS
Assessment. Overall the school saw a slight increase in ELA proficiency rates with a building wide average proficiency rate of 6.5% in the
2015-2016 school year and a building wide average proficiency rate of 6.7% in the 2016-2017 school year. This gain was concurrent with a
3% increase in the numbers of students with disabilities in the testing grades.
There was a significant difference in ELA proficiency as demonstrated across all grade levels in Grades 3-8 on the 2017 NYS ELA assessment.
Proficiency rates ranged from as low as 0% in Grade 6 to a maximum proficiency rate of 12% in Grade 3.
Deficits in ELA proficiency, as measured by the NYS ELA assessment across grade levels, correlates with deficits in foundational reading skills
as measured by DIBELS Oral Reading Fluency probe for Grades 3-6, with 80% of students reading below grade level.
The table below shows NYS ELA assessment data from the past three years. The arrows highlight the year to year cohort changes in
proficiency:
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Academic Achievement - Please complete the prompts/questions below. If necessary, attach separate charts, tables, and/or graphs that summarize on-going and
formative data used to address student needs and determine progress toward student achievement goals.

NYS Mathematics Assessment
From the 2015-2016 school year to the 2016-2017 school year, overall the school saw a slight decrease in math proficiency rates with a
building wide average proficiency rate of 6.3% in the 2015-2016 school year and a building wide average proficiency rate of 5.7% in the 20162017 school year.
The losses occurred in the cohorts that were in grades 5, 6, and 8 when taking the NYS Math Assessment in 2017. The 5 th grade cohort had a
loss of 7%; the 6th grade cohort had a loss of 4% the 8th grade class had a loss of 6%.
These losses were concurrent with a 3% increase in the numbers of students with disabilities in the testing grades, and a 6% increase in the
numbers of English Language Learners in the testing grades.
The table below shows NYS Math assessment data from the past three years. The arrows highlight the year to year cohort changes in
proficiency:
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Academic Achievement - Please complete the prompts/questions below. If necessary, attach separate charts, tables, and/or graphs that summarize on-going and
formative data used to address student needs and determine progress toward student achievement goals.

NYS Science Assessment
From the 2015-2016 school year to the 2016-2017 school year, overall the school saw a 3% increase in science proficiency rates with a
building wide average proficiency rate of 31.5% in the 2015-2016 school year and a building wide average proficiency rate of 34.5% in the
2016-2017 school year. Grade 4 maintained proficiency rates with a proficiency rate of 52%. Grade 8 had a 6% increase in proficiency rates
from 11% in 2016 and a 17% proficiency rate in 2017.
The table below shows NYS Science assessment data from the past three years:

Overview of District Benchmark Assessments in Kindergarten through 8th grade:
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Academic Achievement - Please complete the prompts/questions below. If necessary, attach separate charts, tables, and/or graphs that summarize on-going and
formative data used to address student needs and determine progress toward student achievement goals.
English Language Arts District Benchmark Assessments (DBA)
The ELA DBAs are standards-based assessments that correlate with the grade level CCLS for ELA. The questions for Grades 1 and 2 are
curriculum-based questions from the Houghton Mifflin Journeys curriculum. The questions for Grades 3 through 6 are released questions
from previous years’ NYS ELA Assessments. The questions for Grades 7 and 8 are a combination of released questions from previous years’
NYS ELA Assessments and curriculum-based questions from the NYS EngageNY ELA Modules. The data from the ELA DBAs administered thus
far show a trend of students struggling with their grade level reading comprehension CCLS for ELA, as well as the close reading skills needed
to successfully answer reading comprehension questions. Also, triangulation with DIBELS oral reading fluency data shows that student
deficits in reading comprehension are likely rooted in basic reading fluency deficits.
Below are the proficiency rates for each grade level on the ELA DBA’s that were administered thus far:
 Grade 1: DBA 1: 22% Proficient
 Grade 2: DBA 1: 28% Proficient
 Grade 3: DBA 1: 0% Proficient
 Grade 4: DBA 1: 5% Proficient
 Grade 5: DBA 1: 4% Proficient
 Grade 6: DBA 1: 3% Proficient
 Grade 7: DBA 1: 6% Proficient
 Grade 8: DBA 1: 13% Proficient

Mathematics District Benchmark Assessments (DBA)
The Mathematics DBAs are standards-based assessments that correlate with the grade level CCLS for mathematics. The data from the
Mathematics DBAs administered thus far shows a trend of students struggling with basic math fact fluency across most grade levels, as well
as the higher order thinking skills needed to solve complex word problems.
Below are the proficiency rates for each grade level on the Math DBA’s that were administered thus far:
 Kindergarten: DBA 1: 76% Proficient
 Grade 1: DBA 1: 61% Proficient
 Grade 2: DBA 1: 64% Proficient
 Grade 3: DBA 1: 52% Proficient
 Grade 4: DBA 1: 4% Proficient
 Grade 5: DBA 1: 14% Proficient
 Grade 6: DBA 1 36% Proficient
 Grade 7: DBA 1: 17% Proficient
 Grade 8: DBA 1: 21% Proficient
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Academic Achievement - Please complete the prompts/questions below. If necessary, attach separate charts, tables, and/or graphs that summarize on-going and
formative data used to address student needs and determine progress toward student achievement goals.
Overview of STAR Math Data in Kindergarten through 4th grade:
STAR is a mathematics diagnostic screener currently being used for kindergarten through 4th grade. It consists of a computer-adaptive 34
question online assessment.
STAR provides personalized data for each student that specifies the mathematics common core learning standards the individual student has
demonstrated readiness for going as low as pre-kindergarten standards. STAR also provides grade level proficiency data for grades 2, 3, and
4.
The Beginning of Year STAR Math grade level data for grades 2, 3, and 4 shows that the majority of students in these grades entered the
2017-2018 school year with math skills below grade level, with decreasing levels of performance with increasing grade levels.
43% of second graders were at or above grade level; 23% of third graders were at or above grade level; 8% of fourth graders were at or
above grade level.
The graphs below show the Beginning of Year STAR Math grade level data for grades 2, 3, and 4:

Overview of DIBELS Next Data in Kindergarten through 6th grade:
The beginning of year DIBELS data shows a high percentage of students in Grades K-6 reading below or well below the grade level
benchmarks. The table below shows the two general DIBELS performance levels, Below Grade Level Benchmark and At or Above Grade Level
Benchmark, of reading composite score DIBELS reading data for Grades K-6:
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Academic Achievement - Please complete the prompts/questions below. If necessary, attach separate charts, tables, and/or graphs that summarize on-going and
formative data used to address student needs and determine progress toward student achievement goals.

The graphs below show the four more specific DIBELS performance levels of composite score DIBELS reading data for Grades K-6, with red
indicated well below grade level benchmark, yellow indicating below grade level benchmark, green indicating at grade level benchmark, and
blue indicating above grade level benchmark:
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Academic Achievement - Please complete the prompts/questions below. If necessary, attach separate charts, tables, and/or graphs that summarize on-going and
formative data used to address student needs and determine progress toward student achievement goals.

How do these data/trends
suggest the need for specific
strategy adjustment or
intervention to ensure targets

Harriet Ross Tubman School 31

1.

The above NYS Assessment Data and DBA data in both math and ELA suggests the need for an increased level of rigor in math and
ELA instruction. A building wide push is in place to ensure teachers are incorporating higher order thinking questions and activities
in math and ELA instruction. The building voted to use Bloom’s taxonomy, as opposed to Webb’s Depth of Knowledge, as the basis
for developing higher order thinking (HOT) questions and activities. Teachers were directed to plan and implement a minimum of
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Academic Achievement - Please complete the prompts/questions below. If necessary, attach separate charts, tables, and/or graphs that summarize on-going and
formative data used to address student needs and determine progress toward student achievement goals.
will be met? Please identify
one HOT question or activity in math and one in ELA each week. During grade level meetings, teachers received professional
specific school actions to be
development on the Bloom’s levels, as well as using Bloom’s verbs to create mastery objectives for lessons that incorporate HOT
taken.
questions and activities. Administrators are conducting classroom walkthroughs during which they are tracking data and providing
feedback on the Bloom’s levels of questions and activities evident in classroom instruction.
2. The above NYS Assessment Data and DBA data in both math and ELA and the increased numbers of ELL students in the building
suggests the need for increased ENL supports in math and ELA. The ENL teachers’ schedules were strategically created so that ELL
students can receive ENL supports during math and ELA.
3. The above NYS math assessment data and math DBA data indicates a need for increased math supports, especially in grades 4-8.
The building math teachers schedule was strategically created to address this need.
4. The above NYS math assessment data indicates a clear need for increased intensive math supports for the current 7 th and 8th grade
cohorts. SIG funds were used to fund decreased class size for the 7 th grade cohort. The special education 8th grade teacher is coteaching the 8th grade math AIS class, which is taught by the building math teacher, on a daily basis.
5. The above Grade 6 NYS ELA assessment data indicates a clear need for increased intensive ELA supports for the current 7 th grade
cohort. . SIG funds were used to fund decreased class size for the 7 th grade cohort.
6. The above BOY STAR math data, as well as the STAR Math individual student reports, suggest the need for math interventions to be
in place for students in Grades K-6. During grade level meetings, teachers engaged in the DDI process to create individualized math
intervention plans for the students most in need of intensive math interventions. Teachers used STAR Math data to determine
which below grade level common core math standards students needed remediation for. Plans were developed and have been
implemented over the past quarter reporting period. We are currently in the STAR MOY assessment period. When this period is
complete, teachers will again engage in the DDI process to create individualized math intervention plans for the students most in
need of intensive math interventions.
7. The triangulation of available math data-NYS assessments, math DBAs, and STAR math-suggests a need for math fluency supports to
be in place. SIG funds were utilized to purchase a 2-year Mountain Math license for each classroom to be used for daily fluency
practice. Teachers were also directed to use the online Xtra Math program with students for further fact fluency practice.
8. The triangulation of available math data-NYS assessments, math DBAs, and STAR math-suggests a need for math higher order
thinking problem solving supports to be in place. Next steps include a building-wide push to teach and use the math Read, Draw,
Write strategy in all classrooms.
9. The above reading data, including DIBELS and DBAs, clearly shows the need for foundational reading interventions across all grade
levels, kindergarten through 6th grade. HRT #31 has implemented a targeted reading RtI plan that began in early October. Teachers
used DIBELS BOY data to determine the students most in need of intensive reading interventions. Personalized intervention plans
were written for these students and implemented through the end of November, at which time RtI meetings occurred. At these RtI
meetings, progress monitoring data was reviewed for the students receiving intensive interventions, and as a team, teachers,
coaches, and administrators determined if students were making adequate progress under current RtI plans, and whether RtI plans
needed to be kept as is, changed, or discontinued. Following these RtI meetings, updated plans have been implemented up to the
current time. Also, a teachers’ aid has been placed in the lowest performing classrooms to provide additional small group
differentiated reading supports to students. Currently, we are in the MOY benchmarking period for DIBELS. After the benchmarking
period is complete, we will conduct a second round of RtI meetings to determine what RtI plans need altering, and determine if any
additional students need intensive reading interventions.
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Student Attendance - Please complete the prompts/questions below.
Baseline (%)
2017-18 Target
Year to Date
2017-18
Average Daily Student
86.%
90.4%
91.56%
Attendance Rate (%)
Key Questions/Prompts
Describe patterns of student
attendance data (e.g., late/miss
first period, chronic absenteeism
among certain students, grade
levels, etc.).

How do these data/patterns
suggest the need for specific
strategy adjustment or
intervention to ensure targets
will be met? Please identify
specific school actions to be
taken.

Harriet Ross Tubman School 31

Analysis / Report Out
A quick win to note under student attendance is that 3 of the 5 months we were above the target of 90.4%. The Average Daily Attendance
(ADA) for the reporting period was 91.56%, exceeding the target by 1.16%. The district average for PK-8 is 90.38%. HRT is above the district
average by 1.18%.
The grade levels that have not met our target are kindergarten and seventh grade. The other eight grade levels are either at, near, or above
the target of 90.4% ADA. An analysis of our student attendance indicates that 40 of our students are considered severely chronic in their
absenteeism. The same grade levels that have the lowest overall attendance percentages (listed above) also have the highest percentage of
students who are classified as severely chronic. Kindergarten stands out for this classification of absenteeism where 14% of their total
population are considered severely chronic. Under the category of chronically absent, Kindergarten and Fourth Grade stand out in terms of
their relative percentages with respectively (expressed as percentages of their total population). Eighth Grade and Pre-Kindergarten account
for 22% of the school’s chronic absenteeism, but only represent 14% of the school’s total population.
When the two absenteeism categories are combined, three grade levels appear as standouts for their high percentages of
combined chronic and severely chronic students, most especially the seventh grade where 59% of the students fit one of the two
classifications. The remaining two are as follows starting with the second lowest and ending with the third lowest relative to all ten grade
levels: 1.)Eighth Grade, and 2.) Kindergarten.
Based on an analysis of the data, an attendance team was formed for the purpose of addressing both overall school attendance, as well as
high individual absenteeism. The attendance team currently consists of two administrators, Guidance Counselor, attendance teacher, Social
Worker, social worker from Endeavor, School Psychologist, CSE Chair, and Say Yes representative. The team developed an attendance plan
that is the driving force of each meeting. In addition, the attendance teacher has begun meeting with individual students and families who
fit one of the two categories of high absenteeism in order to better understand their obstacles to regular attendance, and to help them to
overcome those impediments. If the family qualifies, the attendance teacher refers them to the Family Support Team (FST).
Next Steps:
1. The attendance team will implement incentives linked to both perfect attendance and most improved attendance.
2. The Student Support Team (SST) will expand their use of individualized attendance calendars for severely chronic students
in an effort to motivate their attendance.
3. Morning Announcements will highlight attendance incentives.
4. The attendance team will spearhead efforts to update parental contact information.
5. The attendance teacher will continue to meet with students and make contacts with parents to assist in helping them to
resolve obstacles to their regular attendance.
6. Class competitions will be linked, in part, to attendance.
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Student Attendance - Please complete the prompts/questions below.
7. Students will be recognized for their attendance during morning announcements and monthly town hall meetings.

Teacher Attendance - Please complete the prompts/questions below.
Baseline (%)
2017-18 Target
Year to Date
2017-18
Average Daily Teacher
91.2%
95.4%
96.34%
Attendance Rate (%)
Key Questions/Prompts
Describe patterns of teacher
attendance data (e.g., long-term,
excused vs. unexcused,
chronic/patterned absenteeism
among certain teachers, etc.).

How do these data/patterns
suggest the need for specific
strategy adjustment or
intervention to ensure targets
will be met? Please identify

Harriet Ross Tubman School 31

Analysis / Report Out
During this reporting period it is noted that the Average Daily Teacher Attendance Rate (ADTA) has exceeded the 2017-2018 target each
month except for December. The ADTA from September 2016 through January 2017 has remained consistent. The data below shows the
ADTA rates from each month during this reporting period.
September- 98.2%
October- 95.97%
November- 95.55%
December- 94.44%
January- 97.68%
There have been challenges with filling vacancies and daily sub coverage. Although the ADTA has exceeded the target four out of five
months, there have been barriers that have contributed to the ADTA.
 We were unable to secure a .1 Physical Education teacher from September 19th- October 17th. There was not a certified temporary
teacher who filled this assignment during this time period.
 We were unable to secure a .1 Art teacher from September 6th- October 16th. There was not a certified temporary teacher who filled
this assignment during this time period.
 A 4th grade general education teacher was out on medical leave from October 20th- December 18th. There was not a certified
temporary teacher who filled this assignment during this time period.
 The .4 Spanish teacher resigned with an end date of December 1st. From December 1st until present, we did not have a certified 8th
grade Spanish teacher to fill the vacancy. A temporary teacher has not been secured for this position.
 The 7th grade Special Education self- contained teacher resigned with an end date of January 12th. From January 12th until present,
we did not have a certified 7th grade 15:1 teacher to fill the vacancy.
 It should also be noted that there is an excessive number of excused absences that do not negatively impact our teacher attendance
since they are “excused” reasons. These are categorized as illness, medical, and personal days.
The administration team is working actively with district supervisors to seek replacements for the two positions mentioned above. There are
not any certified candidates in the pool. In order to maintain our 2017-2018 target for ADTA, the administration will do the following:
1. The administration team will run monthly incentives for teachers who have perfect attendance each month.
2. Teachers who have an excessive number of absences will meet with a member from the administrative team to make them aware
of their absences to date and remind them of HRT’s target teacher attendance rate.
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Teacher Attendance - Please complete the prompts/questions below.
specific school actions to be
3. The teacher attendance goal will continue to be communicated to the staff via emails, weekly school memo, and other public
taken.
forums such as SLT, staff, and attendance team meetings.
4. Administration will continue to monitor patterns of teacher absences to determine if intervention is required.
5. Perfect monthly attendance will continue to be recognized in public forums.

Office Discipline Referrals – Number of Office Discipline Referrals (ODRs). The total number of Office Discipline Referrals for any reasons that disrupt the educational process.
This data should be reported here as total number for the school year to date.
Baseline (#)
2017-18 Target
Year to Date
2017-18
Office Discipline Referrals (#)
631
785
349
Key Questions/Prompts
Describe patterns of office
discipline referrals (e.g., period,
location, classroom, grade level,
repeat offenders, etc.).

How do these data/patterns
suggest the need for specific
strategy adjustment or
intervention to ensure targets
will be met? Please identify
specific school actions to be
taken.

Harriet Ross Tubman School 31

Analysis / Report Out
The average daily Office Discipline Referrals (ODR’s) is 4. There were a total of 87 days in the reporting period and a grand total
of 349 Office Discipline Referrals. Based on an analysis of the ODR data, we identified 37 students as repeat offenders. Thirty Seven
students accumulated three or more ODR’s during the reporting period, representing 11% of all referrals. Eighteen students accumulated
five or more ODR’s during the reporting period, representing a little over 48% of the grand total. Out of those eighteen students, ten of
them have been assigned to other settings to ensure that they are receiving the correct layer of support where their behavioral needs will
be met.
 4 students were referred to an alternative education program, 2 are currently attending
 2 students were referred to an agency placement
 5 students are going through the Committee on Special Education for a more restrictive environment
The top three reasons for ODR’s were the following:
1. Classroom Disruption- contributed to 19% of the total number of ODR’s
2. Disrespectful Behavior- contributed to 14% of the total number of ODR’s
3. Defiance of Authority/ Insubordination- contributed to 19% of the total number of ODR’s
The Administrative Team in conjunction with the SST Team and Guidance Counselor reviewed the discipline data and determined
significant support was needed primarily in grades 4, 5, 7, and 8. The following supports have been established with the goal of decreases
out of school suspensions:
1. As part of the Learning Technology Grant (LTG), all of our students in grades 5, 7, and 8 each were supplied with a one-to-one
technology device. The hope is that as student engagement increases, the amount of discipline referrals decreases.
2. Continue to use ClassDojo as a school-wide, Tier 1 behavioral intervention.
3. The SST and all school service providers meet once every “B” day to discuss ODR data and develop plans to decrease the number
of referrals.
4. Tier II interventions will be put in place for students not responding to Tier I interventions. These interventions will include:
 SAIGG Groups
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Office Discipline Referrals – Number of Office Discipline Referrals (ODRs). The total number of Office Discipline Referrals for any reasons that disrupt the educational process.
This data should be reported here as total number for the school year to date.
 Check In, Check Out
5. To increase the number of parents that we have connected to ClassDojo.
6. We will implement individualized behavior plans for the five chronic students receiving detention. The administrative team will
partner with teachers, parents, and the SST team to develop these plans.
7. Tier III interventions for the four students who are not responding to Check In, Check Out will be created. These interventions will
include:
 Endeavor Health Services
 Best Self Services
 Behavior Support Plans
 Behavior Intervention Plans (Students With Disabilities)

Extended Learning Time – Average Extended Learning Time (ELT). Please respond to the prompts below with respect to extended learning opportunities offered to all students
throughout the course of the school year.
Key Questions/Prompts
Analysis / Report Out
Describe how ELT is configured
Extended Learning Time(ELT) Configuration
at this school: in terms of days of
 HRT has a partnership with the 21st Century Matt Urban program. On October 18th, 2017 we successfully opened our doors to eighty
the week and number of hours
-six students in grades 4-8 for ELT. On January 8th, Matt Urban was able to secure enough staff to open grade 3. Currently, there are
per week. What programs are
a total of ninety-seven students attending ELT.
provided to meet students’
needs? How is ELT staffed? How
Grades 3-8
does the school oversee the ELT
 The ELT program runs Monday- Friday from 3:45pm-6:05pm for students in grades 3-8.
programs to ensure that
 There are a total of six classrooms; one third grade, one fourth grade, one fifth grade, one sixth grade, one seventh grade, and one
academic programs are rigorous,
eighth grade. Five of the classrooms have certified teachers that are employed through Matt Urban. The other three classrooms
aligned to the Common Core
have staff hired through Mat Urban.
Learning Standards, and are
 In addition to the classroom teachers, there are two part-time educational liaisons that oversee the academic portion of the
meeting students’ needs?
program. One of the Educational Liaisons focuses on Math content while the other one focuses on English Language Arts.


The daily structure of the program consists of 55 minutes of academics; rotating ELA and Mathematics every other day, and 55
minutes of enrichment programs. The students rotate through different enrichment programs throughout the week. The programs
include; Board Games, Drill, Healthy Cooking, Chorus, Judo, Animal Adventure, Female/Male Mentoring, First Aid Training, Art
Adventure, Gymnastics, Soccer, Computers, Newsroom Broadcasting, Basketball, Flag Football

The school principal administrator at HRT who oversees the ELT program. In addition, the principal and assistant principals meet regularly
with both education liaisons to ensure that academic programs are rigorous, aligned to the CCLS, and meeting student needs. The data was
shared with administration and the coordinator of Matt Urban. A plan for support was put in place for the education liaisons to carry out. In
the upcoming meetings, the education liaisons will be asked to report out on classroom assessment data from mid-year and be able to
articulate what support they are providing staff.

Harriet Ross Tubman School 31
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Extended Learning Time – Average Extended Learning Time (ELT). Please respond to the prompts below with respect to extended learning opportunities offered to all students
throughout the course of the school year.
Describe the type, nature and
The Educational Liaisons develop lesson plans and prepare activities for all teachers and staff. The main focus of the work in ELA and
frequency of assessments that
Mathematics is project based learning. Students are involved in different projects during ELT and then have the opportunity to turn key their
measure the impact of ELT, as
learning into real life situations; for example taking community field trips and virtual field trips.
well as trends in progress noted
through analysis of data.
The impact of ELT is measured by using DIBELS and DBA data. Once the data is released, the administrative team will meet with the
coordinator of Matt Urban and the Education Liaisons to review and analyze the data. Once that is complete, they will create an action plan
for next steps.
What specific strategy
Next Steps:
adjustments or interventions
 Ensure there is a correlation between the classrooms and extended learning time so student learning needs are met consistently.
need to be made to ensure
 Identify a progress monitoring system to evaluate impact of ELT on student achievement.
targets will be met? Please
 Create an action plan using DIBELS and DBA data for students in ELT.
identify specific school actions to
be taken.

2. PROJECT PLAN IMPLEMENTATION
Key Strategies - Identify any key strategies being implemented during the current reporting period that are not described above, but are embedded in the approved
intervention plan/budget and are instrumental in meeting projected school improvement outcomes. (Add additional rows as needed.)
Key Strategies
Implementation Identify the evidence that supports your assessment of implementation of key strategies, the connection to goals, and the likelihood of
meeting targets set forth in the SIG Continuation Plan.
List the Key Strategy from your
Status
approved SIG Continuation Plan

1.

The school leadership will
maximize their influence
on school improvement
and take methodical steps
forward to dramatically
improve instructional
practices and meet the
needs of all students.

Harriet Ross Tubman School 31

Identify strategy as
R/Y/G

Administrative Team
 The administrative Team worked collaboratively with District Officials from the Office of School Leadership and
the grants department to ensure that the School Based Budget and the School Improvement Grant Budget were
accurately developed for the following school year.
 Two members of the Administrative Team participated in two professional development opportunities
surrounding Inter-Rater Reliability. The administrators will be able to use the information that was provided
during these trainings when evaluating teachers.
 The administrative team created a classroom walk-though form that is aligned to the 2104 NYSUT rubric. The
team uses this form during informal walkthroughs and meets with teacher following the walkthrough to provide
immediate feedback.
 The administrative team created a Higher Order Thinking walkthrough tool through “Google Forms”. This
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walkthrough tool will be used to assess the different levels of “Bloom’s Taxonomy” that are being used during
classroom instruction.
 The administrative team has begun the teacher “Annual Professional Performance Review”. During this
reporting period, every teacher has received at least one “Announced” observation and one “Unannounced”
observation.
Next Steps:


2.

Teachers will create a
learning environment that
encourages student
engagement and provides
actionable student
feedback that is regular
and frequent and improves
student achievement.
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The administrative team will consistently use a systematic way for collecting classroom walkthrough data. We
will share this walkthrough data with the staff in the following ways:
 Once a month during staff meetings, the overall Higher Order Thinking school-wide data will be shared
with the staff at the beginning of each meeting. Different trends in the data will be presented and
professional development will be provided when necessary.
 After a classroom walkthrough is conducted, the administrative staff will meet with the classroom
teacher one on one to provide individual teacher data and offer feedback.
 During Grade Level Meetings, data will be shared with teachers by specific grade level.

A review of the Office Discipline Referrals (ODR) submitted during this reporting period shows that there are a total of
349 ODRs. Below are the initiatives that HRT has implemented during this reporting period that have helped create
learning environments that encourage student engagement and provide actionable student feedback that is regular and
frequent and improves student achievement.
 PBIS- The goal of the PBIS team is to improve student social skills and school culture. The PBIS team meets
monthly to review school-wide discipline data and put a plan into place for positive behavioral supports. During
this reporting period, our PBIS team has done the following to promote a positive school culture:
 During the week of January 22nd, each day there will be a brief video posted on the morning
announcements regarding a different part of the behavior matrix. Staff members and students created
the videos to represent the correct way to behave in that part of the school building. The following
week, each classroom will take a quiz using “Near Pod”, an interactive assessment website based on
what they saw in the video. Classrooms will be pulled for drawings based on their answers to the
Behavior Matrix videos.
 Students who had perfect attendance during each month are recognized on the morning
announcements, during town hall meetings, and through Attendance BINGO.
 MTSS-B : The HRT MTSS-B team meets monthly to discuss the following; Reports from Tier I Team (discipline and
attendance data), Determine actions to be taken based on data, Update on acknowledgement practices, Review
of next steps, and Evaluation of meeting.
 Class Dojo: ClassDojo is a school-wide management tool that is used to engage students in positive behavior.
ClassDojo is implemented in all grade levels. This program in monitored daily by administration and the Student
Support Team (SST). It is designed to provide actionable feedback to students that is regular and frequent. In
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addition, it also allows parents to provide feedback on their child’s progress.
 Bucket Filling: During this reporting period, the PBIS team has adapted and incorporated a research based
positive behavioral support initiative program to HRT. The “bucket filler” idea ties into character education and
bullying prevention. This program is the “drive” of our character education work this year at HRT. Each teacher
is required to have a “Bucket Filling” display inside their classrooms. Students and Staff have multiple
opportunities to fill each other’s buckets during the school day. Teachers are encouraged to teach lessons from
the Bucket Filling program. Each month, HRT focuses on a different character education word and we fill each
other’s buckets based on the word of the month.
 Town Hall Meetings: Each month “Town Hall Meetings” are conducted in the school auditorium. These
meetings are facilitated by the principal and assistant principal. During the “Town Hall Meetings” students are
recognized for their attendance, bucket filling rewards, behavior, and academics. In addition, during each Town
Hall Meeting, the PBIS team conducts a presentation on the character education word for the month and ways
that we can fill each other’s buckets based on that word. Students are encouraged to participate in these
presentations.

3.

Provide differentiated
Professional Development
to support the curriculum,
formative assessments,
engagement strategies,
and pre-planned questions
that scaffold students to
higher level thinking.
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Next Steps:
1. As previously mentioned in the metrics section, the SLT Team in conjunction with SST Team, have analyzed the
ODRs and have identified students that are continually referred and plans are in the process of being
implemented to remediate students at an individual level.
2. As an adjustment, Class Dojo points will be prioritized to reflect specific behaviors that need correcting based on
an analysis of ODR data for the reporting period.
3. Continue to implement monthly incentives in the Middle School and link those incentives to behavior using
merits/Class Dojo.
4. The PBIS team is integrating a school store on wheels during each lunch period. Students will have the
opportunity to shop at the school store using their Class Dojo points.
GLMs: One of the main focuses of professional development during grade level meetings this quarter has been data
driven instruction using District Benchmark Assessments, STAR Math Data, Step Up to Writing Screeners, and DIBELS
reading data. Each data focused grade level meeting the building literacy coaches, one of whom is funded through SIG
funds, conduct a re-teaching mini-lesson the DDI process with teachers. One focus has been proper methodology for
observing data. Teachers have been trained on staying low on “The Ladder of Inference”, and making observations both
on the macro data (overall class performance level data, and the micro data (item analysis of specific CCLS data,
individual student data). A second focus has been making inferences about the data-inferencing about the causes of
student misconception by determining causes that are within teacher control and actionable. The third focus has been
developing solid action plans to improve student performance. Action plan implementation is then revisited at
subsequent grade level meetings. The table below details the specific data that was utilized for the DDI process during
specific grade level meeting cycles:
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RtI Professional Development:
During the first quarter, all teachers in Grades K-6, received professional development in Response to Intervention. This
was a continuation from the 2016-2017 school year, when all teachers received small group PD that gave a detailed
overview of what RtI is, the RtI pyramid, RtI plans, and RtI progress monitoring data. During the 4th Grade Level Meeting
cycle of the current school year, when processing the BOY DIBELS data, as shown in the table above, teachers received
small group professional development in the application of last year’s learning. Teachers were guided through created
individual RtI plans for their students most in need of intensive reading interventions. This professional development was
followed up with individualized one-to-one professional development with the two building literacy coaches. The literacy
coaches guided teachers in choosing the most relevant curricular resources to use for their interventions. The literacy
coaches also went into to many classrooms and modeled the implementation of these resources. The literacy coaches
followed up by observing RtI implementation and providing feedback to teachers. At the end of November, during RtI
Data Meetings, teachers were guided through the analysis of RtI progress monitoring data to determine if interventions
were effective and if students were making adequate progress. Teachers were guided in making adjustments to plans as
needed. This process will be repeated during the next Grade Level Meeting cycle, utilizing the DIBELS MOY data.
Kindergarten and Grade 1 teachers received two small group professional developments in the utilization of the Magic
Penny reading intervention curriculum. The first PD was provided by the building literacy coach on October 3, 2017. The
second PD was provided by a representative from Magic Penny. The building literacy coach then provided individual
professional development to teachers in need of additional support, by modeling and observing Magic Penny
implementation.

Harriet Ross Tubman School 31
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Writing Rubric Professional Development:
During the September 2017 faculty meeting, all teachers received whole group professional development in evaluating
student writing using writing rubrics. The building literacy coach followed up by reviewing and re-teaching this content in
small group professional development with every teacher. During 7th Grade Leve Meeting cycle (10/26/17-11/2/17) the
teachers reviewed this content by comparing and contrasting the short response and extended response writing rubrics.
The tool used to this was the Double Bubble Thinking Map. Teachers received a mini-lesson PD on the Double Bubble
Thinking Map at this time, thereby allowing this PD to include training on the culturally relevant thinking map strategy in
addition to the rubric content.
Higher Order Thinking Professional Development:
During the building DTSDE review in October of 2017, the state consultant, in conjunction with building administration,
devised a plan for improvement based on the inference that students are not reaching adequate levels of performance
on NYS assessments due to a lack of sufficient rigor in classrooms, specifically the a lack of higher order thinking
questions and activities in classrooms. The state recommendation was that all teachers be directed to include a minimum
of one higher order thinking question or activity in both math and ELA each week. After this directive was given, lesson
plans and classroom walkthrough data were analyzed to determine the success of this directive. This analysis
demonstrated a lack of teacher proficiency in implementing instruction that would address higher order thinking skills.
The building voted to use Bloom’s taxonomy as the guiding tool for higher order thinking. Professional development was
given during the 14th Grade Level Meeting Cycle (1/8/18-1/16/18) on unpacking Bloom’s Taxonomy and using Bloom’s
action verbs to develop mastery learning objectives that target higher order thinking skills. During the current Grade
Level Meeting cycle (1/17/18-1/24/18), teachers are engaging in guided practice planning lessons that target higher
order thinking, applying the learning form the last Grade Level Meeting cycle.
Step Up to Writing Professional Development:
All core teachers in the building received district-provided whole group SUTW professional development in September
2017. Individual differentiated professional development has been on-going throughout the first quarter. The building
literacy coach has provided individual professional development through co-planning, modeling, observing, and providing
feedback to teachers.
Special Education Professional Development:
On January 18th, all Special Education teachers participated in an embedded professional development training with the
district Special Education Director and a district Special Education Coach. The professional development focused on
“Specially Designed Instruction” for Students With Disabilities.
Additional Professional Development:

Harriet Ross Tubman School 31
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During the 8th Grade Level Meeting cycle (11/3/17-11/14/17), teachers received small group professional development
on two district programs- myOn (online reading program) and Quill (online grammar program). The building literacy
coach followed up the Quill PD with one to one classroom support to teachers as they applied this learning.

Next Steps:
1. Professional Development will be monitored in the following ways:
 The review of DIBELS data will be ongoing to ensure RtI professional development is having an ongoing
impact. Retraining in the creation and implementation of RtI plans will be differentiated and
individualized based on individual teacher DIBELS data.
 Writing Rubric and Step Up to Writing professional development is being monitored through the
Principal’s Writing Club, wherein teachers submit class sets of scored writing samples. Retraining will be
differentiated and individualized based on this data.
 Administrators will continue to use daily walkthroughs as a way to collect evidence that PD
opportunities are having a positive impact on student learning. Administration, in conjunction with the
building Instructional Technology Coach, has developed an online walkthrough tool that collects data
on the effectiveness of the Bloom’s higher order thinking professional development.
 All professional development is directly related to student achievement. Administration and the data
coach will analyze assessment data to ensure the PD is having a positive impact on academic
achievement.
 The district Special Education Coach will schedule follow-up visits with teachers to monitor use of
“Specially Designed Instruction”.

4.

All teachers will use
assessment practices to
gather data to inform real
time instructional practice
and provide feedback to
students, while allowing
teachers to group and
regroup students based on
their understanding of the
Mastery Objective.

The administrative team will review walkthrough data and teacher feedback to ensure alignment between teacher need
and how it effects student achievement.
DIBELS Assessment Data
Teachers are using DIBELS reading benchmarking data, and weekly and bi-weekly DIBELS progress monitoring to group
students, provide feedback to students, to determine the effective of RtI plans, and to adjust plans as needed.
Teachers are using all ELA, math, science, and social studies District Benchmark assessments for data driven instruction
protocols. Student groupings and action plans are devised with this data.
Teachers are using STAR math data to determine math groups, and math intervention action plans, as well as the
effectiveness of these plans.
Kindergarten teachers are using daily Magic Penny data, as well as BOY and MOY data to form groups and determine
individual student foundational reading learning needs and the effectiveness of instructional practices.

Harriet Ross Tubman School 31
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Teachers are using Step Up to Writing screening data and Principal’s Writing Club bi-monthly writing data to determine
individual student writing learning needs and the effectiveness of instructional practices.

5.

Next Steps:
1. With the support of the literacy coaches, teachers will make adjustments to instruction which are aligned to the
identified and evolving needs of the students.
2. RtI and DDI protocols and procedures will be refined based on ongoing data.
3. Small group instruction will focus on helping students to move to the next achievement level, especially where
they are close to proficiency.
A review of Schoology indicates that approximately 50 teachers out 58 teachers have consistently uploaded their lesson
plans as expected. The administrative team provides feedback on lesson plans at least once per month using the “Lesson
Plan Feedback Form” and uploads it to Schoology. During this reporting period, teachers had the opportunity to
incorporate Higher Order Thinking tasks into their lesson plans.

Teachers will develop unit
and lesson plans that are
aligned to the CCLS,
incorporate the CCLS
Instructional Shifts, and
elements of Explicit
Instruction.

Next Steps:
1. The administrative team will continue to follow-up with staff that are not submitting their lesson plans and
offer support and guidance with this process.
2. The administrative team will continue to meet with individual teachers whose lesson plans do not meet the
criteria for an effective lesson plan and offer support.
3. Administration will consistently use the lesson plan forms that were created as way to collect data and provide
teachers with feedback on their lesson plans.
4. The administration and coaches will review lesson plans to check for Bloom’s Higher Order Thinking Tasks and
provide teacher’s with actionable feedback.

(For all SIG Cohort 6 and 7 schools that selected the Innovation Framework Model ONLY)
Identify the school’s Design
Framework and its EPO.

Identify as RED,
YELLOW or
GREEN.

Identify the evidence that supports your assessment of implementation of the design framework and its connection to
your goals. This assessment should take into account and describe the manner in which the EPO is involved in framework
development and implementation.

N/A
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3. BUDGET/FISCAL *

Expenditures

Expenditure- EJ18-SIG

Status
(R/Y/G)

Status(R/Y/G)

COHORT 4.1@31 YR5
Salaries for professional
staff-Code 15 :$65,667 YTD 40%

Analysis/Report Out
If expenditures from the approved 17-18 FS-10 and Budget Narrative are on target, describe their impact with
regard to the implementation of the plan. If there is a challenge with expenditures, discuss the course
correction to be put in place for the upcoming months.
If expenditures from the approved 17-18 FS-10 and Budget Narrative are on target, describe their impact with
regard to the implementation of the plan. If there is a challenge with expenditures, discuss the course
correction to be put in place for QR#3.

Green

All positions are filled.

Salaries for Support Staffcode 16- N/A

N/A

Purchased services-code 40 $0 YTD-0%

N/A

Supplies/software-code 45-$1,695 YTD -100%

Green

Travel expenses code 46--N/A

NextLesson licenses are purchased and contract is executed.

N/A

Employee Benefits-code 80--$23,887 YTD – 37%

Green

Benefits are taken out at the end of each pay period.

Indirect cost-code 90-$0

Green

COMPLETED AT THE END OF THE PROJECT.

* Supporting fiscal documents should be available upon request.
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