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Guidance: District and school staff should respond to the Summary sections of this document by both analyzing and summarizing the key strategies of
the 2014‐15 school year in light of their realized level of implementation and their impact on student learning outcomes. Collectively, the Continuation
Plan sections are an opportunity for district and school staff to present their proposed actions and adaptations for the upcoming school year. This is
intended to create the framework by which the school transitions from the current year, using its own summary analysis, to the upcoming school year in
a manner that represents continuous and comprehensive planning. District and school staff should consider the impact of proposed key strategies, as
well as their long‐term sustainability and connectivity to diagnostic review feedback.
Green
Yellow
Red

No barriers to plan implementation/expected results/budget expenditures encountered; school is expected to be able to fully implement its model.
Some barriers to plan implementation/expected results/budget expenditures encountered; with adaptation/correction, school will be able to fully
implement its model.
Major barriers to plan implementation/expected results/budget expenditures encountered; full implementation of the model and its outcomes may not be
possible.

District Accountability and Support (District‐Level Plan – Part A) ‐ The LEA should have the organizational structures and functions in place at the district level to
provide quality oversight and support for its identified Priority Schools in general, as well as specifically for the identified SIG school. The LEA plan for accountability
and support should contain each of the following elements:
Design Element
Status
Summary of 2014‐15 School Year
Continuation Plan for 2015‐16 School Year
(R/Y/G)
i. Identify specific senior leadership that will direct
The Chief Academic Officer, the Associate
The leadership structure that will assume
and coordinate district turnaround efforts, and
the primary responsibility for district
Superintendents of School Leadership (ASL)
turnaround efforts is organized in the
identify individuals at the district‐level who are
and their staff in the Office of School
responsible for providing oversight and support to the
Department of Teaching and Learning. The
Leadership (OSL) were responsible for
LEA’s lowest achieving schools.
department
leadership team consists of:
coordinating the district turnaround efforts.
This oversight and coordination ensures
1. Chief Academic Officer
consistency and coherency of expectations.
2. Associate Superintendents for
The ASLs, each with their own team consisting
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of a Supervising Principal, Director and
instructional coaches assisted with the
instructional and operational needs of the
schools. This model assisted schools with
curricular and instructional needs related to
the implementation of the CCLS, school
learning walks, grade level meetings, master
schedules and budgeting and staffing needs.
The OSL prides itself in addressing school
needs within a 24 hour period. While this
support is provided to all schools, Priority and
Focus Schools in the district receive another
level of support.
The OSL’s primary role is to provide support
and leadership in order to improve student
achievement. Learning walks conducted by
teams gathered information and made
observations to inform a Differentiated
Support Plan that outlines the supports that
will be provided to the Priority School specific
to the Tenets in the DTSDE reports. These plans
are reviewed and updated on an ongoing basis.
As a result of the ongoing support for schools,
the district’s “Three Big Rocks” which are
embedded in the daily work of principals and
consultant partners represent the collaborative
effort to improve schools. The specific actions
of the principals include:
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1.

Leading Grade Level Meetings and
Common Planning Time and weekly
Instructional Leadership meetings.

2.

Visiting classrooms daily to monitor
instruction and provide feedback.

SIG Continuation Plan 2015-2016

School Leadership(4)

3. Assistant Superintendent for
Curriculum, Assessment and
Instruction

4. Assistant Superintendent for
School Accountability

5. Assistant Superintendent for
Special Education
The Office of School Leadership, namely
the four associate superintendents for
school leadership, assume direct
responsibility for leadership development
of priority school principals and their
school leadership teams. The
responsibilities include direct monitoring
of the turnaround efforts and the
evaluations of school principals.
Performance management reports, SIG
grants, DTDSE recommendation review,
and the quality of school improvement
efforts are critical components of the work
of this office.
The Offices of Curriculum, Assessment and
Instruction, School Accountability, and
Special Education also are intricately
connected within the Teaching and Learning
Department, and each contributes to the
coordinated district effort to improve
student learning and achievement. The
Office of Curriculum and Instruction defines
the viable curricula based on Common Core
State Standards, district level assessments,
and teaching practices that are most likely to
result in achievement gains. Professional
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3.

Using the DDI process to drive
instructional planning and re‐teaching.

The individuals responsible for providing
oversight and support to our lowest achieving
schools (improving schools) are the ASLs
assigned to that school and their support
teams. Together with the Superintendent and
the Chief Academic Officer, school turnaround
efforts are monitored, supported, and
modified as needed to improve student
performance. Currently, Priority Schools in the
district receive these additional services and
supports:
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ASLs and their teams held monthly
meetings with individual principals to
review and monitor the
implementation of their SIG through
mid‐cycle checks on the Performance
Management Report



“Reality Checks” for Priority Schools
through the Transformational
Leadership Learning Network



Professional Development on the
Common Core Learning Standards
(CCLS)



On‐site coaching services



Professional Development on data‐
driven instruction



Provide on‐site assistance in the
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development efforts are also planned and
supervised by this office. The Office of
School Accountability takes responsibility for
the DTSDE process, the APPR process, data
collection and reporting, assessment
logistics, and research and evaluation
efforts. The Office of Special Education
monitors compliance with federal and state
regulations for the education of students
with disabilities and works closely with the
other offices to plan and modify instructional
practices.
Working as one unit, the Department of
Teaching and Learning is led by the Chief
Academic Officer, who sets systems and
structures in place to guide all initiatives
and works with all offices to set priorities,
establish systems to achieve them, and
monitors quality of all efforts.
District and schools work in tandem to
establish roles and responsibilities of
school‐ based instructional coaches, Title I
reading and math specialists, professional
development for teachers and school
leaders regarding Common Core
implementation, data‐driven instructional
practices, and evaluation of teachers.
School learning walks, grade level meetings,
master schedules, staffing and budgets are
also guided by this department.
Priority school principals will meet
monthly, separately as a group,
with associate superintendents to
address their specific needs and
ideas toward improved
collaborative efforts to improve
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implementation of SIGs and SCEPs


Additional services and coordinated
efforts of the Curriculum, Assessment
and Instruction team, special
education support, and the student
support division as needed.

The Office of School Leadership also provided
liaison support to each of the EPOs as directed
by the Vice President of Student Achievement,
Board of Education. This support is
collaboratively defined by the EPO
Superintendents, the Vice President of Student
Achievement, and the ASLs and aligned to the
expectations and supports that the district has
for schools that are involved in the turnaround
efforts. All district services were available to
the EPO’s as provided for in the EPO contracts.
Additional oversight and support for the low
achieving schools included the provisions for
extended learning time, summer school, a
credit recovery program for seniors and the
STAR Academy for overage students with fewer
than five credits. These district wide supports
are designed to assist all schools in meeting
their school based turnaround efforts.
In addition to these services, the continued
support of staff from the OSL will include the
realignment of a position that OSL was unable
to find successful candidates. The vacant
position was a Studying Skillful Teaching
Support Teacher.
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teaching and learning
opportunities in the schools and to
continuously share practices that
are working at various schools.
Tenet 2 is the primary work of the Office
of School Leadership. Tenets 3 and 4 are
the primary work of the Office of
Curriculum, Assessment and Instruction.
Coordination is key, and that occurs on a
regular and continuous basis. The
District's "Big Rocks" continue to frame
the overall efforts of the department and
permeate the work of the schools. The
District's "Three Big Rocks" for
Instructional Leadership encapsulate the
district's theory of action and are:

1. Visiting classrooms daily and
providing teachers with feedback.

2. Leading effective grade
level/subject common planning
meetings.

3. Using data to drive instructional
practices.
The individuals responsible for providing
direct oversight and support to the priority
schools include the staff of the Office of
School Leadership. This includes four
associate superintendents, two directors,
two supervising principals, three
instructional specialists, and one supervisor
of school turnaround. All others in the
department support their efforts.
Principals who participate in the
Transformation Leadership Learning

4

The district did hire the Multilingual Support
Teacher. The purpose of that position was to
continue to build teacher capacity and provide
follow up support for the professional
development in identified areas of need.
14% of the District’s English language learners
(ELLs) are enrolled in our priority schools. The
District contracted with Pearson Education to
provide Sheltered Instruction training to both
administrators and teachers at priority schools.
The Multilingual Support Teacher is a certified
trainer in Sheltered Instruction and provided
support via site visits, co‐planning, modeling
lessons and analyzing data. The support
teacher collaborates with District and school
instructional coaches to gain a thorough
understanding of the eight components of
Sheltered Instruction and delivering lessons
that incorporate elements of the eight
components. The support teacher worked
with teachers to help them use the elements in
their district adopted curricula. The support
teacher collaborates with the Multilingual
Department to deliver staff professional
development and follow up to ensure
consistent implementation of research based
practices that will improve student
achievement.
The addition of two .4 FTE math and ELA
teachers assigned to the CTE department
supported individual CTE programs at priority
schools. The math and ELA support teachers
provided on‐site support in the CTE classroom
to oversee math and ELA integration as
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Network (TLLN) as part of their SIG plans
are supported by the associate
superintendents. The district SIG continues
to offer priority school principals the
opportunity to attend the Harvard
Turnaround Leadership Conference.
Associate superintendents offer onsite
coaching to priority school principals. The
Office of School leadership continues to act
as liaison to the EPOs as directed by the
Vice‐President of Student Achievement
from the Board of Education. This support
is collaboratively designed and agreed upon
by the EPO superintendents, the vice
president of the BOE, and the associate
superintendent for school leadership. All
district services are available to the EPOs as
outlined in the EPO contracts.
Summer school, and other enrichment
experiences in partnership with
community‐ based organizations, as well as
curricular programming guidance for
extended learning day programs, are all
part of the department responsibilities.
In addition to these efforts, the district SIG
resources will be devoted to a multilingual
coach, who will support the work of ESL and
bilingual teachers to build their capacity to
differentiate instruction and utilize
Sheltered Instruction Protocols. More than
half of the priority schools have high
populations of students who are new
English learners. The district must
continuously upgrade teacher practices to
assist these students, many of whom are
refugees with limited educational
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required by NYSED CTE certification process.
This teacher is the teacher of record for either
math or ELA. Students are now able to obtain
the 4th year of ELA and/or the 3rd year of
Math credit through their CTE program.
Additionally the support teachers provided
technical support in the administration of
industry / technical assessments.
An ELA portfolio has been developed that is
utilized in both Junior and Senior years. The
support teacher along with the CTE content
area teacher utilizes a series of assignments
within the portfolio to develop ELA skills that
are aligned with and embedded in the CTE
curriculum. Through a series of assignments
the student gains expertise in the area of ELA
that will help them to be college and career
ready. The portfolio includes but is not limited
to resumes, job applications, and research
articles specific to the CTE content area. This is
directly related to the Business curriculums at
Riverside, South Park, Bennett and Lafayette
schools. For example, web design, requires
students to develop a website at the
professional level. Additional portfolio
assignments include, Technical reading and
writing within their CTE area, mechanism
descriptive reports using power point, problem
solving and solution papers which helps
students to prepare for their industry specific
internship. After completion of the two year
portfolio, this allows the students to earn the
fourth year of ELA credit as well as give them
the ELA skills necessary to be competitive in
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opportunities in their backgrounds.
District SIG resources will also be utilized to
allow 3 administrators to attend the School
Turnaround meetings and 6 to attend
ongoing DTSDE state‐level training.
In 2015‐16, directors and supervisors of core
subject areas will offer five days of
professional development to all Buffalo Public
School teachers in grade level cohorts to
strengthen their understanding of best
practices for implementation of the Common
Core State Standards. This professional
development experience will take place
during the regular school day and will be led
by the Office of Curriculum, Assessment and
Instruction. Instructional coaches will
participate in monthly professional
development on research‐based instructional
"best practices" to continuously hone their
skills, and turnkey essential learning to
teachers at the building level. Instructional
coaches will then provide follow up at each
building, including discussion at grade level
meetings and in‐class modeling of techniques
and strategies.

6

the world of work or post secondary education.
Upon completion of this portfolio, the student
have met the rigorous qualification to obtain
the 4th year of ELA credit.
The purpose of the ELA credit is to ensure that
students are allowed to stay in their CTE area
and not be dropped from the CTE program
when they are unsuccessful in a traditional ELA
classroom. This support allows us to increase
the school’s graduation rate while giving the
proper credit, maintaining student attendance
and keeping the students engaged in the area
they specifically identified as an area of
interest.
The purpose of the .4 FTE Math support
teacher works directly with the CTE content
area teacher to identify, via a rubric all math
skills embedded into the current specific CTE
content curriculum. The rubric is specific to
the CTE course which then rates each student
on their math ability in each identified area.
(attached) For example, in the auto technology
course, the process of aligning an automobile,
the math skills are identified for that
procedure, such as angles, circle geometry and
trigonometry.
They identified projects, classroom activities
and when required provide individual
remediation on key math concepts increase a
students math skills.
Assessments
Additionally, the math and ELA support
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teachers act as a second set of eyes working
through Infinite Campus to ensure that the
students are sequenced in not only in the CTE
program but all academic areas as well. They
work directly with school’s guidance
department to troubleshoot and identify areas
of need and support to ensure students
achieve their CTE endorsement and graduate
on time.
Teachers administered the pre and post
industry assessments which lead to New York
State Technical Skills Endorsement. The pre‐
test administered in the Fall of Senior year
gave the support teacher and CTE teacher data
to inform them on areas of need for the
students not only in their CTE specific course
but as it relates to their academic skills
required for successful completion of the
course.
Studies have shown that students in CTE are
engaged in their education are less likely to
drop out, graduate at a higher rate than their
academic peers, go on to post secondary
education/training and are still enrolled in post
secondary/ training six months after
graduating which is the highest indicator for
college success. (Partnership for 21st Century
Skills, March, 2011).
In February of 2015, the instructional coaches
were reassigned to their respective
departments in Curriculum, Assessment and
Instruction. In March of 2015, one of the ASLs
was promoted to Chief of Strategic Alignment
and Innovation. Currently, two ASL positions
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ii. Describe in detail how the structures identified
above function in a coordinated manner to provide
high quality accountability and support. Describe and
discuss the timeframe, specific cycle of planning,
action, evaluation, feedback, and adaptation between
the district and the school leadership. This response
should be very specific about the type, nature, and
frequency of interaction between district personnel,
school leadership and identified external partner
organizations.

are vacant.
The Chief Academic Officer, the Associate
Superintendents of School Leadership office
(ASLs) and their staff in the Office of School
Leadership are responsible for coordinating the
district turnaround efforts. The Chief
Academic Officer guides and directs the
roles/responsibilities of the work in both the
OSL and former Office of Strategic Alignment
and Innovation (this office was dissolved into
the OSL) in all areas. This oversight and
coordination ensures consistency and
coherency of expectations. The ASLs provide
leadership to the Office of School Leadership,
each with their teams, consisting of a
Supervising Principal, Director and instructional
coaches who assisted with the instructional
and operational needs of the schools. This
model assists schools in curricular and
instructional needs related to the
implementation of the CCLS, school learning
walks, grade level meetings, master schedules
and budgeting and staffing needs. The OSL
prides itself in addressing school needs within a
24 hour period. While this support is provided
to all schools, Priority and Focus Schools in the
district receive another level of support.
The OSL’s primary role is to provide support
and leadership in order to improve student
achievement. Learning walks conducted by
teams gathered information and made
observations to inform a Differentiated
Support Plan that outlines the supports that
were provided to the Priority School specific to
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The provision of high quality accountability
and support that characterizes the
Department of Teaching and Learning
operates in the following manner:
Chief Academic Officer:
Directly supervises the work of the associate
superintendents for school leadership and
the assistant superintendents for
curriculum, assessment and instruction;
school accountability; and special education.
Weekly meetings are established with
specific agendas to inform, review and
comment, solve problems, assign
responsibilities, and plan for specific
activities. This includes identification of
priorities, topics for principals' meetings,
response to DTSDE reports, review and
comment on documents prepared for
accountability (out of time schools; phase‐
out plans; phase‐in plans; SIG plans),
curriculum and assessment (assessment
calendar and design of system; curriculum
documents; review of state initiatives and
regulations; professional development
plans; instructional coach network plans),
monitoring of DCIP and DE responsibilities,
and all unique issues related to the
education of students with disabilities and
English language learners.
Associate Superintendents for School
Leadership:

Directly supervise and evaluate the work
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the Tenets in the DTSDE reports. These plans
are reviewed and updated on an ongoing basis.
As a result of the ongoing support for schools,
the district’s “Three Big Rocks” which are
embedded in the daily work of principals and
consultant partners represent the collaborative
effort to improve schools. The specific actions
of the principals include:
1.

Leading Grade Level Meetings and
Common Planning Time and weekly
Instructional Leadership meetings.

2.

Visiting classrooms daily to monitor
instruction and provide feedback.

3.

Using the DDI process to drive
instructional planning and re‐teaching.

The individuals responsible for providing
oversight and support to our lowest achieving
schools (improving schools) are the ASLs
assigned to that school and their support
teams. Together with the Superintendent and
the Chief Academic Officer, school turnaround
efforts were monitored, supported, and
modified as needed to improve student
performance. Priority Schools in the district
receive these additional services and supports:
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ASLs and their teams held monthly
meetings with individual principals to
review and monitor the
implementation of their SIG through
mid‐cycle checks on the Performance
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of the building principals in all matters
related to school improvement and
turnaround; act as the advocates for
school leaders at the district level in all
matters pertaining to teaching and
learning; request services from colleagues
within the department to resolve
problems, activate initiatives, support
efforts, and improve practices in support
of schools. Directly supervise the work of
the supervising principals and directors in
the office to respond to needs of principals
and communicate as needed; directly
supervise the work of the SIG supervisor
and instructional specialist to monitor the
implementation of all SIG plans and review
the performance management reports.
The associate superintendents have the
major responsibility for the leadership
tenet of the DTSDE; they are directly
involved with the day‐to‐day work of the
principals and their efforts to improve
student learning experiences and
achievement through committed and
enlightened leadership. Associate
superintendents spend minimally one half
of each school day in buildings working
with principals and leadership teams.
Assistant Superintendent for Accountability:
Directly supervises the work of those
personnel assigned to the office that
perform the work of the APPR, DTSDE
reviews, state assessment processes,
program evaluation, and data analysis. The
assistant superintendent works directly with
NYSED on the matters related to the
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Management Report


“Reality Checks” for Priority Schools
through the Transformational
Leadership Learning Network



Professional Development on the
Common Core Learning Standards
(CCLS)



On‐site coaching services



Professional Development on data‐
driven instruction



Provide on‐site assistance in the
implementation of SIGs and SCEPs



Additional services and coordinated
efforts of the Curriculum, Assessment
and Instruction team, special
education support, and the student
support division as needed.

The Office of School Leadership also provides
liaison support to each of the EPOs as directed
by the Vice President of Student Achievement,
Board of Education. This support is
collaboratively defined by the EPO
Superintendents, the Vice President of Student
Achievement, and the Chiefs of School
Leadership and aligned to the expectations and
supports that the district has for schools that
are involved in the turnaround efforts. All
district services are available to the EPO’s as
provided for in the EPO contracts and upon
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responsibilities of the office and collaborates
with the associate superintendents for
school leadership and the chief academic
officer to ensure compliance and quality of
effort. Monthly updates are provided at
principals' meetings, and regular
presentations are made to the Board of
Education's Student Achievement
Committee. The assistant superintendent
explains accountability rules and processes
to all district personnel and to the BOE.
Data collection, review and reporting is a
major responsibility of this office.
Assistant Superintendent for Curriculum,
Assessment and Instruction:
Directly supervises the work of all discipline
based directors and supervisors, and has
direct responsibility for Common Core
State Standards implementation and the
implementation of quality professional
development experiences for teachers.
This position brings critical program
information, relevant issues and
recommendations to the Department of
Teaching and Learning meetings and
planning sessions. DTSDE recommendations
and district and building priorities are
incorporated into learning walks that
provide professional feedback to building
leadership teams. This effort is coordinated
among all other divisions of the
department. Curriculum and assessment
design, advocacy for use of effective
instructional practices, and networking
with building‐based instructional coaches
are key responsibilities of this office. All
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request.
Additional oversight and support for the low
achieving schools included the provisions for
extended learning time, summer school, a
credit recovery program for seniors and the
STAR Academy for overage students with fewer
than five credits. These district wide supports
are designed to assist all schools in meeting
their school based turnaround efforts.
BCSD has invested heavily in Research for
Better Teaching’s Studying Skillful Teacher
Course. To date, 240 BCSD teachers will have
completed this course. Per course evaluations,
teachers have rated this course as highly
meaningful to their professional practice.

divisions of this department are dependent
on the work of this office for viable
curriculum, useful assessments for data‐
driven inquiry and action, and professional
development. All critical issues are
considered by the department and shared
collaboratively.
Assistant
Education:

Superintendent

for

Special

Directly supervises the work of the
directors in this division to oversee,
support and advance learning for students
with disabilities. Compliance, legal, and
process issues are critical to the work of
this department, as well as the
introduction and advocacy of specialized
instruction to accommodate the learning
needs of identifies students. The assistant
superintendent works closely with the
remainder of the department on issues of
staffing, placement of programs, quality of
instruction, and compliance. This office
also has a regular interface with NYSED
related to ongoing issues related to special
education programming.
Meetings among department leadership are
held weekly with specific agendas, including
review of calendars, initiatives, problems,
ideas, and planning. All relevant issues are
discussed and plans are enacted to resolve
issues. The Chief Academic Officer is
responsible for the oversight of all of the
offices, and regularly communicates with each
division leader. The Chief Academic Officer
attends all principal meetings and engages
building leaders in discussions leading to
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improved practices. Small group meetings are
held on timely topics for input and feedback.
The CAO also brings critical matters to the
superintendent of schools on a regular basis.
A summer planning session is held to
coordinate calendars for the school year,
decide on priorities, and plan for critical work
in a collaborative and coordinated fashion. As
needed, the department leadership works
with other departments as needed on topics
that cross over into other areas, such as
federal consolidated grants, extended
learning time, and financial resources. The
Say Yes program is also involved with the
department on key initiatives.

Partnerships (School‐Level Plan – Part F) ‐ The LEA/school must be able to establish effective partnerships to address areas where the school lacks the capacity to
improve. For partnerships selected to support the implementation of the SIG plan, the LEA/school must provide a response to each of the following elements:
Design Element
Status
Summary of 2014‐15 School Year
Continuation Plan for 2015‐16 School Year
(R/Y/G)
i. Identify by name, the partner organizations that will
District Partners
District Partners
be utilized to provide services critical to the
Scholastic, Inc.

BPS will build the capacity of its
implementation of the school design. Additionally,
Leadership Training and Development:
district staff to provide consistent support in
provide the rationale for the selection of each.
School Leadership Teams (SLT) will receive
the 2015–16 school year via instructional coach
Explain specifically, the services to be provided and
training from Dr. Sue Szachowicz, former
training with American Institutes for Research
the role they will play in the implementation of the
principal of Brockton High School.Scholastic,
(AIR) during June and July, 2015.
new school design.*
Inc. consultant, Dr. Sue Szachowicz is a turn‐
School Leadership Team training will continue
around leader that has seen significant change
via Scholastic, Inc. in July and August 2015
in graduation rates at her former
which will enable the schools to develop a plan
Massachusetts high school. That has been
of action that can be implemented at the
sustained over 10+ years. The Buffalo City
beginning of the 2015‐16 academic year.
School district will provide leadership training
for the team to:
• Focus on school‐wide strategy of writing
• Implementation and monitoring strategies.
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The team will develop a professional
development schedule that includes:
• Writing strategies
• Content area literacy
• Unpacking the Common Core Learning
Standards in the content areas
• Data Driven Inquiry (DDI) based on 2014‐15
NYS ELA and Math data
• Scheduling writing assessments school‐wide.
American Institutes of Research
Principals expressed interest in receiving
support for implementation of the Common
Core State Standards and to improve
instruction in their schools. They specially
identified the need to reengage the
instructional coaches in their schools with staff
from the Office of Curriculum, Assessment, and
Instruction for ongoing support and
professional development. In response to this
request, BPS would like to build the capacity of
its district staff to provide consistent support in
the 2015–16 school year.
BPS requested assistance to support principals
and instructional coaches in the 37 K–8 schools
that have Title‐I supported instructional
coaches as well as assistance to build the
capacity of district staff to provide ongoing
instructional support to the schools. AIR is
prepared to offer 3 training sessions with no
more than 26 people in each session for the
principal and instructional coach at each of the
K–8 schools as well as training for district staff
who will be responsible for supporting these

Stanley Makowski ECC #99

SIG Continuation Plan 2015-2016

14

schools in the 2015–16 school year (see Table
3). In addition, the leadership coaches assigned
to the eight schools that AIR currently supports
will provide further coaching support following
the training. Additional training will be
provided following the end of the school year
in either June or July.
Generation Ready:
This organization has 20 years of experience in
raising student achievement and building
thriving learning environments. Through our
partnership with Generation Ready, we have
been able to address one of our most pressing
needs, developing our teachers ’capacity to
utilize effective instructional practices‐most
specifically in the areas of questioning,
increasing higher‐order/critical thinking, and
differentiation of teaching strategies and the
rigor of instructional content for all students.
Generation Ready worked collaboratively with
school leaders, coaches and teachers to
provide customized, job‐embedded, targeted
professional development using evidenced‐
based best practices. This included grade level
development, staff training, model lessons and
side‐by‐side/individual coaching.
Generation Ready’s core approach utilizes a
gradual release of responsibility model where
new ideas and strategies are introduced,
demonstrates how these ideas and strategies
work, guide teachers as they try for
themselves, and provide feedback on their
independent attempts.
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Generation Ready:
The areas of focus and strategy from the
current year will continue with an added
emphasis on effective writing instruction and
selection of teaching strategies aligned with
selected standards. In addition to increasing
the total number of teacher contact days, a
summer institute will be added prior to the
start of the school year.
Generation Ready will also provide Leadership
Development Training to the Administrative
Team. The aim of this Professional Learning is
that the school leadership team will:

15

Generation Ready’s impact has been
observable and evident this year in terms of
the input the assigned consultant has provided
with respect to our capacity building work
around the common core learning standards in
ELA, Science, and Social Studies and vertical
integration of our curriculum map. Our
knowledge acquisition ability to implement
these standards have been positively affected.
Additionally, teachers have been provided
effective tools for asking higher order
questions and differentiating learning tasks for
students. The resultant impact on student
achievement has been observable in terms of
student engagement and rigor with respect to
classroom learning tasks.
The International Baccalaureate (IB):
This program is a non‐profit educational
foundation that provides programs to help
develop the intellectual, personal, emotional
and social skills to live learn and work in an
increasingly competitive global marketplace. IB
offers professional development that focuses
on program delivery. This professional
development emphasizes assessment, teaching
and learning methodologies, and explores best
practice in the classroom. The goals of these
workshops are to enhance the understanding
of the IB philosophy and program model and
improve the quality of program delivery. An
ongoing partnership with IB addresses the
needs identified during the systematic in‐depth
diagnostic review. One of the goals of the SIG
implementation period is to align the IB
curriculum with the CCLS to support more
rigorous instruction. While a rich IB philosophy
and set of practices serve as the foundation for
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Unpack their instructional vision and
align it to their school action plan



Learn how to grow collective efficacy
beliefs that dramatically improve
school performance



Develop and implement an
instructional, organizational, and
cultural action plan

The International Baccalaureate (IB):
In addition to maintaining the focus of
professional development activities from the
current year, the school will incorporate
findings and feedback from an upcoming
evaluation visit (May 14th and May 15th) into
professional development focus and trainings
for the remainder of this year and 2015‐2016.
Additionally, a formal protocol will be
implemented for monthly grade‐level IB
planning sessions with established parameters
and outcomes to improve the structure and
effectiveness of teacher collaboration time
aligned with leadership expectations and
priorities.
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the development of the curriculum, school‐
wide implementation of a rigorous curriculum
and instruction that requires students to
engage in deep reading, writing and
mathematical practices are not evident in the
current curriculum. This partnership, along
with the transformation model, allows us to
continue to develop the capacity of our
teachers who already have a good
understanding and practical experience in the
IB PYP curriculum. IB’s impact on teacher
planning around a central idea and
transdisciplinary theme has benefited student
achievement in the form of rigorous tasks and
classroom‐based assessments/projects that
require student inquiry and critical thinking.
These skills are emblematic of the CCLS shifts
and have supported progress toward student
mastery in these standards.

Kaleida Health School Based Health Center:
As an early childhood center, we seek to be a
place where academics, health and social
services, youth and community development
and community engagement leads to improved
student learning, stronger families and
healthier communities. Through our
partnership with Kaleida Health, we offer a
range of supports and opportunities to
students and families to ensure that students
attend schools consistently; students are
actively involved in learning; families are
increasingly involved with their children’s
education; and our school is engaged with
families. Our school based health center will
provide primary care services including
comprehensive health assessments, diagnosis
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Kaleida Health School Based Health Center:
Current implementation and level of service
will be maintained. We expect that we will
continue to deepen our framework for student,
family, and staff wellness. This includes
proactive treatment and care, preventative
maintenance, and establishing school wide
responses and protocols around health and
wellness concerns and issues‐including those
that are immediate and ongoing.
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and treatment of minor, acute, and chronic
medical conditions and nutritional counseling.
Mental health services include assessments,
crisis intervention, counseling and referrals as
needed. Services are provided by a multi‐
disciplinary team which includes a nurse
practitioner, medical assistants, social workers,
dietitians, psychologist, education counselors
and physicians.
This partnership has directly impacted our
student attendance by providing several
services on site so that families do not need to
pull their students out of school in order to
receive treatment and care. Supporting the
health and wellness of our students indirectly
promotes student achievement because
students are less likely to miss school when
they’re health needs are being met.
Say Yes to Education Buffalo:
Our district partner will offer us family support
and intervention in collaboration with Erie
County Department of Social Services. The
dedicated site coordinator acts as a liaison to
support the school in crisis intervention,
counseling and referral to satellite mental
health clinics, legal, and health services as
needed by managing a specific caseload of
students identified through our Student
Support Services array.

Say Yes to Education Buffalo:
Current implementation and level of service
will be maintained. The assigned family
support specialist will continue to aid the
student support team by managing a student
caseload, gathering data on student wellness
data and assisting in providing interventions
with student attendance.

This partnership has directly impacted our
student attendance by providing counseling
and outreach on site so that families do not
need to pull their students out of school in
order to receive counseling and related
supports. Supporting the health and wellness

Stanley Makowski ECC #99

SIG Continuation Plan 2015-2016

18

of our students indirectly promotes student
achievement because students are less likely to
miss school when they’re socio‐emotional
needs are being met.

ii. For the key external partners funded through this
plan, provide a clear and concise description of how
the LEA/school will hold the partner accountable for
its performance.

The 2014‐15 District Partners were assessed
and held accountable in the following ways:

The 2015‐16 District Partners were assessed
and held accountable in the following ways:

‐Monthly coaching sessions (in person,
conference calls, webinar)

‐Monthly coaching sessions (in person,
conference calls, webinar)

‐Email communications

‐Email communications

‐Templates from conferences

‐Templates from conferences

‐Reflections and adjustments made mid –year
with the support of coaches and AIR team
members

‐Reflections and adjustments made mid –year
with the support of coaches and AIR team
members

‐Survey results from staff member regarding
the Leadership Team

‐Survey results from staff member regarding
the Leadership Team

Generation Ready
As a key partner funded exclusively by the SIG
plan, Generation Ready was held accountable
for its performance in the following manner:

Generation Ready
As a key partner funded exclusively by the SIG
plan, Generation Ready was held accountable
for its performance in the following manner:
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Regular meetings (including phone
contact and e‐mail correspondence in
between visits) with the Generation
Ready consultant were held during
scheduled visits in order to document
and discuss the degree to which the
planned services were delivered and
assess any variation to the
implementation timeline, activities,
and budget. We also rescheduled
visits in response to inclement
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Regular meetings (including phone
contact and e‐mail correspondence in
between visits) with the Generation
Ready consultant were held during
scheduled visits in order to document
and discuss the degree to which the
planned services were delivered and
assess any variation to the
implementation timeline, activities,
and budget. We also rescheduled
visits in response to inclement
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weather conditions.
With the consultant, we reflected
upon implementation successes and
challenges, upcoming priorities, and
overall impact of the partnership;
We conducted an analysis of relevant
data gleaned from completed
professional development, learning
walks and formative assessments.

weather conditions.
With the consultant, we reflected
upon implementation successes and
challenges, upcoming priorities, and
overall impact of the partnership;
We conducted an analysis of relevant data
gleaned from completed professional
development, learning walks and formative
assessments


* If the model chosen for this school is a Restart, the LEA must provide a Memorandum of Understanding, signed by both parties, which identifies
joint‐agreement and the scope of services of the EPO and the broad achievement outcomes for the school. The fully executed EPO‐district contract, signed by
both parties, in full accordance with Education Law 211‐e must be received by NYSED no later than August 15, 2015. If the fully executed EPO‐district contract
is not in full accordance with Education Law 211‐e, submitted and in place by the date identified, the LEA will be at risk of having the grant terminated.

Educational Plan (School‐Level Plan – Part H) ‐ The LEA/school should provide an educationally sound and comprehensive plan for the school. The LEA/school should
provide a detailed educational plan with a description of each of the following elements:
Design Element
Status
Summary of 2014‐15 School Year
Continuation Plan for 2015‐16 School Year
(R/Y/G)
i. Describe the curriculum to be used, including the
The curriculum used for English Language Arts
DTSDE Recommendations (from May 2014):
process to be used to ensure that the curriculum
was based completely on the Common Core
aligns with the New York State Learning Standards,
Learning standards for ELA. In order to
 The school should accelerate
inclusive of the Common Core State Standards and
facilitate this, we developed curriculum maps
implementation of the CCLS with
the New York State Testing Program.
aligned with the CCLS for ELA, Science and
required IB components, and develop
Social Studies and our International
and adjust curriculum planning to
Baccalaureate Units of Inquiry: Where We Are
ensure that staff routinely address the
in Place and Time, Who We Are, Sharing the
different needs of individuals and
Planet, How We Organize Ourselves, How the
subgroups of students in the planning
World Works and How We Express Ourselves.
and practicing of instruction.
The curricular resources used to help
 Streamline the demands of the
implement our curriculum included but were
instructional planning and monitoring
not limited to:
tool so that teachers can focus on
 Journeys (District reading program
learning objectives for the CCLS and IB
aligned to CCLS)
curricula and differentiate these in
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A‐Z Reading
Raz Kids
ReadWorks.org
Leveled fiction and nonfiction books,
A‐Z
 Various fiction and nonfiction
literature books related to our IB
themes.
 Morestarfall.com
Our approach to reading instruction is based
on The Next Steps in Guided Reading by Jan
Richardson.
Our three reading teachers pushed into
classrooms and conducted guided reading
groups in every classroom, every other day to
provide additional support for student literacy.
As a result, more students received small group
differentiated reading instruction on a regular
basis, resulting in increased student reading
levels as evidenced by Diagnostic Reading
Assessment results.
Curriculum committee work and its impact
included:
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Teachers were trained in guided
reading in an after school book study
on The Next Steps in Guided Reading
by Jan Richardson.
Teachers received training on how to
administer Diagnostic Reading
Assessments, Joetta Beaver, Pearsons
Learning Group, Scott Forsman
Publishing during a half day
professional development day.
Teachers were trained on how to use
the diagnostic reading data to form
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terms of planned protocols and
resources for different groups of
students in sustainable ways.
Collaboratively determine cross‐
curricula content themes to be taught
across classes within grades through
interdisciplinary IB and CCLS
strategies; ensure they are linked from
grade to grade to demonstrate a clear
progression through the school.

In light of DTSDE recommendations and our
progress this year, we will continue to
implement planning and instructional
strategies that requires that our curricular work
is aligned with New York State and Common
Core Learning Standards.
Planning and instructional strategies will be
driven primarily by our curriculum mapping
process, monitoring of lesson plans and
engaging/rigorous instructional practice.
Additionally vertical and cross‐curricular
alignment will be clearly focused on via
established rubric and set of expectations for
vertical integration.
Differentiation of content and strategies
aligned to the CCLS standards will continue to
be a key area of focus and improvement. This
will be monitored via lesson plans and
classroom observations.
Curriculum development on writing lessons K –
4 will occur in order to ensure the
implementation of the CCLS in writing for each
grade and to execute a vertically aligned
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small groups for guided reading
instruction during grade level meeting
time.


We conducted two full day Saturday
professional developments focused on
reading instruction. The one on
January 10th focused on how to
conduct running records and analyze
miscues, so teachers can collect
formative assessment data on a daily
basis regarding student’s strengths
and weaknesses as a reader.

program in writing K‐4 that incorporates our IB
units of Inquiry and the CCLS. The curriculum
writing and implementation will be based on
Lucy Calkins Units of Study in Opinion,
Information, and Narrative writing, Grade K‐5;
A Common Core Workshop Curriculum.

The professional development on
February 28th focused on the specific
components of a guided reading
lesson based on a student’s stage of
reading development. Teachers were
given time to view videos of a reading
teacher conducting various guided
reading lessons at different reading
levels and create their own lesson
plans based on the needs of their
students.
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Six designated grade level curriculum
mapping half days for each grade to
continue planning/writing their maps
and to ensure alignment with the
Common core learning standards and
the IB Program of Inquiry.



Generation Ready provided
professional development on planning
for higher level questioning and
teachers used their training to
implement these types of questions
into their curriculum maps.

SIG Continuation Plan 2015-2016
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We’ve have observed and monitored a
positive impact on reflective practice,
planning, differentiation and
instructional implementations as a
result of the aforementioned
professional training and
collaboration.



ii. Describe the instructional strategies used in core
courses and common‐branch subjects in the context
of the 6 instructional shifts for Mathematics and 6
instructional shifts for ELA. Describe the plan to
accelerate learning in academic subjects by making
meaningful improvements to the quality and quantity
of instruction (Connect with iii below.).
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Teachers were provided professional
development for the Math Modules
via EngageNY throughout the school
year via grade level meetings, before
and after school training. This
professional development included
developing lesson planning to
implement the modules as well as a
backwards planning protocol. Specific
instructional training was given
around tape diagrams, arrays, math
games, and solving multi‐step word
problems. The impact of this
professional development was
observable in improved teacher
practice during learning walks and
evaluative observations. These
improved teaching practices have
assisted students in utilizing strategies
to more effectively conceptualize and
solve rigorous and multistep word
problems.
The instructional strategies used in the context
of the 6 instructional shifts for ELA were:
 Developed curriculum maps at each
grade level pre‐k‐ and K that were
interdisciplinary and inquiry based.
The maps incorporated the CCLS for
Science, Social Studies and ELA, and
identified the appropriate academic
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DTSDE Recommendation (from May 2014):


Ensure that teachers provide CCLS‐
aligned lessons and engage students
with interesting materials and high
levels of text and content complexity
presented in differentiated ways to
match students’ abilities, needs, and
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vocabulary aligned with the unit of
inquiry. The maps infused a balance
of fiction and nonfiction texts and
required students to write responses
to literature that reflected text based
answers. Students are expected to
demonstrate their learning by writing
or completing a performance task that
reflected their learning from multiple
sources.
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Generation Ready provided
professional development on planning
for higher level questioning and
teachers used their training to
implement these types of questions
into their curriculum maps and daily
instruction.
Generation Ready provided support in
addressing the learning needs have
identified students and provided ways
to modify existing practice to meet
those needs.
Teachers participated in professional
learning activities to create
differentiated tasks for students to
enrich their next unit and make it
more rigorous.
Generation Ready helped teachers to
plan for the vertical articulation of the
common core standards across grade
levels. This occurred during a
professional development on
Saturday, May 9th. Teachers were
engaged in review of central ideas, a
gallery walk with curriculum maps,
discussing of standards, and assessing
for gaps and redundancies.
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stages of learning.
Devise strategies to secure thoughtful
learning environments that
acknowledge and address student
voices, keep students on task and
engaged, and ensure that high
expectations are explicitly shared.

The focus for 2015‐2016 will continue to
monitor the amount and quality of teacher talk
and questioning effectiveness. This will be
monitored via instructional plans and direct
observations of classroom instruction and data
analysis.
Additionally, the expectation for the quality of
student work must reflect rigor, engagement,
and represent a gradual release of
responsibility.
These components will be monitored by
reviewing instructional plans and the
implementation of student self‐assessment and
monitoring of goals toward their own progress.
This classroom environment will also be
measured by classroom observations aligned
with these expectations.
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iii. Describe the logical and meaningful set of
strategies for the use of instructional time leading to

Stanley Makowski ECC #99

Training in Guided Reading and the
Book study on The Next Step In
Guided Reading allowed teachers to
differentiate their reading instruction,
while addressing the staircase of
complexity of fiction and nonfiction
texts. Students received instruction at
their instructional reading level in
small groups. While practicing their
reading strategies independently at
their reading level and also received
whole group instruction with the
teacher’s support using grade level or
higher text.
The master schedule was revised to
incorporate large uninterrupted blocks
of time for ELA and Math. Teachers
were given a breakdown of the ELA
block to reflect the components of a
writers’ workshop and readers’
workshop approach. The
implementation of the blocks
promoted less teacher directed
instruction, increased differentiation
and student engagement.
Mathematics instruction shifted from
teacher‐led and lecture‐based to small
group work where students are
required to practice and construct
responses/answers to problems. This
shift in practice aided students in
gaining additional strategies to
conceptualize more rigorous math
problems and multistep word
problems.

This past school year, we implemented a two‐
hour extended learning program after school

SIG Continuation Plan 2015-2016

. These data suggest that we need a strategy
to recruit additional teachers to participate in
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a pedagogically sound structuring of the
daily/weekly/monthly schedule to increase learning
time by extending the school day and/or year. The
structure for learning time described here should be
aligned with the Board of Regents standards for
Expanded Learning Time.

for four days a week for 2 hours reaching a
total of 200 hours.
Staff were recruited via an internal and district
recruitment bulletins. Students were invited
to participate in grades 1 thru 4 and were
accepted based on room and staffing
availability.
Our assessments used to monitor the progress
of our extended learning program include the
previously referenced DRA results, DIBELS
measures, Journeys, and NYS findings.
Given these trends and this population, specific
strategies will mirror and align with strategies
used during core instruction. However, the
students who participated in extended learning
time had an opportunity to benefit from
additional time on task with deficit skills and
targeted teacher assistance. Specific strategies
include:
•
Phonemic awareness practice
•
Vocabulary development
•
Guided reading at level
•
Response to text and literature
(writing and discussion)
•
Literacy areas
Because we didn’t implement as specific
assessment for ELT beyond our regular
assessments, we were unable to effectively
attribute student progress to ELT specifically.
This will be rectified in 15‐16 by implementing
a pre, mid, and post assessment.

Stanley Makowski ECC #99
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the ELT so that we are able to offer ELT to
more students. We currently have no third
graders attending ELT because we did not have
the staffing to accommodate them. We also
have a waiting list in grade 4. We administered
a subject area interest and teacher preference
survey in April and have identified the
following changes for 2015‐2016:


The program will begin in October.



Planning time will be scheduled
throughout the year to prepare
lessons and materials for the program.



ELT will run 3 days a week (Tuesday,
Wednesday, and Thursday) from 3:30‐
5:30. After school professional
development/planning will no longer
conflict with after school days.



Classes in grades 1‐4 will be offered.
Ideally, we would like to offer at least
two sections in every grade in order to
keep student‐teacher ratios low. Our
target enrollment is 12‐15 students
per section at each grade.



The program will be divided into
trimesters to allow teachers to select
a time period that best fits their
schedule. . The “trimesters” will be
October‐December, January‐March,
April‐June.



Each trimester will break out into the
following areas: Reading, Math,
Writing, and International
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Baccalaureate Extension.


iv. Describe the school’s functional cycle of
Data‐Driven Instruction/Inquiry (DDI). Describe the
type, nature and frequency of events (e.g., through
common planning time, teacher‐administrator
one‐on‐one meetings, group professional
development, etc.) provided to the teachers for the
examination of interim assessment data and test‐in‐
hand analysis. Describe the types of supports and
resources that will be provided to teachers, as the
result of analysis.
(Please see below for additional required
information)*
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Our school’s DDI process occurs over several
mediums and is facilitated by building
administration, the instructional coach, the
reading teacher and/or the math teachers.
 Grade Level meetings occur once
every 6 days. At these meetings we
are able to analyze math module
assessment data, DRA data, NYS 3rd
and 4th Grade math and ELA
assessment data, and district
assessment data (CFA, Journeys).
The analysis of assessment data allows
us to pinpoint exact standards and
skills our students need to improve on
and determine what teaching
strategies to revise or implement
moving forward.
 After the instructional coach,
administration and teachers analyzed
the 3rd and 4th grade NYS ELA exam,
three areas of weakness were
pinpointed. We developed strategies
to address those standards and create
weekly assessments to be given over a
10 week period of time. The
assessments were analyzed after each
administration and the teachers
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A pre, mid, and post assessment will
be administered to provide formative
data linked to ELT participation to
more effectively monitor and
continuously improve the program.

DTSDE Recommendation (from May 2014):
 Ensure that teachers establish short‐
and long‐term goals for students
based on data related to individual
student performance and grade‐level
benchmarks.
 Use teacher feedback about the
quality of instruction to improve
personal practices.
 Use access to data points to track
formative and summative
assessments and plan students’ next
steps, so that these can be shared
with students and parents to make
rates of progress explicit and actions
for improvement clear.
 Develop and implement a tracking
system that frequently and regularly
measures student progress so that
both formative and summative
assessments inform and adjust
student groupings and instructional
practices.
 Ensure students are provided with
feedback that helps them improve
their academic performance.
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v. Describe the school‐wide framework for providing
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adjusted their instruction accordingly.
The guided reading data that is
collected daily from observation and
running records is analyzed daily by
the classroom teacher. Teachers
make adjustments to their instruction
either on the spot or the next day.
Support is provided by the reading
teachers and/or instructional coach as
needed.
DRA data is used to appropriately
place students in the correct
differentiated small group. This
analysis is ongoing by the teacher and
with the support of the reading
teachers and instructional coach when
needed.
Each teacher completes a student
growth plan for math and ELA, based
on the data they have collected over
an 8‐10 week period of time. The
growth plans identify the student’s
strengths and weaknesses in reading,
writing, and math. Eight to ten week
goals are set for students with similar
strengths and weaknesses, teachers
identify the strategies and resources
they will use to help students reach
their goals and school/classroom
interventions and home support plans
are identified. Administration meets
with every teacher to review the
growth plans every 8‐10 weeks to
discuss the strategies identified and
determine any additional supports
that can be given to the teacher.

As a school we believe that we are responsible
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Based on our DTSDE recommendations and
progress this year, our additional focus along
with our other DDI strategies is to ensure we
have a system for our students set goals in
conjunction with teacher feedback in order for
them to improve their academic performance.
This will be done by gauging teacher best
practices in this area and establishing a set of
school wide expectations by grade level.
Students will set goals and revisit depending on
grade level, ranging from every 4‐6 weeks.

DTSDE Recommendation (from May 2014):

28

academic, social‐emotional, and student support to
the whole school population. Describe the school’s
operational structures and how they function to
ensure that these systems of support operate in a
timely and effective manner.

for supporting, nurturing, and educating the
whole child. In order to do this effectively we
have procedures in place for identifying
students that are not responding to our Tier 1
Universal system.
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For the students not responding to the
Universal PBIS system we have
streamlined the process for referring
students to the Student Support Team
for Tier 2 or Tier 3 interventions and
Special Education referrals. Teachers
submit a request for assistance form
that highlights their concerns and
desired outcomes for a specific child.
These concerns can be academic and
or behavioral. All teachers received a
guide that outlined the process that
takes place after a request for
assistance is submitted for a student
in need of an intervention. The
process is as follows: The request is
received by the assistant principal and
assigned to a case liaison. Case
liaisons include the school social
worker, Kaleida social worker, school
psychologist, and our Say Yes Family
Support Specialist. The case liaison
meets with the teacher making the
request to review their concerns,
desired outcomes, and relevant data.
The case liaison and teacher
determine whether or not the child
needs to be discussed at a problem
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Establish clear guidelines for an overall
support and referral system that
ensures all students are known by an
adult; implement the system to
address students’ social and
emotional health needs in relation to
their academic progress.
Involve stakeholders by routinely
seeking representative input in
initiatives to improve all areas of
students’ social and emotional
developmental health, and ensure the
continued momentum of
improvement efforts already begun.

Based on our significant progress and DTSDE
feedback, we will continue our Student Support
initiative and protocol into 2015‐2016.

SST



SST meetings will take place once
every six days.
The SST reference guide and process
for requesting additional support for
students will remain the same. A note
taker will be assigned for each
meeting so that notes are accurately
recorded and distributed to everyone
involved.
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solving team meeting (SST meeting) to
brainstorm intervention ideas. If they
decide yes, the child’s name is added
to the agenda for the next meeting.
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The SST team meets once every six
days to problem‐solve the most
effective ways to meet that student’s
needs. In the past these meetings
have only included an administrator,
the social worker and school
psychologist. This year, we have
included our Say Yes Family Support
Specialist, Kaleida social worker and
most importantly the classroom
teachers. This way the team as a
whole can get first‐hand information
from the teacher and the teacher can
be involved in selecting appropriate
interventions for the student. The
teacher is responsible for
implementing the intervention in the
classroom so it is crucial that they are
involved.



All requests for assistance are logged
in a central SST binder maintained by
administration and notes with
intervention information are taken on
each student discussed at the
meetings. Intervention results are
then reviewed six weeks later with the
teacher and the SST team to
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determine if the intervention was
successful or if the child needs an
additional layer of service. This data is
monitored by observations, referrals,
suspensions and disciplinary data


vi. Describe the strategies to develop/sustain a safe
and orderly school climate. Explain the school’s
approach to student behavior management and
discipline for both the general student population
and those students with special needs.

As a result of the changes made this
year we have seen more effective
collaboration and communication
between the SST members and
classroom teachers, which has led to
more appropriate interventions,
implemented for students.

The school’s approach to student behavior
management is to recognize students
demonstrating appropriate behavior and to
reinforce the behavior with a token economy.

PBIS
Recognition & Rewards
 The focus is on positive behavior,
tickets are earned and specific
praise is given when a ticket is
given.
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Students that demonstrate the IB
attitude of the month are
recognized at school wide events.
They are called to the stage and
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DTSDE Recommendation (from May 2014):


Develop and implement a system to
benchmark assessments for all
students within the PBIS and academic
systems to determine their social and
emotional developmental health
needs in relation to academic
progress. Use these and other data
sources to identify and create
interventions that drive improvements
in students’ personal development
and academic success.

Based on our significant progress and DTSDE
feedback, we will continue our Student Support
initiative and protocol into 2015‐2016. Our
goal over the next three years is to reduce
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presented with certificates.
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Students are also recognized on
the morning announcements,
which are live‐streamed video
announcements.
We use a token economy for
reinforcing positive behavior. The
bee cart has items that students
can purchase with their earned
tickets. Many children also
purchase items for family
members, siblings, grandparents
etc. Items include anything from
school/art supplies to little
trinkets and there are larger items
like board games and Legos for
100 tickets displayed in the main
hallway. Our most popular bee
cart item right now a coupon for a
positive phone call home from the
assistant principal.
The bee cart travels to different
areas of the building on
designated days of the week
while students are eating
breakfast. Seeing the bee cart
and the main hallway display
motivates students to earn
tickets. It has also been a great
way to teach students the
difference between spending and
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disciplinary referrals from 410 to 297 and
suspension rate from 4.4 to 3.9.
PBIS













Videos of what it does look like will be
made in June this year and used in
September.
Social Skill lessons will be taught the
first four weeks of school and students
will act them out‐ the recordings will
then be added to the morning video
announcements.
First school wide event will be the
PBIS kick‐ off assembly‐ groups will act
out what the IB profiles and attitudes
look like.
Continue with the token economy
(Bee Cart)
PBIS team will meet monthly
PBIS presentation opening day for
staff done by teachers on the PBIS
team
PBIS table of information to families at
all school events
Quarterly awards assemblies will be
held by grade level. At the assemblies
students will be recognized for
demonstrating IB attitudes/ profile
attributes
Classroom reflection areas‐ each
classroom has a reflection area that is
used when a student violates an
essential agreement. Students will be
able to use this area to deescalate,
reflect on choices they made, and
brain storm solutions to change their
behavior when they re‐enter the
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saving their money and has
reinforced math skills (adding,
subtracting). Tickets are bundled
in groups of ten and even our
kindergarteners are adding and
subtracting and counting by tens
to spend their tickets.
o

The PBIS team meets regularly to
plan, prepare, discuss and
implement ideas and has
representatives from each grade
level. The members are
enthusiastic about PBIS and
create enthusiasm among
students and the staff. The PBIS
chairperson includes pictures of
bees on everything PBIS related
and has even worn a bee dress
when moving the bee cart
through the hallway.

classroom.
Add the IB learner profile attributes
and attitudes to the curriculum map
Implement student led appreciation efforts for
teachers and support staff
Student Attendance
 Attendance team meetings will take
place monthly. We will meet to
analyze monthly attendance data and
identify necessary interventions and
incentive ideas for students, grade
levels, or the school as a whole. The
team will include a representative
from each grade level, our Say Yes
Family Support Specialist and school
social worker.
 In the 2015‐16 school year we will
present the attendance classroom
interventions and the teacher’s role in
the protocol.


o Staff buy in. Teachers listen
to other teachers. The PBIS
committee is made up of
teachers that face the same
challenges in their own classroom
as other teachers do so the
implementation of their ideas are
seen as achievable and are well
received. Student buy in. The
tickets had to be seen as valuable
to motivate students to earn
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them. The bee cart has really
helped increase the value of the
tickets. Students are interested
in the items they can purchase
and others are just proud to tell
each other how many tickets they
have saved.
o Thus far our office discipline
referrals have gone down from
426 in the previous year to 383
this year.
Improving Student Attendance
 This year we introduced an
attendance protocol that includes
additional classroom level
interventions. The protocol
focuses on letting parents know
the importance of attendance and
making them aware that we care
about their children coming to
school and miss them when they
are not there. As a result of not
having a full time attendance
teacher we saw a need to
implement more interventions at
the classroom level.


Stanley Makowski ECC #99

Teachers are asked to call home
when a student is absent and let
the child know they were missed.
Several teachers have their whole
classroom call the child with a

SIG Continuation Plan 2015-2016

34

message telling them they miss
them and can’t wait to see them
tomorrow.
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The protocol also includes already
created letters to send home
when students return without an
excuse. This is a form for parents
to sign and return with the reason
for their child’s absence, which
has led to an increased number of
excused absences and is helping
us identify barriers.



We have identified students that
are on pace to miss 10‐17 school
days for the year and placed them
in a lunch bunch with our school
social worker. During lunch the
group focuses on the difference
between good and bad
attendance, ways to improve
attendance, and the impact
attendance can have on their
future. Those students have also
been given two calendars, one to
keep at school and one to keep at
home to track the days of school
they miss and celebrate the
number of days they are present.



Friendly homeroom contests
resulting in cupcake/pizza parties.
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vii. Describe the formal mechanisms and informal
strategies for how the school encourages
parent/family involvement and communicates to
support student learning, and how it will gauge
parent and community satisfaction.

Stanley Makowski ECC #99

Our attendance rate has
increased from 90.1 the previous
year to 91.1 this current year.

Our Parent Involvement Committee has
offered a variety of ways for parents to be
involved in our school. We are aware that
today, people have many demands on their
time. We have attempted to provide a variety
of ways for parents to participate in their
children’s education.
At the beginning of the year we have a
Welcome Back Event. This event is typically the
week before school begins. Families come to
school to meet their teacher, pick up a school
supply list, share a meal and find out about
how to become involved throughout the school
year.
In October, we always have a curriculum
event to provide families with information
about our Common Core Curriculum. This year
we had a Scavenger Hunt Open House. Parents
and children went around the school to meet
all of the teachers that instruct their child.
Teachers were able to provide a glimpse of the
year ahead. The families were provided with a
punch card to be entered into a raffle for a
prize basket.
In December, parent involvement supported
our music, art and physical education
department in creating a Winter Wonderland
event to highlight their activities. Children,
teachers and families spend the day exploring a
variety of stations. The activities are winter
sing‐a‐long, card making, a snowball fight,
dance party and hot cocoa with cookies.
In February, the Parent Involvement
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DTSDE Recommendation (from May 2014)








Use all available media, such as
newsletters, the school website, and
social media for sharing the school's
2014‐15 SMART goals. Promote these
across stakeholders, while taking into
account different language
requirements, where necessary.
Build a plan of action for parents to be
routinely informed about the ways in
which the school’s SMART goals are
relevant to student achievement to
encourage them to play a more active
part in their children’s education.
Define deliberate steps to provide
multiple opportunities for systematic
reciprocal communication with
families; use existing resources in
planned, well‐structured, and targeted
ways, to support student achievement
through a strong partnership involving
school leaders, staff, and parents.
Drive initiatives to engage families in
student learning, through avenues
such as adult learning classes and skills
courses for parents to attend with
their children. Circulate
documentation and personal word‐of‐
mouth messaging that gives
information on helping students make
accelerated progress in preparing for
the next stage of their education.
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Committee supports our Inter Baccalaureate
Program during the 4th grade Exhibition. The
team assists in any area that might be needed
to create an event for the Makowski Family to
showcase the culminating hard work and
learning of their students.
In the spring we offer a “Feed Your
Noodle” night. This event is part of our Parents
as Reading Partners Program. Families come in
to share a meal and a night of fun language‐
based activities.
At the end of the year there are two major
events that our families often enjoy coming to
school to watch their child. The first event is a
Talent Show, grandparents, aunts, uncles,
siblings and parents often come to school to
see their “little star”, shine and perform. The
second event parents often volunteer to help
with is our Field Day. All the students enjoy a
day of physical activity in a typical field day
environment.
There are also activities that demonstrate
how parents assist their children with their
learning at home. The main focus this year has
been providing opportunities for families to
read at home. Teachers send leveled readers
home with students weekly and we have given
students their own copy of Time for Kids to
take home, read, and discuss with their
families. Children that turn in their reading logs
have been rewarded with Pizza Hut coupons
and Darien Lake tickets.
Parents have always been encouraged to
communicate with teachers and faculty in the
traditional ways notes, emails, phone calls and
Parent Teacher Conferences. At Makowski, we
are working to provide opportunities to have
parents involved in all aspects of their child’s
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In addition to the progress we have made this
year with parent engagement and involvement,
we must take on the additional focus of
developing our parent leadership and
governance via an active parent‐teacher‐
organization and participation on school based
management team in 2015‐2016
Parent Involvement
 Events to get parents involved will
take place monthly. Event times vary
between during the school day and
after school to accommodate parent
availability.
 Parent volunteers will be recruited for
the coming year’s events at the
August Welcome Back event.
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learning whether it is in school or out of school.
As a result of these strategies we have
maintained a positive and engaging school
environment. In order to quantitatively
measure this impact we will have to administer
parent surveys in 15‐16.

* Academic Achievement Data ‐ Under separate attachment, the LEA/school must provide summary data demonstrating the degree to which academic achievement
targets (Attachment B of the school’s original application) have been met, or are on a trajectory for being met. This may include charts, tables, and/or graphs that
summarize the current academic performance data for grade‐levels and/or content area. This should be based on available data and include those data that can
systematically measure school progress and/or are predictive of academic performance on annual targets.

Training, Support and Professional Development (School‐Level Plan – Part I) ‐ The LEA/school should have a coherent school‐specific framework for training,
support, and professional development clearly linked to the SIG plan and student needs. The framework articulated should contain each of the following elements:
Design Element
Status
Summary of 2014‐15 School Year
Continuation Plan for 2015‐16 School Year
(R/Y/G)
i. Identify and describe the training, support, and
 At the beginning of the school year
professional development events during the current
During Grade Level Meetings in March, we
teachers were trained on how to
implementation period and for the upcoming
conducted a review and reflection session with
administer Diagnostic Reading
implementation period. For each planned event,
respect to the following areas of professional
Assessments. In order to differentiate
identify the specific agent/organization responsible
development and curriculum implementation:
our reading instruction and meet the
for delivery, the desired measurable outcomes, and
needs of all students, it was critical for
the method by which providers were/will be
 Curriculum Mapping
teachers to determine student’s
evaluated. Provide a rationale for each event and why
 Use of the Math Modules
reading levels and to know how to
it is critical to the successful implementation of the
 Guided Reading.
analyze the assessments to plan
SIG plan.
instruction. All teachers participated
As a result of these documented sessions at
in the training. A survey was
each
grade level, we have already begun to
conducted to rate the effectiveness of
identify
key points of emphasis in our PD
the professional development. Data is
for next year. Teachers were able to
program
collected three times a year to
identify
what
worked and didn’t work for their
monitor the implementation and
practice.
Most
notably, we need to continue to
growth of students. This improved
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instruction and increased flexibility
with regards to reading groups‐thus
providing the targeted interventions
students need to progress through
reading levels.
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Teachers were trained in guided
reading in an after school book study
on The Next Steps in Guided Reading
by Jan Richardson led by our
instructional coach and one of our
reading teachers. Approximately 20
teachers participated. All classroom
teachers were given a book.
Classroom walkthroughs were
conducted during every classroom
teachers guided reading time and
written feedback was provided. The
training was critical to ensure that
students were being instructed at
their appropriate instructional reading
level using a research based approach
that would meet every student’s
needs.
Teachers have also received training
(developed by assistant principal and
reading teacher) on how to use data
to form small groups during grade
level meeting time by one of our
reading teachers. All classroom
teachers attended. The professional
development was needed to ensure
that teachers were using the
appropriate assessments to group
students and grouping students
correctly. Student groupings are
indicated on teacher lesson plans and
turned in bi‐weekly.
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provide collaborative time on task for teachers
to build their capacity and as a result, develop
and implement effective lessons. Additionally,
we now understand going forward that we
have to clearly identify negotiable vs. non‐
negotiable practice in each of the areas
described above.
Grade level meetings will continue to be the
primary method of conducting grade‐level data
driven inquiry for all school assessments.
Monthly IB Planning sessions will continue with
a structured protocol to maximize efficiency.
Before and after school sessions will be added
to increase teacher capacity in guided reading,
math instruction, curriculum alignment, and
writing.
Professional development in writing will occur
based on Lucy Calkins Units of Study in
Opinion, Information, and Narrative Writing,
Grade K‐5; A Common Core Workshop
Curriculum. Our goals are to help teachers:
 Teach opinion, information, and narrative
writing with increased complexity
 Unpack Common core writing standards as
they guide students to attain those
expectations
 Foster high‐level thinking, including
regular chances to synthesize, analyze, and
critique
 Develop and refine strategies for writing
across the curriculum
 Support greater independence and fluency
through intensive writing opportunities,
and

39





Stanley Makowski ECC #99

We conducted two full day Saturday
professional developments focused on
reading instruction. The one on
January 10th was led by our
instructional coach and one of our
reading teachers and focused on how
to conduct running records and
analyze miscues, so teachers can be
collecting formative assessment data
on a daily basis regarding student’s
strengths and weaknesses as a reader.
The professional development was
critical to ensure that daily formative
assessment was being collected
correctly and analyzed properly.
Approximately 40 teachers attended.
Running records are observed on
teacher lesson plans and during
classroom walkthroughs.
The professional development on
February 28th was led by one of our
assistant principals and the
instructional coach and focused on
the specific components of a guided
reading lesson based on a student’s
stage of reading development.
Teachers were given time to view
videos of a reading teacher
conducting various guided reading
lessons at different reading levels and
create their own lesson plans based
on the needs of their students. The
professional development was needed
to ensure that teachers were planning
appropriately based on the stage of
reading development their students
were at and that teachers were aware
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Include strategic performance assessments
to help monitor mastery and differentiate
instruction.

An ongoing needs assessment will be
conducted via Learning Walks in April and May
of 2014 and announced and unannounced
observation ratings in the Professional Growth
System.
This will be used to develop an initial calendar
for PD that will be updated minimally at each
quarter of the school year.
Assessment of professional development for
next year will be conducted via review of
ELA/Math lesson plans and curriculum maps
focused learning walks and
announced/unannounced observations.
Expected outcomes will be improved teaching
practice in these areas and improved student
results across all formative and summative
assessments administered.
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of the components they should
address in each plan. Approximately
40 teachers attended. Lesson plans
are turned in to administration
biweekly.
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Generation Ready’s educational
consultant provided professional
development on planning for higher
level questioning and teachers used
their training to implement these
types of questions into their
curriculum maps. Higher order
questioning was a recommendation
made after our NYSED review. We
saw the need for this type of
questioning in order to make
instruction more rigorous and better
prepare our students 21st century
learning. The training occurred at
Grade Level Meetings and all teachers
attended. Evidence of higher order
questioning can be seen in curriculum
maps and during classroom
walkthroughs. Generation Ready
provides are staff with a survey on the
effectiveness of the professional
development.



On March 21st, our instructional coach
and Generation Ready educational
consultant Margaret Irving, conducted
a full day Saturday professional
development on analyzing and
deconstructing the NYS ELA
assessment for 3rd and 4th grade. The
professional development allowed
teachers to sit in vertical grade level
teams and identify skills and strategies
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students would need to be successful
on specific questions the school had
identified as areas of weakness. As a
team, teachers were able to discuss
what those skills and strategies would
look like at each grade level; K‐4.
Teachers were also able to identify,
review and discuss the vertical
alignment of standards RI.1,3,4 and
RL.1,3,4 from K‐4 with their vertical
grade level teams. Vertical planning in
all areas is a need in our building as is
critical to ensure that each student is
being instructed at the appropriate
grade level standard and that learning
is scaffolded properly. Deepened
familiarity and the ability to identify
informational and literature aligned to
these standards has led to more
quality and rigorous learning in the
classroom.
ii. Describe the schedule and plan for regularly
evaluating the effects of training, support, and
professional development, including any
modifications to the plan as the result of evaluation.
The training, support, and professional development
plan described in this section should be
job‐embedded, school‐specific, and/or linked to
student instructional and support data, as well as
teacher observation and interim benchmark data. The
skills and knowledge gained from such learning can
be immediately transferred to classroom instructional
practices.

Stanley Makowski ECC #99

During the school year, the effects of
professional development was monitored
primarily during classroom observations.
While we noted strides in guided reading,
differentiated reading instruction, area work ,
…… all areas continue to be areas of
improvement
Based on our data, we noticed the need to
continue working on:
 Creating areas that hold students
accountable, focus on the needs of
students at their independent work
level, and incorporate interdisciplinary
learning aligned with our curriculum
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An ongoing needs assessment will be
conducted via Learning Walks in April and May,
2015 and announced and unannounced
observation ratings in the Professional Growth
System.
This will be used to develop an initial calendar
for PD that will be updated minimally at each
quarter of the school year.
Assessment of professional development for
next year will be conducted via review of
ELA/Math lesson plans and curriculum maps
focused learning walks and
announced/unannounced observations.
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maps
Using data to group all students
appropriately into reading groups,
maintaining flexibility and fluency
among the groups and scheduling the
groups appropriately.
 Setting reading goals with each
student, as well as sharing the student
goals teachers have set for them.
 At the intermediate level, the need to
follow the components of a guided
reading lesson with more fidelity and
to ensure it is based on the
appropriate stage of reading
development of the students.
While our walkthroughs show that teachers are
implementing the writing activities outlined in
our curriculum maps, they also indicate the
need to provide professional development in
writing instruction to ensure a horizontal and
vertical alignment of the CCLS in writing.


Expected outcomes will be improved
instructional practice and resultant increased
student achievement as evidenced by
formative and summative assessments.

Project Plan and Timeline (School‐Level Plan – Part K) ‐ The LEA/school should present a project plan that provides a detailed/specific, measurable, realistic, and
time‐phased set of actions/outcomes that reasonably lead to the effective implementation of the SIG plan and expected/projected results. The project plan should
contain each of the following elements:
Design Element
Status
Summary of 2014‐15 School Year
Continuation Plan for 2015‐16 School Year
(R/Y/G)
i. Present and describe the timeline of key strategies
Vertical and cross‐curricular alignment will be
for the current implementation period and for the
focused on via an established rubric and set of
 Curriculum Mapping
upcoming implementation period that are aligned to
Ensuring that the taught curriculum (e.g., texts expectations for vertical integration.
the goals identified in the “School Overview” section
selected, instructional materials used, tasks
of the original SIG application.
Differentiation of content and strategies
assigned) incorporates the CCLS and reflects
aligned to the CCLS standards will continue to
the necessary instructional shifts.
be a key area of focus and improvement. This
Using a backward mapping process to develop
will be monitored via lesson plans and
guiding curricular documents (e.g., curriculum
maps, scope and sequence, units of study) that classroom observations.
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are horizontally aligned to IB’s six trans‐
disciplinary themes and vertically aligned from
one grade to the next.

ii. Identify the early/significant wins for the current
period of implementation and significant wins for the
upcoming period of implementation that will serve as
indicators of successful SIG plan implementation and
foster increased/sustained buy‐in and support for the
plan.



Professional Development/Teacher
Collaboration



Guided Reading



SST & PBIS



IB curriculum mapping
After engaging in the curriculum
mapping and planning process during
the summer of 2014, teachers were
able to complete the first IB/CCLS‐
aligned unit in each respective grade
level with guidance and support from
the IB coordinator, instructional
coach, and administrative team. The
development of the following
curriculum maps took place during
this progress‐reporting period during
IB planning ½ days for each grade
level. As a result, teachers are
demonstrating a developing capacity
and fidelity around developing the
map and utilizing the proper
resources, activities, and assessment
throughout
SST Process
PBIS
Generation Ready
Guided Reading
Professional Development and
Collaboration
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Curriculum development on writing lessons K –
4 will occur in order to ensure the
implementation of the CCLS in writing for each
grade and to execute a vertically aligned
program in writing K‐4 that incorporates our IB
units of Inquiry and the CCLS. The curriculum
writing and implementation will be based on
Lucy Calkins Units of Study in Opinion,
Information, and Narrative writing, Grade K‐5;
A Common Core Workshop Curriculum.









SST Process
PBIS
Generation Ready
Providing customized, job‐embedded,
targeted professional development
using evidence‐based practices.
Developing effective teachers in every
classroom by teaching staff to
implement evidence‐based
instructional practices through
workshops, individualized coaching,
and modeling of practices.
Introducing new strategies for
teaching, demonstrating how
strategies work, supporting leaders
and teachers as they practice the
strategies, and observing teachers as
they practice independently.

Guided Reading
Professional Development and
Collaboration
 IB units of study with curriculum maps
developed around central themes and
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iii. Identify the leading indicators of success that are
examined on no less than a bi‐monthly monthly basis.
Describe how these data indicators have been and/or
will be collected; how and who will analyze them; and
how and to whom they will be reported.







Data review conferences with
individual teachers about how
teachers have used assessment data
to plan, target and focus their
instruction along with specific
strategies. The result on instruction is
an improved focus on specific
students and tailoring their individual
and small group instruction at their
level in order to meet their needs.
Attendance‐Infinite Campus reports of
individual student categories and
Average Daily Attendance rates by
grade level
Discipline‐Infinite Campus office
discipline referrals, short‐term
suspensions, long‐term suspensions,
and parent conferences in lieu of
suspension.
Unit & Lesson Plans









CCLS instructional shifts.
Reflection of IB conceptual planning in
daily and weekly lesson plans.
Observation of rigorous instructional
strategies during instruction via
learning walks.
Saturday PD: Vertically planning by
unpacking the ELA standards

Attendance‐ Infinite Campus reports
of individual student categories and
Average Daily Attendance rates by
grade level. Analyzed monthly by the
attendance team.
Discipline‐ Infinite Campus office
discipline referrals, short‐term
suspensions, long‐term suspensions,
and parent conferences in lieu of
suspension. Data is analyzed weekly
by administration and the student
support team.

Budget Analysis/Narrative and Budget Documents (School‐Level Plan – Part F) – The LEA/school should propose expenditures that are reasonable and necessary to
support the identified Priority school’s initiatives and goals. The LEA/school should provide appropriate and complete required budget elements identified below.
Design Element
Status
Analysis of 2014‐15 School Year
(R/Y/G)
Provide an analysis of the current implementation
With respect to our budget we made adjustments in the following areas:
period expenditures in terms of desired outcomes,
alignment to project plan/timeline, and impact on
 The addition of full‐day professional development days, from four to seven. This
instructional practices/key strategies/student
provided additional opportunities to build capacity and increase teacher collaboration.
engagement.
 We increase the usage of our substitute line to provide teachers coverage for additional
professional development and collaboration time.
Additionally, under separate attachment, the LEA/school must provide a Budget Narrative and an FS‐10 for the upcoming implementation period. The budget
narrative must identify and explain all proposed costs for district and school‐level activities. For each activity, identify costs associated and provide an
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explanation/justification for the cost that connects to the project activity, goals, and outcomes previously identified throughout the Continuation Plan. The budget
items must be clear and obvious about how the proposed activities are directly impacting the school‐level and district implementation of the SIG plan. The proposed
expenditures must be reasonable and necessary to support the initiatives and goals of the LEA/school, and commensurate to size and need.

Leading Indicators – The LEA/school should provide progress report period averages for the metrics listed below, as well as summaries/descriptions of key initiatives
for each.
Design Element
Progress Report Averages
Status
Summary of 2014‐15 School Year
Continuation Plan for 2015‐16 School Year
Per 1 Per 2 Per 3 Per 4 (R/Y/G)
Student Attendance
92.93 92.21 89.06 90.23 Green Target 90.7%
Target 91.0%
Our average student attendance rate for the
 Attendance team meetings will take
four progress management periods was
place monthly. We will meet to
91.11%, exceeding our target by 0.41
analyze monthly attendance data
percentage points.
and identify necessary interventions
and incentive ideas for students,
grade levels, or the school as a
whole. The team will include a
representative from each grade
level, our Say Yes Family Support
Specialist and school social worker.
 In the 2015‐16 school year, we will
present the attendance classroom
interventions and the teacher’s role
in the protocol on opening day.
 Attendance awards will be given
quarterly.
Teacher Attendance

Office Discipline
Referrals

94.84

92.45

93.34

89.90

Green

73

84

69

92

Green
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Target 89.8%
Our average teacher attendance rate for the
four progress management periods was
92.63%, exceeding our target by 2.83
percentage points.
Target 383
We had a total of 318 Office Discipline
Referrals (ODRs) for the four progress
management periods, exceeding our target
by 65 referrals.
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Target 90.9%
We will maintain our current practices this
year with the same fidelity in order to achieve
this target for 15‐16.
Target 340
 Videos of what it does look like will
be made in June this year and used
in September.
 Social Skill lessons will be taught the
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Extended Learning Time

0
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99

102

70

Red

Target 416
Unfortunately, we had a difficult time
staffing our ELT program and therefore had
to limit the number of students that could
attend.
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first four weeks of school and
students will act them out‐ the
recordings will then be added to the
morning video announcements.
First school wide event will be the
PBIS kick‐ off assembly‐ groups will
act out what the IB profiles and
attitudes look like.
Continue with the token economy
(Bee Cart)
PBIS team will meet monthly
PBIS presentation opening day for
staff done by teachers on the PBIS
team
PBIS table of information to families
at all school events
Quarterly awards assemblies will be
held by grade level. At the
assemblies students will be
recognized for demonstrating IB
attitudes/ profile attributes
Classroom reflection areas‐ each
classroom has a reflection area that
is used when a student violates an
essential agreement. Students will
be able to use this area to
deescalate, reflect on choices they
made, and brain storm solutions to
change their behavior when they re‐
enter the classroom.

Target 50% of total enrollment
 The program will begin in October.


Planning time will be scheduled
throughout the year to prepare
lessons and materials for the
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program.
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The program will run 3 days a week
(Tuesday, Wednesday, and
Thursday) from 3:30‐5:30. After
school professional
development/planning will no longer
conflict with after school days.



Classes in grades 1‐4 will be offered.
Ideally, we would like to offer at
least two sections in every grade in
order to keep student‐teacher ratios
low. Our target enrollment is 12‐15
students per section at each grade.



The program will run sessions for
teachers to sign up for if they are
interested in working the whole
year. The “trimesters” will be
October‐December, January‐March,
April‐June.



The sessions that teachers can teach
will break out into the following
areas: Reading, Math, Writing, and
International Baccalaureate
Extension
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Attachment B Stanley M. Makowski PS#99 2015‐2016
School‐level Baseline Data and Target‐Setting Chart
SCHOOL‐LEVEL
BASELINE DATA AND TARGET SETTING
CHART

I. Leading Indicators
a. Number of minutes in the school
year
b. Student participation in State ELA
assessment
c. Student participation in State
Math assessment
d. Drop‐out rate
e. Student average daily attendance
f. Student completion of advanced
coursework
g. Suspension rate
h. Number of discipline referrals
i. Truancy rate
j. Teacher attendance rate
k. Teachers rated as “effective” and
“highly effective”
l. Hours of professional
development to improve teacher
performance
m. Hours of professional
development to improve
leadership and governance
n. Hours of professional
development in the
implementation of high quality
interim assessments and data‐
driven action
II. Academic Indicators
o. ELA performance index
p. Math performance index
q. Student scoring “proficient” or
higher on ELA assessment
r. Students scoring “proficient” or
higher on Math assessment
s. Average SAT score
t. Students taking PSAT
u. Students receiving Regents
diploma with advanced

Unit

NYS
Average

District
Average

Baseline
Data
2013‐14

Target for
2014‐15

Actual
2014‐15

Target
2015‐16

Target
2016‐17

min

63991^

66960

78960

75360

75360 75360

%

96^

98.7

98.9

TBD

98.9

99

%

97^

99.6

99.7

TBD

99.8

99.9

%
%

8*
90.31
248/15
%^
20*
6635*
9.96
88.95^
N/A

N/A
90.1
N/A

N/A
91.1
N/A

N/A
90.7
N/A

N/A
91
N/A

N/A
92
N/A

5.4
426
N/A
88.7
100

4.9
383
N/A
89.8
100

4.4
410
N/A
91.25
99

4.2
340
N/A
90.9
100

3.9
297
N/A
92
100

num

1439.5*
*

2528

2600

2493

2725

2800

num

37.7**

119.5

125

110

130

150

num

946.4**

231

250

670

750

950

PI
PI
%

56^
49^
11.5^

52
53.5
11.4

61.3
62.7
16.9

TBD
TBD
TBD

70.6
71.9
22.4

79.9
81.1
27.9

%

9.6^

12.6

18.1

TBD

23.6

29.1

score
num
%

1214.0
3215
12*

N/A
N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A

N/A
N/A
N/A

%
num
%
%
%

Stanley M. Makowski #99 2015-2016

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

designation
v. High school graduation rate
w. Ninth graders being retained
x. High school graduates accepted
into two or four year colleges

%
%
%

53*
14
80*

N/A
N/A
N/A

N/A
N/A
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Leading Learning - Overview
Generation Ready is the only national provider of professional learning services that uniquely
combines deep instructional job-embedded expertise, innovative technology tools, and a targeted
digital content library that ensures sustained professional growth and improved student learning.
For the past 20 years, our primary focus has been improving instructional practice in the
classroom.
Generation Ready’s Leading Learning services centers on the belief that principals are key to
improving instruction. Leading Learning focuses on helping today’s educational leaders create the
conditions where all facets of the school focus on exceptional instruction and student learning.
Specifically designed for school leadership teams, Generation Ready’s approach links leadership
practices that directly influence instruction to meet college and career standards. Leading
Learning focuses on team and whole-school improvement processes, which support improved
classroom practice and teachers’ collective high expectations for students and themselves.
Based on the work of Dr. Richard Elmore, our process is intentionally designed to support leaders
in building internal coherence, enhancing his/her capacity to lead and make effective decisions
around efficacy beliefs, organizational processes including curricula, instruction and
infrastructures, as well as personal responsibilities.

For PS.99 Stanley Makowski, Generation Ready’s leadership consultants work with leaders to
strengthen the relationship between teachers, students and content using side-by- side, jobembedded professional development. This work will also include institutes, planning sessions,
and intensive mini-workshops, and could include study groups, curriculum and task development
and guided visitation within and among schools.
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The Suggested Program Design
Our Leading Learning initiative for PS. 99 Stanley Makowski fuses deep instructional leadership
team learning, organizational skill building, and inspiring personal professionalism development.
We will provide an environment that affirms, inspires, and builds practice, forming collegial
relationships amongst all members of the PS. 99 Stanley Makowski community (as compared to
‘congenial’ relationships defined by Roland Barth, 1991).
This plan will consist of two stages:




Stage 1: Leadership for Learning: Summer Institute (2 Days)
Stage 2: The Internal Coherence Assessment Protocol (ICAP)
Stage 3: Leadership Intensives (18 Days)

The aim of this Professional Learning is that the school leadership team will:




Unpack their instructional vision and align it to their school action plan
Learn how to grow collective efficacy beliefs that dramatically improve school
performance
Develop and implement an instructional, organizational, and cultural action plan

Stage 1: Leadership for Learning: Summer Institute
We propose beginning with a 2-day summer institute for all members of the school-based
instructional leadership team. Linking theory and practice, the institute comprises a series of
presentations and activities to guide the participants to a deeper understanding of what it means
to be an instructional leadership team.
The institute begins with an overview and introduction to key concepts to be explored. This
includes recent research that shows how teacher efficacy beliefs are a key driver of student
achievement and how the importance of growing collective efficacy beliefs for whole-school
improvement is paramount to the work of an instructional leadership team.
Additionally, throughout the 2 days the leadership team will explore the concept of the
instructional core and set a framework for building internal coherence in the instructional practice
of all teachers, for all students, across classrooms, and throughout the school.
In an effort to create an environment of learning and a place where the leadership teams can feel
the power of this research in action, they will be required to complete three tasks by the end of
the two days.
This will ensure they recognize the steps in a cycle of achievement as well as have the practical
benefit of accomplishing a part of their school specific improvement plan. In other words, we will
provide time and support ensuring the participants both ‘get work done’ and attain skills to help
them better manage the overwhelming nature of their role.
These tasks, broadly, are:
1. Articulating a School and school-wide instructional vision
2. Identifying and aligning school specific resources, including teacher leadership teams
and other personnel, which will be used to create a strategic plan that promotes improved
instruction and internal coherence
3. Establish norms, goals, commitments, and protocols to use in collegial, school-based
improvement teams throughout the school year
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Strong home, school and community partnerships are essential in successful schools.
The summer institute will reinforce this and also explore with the school leadership team ways to
foster this collaboration between home, school, and community partnerships by:
 Aligning the school’s high expectations of students as learners to become college
and career ready, and clearly articulating and communicating these expectations
to students and families
 Acknowledging and valuing the family’s important role in students’ education, and
working with the school community to identify and remove barriers to family
involvement, including online school-home connections
 Ensuring that the school integrates the community’s diverse cultural, social and
intellectual resources into the learning environment to ensure that all families are
welcome and can contribute to the classroom, school, and community’s
effectiveness

Stage 2: The Internal Coherence Assessment Protocol (ICAP)
Every leadership engagement includes the administration of the Internal Coherence Assessment
Protocol Survey (ICAP). This teacher perception survey is designed to see how closely aligned
principals and teachers’ thinking is around instruction, organizational capacity and support. There
is no right answer. The work is to break down misconceptions and to more clearly align the
thinking of all instructional staff members in the school around what makes schools work
effectively, thus building organizational coherence. During the school year, leadership teams will
be guided to use the survey data, together with other information unique to each specific school
context, as they create the supports necessary to meet continuous improvement goals during the
year ahead.

Stage 3: Leadership Intensives (18 days)
The Summer Institute will be followed by our signature job-embedded professional development.
Considering the unique context of PS.99, the Stanley Makowski school, Generation Ready
consults design a series of on-site intensives, one for each month September-April (excluding
December) consisting of 3 days each. These days, with the same participants as in the summer,
will build content knowledge of leadership best practices and planning for and implementing the
strategic plan.
These job-embedded intensive engagements are a combination of content rich, direct instruction
mini-workshops and innovative side-by-side support. Each 3-day intensive increases the
instructional leadership team’s content knowledge and, through 1-2 hour skill building sessions
(mini-workshops) that utilize intra -school collaboration protocols to promote reflective dialogue
and a growth mindset in the leadership team members. The Generation Ready consultant’s work
with the identified leaders also encompasses, but is not limited to, planning for learning walks,
modeling effective leadership practices, demonstrating, co-facilitating, supporting during teacher
conferences and
observations and debriefing
to build leading for learning
capacity.
The PS 99, Stanley
Makowsky team will
constantly be directed to
use Generation Ready’s Six
Essential Practices of
Effective Schools rubric
that, as outlined here.
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Through Stage 3 the Generation Ready leadership consultant will support the school’s team to
focus their vision on leadership development using this framework in three important areas:




School Leadership: How a leadership team fosters academic programs that promote
excellence
Building Infrastructures: How a leadership team designs the organizational structure to
promote excellence
Personal Professionalism: How the school leadership team use the individual strengths
and capabilities of each of its members to promote excellence in the school and in all
interpersonal actions

Following are some possible agendas for these 2 or 3-day intensives though the exact structure
and content will be developed based on the experience and needs of all participants. This will be
explored and developed through the summer institute and the first engagement in September.
A possible overview of the 3-day intensives could be as follows:

Stage 3: Instructional Leadership Intensives
Initial planning meeting in September with the Principal
 Customizing the professional learning action plan to meet the leadership team’s goals
 Set dates for Stage 3 engagements and Stage 3 support.
Intensive One (September / October 6 Days):
Developing an Effective Instructional Improvement Strategy
The Leadership team will deepen their understanding of what it means to be strategic thinkers
and how to focus their practices on strengthening the classroom instructional core.
Outcomes:
The leadership team will:
 Analyze the elements of an effective instructional strategy and understand how it is
different from most current practices
 Understand how a theory of action is critical to developing an instructional improvement
strategy
 Refine an instructional vision and clarify a strategy that gets you there
 Create a school action plan and professional learning plan.
As an example one particular focus for the school could be on developing a focused and
meaningful assessment plan. In this case the school leadership team could support the teachers’
development of a school-wide assessment framework that supports instruction through:







The collection and analysis of data on student learning – supported by an online system
The active engagement of teachers to use standards-aligned assessments to enhance
learning from authentic student work that is fully integrated into instruction
The provision of opportunities across classrooms for teachers to gather and review data,
modify instruction and curriculum based on informal and formal assessments, and use
the results to adjust curriculum and instruction
Consistent monitoring and tracking student progress using a range of assessment
practices, including student self-assessments, to differentiate instruction and meet all
students’ learning needs
Systematic analysis of data to monitor the achievement gap of diverse learners to provide
and monitor a flexible range of appropriate interventions
Assessment for content, and ensuring that conferring takes place regularly, providing
teachers with information on student thinking and reasoning.
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Intensive Two (November – December 6 Days):
Instructional Leadership: Creating the Conditions for Success
During this Intensive the leadership team will be supported to develop a culture and climate that
promotes learning.
Outcomes
The leadership team will:








Understand the critical role that the instructional leadership team plays in modeling a
commitment to strategic thinking and strategy in your school system. Learn new methods
to enhance the team’s effectiveness in leading this work.
Develop a clear perspective of the system’s current conditions and use root cause
analysis to identify important issues that need to be addressed
Collaboratively build the school’s values and vision, ensuring that they are reflected in
school practices, and setting well-defined and defensible processes for goal achievement
Hold high expectations for students as learners and teachers as professionals, ensuring
expectations are clearly communicated and include support and accountability processes
Hold high expectations for all staff in the school’s approach to discipline, social/emotional
support, and culture-building, resulting in a safe and inclusive learning environment of
shared accountability
Implement, monitor, and evaluate school-wide routines that encourage students to take
ownership of their behavior
Foster teacher engagement in collaborative inquiry (using available technology),
establishing goals for on-going professional development, and addressing behaviors that
negatively impact the cooperative environment

Intensive Three (March – April 3 Days):
Teams and Creating the Conditions for Success: Teacher Teams
The focus for this Leadership Intensive could be on building teams in schools to drive
instructional improvements.
Outcomes:
The leadership team will:








Develop their efficacy beliefs and the understanding of the importance of the Instructional
Core
Build team processes that promote a shared instructional decision making
Use data to find problems and opportunities for growth in teacher practice
Review their curriculum to ensure a rigorous, standards-based curriculum
Collaboratively design a standards-aligned curriculum that meets the needs of the
students and is used consistently across the school
Develop collaboratively a school-wide, standards-aligned learning continuum that
ensures teaching is developmentally appropriate but challenging, with multiple entry
points for students
Providing opportunities for teachers, regularly collaborating to evaluate and revise
curriculum in response to the CCSS or other state standards and student learning needs

866.792.5879 352 Seventh Avenue, Floor 12A, New York, NY 10001 | generationready.com

Page 6 of 7

May 2015

P.S. 99 Stanley M. Makowski Early Childhood Center

Intensive Four (May 3 Days):
Quality Instruction, Actionable Feedback and Descriptive Review
The focus of this session could be on reviewing previous sessions and building instructional
leadership team practices in evidence based actionable feedback—The leadership consultant will
also review the discussion around Instructional Rounds.
Outcomes:
The leadership team will:



Develop lesson review observation processes for description and non-judgmental
evidence collection
Hone leadership team practices to provide feedback that is clear, direct, and actionable
that promote teacher growth and build efficacy beliefs

Instructional rounds are a disciplined way for educators to work together to improve instruction
(City, Elmore, Fiarman, & Teitel, 2009). The practice combines three common elements of
improvement: classroom observation, an improvement strategy, and a network of educators.

Costing
This model can be modified to meet the needs of the school.
Generation Ready believes that investing in people and professional learning is the best strategy
for school improvement, and that only by building internal capacity can long-term change be
accomplished and improvement sustained.
We look forward to becoming PS. 99 Stanley Makowski’ leadership partners for lasting change
and student success.

Professional Services

# of days

Price per day

Cost

Stage 1: Summer Leadership team
Stage 2: Internal Coherence Assessment
Protocol Administration
Stage 3: Leadership Intensives jobembedded days
Total

2

$2,500

$5,000
Included

18

$2,500
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Executive Summary
Generation Ready is the only national provider of professional learning services that uniquely
combines deep instructional job‐embedded expertise, innovative technology tools, and a targeted
digital content library that ensures sustained professional growth and improved student learning.
For the past 20 years, our primary focus has been improving instructional practice in the classroom.
Our professional learning services are:








Experienced ‐ We only hire education consultants with at least 10 years of classroom
teaching experience and proven success as instructional leaders in the content area in which
they consult. Our research‐based approach has been refined by working in thousands of
urban, suburban and rural schools throughout the country.
Evidence‐based – Our professional development is always based on instructional and
school‐wide approaches that are proven to improve student outcomes. These are contained
within our Six Essential Practices for Effective Schools, a framework that guides our work
with schools.
Collaborative ‐ Using data from formal accountability systems and from Generation Ready’s
innovative planning, informal observation, reporting and content tools, consultants work
with teachers and leaders to guide professional conversations about individual needs and
support wider professional development planning.
Customized ‐ Our differentiated professional development builds on teachers’ and leaders’
expertise, previous experiences, and learning styles, regardless of a school’s chosen
curricula, assessments or observation tools.

Generation Ready combines the deep expertise and resources of two long‐renowned education
organizations – Editure/AUSSIE Professional Development and JBHM Education Group. Generation
Ready’s roots are in literacy instruction. Many of our consultants have been trained in Australia,
New Zealand, and Canada where literacy instruction is considered some of the most effective in the
world. Our consultancy methodology is based on the research of Dr. Richard Elmore, John Hattie,
Robert Marzano, Charlotte Danielson, and Joyce and Showers. Our mission is to support teachers
and school leaders in order to educate a stronger, more vibrant generation of students prepared to
meet life’s challenges.

I.

Professional Learning Services
Professional Learning Services from Generation Ready help to ensure that every student has an
effective leader who supports the development of the teacher and continuous school improvement.
What makes our professional development so successful is its placement in the context of the
school—job‐embedded and customized. Our highly qualified education consultants are experts with
decades of experience as teachers, coaches, and school and central office leaders; they support the
improvement of the quality of leadership and instruction, thereby student achievement. Our
consultants’ insight, along with a thorough assessment of the school’s goals, performance and
existing capabilities, helps us shape this engagement to your specific needs.
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The professional development services we provide:







Are collaborative, ongoing and focused on developing a clearly articulated, shared vision;
Promote clear links between theory and practice;
Provide ongoing support for leaders and teachers that is school‐based and linked to
improving outcomes for students;
Are grounded in inquiry and reflection, participant‐driven and focused on improving
practice;
Afford participants opportunities to be involved in planning and designing their own
professional development; and
Combine workshops with job‐embedded professional development to support leaders and
teachers in planning for and implementing effective instruction to improve student
outcomes.

Generation Ready’s Continuous Cycle of Improvement ensures that each professional learning
services engagement in is customized to the needs of your school. Each engagement begins with a
diagnostic process, followed by the development of a shared Plan of Action with the input and
collaboration of key stakeholders. Ongoing monitoring of the plan through data collection using our
unique online tools ensures that we are engaged in a continuous cycle of improvement, making
adjustments based on observation and outcome data. Through modeling effective teaching and
leading for student achievement, we create a shared vision of effective instruction, a common goal
for school success, and a higher expectation for student achievement.

Our professional learning engagements are flexible, configured according to your specific goals and
needs. Consultants work with leaders to embed their learning in many ways, including:
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In‐school and in‐classroom one‐on‐one support
Curriculum and task development collaboration
Data collection and analysis
Coaching and mentoring
Demonstration lessons and co‐teaching
Study groups
Common preparation planning sessions
Guided visitations both within the school and between schools
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Proposed Engagement for Stanley Makowski ECC IB World School, Buffalo New York
Generation Ready will continue to partner with Stanley Makowski ECC IB World School, Buffalo New
York to provide comprehensive, high quality professional development services to address the
following school priorities:
1. Improving instructional practices and implementing the CCLS,
2. Increasing student engagement and higher level questioning.

Generation Ready continued support for the design and delivery of quality Instruction and supporting
the Implementation of the CCLS:
The Generation Ready consultant will continue to support the administration and teachers to create the
conditions through which instruction is continually improving in order to meet the needs if diverse
students. The consultant will unpack the standards to work with teachers to ensure that good quality
core instruction is provided for all their students so they can successfully meet and exceed these
standards.
The proposed professional development plan will build on the previous learning and is intended to
support the school leadership team and teachers to build on their understanding that the Common Core
State Standards are a representation/expectation of what students need to know and be able to do by
the end of each year.
Working using best practices in order to meet the needs of a diverse student population, the
Generation Ready consultant will continue to


Assessment
-



Clarify beliefs and understanding about standards, their alignment with curriculum, task
development and design, and the instructional pedagogy used in delivery
Reflect on these in light of current research focusing on the CCSS in ELA/Literacy and the six
shifts

Identify the critical role assessment plays in the development of CCSS in the classroom,
including the use of progress monitoring and benchmarking assessments
Discuss the variety of assessments that can be collected and used by educators to inform
instruction and provide feedback to students and parents
Analyze the performance‐based assessments that can be used to determine mastery and
inform instruction

Content/Curricula
-

-

866.792.5879

Identify the key components of the CCSS in ELA/Literacy—and investigate their alignment
with the current curricula in use, while considering the implications to classroom practice
and to the on‐going learner in the 21st century
Investigate the revision of the existing curriculum to better align with the CCSS in
ELA/Literacy
Delve into the process of curriculum mapping using the standards as a guide for learning
expectations
Delve into the processes of text complexity and its impact on rigorous instruction
Focus on close reading strategies and text dependent questions
Review the structures of text with a focus on non‐fiction
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With a Focus on Questioning and Increasing Student Engagement
QUESTIONING AND ENGAGEMENT
The consultant will continue to build on the professional learning that has been conducted in
questioning and student engagement. Engaging students is a primary focus of quality instructional
practice. Asking the right questions at the right time can ensure comprehension and higher order
thinking. The consultants will demonstrate how to provide explicit, well‐designed instruction that
includes strategies focused on student engagement and scaffolded questioning strategies. This focus on
high quality instructional strategies is designed to accelerate the learning of the struggling students.
Using strategies such as quality conversations and teacher and student generated questions,
and with resources such as Blooms taxonomy, Webb’s depth of knowledge, Hess’ cognitive
rigor matrix, the consultant will continue to support and assist the teachers to
 build students’ ability to ask and answer in depth questions
 tackle real‐world questions
 develop rigorous questioning, arguments and issues
 solve problems find answers that can be represented in a variety of ways and through
a variety of media
 think critically
Working in small groups, collaboratively, independently, with guided support on tasks at their
appropriate independent and instructional level students will be engaged in inquiry and discussion.
Aligning their support with the teacher effectiveness frameworks used by Buffalo Public Schools,
consultants will enable teachers to align and reflect on their place on the continuum of best practices
enabling metacognition and movement upward on the continuum.
ENGAGING STUDENTS
Engaging students is primary to the teaching and learning process. The consultant will demonstrate
ways to ensure that students are engaged in rigorous, real world, curricula activities that they have had
an opportunity to choose from that evoke their prior knowledge and challenge their thinking. The
consultant will continue to assist the teacher to design their lessons, using several strategies that should
be used to ensure student engagement and active involvement:













Know the standards and what children must know and be able to do
Ensure that the activities are varied and of interest to the students
Ensure that the students know the rubric by which they will be evaluated
Have an awareness of different learning and teaching styles
Use effective questions and questioning
Create the opportunity for focused student led discussions
Create opportunity for investigation and inquiry
Build collaborative group work, group interaction and peer support
Use problem based learning
Encourage choice (including games)
Reflect on, practice and implement the strategies of modifying content, process, and product as
an avenue to give students access to the NYS Modules curricula and to the standards.
Reflect on learning student learning styles and examine strategies to meet those specific needs
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Create environments that support students risk taking
Support teachers as they work collaboratively in teams
Ensure rigor is a major part of all questioning, activities and instructional delivery in general
Practice using guided instruction and games as a way of enabling students to work at their own
pace and practice skills and strategies to internalize them
Create a system of behavior modification that includes multiple strategies for rewards and
consequences
Aligning content and delivery of instruction between the afternoon extended day partners and
the day school teachers lessons

Working through Generation Ready’s Continuous Cycle of Improvement, the Gradual Release of
Responsibility, and the Six Essential Practices of Effective Schools, the Generation Ready education
consultant will continue to support the teacher in decision‐making, building classroom structures to
support learning, and in building an academic program that supports excellence for all students.
In all of Generation Ready’s work, a Gradual Release of Responsibility model is used to build teacher and
leader capacity. The education consultants introduce new ideas and strategies, demonstrate how they
work, and guide school leaders as they incorporate new strategies into their practice. The expectation is
that teachers and leaders will model this practice in their interactions with their students.

This Professional Learning Model along with the Six Essential Practices are based on research, and are
supported by Generation Ready’s proprietary rubrics and tools that provide an internal system for on‐
going support, monitoring, and accountability for school leaders and teachers to ensure client
satisfaction and project success. They provide common expectations and a shared vision for the
professional development.
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Based on research on effective schools, these practices are proven to impact leadership and teacher
development and turn around student achievement for diverse learners, as well as support high
achieving schools by providing a framework for success.
Learning Outcomes
 Teachers use assessment data to strategically group students and provide targeted skill‐
based instruction;
 Teachers implement a variety of high‐impact instructional practices associated with
improved outcomes based on the specific needs of their students;
 Teachers work collaboratively to maximize student engagement by using differentiation,
small groups and explicit instruction;
 Teachers build effective learning environments and a curricula and units and lessons
that support pathways for all learners building engagement possibilities aligned with the
CCSS
 Teachers ask high level rigorous questions that are scaffolded for support
 Students ask and answer high level rigorous questions using a variety of strategies.

Implementation Process
At the beginning of the new engagement the consultant will meet with the school leadership
team to review the previous year and to achieve consensus on goals, to define roles and
responsibilities, and to set expectations about services, procedures, and the process for building
on the previous professional learning and experience as well as establishing new goals and
expectations.

866.792.5879

352 Seventh Avenue, Floor 12A, New York, NY 10001

generationready.com

Page 7 of 10

April 27, 2015

Buffalo, New York

Milestone
Initial Implementation
Meeting
Develop Plan of Action

Process










Sign off on Plan of Action
Implementation (ongoing)





Culmination of project
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Review of previous year
Outline of teachers’ learning experiences and ways to differentiate the
level of consultancy based on their needs
Gather data about current school issues, assessments etc of the ccss
Use this data as well as observations and discoveries
Gather input and recommendations from both the teachers and
leadership team
Use audit or improvement plan, if available
Identify goals and actions along with the person who is responsible or
should have ownership for the goal or portion of the plan
Develop draft
Meet with leaders to discuss, modify, add to or edit findings for the
action plan based on feedback
Indicate acceptance of the action plan and responsibility for carrying out
the plan by signing the meeting documentation
Set up structures with leadership: Training; Team; Data Gathering;
Communication; Management; Documentation
Provide 2 planning sessions at the end of August and 5 weeks of 4
sessions each for a total of 22 sessions—Suggested sessions can occur
as follows (to be customized by assigned consultant and principal’s
designees):
 3 sessions in August –overview of CCSS and strategies for
engagement
 Mid September ‐‐5 days—development of PD plan, unpacking
best practices including content and delivery of instruction,
the CCSS and alignment of the structure for instruction
 Mid October ‐‐‐5 days—focus on engagement—looking at
small group instruction, access for all students to meeting
standards, tiering, guided practice, collaborative learning—
review best practices
 Mid November ‐‐‐5 days—focus on engagement –
differentiation of instruction
 Mid January—5 days‐‐‐‐focus on questioning—blooms.
Webb’s depth of knowledge, student /teacher generated
questions
 Mid February‐‐‐5 days‐‐‐focus on questioning—reciprocal
teaching strategies, Socratic seminar, quality conversations,
text based questioning
Facilitate study sessions and PLC
Complete end of project report
Support preparation for upcoming school year
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By using this process, we will have a strong, customized plan of action that strategically addresses the
specific parent needs with defined roles for each person involved.
Professional Learning Delivery Modes
Job‐embedded Consultancy
The cornerstone of Generation Ready’s professional learning is ongoing, school‐based, job‐
embedded support and coaching. Our consultants, working side‐by‐side in classrooms, are
experts at modeling effective instructional strategies, facilitating collaborative planning for
departments and grade levels, and supporting data analysis to plan for differentiated
instruction. Our job‐embedded consultancy is differentiated for each teacher and designed to
build capacity, based on data and self‐assessment identifying specific areas of need.
Institutes
The Generation Ready consultant will provide an intensive, structured institute to launch the
focus for the new school year and to continue to build on the professional services
implementation with Stanley Makowski ECC IB World School 99, Buffalo New York that occurred
the previous year. The three‐day institutes will deepen participants’ understandings of effective
teaching by providing a strong theoretical background that is linked directly to their practice.
Each of the three days will include a balance of facilitator input, group activities, and discussions.
This model encourages participants to take responsibility for their learning, reflecting on their
achievements and developing goals for which they successfully strive in a supportive, scaffolded
environment.

Price Proposal
Activity

Number of days

Number of
schools

Cost

Total

Summer Insitute

3 sessions

Stanley Makowski
#99

$2,500

$ 7,500

Job embedded
days –September,
October,
November 2015,
January, February
2016

25 days

Stanley Makowski
#99

$2,250

$45,000

5 sessions a week
X 5 weeks

Total

$62,500

Approved by:

Name: ______________________________________ Title: ___________________________________

Signature: __________________________________________________________________________
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