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Guidance: District and school staff should respond to the Summary sections of this document by both analyzing and summarizing the key strategies of
the 2014-15 school year in light of their realized level of implementation and their impact on student learning outcomes. Collectively, the Continuation
Plan sections are an opportunity for district and school staff to present their proposed actions and adaptations for the upcoming school year. This is
intended to create the framework by which the school transitions from the current year, using its own summary analysis, to the upcoming school year in
a manner that represents continuous and comprehensive planning. District and school staff should consider the impact of proposed key strategies, as
well as their long-term sustainability and connectivity to diagnostic review feedback.
Green
Yellow
Red

No barriers to plan implementation/expected results/budget expenditures encountered; school is expected to be able to fully implement its model.
Some barriers to plan implementation/expected results/budget expenditures encountered; with adaptation/correction, school will be able to fully implement its model.
Major barriers to plan implementation/expected results/budget expenditures encountered; full implementation of the model and its outcomes may not be possible.

District Accountability and Support (District-Level Plan – Part A) - The LEA should have the organizational structures and functions in place at the district level to
provide quality oversight and support for its identified Priority Schools in general, as well as specifically for the identified SIG school. The LEA plan for accountability
and support should contain each of the following elements:
Design Element
Status
Summary of 2014-15 School Year
Continuation Plan for 2015-16 School Year
(R/Y/G)
i. Identify specific senior leadership that will direct
The Chief Academic Officer, the Associate
The leadership structure that will
and coordinate district turnaround efforts, and
assume the primary responsibility for
Superintendents of School Leadership
identify individuals at the district‐level who are
(ASL) and their staff in the Office of School district turnaround efforts is organized
responsible for providing oversight and support to the
in the Department of Teaching and
Leadership (OSL) were responsible for
LEA’s lowest achieving schools.

coordinating the district turnaround
efforts. This oversight and coordination
ensures consistency and coherency of
expectations. The ASLs, each with their

Learning. The department leadership
team consists of:
Chief Academic Officer
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own team consisting of a Supervising
Principal, Director and instructional
coaches assisted with the instructional and
operational needs of the schools. This
model assisted schools with curricular and
instructional needs related to the
implementation of the CCLS, school
learning walks, grade level meetings,
master schedules and budgeting and
staffing needs. The OSL prides itself in
addressing school needs within a 24 hour
period. While this support is provided to all
schools, Priority and Focus Schools in the
district receive another level of support.

Associate Superintendents for
School Leadership(4)
Assistant Superintendent for
Curriculum, Assessment and Instruction
Assistant Superintendent for
School Accountability
Assistant Superintendent for
Special Education

The Office of School Leadership,
namely the four associate
superintendents for school leadership,
assume direct responsibility for
leadership development of priority
school
principals and their school
The OSL’s primary role is to provide
support and leadership in order to improve leadership teams. The responsibilities
include direct monitoring of the
student achievement. Learning walks
turnaround efforts and the evaluations
conducted by teams gathered information
of school principals. Performance
and made observations to inform a
management reports, SIG grants,
Differentiated Support Plan that outlines
DTDSE recommendation review, and
the supports that will be provided to the
the quality of school improvement
Priority School specific to the Tenets in the efforts are critical components of the
DTSDE reports. These plans are reviewed
work of this office.
and updated on an ongoing basis. As a
The Offices of Curriculum, Assessment
result of the ongoing support for schools,
and Instruction, School Accountability,
the district’s “Three Big Rocks” which are
and Special Education also are intricately
embedded in the daily work of principals
connected within the Teaching and
and consultant partners represent the
Learning Department, and each
collaborative effort to improve schools.
contributes to the coordinated district
The specific actions of the principals
effort to improve student learning and
include:
achievement. The Office of Curriculum
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1. Leading Grade Level Meetings and
Common Planning Time and
weekly Instructional Leadership
meetings.
2. Visiting classrooms daily to
monitor instruction and provide
feedback.
3. Using the DDI process to drive
instructional planning and reteaching.
The individuals responsible for providing
oversight and support to our lowest
achieving schools (improving schools) are
the ASLs assigned to that school and their
support teams. Together with the
Superintendent and the Chief Academic
Officer, school turnaround efforts are
monitored, supported, and modified as
needed to improve student performance.
Currently, Priority Schools in the district
receive these additional services and
supports:
•

ASLs and their teams held monthly
meetings with individual principals
to review and monitor the
implementation of their SIG
through mid-cycle checks on the
Performance Management Report

and Instruction defines the viable
curricula based on Common Core State
Standards, district level assessments,
and teaching practices that are most
likely to result in achievement gains.
Professional development efforts are
also planned and supervised by this
office. The Office of School
Accountability takes responsibility for
the DTSDE process, the APPR process,
data collection and reporting,
assessment logistics, and research and
evaluation efforts. The Office of Special
Education monitors compliance with
federal and state regulations for the
education of students with disabilities
and works closely with the other offices
to plan and modify instructional
practices.
Working as one unit, the Department
of Teaching and Learning is led by the
Chief Academic Officer, who sets
systems and structures in place to
guide all initiatives and works with all
offices to set priorities, establish
systems to achieve them, and monitors
quality of all efforts.
District and schools work in tandem to
establish roles and responsibilities of
school based instructional coaches,
Title I reading and math specialists,
professional development for teachers
and school leaders regarding Common
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•

“Reality Checks” for Priority
Schools through the
Transformational Leadership
Learning Network

•

Professional Development on the
Common Core Learning Standards
(CCLS)

•

On-site coaching services

•

Professional Development on
data-driven instruction

•

Provide on-site assistance in the
implementation of SIGs and SCEPs

•

Additional services and
coordinated efforts of the
Curriculum, Assessment and
Instruction team, special education
support, and the student support
division as needed.

The Office of School Leadership also
provided liaison support to each of the
EPOs as directed by the Vice President of
Student Achievement, Board of Education.
This support is collaboratively defined by
the EPO Superintendents, the Vice
President of Student Achievement, and the
ASLs and aligned to the expectations and
supports that the district has for schools

Core implementation, data-driven
instructional practices, and evaluation
of teachers. School learning walks,
grade level meetings, master
schedules, staffing and budgets are
also guided by this department.
Priority school principals will
meet monthly, separately as a
group, with associate
superintendents to address
their specific needs and ideas
toward improved collaborative
efforts to improve teaching and
learning opportunities in the
schools and to continuously
share practices that are working
at various schools.
Tenet 2 is the primary work of the
Office of School Leadership. Tenets 3
and 4 are the primary work of the
Office of Curriculum, Assessment and
Instruction. Coordination is key, and
that occurs on a regular and
continuous basis. The District's "Big
Rocks" continue to frame the overall
efforts of the department and
permeate the work of the schools.
The District's "Three Big Rocks" for
Instructional Leadership encapsulate
the district's theory of action and are:
Visiting classrooms daily and
providing teachers with feedback.
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that are involved in the turnaround efforts.
All district services were available to the
EPO’s as provided for in the EPO contracts.
Additional oversight and support for the
low achieving schools included the
provisions for extended learning time,
summer school, a credit recovery program
for seniors and the STAR Academy for
overage students with fewer than five
credits. These district wide supports are
designed to assist all schools in meeting
their school based turnaround efforts.

Leading effective grade
level/subject common planning meetings.
Using data to drive instructional
practices.

The individuals responsible for providing
direct oversight and support to the
priority schools include the staff of the
Office of School Leadership. This
includes four associate superintendents,
two directors, two supervising
principals, three instructional specialists,
and one supervisor of school
turnaround. All others in the
In addition to these services, the continued department support their efforts.
support of staff from the OSL will include
Principals who participate in the
the realignment of a position that OSL was
Transformation Leadership Learning
unable to find successful candidates. The
Network (TLLN) as part of their SIG
vacant position was a Studying Skillful
plans are supported by the associate
Teaching Support Teacher.
superintendents. The district SIG
The district did hire the Multilingual
Support Teacher. The purpose of that
position was to continue to build teacher
capacity and provide follow up support for
the professional development in identified
areas of need.
14% of the District’s English language
learners (ELLs) are enrolled in our priority
schools. The District contracted with
Pearson Education to provide Sheltered
Instruction training to both administrators
and teachers at priority schools. The

continues to offer priority school
principals the opportunity to attend the
Harvard Turnaround Leadership
Conference. Associate superintendents
offer onsite coaching to priority school
principals. The Office of School
leadership continues to act as liaison to
the EPOs as directed by the VicePresident of Student Achievement from
the Board of Education. This support is
collaboratively designed and agreed
upon by the EPO superintendents, the
vice president of the BOE, and the
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Multilingual Support Teacher is a certified
trainer in Sheltered Instruction and
provided support via site visits, coplanning, modeling lessons and analyzing
data. The support teacher collaborates
with District and school instructional
coaches to gain a thorough understanding
of the eight components of Sheltered
Instruction and delivering lessons that
incorporate elements of the eight
components. The support teacher worked
with teachers to help them use the
elements in their district adopted
curricula. The support teacher
collaborates with the Multilingual
Department to deliver staff professional
development and follow up to ensure
consistent implementation of research
based practices that will improve student
achievement.
The addition of two .4 FTE math and ELA
teachers assigned to the CTE department
supported individual CTE programs at
priority schools. The math and ELA support
teachers provided on-site support in the
CTE classroom to oversee math and ELA
integration as required by NYSED CTE
certification process. This teacher is the
teacher of record for either math or ELA.
Students are now able to obtain the 4th
year of ELA and/or the 3rd year of Math

associate superintendent for school
leadership. All district services are
available to the EPOs as outlined in the
EPO contracts.
Summer school, and other enrichment
experiences in partnership with
community based organizations, as
well as curricular programming
guidance for extended learning day
programs, are all part of the
department responsibilities.
In addition to these efforts, the district
SIG resources will be devoted to a
multilingual coach, who will support the
work of ESL and bilingual teachers to
build their capacity to differentiate
instruction and utilize Sheltered
Instruction Protocols. More than half of
the priority schools have high
populations of students who are new
English learners. The district must
continuously upgrade teacher practices
to assist these students, many of whom
are refugees with limited educational
opportunities in their backgrounds.
District SIG resources will also be
utilized to allow 3 administrators to
attend the School Turnaround meetings
and 6 to attend ongoing DTSDE statelevel training.
In 2015-16, directors and supervisors of
core subject areas will offer five days of
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credit through their CTE program.
Additionally the support teachers provided
technical support in the administration of
industry / technical assessments.

professional development to all Buffalo
Public School teachers in grade level
cohorts to strengthen their
understanding of best practices for
implementation of the Common Core
An ELA portfolio has been developed that
State Standards. This professional
is utilized in both Junior and Senior years.
development experience will take place
during the regular school day and will be
The support teacher along with the CTE
led by the Office of Curriculum,
content area teacher utilizes a series of
Assessment and Instruction.
assignments within the portfolio to
develop ELA skills that are aligned with and Instructional coaches will participate in
embedded in the CTE curriculum. Through monthly professional development on
research-based instructional "best
a series of assignments the student gains
practices" to continuously hone their
expertise in the area of ELA that will help
skills, and turnkey essential learning to
them to be college and career ready. The
teachers at the building level.
portfolio includes but is not limited to
Instructional coaches will then provide
resumes, job applications, and research
follow up at each building, including
articles specific to the CTE content area.
discussion at grade level meetings and inThis is directly related to the Business
class modeling of techniques and
strategies.
curriculums at Riverside, South Park,
Bennett and Lafayette schools. For
example, web design, requires students to
develop a website at the professional
level. Additional portfolio assignments
include, Technical reading and writing
within their CTE area, mechanism
descriptive reports using power point,
problem solving and solution papers which
helps students to prepare for their
industry specific internship. After
completion of the two year portfolio, this
allows the students to earn the fourth year
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of ELA credit as well as give them the ELA
skills necessary to be competitive in the
world of work or post secondary
education. Upon completion of this
portfolio, the student have met the
rigorous qualification to obtain the 4th year
of ELA credit.
The purpose of the ELA credit is to ensure
that students are allowed to stay in their
CTE area and not be dropped from the CTE
program when they are unsuccessful in a
traditional ELA classroom. This support
allows us to increase the school’s
graduation rate while giving the proper
credit, maintaining student attendance
and keeping the students engaged in the
area they specifically identified as an area
of interest.
The purpose of the .4 FTE Math support
teacher works directly with the CTE
content area teacher to identify, via a
rubric all math skills embedded into the
current specific CTE content curriculum.
The rubric is specific to the CTE course
which then rates each student on their
math ability in each identified area.
(attached) For example, in the auto
technology course, the process of aligning
an automobile, the math skills are
identified for that procedure, such as
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angles, circle geometry and trigonometry.
They identified projects, classroom
activities and when required provide
individual remediation on key math
concepts increase a students math skills.
Assessments
Additionally, the math and ELA support
teachers act as a second set of eyes
working through Infinite Campus to ensure
that the students are sequenced in not
only in the CTE program but all academic
areas as well. They work directly with
school’s guidance department to
troubleshoot and identify areas of need
and support to ensure students achieve
their CTE endorsement and graduate on
time.
Teachers administered the pre and post
industry assessments which lead to New
York State Technical Skills Endorsement.
The pre-test administered in the Fall of
Senior year gave the support teacher and
CTE teacher data to inform them on areas
of need for the students not only in their
CTE specific course but as it relates to their
academic skills required for successful
completion of the course.
Studies have shown that students in CTE
are engaged in their education are less
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likely to drop out, graduate at a higher rate
than their academic peers, go on to post
secondary education/training and are still
enrolled in post secondary/ training six
months after graduating which is the
highest indicator for college success.
(Partnership for 21st Century Skills, March,
2011).

ii. Describe in detail how the structures identified
above function in a coordinated manner to provide
high quality accountability and support. Describe and
discuss the timeframe, specific cycle of planning,
action, evaluation, feedback, and adaptation between
the district and the school leadership. This response
should be very specific about the type, nature, and
frequency of interaction between district personnel,
school leadership and identified external partner
organizations.

In February of 2015, the instructional
coaches were reassigned to their
respective departments in Curriculum,
Assessment and Instruction. In March of
2015, one of the ASLs was promoted to
Chief of Strategic Alignment and
Innovation. Currently, two ASL positions
are vacant.
The Chief Academic Officer, the Associate
Superintendents of School Leadership
office (ASLs) and their staff in the Office of
School Leadership are responsible for
coordinating the district turnaround
efforts. The Chief Academic Officer guides
and directs the roles/responsibilities of the
work in both the OSL and former Office of
Strategic Alignment and Innovation (this
office was dissolved into the OSL) in all
areas. This oversight and coordination
ensures consistency and coherency of
expectations. The ASLs provide leadership
to the Office of School Leadership, each
with their teams, consisting of a
Supervising Principal, Director and

The provision of high quality
accountability and support that
characterizes the Department of
Teaching and Learning operates in the
following manner:
Chief Academic Officer:
Directly supervises the work of the
associate superintendents for school
leadership and the assistant
superintendents for curriculum,
assessment and instruction; school
accountability; and special education.
Weekly meetings are established with
specific agendas to inform, review and
comment, solve problems, assign
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instructional coaches who assisted with
the instructional and operational needs of
the schools. This model assists schools in
curricular and instructional needs related
to the implementation of the CCLS, school
learning walks, grade level meetings,
master schedules and budgeting and
staffing needs. The OSL prides itself in
addressing school needs within a 24 hour
period. While this support is provided to all
schools, Priority and Focus Schools in the
district receive another level of support.

responsibilities, and plan for specific
activities. This includes identification of
priorities, topics for principals' meetings,
response to DTSDE reports, review and
comment on documents prepared for
accountability (out of time schools;
phase-out plans; phase-in plans; SIG
plans), curriculum and assessment
(assessment calendar and design of
system; curriculum documents; review
of state initiatives and regulations;
professional development plans;
instructional coach network plans),
monitoring of DCIP and DE
The OSL’s primary role is to provide
responsibilities, and all unique issues
support and leadership in order to improve related to the education of students
student achievement. Learning walks
with disabilities and English language
conducted by teams gathered information learners.
and made observations to inform a
Associate Superintendents for School
Differentiated Support Plan that outlines
Leadership:
the supports that were provided to the
Priority School specific to the Tenets in the
DTSDE reports. These plans are reviewed
Directly supervise and evaluate the
and updated on an ongoing basis. As a
work of the building principals in all
result of the ongoing support for schools,
matters related to school improvement
the district’s “Three Big Rocks” which are
and turnaround; act as the advocates
embedded in the daily work of principals
for school leaders at the district level
and consultant partners represent the
in all matters pertaining to teaching
collaborative effort to improve schools.
and learning; request services from
The specific actions of the principals
colleagues within the department to
resolve problems, activate initiatives,
include:
support efforts, and improve practices
1. Leading Grade Level Meetings and in support of schools. Directly
Common Planning Time and
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weekly Instructional Leadership
meetings.
2. Visiting classrooms daily to
monitor instruction and provide
feedback.
3. Using the DDI process to drive
instructional planning and reteaching.

supervise the work of the supervising
principals and directors in the office to
respond to needs of principals and
communicate as needed; directly
supervise the work of the SIG
supervisor and instructional specialist
to monitor the implementation of all
SIG plans and review the performance
management reports. The associate
superintendents have the major
responsibility for the leadership tenet
of the DTSDE; they are directly
involved with the day-to-day work of
the principals and their efforts to
improve student learning experiences
and achievement through committed
and enlightened leadership. Associate
superintendents spend minimally one
half of each school day in buildings
working with principals and leadership
teams.

The individuals responsible for providing
oversight and support to our lowest
achieving schools (improving schools) are
the ASLs assigned to that school and their
support teams. Together with the
Superintendent and the Chief Academic
Officer, school turnaround efforts were
monitored, supported, and modified as
needed to improve student performance.
Priority Schools in the district receive these
Assistant Superintendent for
additional services and supports:
Accountability:
•

ASLs and their teams held monthly
meetings with individual principals
to review and monitor the
implementation of their SIG
through mid-cycle checks on the
Performance Management Report

•

“Reality Checks” for Priority
Schools through the
Transformational Leadership

Directly supervises the work of those
personnel assigned to the office that
perform the work of the APPR, DTSDE
reviews, state assessment processes,
program evaluation, and data analysis.
The assistant superintendent works
directly with NYSED on the matters
related to the responsibilities of the
office and collaborates with the
associate superintendents for school
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Learning Network
•

Professional Development on the
Common Core Learning Standards
(CCLS)

•

On-site coaching services

•

Professional Development on
data-driven instruction

•

Provide on-site assistance in the
implementation of SIGs and SCEPs

•

Additional services and
coordinated efforts of the
Curriculum, Assessment and
Instruction team, special education
support, and the student support
division as needed.

The Office of School Leadership also
provides liaison support to each of the
EPOs as directed by the Vice President of
Student Achievement, Board of Education.
This support is collaboratively defined by
the EPO Superintendents, the Vice
President of Student Achievement, and the
Chiefs of School Leadership and aligned to
the expectations and supports that the
district has for schools that are involved in
the turnaround efforts. All district services
are available to the EPO’s as provided for

leadership and the chief academic
officer to ensure compliance and quality
of effort. Monthly updates are provided
at principals' meetings, and regular
presentations are made to the Board of
Education's Student Achievement
Committee. The assistant
superintendent explains accountability
rules and processes to all district
personnel and to the BOE. Data
collection, review and reporting is a
major responsibility of this office.
Assistant Superintendent for Curriculum,
Assessment and Instruction:
Directly supervises the work of all
discipline based directors and
supervisors, and has direct
responsibility for Common Core State
Standards implementation and the
implementation of quality professional
development experiences for teachers.
This position brings critical program
information, relevant issues and
recommendations to the Department
of Teaching and Learning meetings and
planning sessions. DTSDE
recommendations and district and
building priorities are incorporated into
learning walks that provide professional
feedback to building leadership teams.
This effort is coordinated among all
other divisions of the department.
Curriculum and assessment design,

13
BPS Early Childhood Center #17

SIG Continuation Plan 2015-2016

in the EPO contracts and upon request.
Additional oversight and support for the
low achieving schools included the
provisions for extended learning time,
summer school, a credit recovery program
for seniors and the STAR Academy for
overage students with fewer than five
credits. These district wide supports are
designed to assist all schools in meeting
their school based turnaround efforts.
BCSD has invested heavily in Research for
Better Teaching’s Studying Skillful Teacher
Course. To date, 240 BCSD teachers will
have completed this course. Per course
evaluations, teachers have rated this
course as highly meaningful to their
professional practice.

advocacy for use of effective
instructional practices, and networking
with building-based instructional
coaches are key responsibilities of this
office. All divisions of this department
are dependent on the work of this
office for viable curriculum, useful
assessments for data-driven inquiry
and action, and professional
development. All critical issues are
considered by the department and
shared collaboratively.
Assistant Superintendent
Education:

for

Special

Directly supervises the work of the
directors in this division to oversee,
support and advance learning for
students with disabilities. Compliance,
legal, and process issues are critical to
the work of this department, as well as
the introduction and advocacy of
specialized instruction to
accommodate the learning needs of
identifies students. The assistant
superintendent works closely with the
remainder of the department on issues
of staffing, placement of programs,
quality of instruction, and compliance.
This office also has a regular interface
with NYSED related to ongoing issues
related to special education
programming.
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Meetings among department leadership
are held weekly with specific agendas,
including review of calendars, initiatives,
problems, ideas, and planning. All
relevant issues are discussed and plans
are enacted to resolve issues. The Chief
Academic Officer is responsible for the
oversight of all of the offices, and
regularly communicates with each division
leader. The Chief Academic Officer
attends all principal meetings and
engages building leaders in discussions
leading to improved practices. Small
group meetings are held on timely topics
for input and feedback. The CAO also
brings critical matters to the
superintendent of schools on a regular
basis. A summer planning session is held
to coordinate calendars for the school
year, decide on priorities, and plan for
critical work in a collaborative and
coordinated fashion. As needed, the
department leadership works with other
departments as needed on topics that
cross over into other areas, such as
federal consolidated grants, extended
learning time, and financial resources.
The Say Yes program is also involved with
the department on key initiatives.
Partnerships (School-Level Plan – Part F) - The LEA/school must be able to establish effective partnerships to address areas where the school lacks the capacity to
improve. For partnerships selected to support the implementation of the SIG plan, the LEA/school must provide a response to each of the following elements:
Design Element
Status
Summary of 2014-15 School Year
Continuation Plan for 2015-16 School Year
(R/Y/G)
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i. Identify by name, the partner organizations that will
be utilized to provide services critical to the
implementation of the school design. Additionally,
provide the rationale for the selection of each.
Explain specifically, the services to be provided and
the role they will play in the implementation of the
new school design.*

District Partners
Scholastic, Inc.
Leadership Training and Development:
School Leadership Teams (SLT) will receive
training from Dr. Sue Szachowicz, former
principal of Brockton High
School.Scholastic, Inc. consultant, Dr. Sue
Szachowicz is a turn-around leader that
has seen significant change in graduation
rates at her former Massachusetts high
school. That has been sustained over 10+
years. The Buffalo City School district will
provide leadership training for the team
to:
• Focus on school-wide strategy of writing
• Implementation and monitoring
strategies.
The team will develop a professional
development schedule that includes:
• Writing strategies
• Content area literacy
• Unpacking the Common Core Learning
Standards in the content areas
• Data Driven Inquiry (DDI) based on 201415 NYS ELA and Math data
• Scheduling writing assessments schoolwide.

District Partners
BPS will build the capacity of its district
staff to provide consistent support in the
2015–16 school year via instructional
coach training with American Institutes for
Research (AIR) during June and July, 2015.
School Leadership Team training will
continue via Scholastic, Inc. in July and
August 2015 which will enable the schools
to develop a plan of action that can be
implemented at the beginning of the 201516 academic year.

American Institutes of Research
Principals expressed interest in receiving
support for implementation of the
Common Core State Standards and to
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improve instruction in their schools. They
specially identified the need to reengage
the instructional coaches in their schools
with staff from the Office of Curriculum,
Assessment, and Instruction for ongoing
support and professional development. In
response to this request, BPS would like to
build the capacity of its district staff to
provide consistent support in the 2015–16
school year.
BPS requested assistance to support
principals and instructional coaches in the
37 K–8 schools that have Title-I supported
instructional coaches as well as assistance
to build the capacity of district staff to
provide ongoing instructional support to
the schools. AIR is prepared to offer 3
training sessions with no more than 26
people in each session for the principal
and instructional coach at each of the K–8
schools as well as training for district staff
who will be responsible for supporting
these schools in the 2015–16 school year
(see Table 3). In addition, the leadership
coaches assigned to the eight schools that
AIR currently supports will provide further
coaching support following the training.
Additional training will be provided
following the end of the school year in
either June or July.
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Our partnership with WestEd was
executed and began in December 2014.
Partnership work has included: informal
classroom observations with feedback,
side-by-side coaching with administration
and with the Leadership Team. WestEd
was selected as a partner because they are
a preeminent educational research,
development, and service organization
which brings years of experience in
education, as well as a proven track record
in successfully building local capacity to
turn around low-performing schools. As
our partner, WestEd will be able to
support and increase the school’s capacity
to meet student academic and social
targets. WestEd provides a coordinated
set of services that are critical to the
implementation of the key design
concepts.
Trainings from WestEd for the 2014-2015
included these introductory professional
development sessions:
• Differentiated Instruction (January
2015)
• Higher Order Thinking (Webb’s Depth
of Knowledge) (March 2015) and
• Academic Parent Teacher Teams
(APTT) (February 2015)
As a result, teachers are now trained in
using differentiation and higher order
thinking techniques, and using those

WestEd will be continue to effectively
implement research-based practices and
emerging promising practices that will
increase capacity to meet student
academic and social targets. WestEd will
provide a coordinated set of services
which are critical to the implementation of
the key design elements.
These include:
Instructional Leadership development and
coaching which focuses on the process of
training and supporting instructional
leaders. Leadership development will
include:
• Co-walkthroughs in which WestEd
coaches and school leaders co-conduct
classroom observations
• Collaborative planning to help school
leaders plan and lead effective data
team meetings, school-wide PLC
meetings and more
• On-site coaching of school leaders and
teachers in support of SIG goals.
• On-going support for WestEd’s Tracker
system.
• Monthly reports from Tracker
produced and electronically delivered
to interested stakeholders.
Professional learning--will include:
• One-on-one coaching and support for
individual teachers
• Team-based coaching with small
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techniques daily in their lessons. The
impact on students is that they are now
using higher order thinking in reading and
mathematics skills, and their instruction is
differentiated more frequently based upon
need.
Because the professional development
listed above were introductory in nature,
we plan to continue that training in 20152016.
The APTT has resulted in an increase in
parent engagement in their child’s
learning, and understanding of how to
effectively help their children practice
reading and math fluency skills at home.

•

groups of grade level or subject area
teachers to develop shared
instructional competencies
Training in Guided Reading Instruction

Curriculum Support-- for effective and
successful implementation of the Common
Core Standards in ELA and math by
delivering professional development, jobembedded coaching, and modeling that
helps teachers learn and apply new
instructional approaches necessitated by
the Common Core.
Data Driven Instruction--Development and
use of formative assessments and
performance tasks that mirror the rigor in
the CCSS.
• Support to teacher teams on a
consistent process to make datadriven decisions about instruction and
future assessment.
•

Support to further deepen teachers'
understanding and application of
Webb’s Depth of Knowledge when
planning for instruction and
assessment, and striving to include
Higher Order Thinking Skills (HOTS)
during instruction and assessment.
Modifications in work with each team
will depend on their knowledge, skills,
and curricular interests.

•

Guidance and protocols to accelerate
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opportunities for teachers and teacher
teams wishing to observe each other,
if desired and agreed upon, to see the
implementation of the instruction and
assessments, and for future
collaboration. The purpose of the
observations would be to learn from
each other and to jointly work on
revised or extended planning of
instruction and assessment, as
needed.
Enhancing Family Engagement – WestEd
and APTT will work with school staff to
implement assessment-based approaches
to family engagement. The APTT process
will continue to build positive relationships
with families so that there is support in the
home for education.
• APTT administrative orientation and
planning – YEAR TWO
• APTT teacher orientation and training
– YEAR TWO
• On-site coaching and technical
assistance for teachers as they prepare
for APTT meetings 1, 2 & 3
• Provide tools and resources, including
electronic templates for action
planning and APTT meeting facilitation
• Two leadership development sessions
for school site APTT leadership
implementation team in Fall (following
APTT #1) and Spring (following APTT
#3)
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• Participation and support during APTT
meetings 1, 2 & 3 in classrooms
selected by the principal and APTT
Champion, including:
o
Observations
o
Feedback
o
Debriefing
• Support principal in planning teacher
debriefing sessions after each round of
APTT meetings
• Co-create a strategic family outreach
plan to ensure high family meeting
attendance
• Provide the school principal and the
APTT champion with coaching support
and instruments that will assist in
measuring and evaluating
implementation progress
o
Family survey
o
Teacher survey
o
Student data graphs
o
Family attendance
templates
o
Family focus group
instrument and guidelines
Support school principal with planning
facilitation of a family focus group at the
end of the school year.
The anticipated result is that parent
engagement will become sustainable
through the APTT process.
Student Support- Working with Early
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Childhood Center #17 to enhance the
supports provided to students to help
improve school climate and culture.
Vendor proposal is attached.

Our partnership with The Efficacy Institute
began in January 2015. This included a
two day training that focused on overall
Efficacy Institute goals and work that can
carry over to staff and students. The
Efficacy Institute serves as a key partner in
promoting student confidence and
achievement, which is why they were
selected as a partner. The mission of the
Efficacy Institute is to work with educators
and their students to promote a positive,
healthy mindset—one that provides a
supportive foundation for the challenging
work of teaching and learning—as part of
the data-driven process that accelerates
academic growth.

We plan to continue our work with the
Efficacy Institute in 2015-2016, along with
the use of the materials that were sent at
the end of school year 2014-2015.
All teachers will be trained in the Growth
Mindset and implement the steps to
Growth Mindset with their students.
The Efficacy Institute will support our
efforts with 3 days of full-day professional
development and onsite support in the
beginning, middle, and end of the school
year. The purpose of this is to not only
support our efforts, but to help build
capacity in our building to sustain a
Growth Mindset.

We have highlighted this area as yellow, as
we encountered one possible barrier to
the successful completion of training
supplied by the Efficacy Institute.
Following our initial 2 trainings provided
by The Efficacy Institute, teachers were
surveyed on the quality of the trainings,
and data and comments provided by
teachers was unfavorable. After the first

22
BPS Early Childhood Center #17

SIG Continuation Plan 2015-2016

of two trainings, 54% of teachers felt that
the training they received would have little
or no impact on student achievement.
46% of teachers felt that the training
would have little or no impact on changing
their instructional practice. 42% of
teachers felt that this training was not
meaningful or of very little meaning to
them as an educator. For the second day
of training, just 12 teachers attended
training on that day, which was an
indicator of how teachers felt about
training by the Efficacy Institute. It was
apparent that they had not established a
strong working relationship with teachers.
Following this training, we requested a
different trainer.
The next trainer was excellent, and so we
have requested to work with her one more
day this year and 3 days next year.
Therefore, the Leadership Team believed
that the concepts of the Efficacy Institute
were lost in the original delivery of the
message. Following our professional
development with a new trainer, we
changed our plan for 2015-2016, which will
include work with the Efficacy Institute for
another year.
Our partnership with Community Action
Organization (CAO) provides our students
with an extended learning day. This gives

We plan to continue our partnership with
CAO in 2015-2016, to provide our students
with and extended learning day. This will
begin on or about October 5, 2015 and be
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students reinforcement in basic reading
held from Monday through Thursday from
and mathematics skills, as well as
3:30-6:00 PM, until the end of May 2016.
enrichment in music and gross motor skills.
CAO works collaboratively with community
stakeholders to provide a Sequential,
Active, Focused, and Explicit (SAFE)
learning environment that addresses
urgent needs and reduces barriers to
academic success in underperforming
schools. This is done through various
academic programs and enrichment
activities. This program runs until the end
of May.
One of the concerns we have with CAO is
that of staffing consistency, and we plan to
address this in our next steps for 20152016.
Canisius College has been a partner of
Early Childhood Center #17 for over 6
years. They support the culture and
academic success of students by
mentoring and providing in-class tutoring.
Canisius College also provides professional
development, an arts integration program,
physical education resources, college
campus tours, and logistical support for
school activities.
Our partnership with the National School
Administrator Management Project
(NSIP) began in March of 2015. This
included a five-day shadowing of the

In 2015-2016, we will to continue using the
SAM Process with the NSIP, and have
goals of 60% time spent on instructional
activities, as well as 3 focus areas from the
current year in an effort to improve
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ii. For the key external partners funded through this
plan, provide a clear and concise description of how
the LEA/school will hold the partner accountable for
its performance.

principal and keeping data on her use of
her time, as well as training on how to
schedule her time effectively with the goal
of spending more time on instruction.
The School Administration Manager (SAM)
spends time daily with the principal to
ensure that the focus is on instructional
time, which has been proven to increase
student achievement and improved
teacher practice over time. Baseline data
indicated that the principal spends
approximately 58 % of her time on
instructional activities, and has a goal of
60% for the year 2015-2016. Additionally,
she has identified 3 areas of focus (goals)
which are:
• Celebration Feedback to teachers
and staff
• Non-directive feedback to teachers
and staff
• Professional Development
Our SAM is the SIG Program Coordinator,
who works closely with the principal daily
to be sure that all of her goals of
instructional time are met. In turn, we
expect to see improved teacher practice
and student achievement as a result of
time spent on instruction.
The 2014-15 District Partners were
assessed and held accountable in the
following ways:
-Monthly coaching sessions (in person,
conference calls, webinar)

teacher practice and instruction. The
expected impact will be increased student
achievement. Our SIG Program
Coordinator will serve as the SAM for the
principal, protecting the principal’s time so
that she can focus on instruction.

The 2015-16 District Partners were assessed
and held accountable in the following ways:
-Monthly coaching sessions (in person,
conference calls, webinar)
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-Email communications

-Email communications

-Templates from conferences

-Templates from conferences

-Reflections and adjustments made mid –
year with the support of coaches and AIR
team members

-Reflections and adjustments made mid –year
with the support of coaches and AIR team
members

-Survey results from staff member
regarding the Leadership Team
In 2014-2015, we had partnerships with
WestEd, The Efficacy Institute, Community
Action Organization, and Canisius College.
We held each partner accountable in the
following ways:

-Survey results from staff member regarding
the Leadership Team

Partner accountability is crucial to the
successful implementation of the
improvement plan. With the support of
the Office of School Leadership and the
Office of Strategic Alignment, our school
will develop and implement a monitoring
and evaluation plan to ensure that the
external partner, school, and district
implement the key design elements of the
SIG plan with fidelity, work together,
equally contribute to the partnership,
meets goal, and build capacity. The
primary goal for this evaluation system is
to foster an environment of continuous
improvement. The data made available
through evaluation will be used by the
school, district, and provider to review and
renew- on an ongoing basis- the
approaches used to improve student
learning. The primary question of the
evaluation will be the following: Is
adopting this provider’s services helping
the school make progress toward its goals,
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WestEd and administration strategically
planned out visitations and trainings that
WestEd would do. Visitations included
time lines and goals for each day visited,
and 100% of teachers participated in
walkthroughs voluntarily.
WestEd developed an observation tool to
be used for walk-throughs to document
the implementation of Webb’s Depth of
Knowledge levels. After the data was
collected, WestEd shared its findings with
individual teachers.
A summary of each visit is kept on a Smart
Sheet for both the school and partnership
to access for accountability. WestEd
debriefs with the administration and
leadership team during and after each
visit, with adjustments in coaching and
training made as necessary.
• The WestEd Tracker System (which
tracks the progress of each of our key
initiatives, goals, and tasks)
• Monthly reports from the Tracker

especially regarding student learning
outcomes?
Accountability of our external partners is
based on measurable outcomes that lead
to student achievement. The evaluation of
the successes of a provider’s services will
be embedded in, or aligned with, the
accountability targets set forth for student
learning.
We will continue to use the data from
WestEd’s Tracker and SmartSheet for
communication and accountability.
We will continue to use other forms of
data for accountability:
•
•
•
•
•
•
•

Data from teacher surveys
following training by WestEd
APTT parent and teacher surveys
Monthly reports from the Tracker
system
Sign-in Sheets and agendas from
APTT
Review of budget allocations
Summary reports; quarterly and
yearly
Data from classroom visits,
observing to what extent Growth
Mindset tenets are observed
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•
•
•
•
•
•
•

System
WestEd’s SmartSheet (shared calendar
and documents)
Data from teachers after training takes
place (teacher surveys)
Family Engagement in Education—
Academic Parent Teacher Teams
(APTT)
Data from APTT (parent survey,
teacher survey, sign in sheets,
agendas)
Sign in sheets and agendas
Review of budget allocations
End of year summary reports

* If the model chosen for this school is a Restart, the LEA must provide a Memorandum of Understanding, signed by both parties, which identifies joint‐agreement and the scope of services of the EPO
and the broad achievement outcomes for the school. The fully executed EPO‐district contract, signed by both parties, in full accordance with Education Law 211‐e must be received by NYSED no later
than August 15, 2015. If the fully executed EPO‐district contract is not in full accordance with Education Law 211‐e, submitted and in place by the date identified, the LEA will be at risk of having the
grant terminated.

Educational Plan (School-Level Plan – Part H) - The LEA/school should provide an educationally sound and comprehensive plan for the school. The LEA/school should
provide a detailed educational plan with a description of each of the following elements:
Design Element
Status
Summary of 2014-15 School Year
Continuation Plan for 2015-16 School Year
(R/Y/G)
i. Describe the curriculum to be used, including the
Early Childhood Center #17 continued to
English Language Arts: One of the major
process to be used to ensure that the curriculum
pilot the Core Knowledge Language Arts
goals of the school improvement period is
aligns with the New York State Learning Standards,
(CKLA) program in Grades K-2 as the core
to develop a highly engaging and rigorous
inclusive of the Common Core State Standards and
curriculum in English Language Arts. We
curriculum that challenges and engages
the New York State Testing Program.

also began in December 2014
implementing the CKLA program, in
conjunction with the existing program of
Houghton Mifflin, in our Pre-Kindergarten
Classrooms.
Our Grade 3 and 4 core English Language

every student. To that end, Early
Childhood Center #17 will continue to use
the Journeys Reading and Reading A to Z
program for Grades K-4. This program is
aligned to the CCLS and offers a variety of
instructional strategies and resources to
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Arts program is built upon teaching
reading skills and standards necessary for
student achievement. Curriculum and
supplemental instruction is done with the
Journeys Reading program and Reading AZ.

use to reach every learner. Our PreKindergarten will continue to use the Core
Knowledge Language Arts Program (CKLA),
which includes the Listening and Learning
strand and Skills strand. These curriculums
were chosen because of their focus on the
ELA Common Core Shifts. As evidence by
student performance on the openresponse section of the NYS ELA exams
and district-wide benchmark assessments,
our current curriculum and approach to
instruction does not provide sufficient
opportunities for students to develop their
ability to provide written responses to
texts as required by the CCSS. By adopting
these programs and classroom instruction,
it will accurately reflect the shifts towards
writing emphasizing use of evidence from
sources to inform or make an argument.

Based upon data from the New York State
2013-2014 assessment data (more
specifically, focus standard RL.4.2), we
implemented teacher training and the use
of the Step Up to Writing program. We
needed to address writing across the grade
levels and across the curriculum. We
selected Step Up to Writing because of its
systematic instruction and rigorous writing
expectations.
During the year, we began this process and
plan to continue it for next year until all
teachers are trained in Step Up to Writing.

Writing: Training will be provided in Step
Up to Writing to 100% of all teaching staff.
We anticipate an impact of all students to
become proficient writers, so
improvement in their writing skills will be
reflected in their assessment results.
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Early results show 100% of Student
Learning Objective (SLO) targets were
made in grades K-2.

ii. Describe the instructional strategies used in core
courses and common‐branch subjects in the context
of the 6 instructional shifts for Mathematics and 6
instructional shifts for ELA. Describe the plan to
accelerate learning in academic subjects by making
meaningful improvements to the quality and quantity

Science/Social Studies: To ensure literacy
across the curriculum, Early Childhood
Center #17 will use the Core Knowledge
Language Arts Program (Listening and
Learning Strand), in Grades PK-2 for
Science and Social Studies curriculum.
CKLA allows for scaffolding of major topics
across grade levels with science and social
studies content. It also incorporates the
ELA shift of Academic Vocabulary and
Writing from Sources.

Early Childhood Center #17 continues to
implement and use the NYS Mathematics
Curriculum modules for Grades Pre-K – 4.
These standards-based math modules
focus on an area of content in depth,
providing time for students to develop and
practice skills across a variety of activities
and contexts that build on each other.
Based on the 2012-2013 NYS Math Exam in
grades 3 and 4, student performance on
constructive response questions indicate a
need for writing within the mathematics
curriculum.

Mathematics: Early Childhood Center #17
will continue to implement and use the
NYS Mathematics Curriculum modules for
Grades Pre-K – 4. These standards-based
math modules focus on an area of content
in depth, providing time for students to
develop and practice skills across a variety
of activities and contexts that build on
each other. Based on the 2012-2013 NYS
Math Exam in grades 3 and 4, student
performance on constructive response
questions indicate a need for writing
within the mathematics curriculum.

Based on recommendations from our
2013-2014 DTSDE report, instructional
practices were not consistently
implemented across classrooms.
Additionally, the needs assessment found

On the DTSDE (2015) teacher survey,
97.4% of staff agreed that: Teachers use a
variety of strategies to keep learners
involved and engaged in their learning.
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of instruction (Connect with iii below.).

that the use of high impact teaching
practices that meet individual and
subgroup needs were not evident in most
classrooms. In order to improve
instruction, the following core actions
were used to guide lesson planning and
observable instructional practice:
•
•
•
•

•

Focus each lesson on a high quality
text (or multiple texts).
Employ questions and tasks that are
text dependent and text specific.
Provide all students with opportunities
to engage in the work of the lesson.
Ensure that instruction and materials
explicitly and systematically provide all
students with the opportunity to
master foundational skills in ELA; or
content of the lesson in math.
Provide all students with opportunities
to exhibit mathematical practices in
connection with the content of the
lesson.

Lesson Planning- As identified in our 20132014 DTSDE report, there was a need for
clear expectations and a common
instructional format that includes core

As teachers pose more challenging
questions to students, engage in textbased discussions, and invite students to
critique the reasoning of others, students
will become effective with questioning and
discussion techniques. Focus on this
competency also ensures that students’
voice becomes an integral part of every
lesson.
• Teachers will also incorporate logical
reasoning and problem-solving
opportunities daily, as they relate to
the content areas.
• Teachers will provide resources for
students to enable students to
experience mathematical connections
to various topics across the curriculum.
• Teachers will use informational text
and close reads of content-area
reading material.
• Teachers will purposefully incorporate
these strategies into daily lesson plans,
receiving timely and actionable
feedback from instructional leaders to
optimize usage.
• Teachers will also be supported by
school’s partnership, instructional
coaches and administration.
We will continue align lesson plans to the
NYSUT Rubric. Lesson plans will continue
to be reviewed by administration on an
ongoing basis, as well as be analyzed for
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components of every lesson across all
subject areas. As a school, we identified
the essential components of lesson
planning.

evidence of differentiation, use of data to
plan instruction, and higher order thinking.

This was addressed during 2014-2015. Our
next steps were to create curriculum maps.
Every lesson now includes a learning
objective that effectively communicates
what students will know and be able to do
by the end of each lesson. Lesson plans
also include a well-organized presentation
of information that supports student
attention on the objective; and provide
opportunities for text-based answers,
writing from sources, and the explicit
teaching and use of academic vocabulary.
Teachers provide learning experiences that
provide appropriate instruction to
individual students or groups of students
that are monitored daily, using multiple
measures to adjust upcoming lessons. This
is predicated on the use of end of lesson
assessments, or checks for understanding,
that align to the learning objectives.
Furthermore, teachers continue to develop
and utilize comprehension questions
(Explicit Questions, Implicit Questions,
Evaluative Questions, Compare and
Contrast Questions, Narrative/Descriptive
Questions, Think-Pair-Share) to scaffold
students’ understanding of content, check
for understanding throughout the lesson,
and mastery of the lesson objectives.
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Instructional Practice – In order to
effectively implement the shifts required
by the CCSS aligned curriculum, teachers
began to develop their expertise in
instructional strategies that increase
opportunities for higher-order thinking and
analysis and problem solving, involving
deeper content understanding across core
courses and common-branch subjects; and
adapt them to meet the needs of
individual students, and groups of
students.

As part of the SAM process, the principal
plans to be in and monitor classrooms
daily. She uses a 3-tiered plan to target all
teachers’ instructional practice, and gives
feedback and follow-up to those needing
the most support, as well as to those
teachers who do not.

In 2013-2014, instructional practice did not
consistently address the gap between
what students know/can do and what
students need to know and be able to do
for college and career readiness. These
practices rarely had the deep analysis,
rigor, higher level thinking and student
engagement that fosters high levels of
student achievement. The transformation
model was chosen because it allows the
staff of Early Childhood Center #17 to
participate in ongoing, job-embedded
professional learning to increase their skills
in these areas. The WestEd coaching
process is cyclical, and it systematically
reinforces a teacher’s instructional
strengths while eliminating
counterproductive approaches through
observation and sharing of specific
feedback during conferences. Because

Instructional Coaches will begin to use a
systematic, actionable 3-tiered approach
listed above, in an effort to work closely
with teachers needing more support, and
to offer structured, specific feedback to all
teachers. When appropriate, coaches will
model and/or scaffold lessons.
Coaches will be focusing on Depth of
Knowledge (Higher Order Thinking),
Differentiation, and use of data to inform
instruction.
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improving student outcomes is the primary
focus of Early Childhood Center #17,
structured specific feedback to teachers
regarding instruction for regular and
special education classrooms is critical to
provide equal access to quality educational
programs for all students and to build
internal capacity of the school and
individual teachers to sustain instructional
improvements.
Teachers began to purposefully
incorporate these strategies into daily
lesson plans, receiving timely and
actionable feedback from instructional
leaders to optimize usage. Teachers also
were supported in this endeavor by
instructional coaches, who led commonplanning time, co-planned with teachers,
engaged in a cycle of observation and
feedback, and modeled the use of
instructional strategies.
With training from WestEd, teachers have
planned and incorporated Depth of
Knowledge questioning in all areas or
instruction.

With continued support and professional
development from WestEd, teachers will
deepen their understanding and hone their
instructional practice to further implement
Depth of Knowledge questioning and
strategies within their lessons.

Teachers have had initial training in the
Step Up to Writing program to have a
uniformed system to teach and embed
writing with rigor in all subject areas.

Step Up to Writing professional
development will continue in 2015-2016
until 100% of all teachers are trained and
can use the program proficiently, thus
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creating effective and proficient student
writers.

iii. Describe the logical and meaningful set of
strategies for the use of instructional time leading to
a pedagogically sound structuring of the
daily/weekly/monthly schedule to increase learning
time by extending the school day and/or year. The

Teachers were given (per district) an
additional 30 minutes in their Mathematics
block, which allowed for additional small
group and differentiated time.

The additional 30 minutes allotted for
Mathematics instruction will continue in
2015-2016. This will allow for added
support for students who need support
and differentiated learning strategies.

This year, we have been trained in and
have implemented the School
Administration Management (SAM)
process with the National SAM Innovation
Project (NSIP). Using the process and the
tools provided by NSIP, the principal is able
to spend more time in classrooms,
coaching teachers, developing
relationships with them, reflecting on
teacher practice together, and ultimately,
improving student achievement. This is a
scientifically research-based program that
has been proven to increase student
achievement through effective and
reflective coaching and support for
classroom teachers. Our SIG Program
Coordinator served as our SAM, working
closely with the principal and protecting
her time, so that a majority of the
principal’s time is spent on instruction.
For 2014-2015, The Community Action
Organization facilitated a 21st Century
After School program.
The program is offered Monday through

For 2015-2016, we plan to continue to use
the SAM process. This will be used to track
the principal’s time spent on instructional
matters. The program coordinator will
serve as the School Administration
Manager (SAM) and meet with the
principal on a daily basis. The coordinator
will be responsible for collaborating with
the principal on a daily basis, and for
sharing data derived from the daily
calendar to assist the principal in meeting
goals (time on instruction, giving feedback
to teachers, etc.) Additionally, the data
from the SAM process will give the
principal a clear picture of how effectively
her time spent with various teachers
affects teacher instructional practice, and
ultimately, student achievement.
2015-2016 is Year 3 for our 3-year grant
with Community Action Organization
(CAO), who operates our 21st Century After
School Program. We anticipate a start
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structure for learning time described here should be
aligned with the Board of Regents standards for
Expanded Learning Time.

Thursday from 3:30 pm to 6:00 pm. The
students are grouped by grade and then
sub-grouped based on academic/social
emotional need.
To recruit students for the program, Grade
3 and 4 students were targeted based on
NYS ELA and MATH 2014 assessment
scores. A subgroup was created based on
student scores.
Students are enriched in English Language
Arts and Mathematical concepts. Fluency
skills in both ELA and Math are reinforced
on a daily basis. Data tracking for student
achievement are done and reported on a
quarterly basis.
Enrichment activities through physical
education, music and art are also
incorporated at each grade level.
The afterschool program works in
conjunction with the school day program.
The Instructional Coach oversees the
curriculum connection that is taught
between school day and afterschool
curriculum.
The afterschool program addresses the
academic performance of students in
grades K-4 by providing curriculum in ELA,
Math and Science, which is aligned to the
Common Core State Standards. Using Tech
learning’s New York State Common Core
Coach (“Coach”) as a resource for
instruction in ELA and Math. Coach
incorporates phonics, reading and critical

date for this program of October 5, 2015,
and running Monday through Thursday
from 3:30-6:00 PM.
For the 2015-2016 school year the school
will restructure the afterschool program in
collaboration with CAO to ensure targeted
interventions are in place for struggling
students, as identified by formative and
summative assessments, and a curriculum
aligned to the Common Core State
Standards is followed for both small-group
interventions and enrichment
programming.
An instructional coach will work closely
with the CAO program to provide support
and to ensure close alignment to the
school’s academic goals.
Student progress will be tracked with data
from formative assessments that differ
from what the CAO used with those
students in the past. These formative
assessments will be closely aligned to the
CCLS and to the school’s academic goals
and program, as well as used to create
targeted interventions for high-needs and
enrichment for students.
We plan to be instrumental and purposeful
in hiring a coordinator for the CAO
program, to ensure continuity and stability
for the entire school year. Communication
is key between the Extended School Day
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writing responses. Coach was selected
because it is aligned to the New York State
Standards. Pre and Post Tests are given to
see student academic results. Targeted
students in grade 4 use Expeditionary
Learning (engageny.org) curriculum.
Formal assessments and informal student
work and checkpoints are done every 10
lessons to ensure student learning. Testing
is done bi-monthly for math. Coach Math
is used in Grades K-4. Student receive a
pre- and post-summative test to measure
progress. Homework help is done by
parent request.

program and the school’s administrative
team.

During the ELT, students have dinner from
3:15-3:45. Instruction in Math and ELA is
from 3:45-4:45, and enrichment is from
4:45-5:45. Enrichment activities include
science projects, dance, art, music, and
physical fitness activities.
Once all assessments are collected, data is
analyzed to ensure proper interventions
are put in place. Data is collected in grades
3 and 4 (targeted group), along with SWD
in grades 3 and 4. Data analysis is done by
the ELT Program Coordinator, Instructional
Coach, and by teachers.
Based upon teacher input at Vertical
Meetings held during the regular school
day, the first part of every ELT day is now
focused on fluency in ELA and
Mathematics.
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iv. Describe the school’s functional cycle of
Data‐Driven Instruction/Inquiry (DDI). Describe the
type, nature and frequency of events (e.g., through
common planning time, teacher‐administrator
one‐on‐one meetings, group professional
development, etc.) provided to the teachers for the
examination of interim assessment data and test‐inhand analysis. Describe the types of supports and
resources that will be provided to teachers, as the
result of analysis.
(Please see below for additional required
information)*

Teacher assistants from the after school
program began working as teacher
assistants during the school day from 2:303:15 PM in their same grade level
assignments. This facilitates the alignment
between the after school program and the
school day.
Through ongoing professional
development, teachers have learned how
to implement a structured process of
collaborative inquiry that increases their
abilities to engage in professional practices
that include the effective uses of data to
improve student achievement.
Throughout the school year 2014-2015
district formative assessments in ELA and
Math for Grades 3 and 4 were
administered based on learning goals in
core academic areas. Teachers in Grades
K-4 administered end of module Math
assessments through the Illuminate
Testing database.

Teachers will use a common structured
protocol for deep analysis when looking at
student data. This analysis process will
require reflection and action planning at
the following levels: individual teacher,
grade level, subject area and school wide.
Through the analysis of assessment results,
teachers will identify strengths,
weaknesses, and gaps by standard and
skill. Deep analysis will require that
teachers not only will be able to identify
what students did not learn but why they
did not learn it.

Journeys Reading program also formatively
tested students in Grades 3-4 with
benchmark unit testing. Teachers analyzed
all data results, using the data-driven
process to create action plans to increase
student success.
Vertical meetings and Collaborative
Planning Time was used to look at student
data both horizontally and vertically.

Although our DTSDE Self-Review rated as
Effective in Tenet 4 (specifically, SOP 4.2
and 4.3), vertical Meetings will continue to
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Expectations for grade level skills as
aligned to the Common Core Learning
Standards were discussed, as were results
from Common Formative Assessments.
To facilitate Data Driven instruction, the
use of Activotes was part of a professional
development within the school building.
Additionally, the use of scanners and
document cameras in efficiently gleaning
student data was presented to teachers
and modeled and practiced. Teachers are
beginning to use Illuminate to develop
their own Common Formative
Assessments and to analyze student test
data together.

v. Describe the school‐wide framework for providing
academic, social‐emotional, and student support to
the whole school population. Describe the school’s
operational structures and how they function to
ensure that these systems of support operate in a
timely and effective manner.

Early Childhood Center #17 positive
behavioral interventions and supports
(PBIS) and response to intervention (RtI)
programs are fully in place. The parents,
teacher, and SST will partner to address
student educational performance.
Early Childhood Center #17 uses the
Restorative Discipline model to support
student discipline.

be held on a bi-weekly basis to look at
instruction and common core standards to
identify what skills students need to know
and how these standards are scaffold
throughout the grade levels.
Collaborative Planning Time will be held on
a one day per 6 day rotation cycle.
Collaborative Planning Time offers
teachers the time after Grade Level
Meetings to create action plans and reflect
in teaching and student learning.
Grade Level Meetings will be held on a one
day per 6 day rotation cycle. Grade Level
Meetings will be focused on data driven
instruction and best instructional practices.
For 2015-2016 (and to increase teacher
capacity and sustainability), teachers will
be given professional development at the
school level on using Illuminate effectively
in analyzing and gleaning student data.
For 2015-2016, Early Childhood Center #17
will continue to implement the PBIS and
RtI framework that is already in place.
One goal for 2015-2016 is to establish a
cohesive response team that will include
teachers, guidance counselor, SST
members, SayYes, and administrators for
Tiers 1, 2 and 3, in an effort to meet the
needs of all students even more
effectively.
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PBIS is the creation of an environment that
supports academic and positive behavior.
PBIS gives universal support for all
students by incorporating the following
school-wide:
• A Behavior Matrix is used to show
students what behavior is expected in
hallways, classrooms, the cafeteria, the
auditorium and all other areas of the
school
• Teachers and staff explicitly teach the
behavior expectations for all common
areas of the school, as well as in the
classroom, by using the “Cool Tools”
• Classroom color coded Positive
Behavior Charts
• Universal STAR Dollar (“STAR Bucks”)
rewards and Monthly Store
• Monday STAR shout-outs on the
announcements
• For the 2014-2015 school year, we
began implementation of the
Academic Parent Teacher Team (APTT)
model that allow for students support
and family engagement in the learning
of their children
In addition to the Tier I supports listed
above, there are Tier 2 (Individual Support)
and Tier 3 (Family and Individual Support)
as part of our PBIS.
After a review of all academic achievement
in ELA and mathematics, it was clear that
we should add a half-time (.5) Reading

Early Childhood Center #17 will begin full
implementation of the APTT cycle for the
2015-2016 school year. This will consist of
three meetings for the school year. The
goal for family participation is 75% of all
parents to attend all three meetings.

Additionally, we would like to hire a halftime (.5) Reading Teacher. The role of this
reading teacher will be to put systems and
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Teacher to support students and to assist
in training teachers in best practices in
Reading instruction.
vi. Describe the strategies to develop/sustain a safe
and orderly school climate. Explain the school’s
approach to student behavior management and
discipline for both the general student population
and those students with special needs.

Early Childhood Center #17 has maintained
a quiet, well-managed, safe, and orderly
school environment. Data kept through
SIG quarterly reports has shown an
increase in monthly student attendance
and a decrease overall in office discipline
referrals.
Parents, Teacher and Student Support
Team (SST) partner to develop multiple
layers of supports (RtI) to address student
educational performance.
Our school’s approach to behavior
management, as mentioned previously, is
through a Restorative Discipline approach.
This type of approach builds relationships,
develops social-emotional capacity, and
improves culture and climate.
We use a 3-tiered system of PBIS, as
outlined below:
Tier 1 (for all students, school-wide)
• Universal Star Dollar Rewards and
Monthly Store
• Common Area Behavior Expectations
• Attendance Incentives
• Monday Star Shout-outs on the
announcements
• Classroom Color Coded Positive

structures in place to support the existing
reading program at the school. The
purpose of those systems and supports is
to build capacity at the school.
We will continue to maintain a safe and
well-managed school environment. We
will increase our student attendance to
90.9% (see attachment B)
The school will continue to increase
student attendance incentives in order to
reach this goal.
All components of PBIS and the use of our
SST will be crucial in maintaining a safe and
orderly school climate. We will continue
to follow their systems and strategies with
fidelity to ensure continued success in this
area.
One goal for 2015-2016 is to establish a
cohesive response team that will include
teachers, guidance counselor, SST
members, SayYes, and administrators for
Tiers 1, 2 and 3, in an effort to meet the
needs of all students even more
effectively.
Although our Office Discipline Referrals are
fewer than our established goal, we feel
this is an area in which we can improve
even more.
We will continue to collect ODR data, as
well as CSE referral data, in an effort to
gauge effectiveness and to be certain that
the needs of all students are met.
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Behavior Charts
• Classroom incentives and rewards
• Awards Assembly
• Academic Parent Teacher Team (APTT)
Nights
• School-wide incentive nights
Tier 2 (for individual support)
• Request for Assistance form
• Parent meeting, with all responsible
parties, to develop a plan for academic
and behavior success
• Check in/check out daily behavior
sheets with specific point goals
established for each child
• Reverse Request for Assistance is used
by the Student Support Team to enroll
students in a higher intervention such
as Social Academic Intervention
Groups (SAIG) or exit them from a
successful intervention
• Functional Behavior Assessment and
Behavior Intervention Plan (BIP) with
data collection
• Student progress and interventions are
reviewed monthly
Tier 3 (family and individual supports)—
Wrap-Around services
• Provides family support and referral to
Community Resources for enhanced
services for children and families
• SayYes connects families and school
• A referral to the Committee on Special
Education (CSE) may occur if the
supports in Tiers 1, 2 or 3 did not
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•

vii. Describe the formal mechanisms and informal
strategies for how the school encourages
parent/family involvement and communicates to
support student learning, and how it will gauge
parent and community satisfaction.

provide enough support. A CSE
referral will result in a comprehensive
assessment of a student’s cognitive,
educational and behavioral skills. If
applicable, other related service
evaluations will be included, i.e.,
speech services, occupational therapy,
physical therapy, etc.
Data is collected from all implemented
Responses to Intervention (RtI), and is
reviewed regularly

Prior to the instituting of APTT, the school
had many informal and formal strategies
to involve parents These included:
• Parent orientations (September)
• PTO Awards
• Progress reports sent home
(Quarterly)
• Ready Freddy program for Pre-K
(September)
• Title I nights
• Incentive nights
For these activities, parents were notified
by letter in students’ Tuesday Take-Home
Folders, automated telephone calls, and
the school web site and calendar.
Although the DTSDE rated this area (Tenet
6) as “Effective”, we knew we still could
improve our parent engagement. WestEd
provided us with training and facilitated
the Academic Parent Teacher Teams
process, which is a research based method

Early Childhood Center #17 plans to
continue and to fully implement the APTT
cycle for the 2015-2016 school year. This
will consist of three meetings for the
school year. The goal for family
participation is 75% of all parents to attend
all three meetings. We plan to have our
formal APTT night meetings in
• October 2015
• January 2016
• June 2016
Approximately midway between January
and June 2016, we will have individual
parent conferences, which is another
component of the APTT process. This will
give teachers the opportunity to reinforce
with parents the progress of their own
child and give them specific strategies to
help them at home.
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to increase parent engagement:
This year the school staff was trained in
the APTT process and implementation.
• In February 2015, the school held a
school-wide APTT meeting for all
families.
• In April and May of 2015 individual
parent/student conferences.
• A final APTT meeting will be held in
June 2015.
• Comparison of the data from last
year’s April 2014 parent night and
February’s APTT Parent night saw an
increase of over 400% (43 parents
attended in April 2014, and 198
parents attended in February 2015. It
should be noted that it was the coldest
night of the year. Some parents
turned away when they saw there was
no parking.) The percentage of parents
in attendance reflected 50% of our
student population
• The APTT invitations were sent home
via parent letter, student invitation,
automated phone calls, and individual
phone calls made by teachers and
administrators. It was well publicized
in the school hallways, the school
entrance, and student and staff hats
and t-shirts. It was also part of the
school calendar and advertised on the
school’s web site.
• To encourage attendance, there were
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classroom contests for who had the
most in attendance, and each child
whose family attended, participated in
a fun activity as an incentive.
During APTT night, not only did each
parent sign in, but parent perception data
was collected from each parent that
attended. Results from this survey showed
that a majority of parents agreed or
strongly agreed that:
• School #17 offered their child a
high-quality education
• Teachers at the school respect the
parents
• The principal welcomes
communication with parents
• Their child’s teachers welcomes
communication with the parent
• Parent teacher collaboration helps
their child succeed in school
• They know what to do to help their
child be successful at school
• They talk with their child regularly
about school
• They have a set time and place for
their child to do homework
• They or a family member helps the
child with school work
• Their child receives extra academic
help from school when needed
• They are well-informed of their
child’s progress
• They understood the skills their
child needs to be successful in
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school
* Academic Achievement Data - Under separate attachment, the LEA/school must provide summary data demonstrating the degree to which academic achievement
targets (Attachment B of the school’s original application) have been met, or are on a trajectory for being met. This may include charts, tables, and/or graphs that
summarize the current academic performance data for grade-levels and/or content area. This should be based on available data and include those data that can
systematically measure school progress and/or are predictive of academic performance on annual targets.

Training, Support and Professional Development (School-Level Plan – Part I) - The LEA/school should have a coherent school‐specific framework for training,
support, and professional development clearly linked to the SIG plan and student needs. The framework articulated should contain each of the following elements:
Design Element
Status
Summary of 2014-15 School Year
Continuation Plan for 2015-16 School Year
(R/Y/G)
i. Identify and describe the training, support, and
Professional development was provided on WestEd will continue to be a provider for
professional development events during the current
both a partnership and building wide basis. Professional Development in our building:
implementation period and for the upcoming
Our partnerships with WestEd and The
implementation period. For each planned event,
Efficacy Institute has provided us with
Leadership Coaching—to build principal
identify the specific agent/organization responsible
professional development in the following and leader capacity and efficacy through
for delivery, the desired measurable outcomes, and
areas:
coaching
the method by which providers were/will be
WestEd:
• On-site coaching of school leaders and
evaluated. Provide a rationale for each event and why
teachers in support of SIG goals.
•
Differentiation,
it is critical to the successful implementation of the
• On-going support for WestEd’s Tracker
• Higher Order Thinking (Webb’s Depth
SIG plan.

of Knowledge),
• Data Driven Instruction, and
• APTT components and
implementation.
• On-site Leadership Coaching
The Efficacy Institute:
• Growth Mindset

National SAM Innovation Project (NSIP)
• Training focused on the baseline
amount of time the principal spent on
instruction and how to use the
TimeTrack™ calendar
• The use of a School Administration
Manager to assist the principal in

•

system.
Monthly reports from Tracker
produced and electronically delivered
to interested

Instructional Improvement:
• Support to teacher teams on a
consistent process to make datadriven decisions about instruction and
future assessment.
•

Support to further deepen teachers'
understanding and application of
Webb’s Depth of Knowledge when
planning for instruction and
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protecting her time and increasing
time focused on instruction
• Using the data from the TimeTrack™ to
focus on teacher effectiveness
District-Based Training:
• Journeys training took place to support
the use of Journeys reading program

assessment, and striving to include
Higher Order Thinking Skills (HOTS)
during instruction and assessment.
Modifications in work with each team
will depend on their knowledge, skills,
and curricular interests.
•

School-Based Professional Development:
• Step Up to Writing—this was a
Professional Development in response
to results from State Assessments
from 2013-2014. Our writing focus for
2014-2015 was standard W4.2 (“Write
informative/explanatory texts to
explain and convey ideas and
information clearly.”) We saw the
urgent need to become proficient in
teaching the writing process
effectively, and in turn, to have an
impact on students’ ability to write
with proficiency in all content areas
• Vertical Meetings, which were ongoing
throughout the school year and
focused on DDI
• To facilitate Data Driven instruction,
the use of Activotes was part of a
professional development within the
school building. Additionally, the use
of scanners and document cameras in
efficiently gleaning student data was
presented to teachers and modeled
and practiced.
• Teachers are beginning to use

Academic Parent Teacher Teams (APTT):
to develop and sustain relationships with
students’ families and give them easy to
do reinforcement activities to increase
student fluency in mathematics and
reading
• APTT administrative orientation and
planning – YEAR TWO
• APTT teacher orientation and training
– YEAR TWO
• On-site coaching and technical
assistance for teachers as they prepare
for APTT meetings 1, 2 & 3
• Provide tools and resources, including
electronic templates for action

Guidance and protocols to accelerate
opportunities for teachers and teacher
teams wishing to observe each other,
if desired and agreed upon, to see the
implementation of the instruction and
assessments, and for future
collaboration. The purpose of the
observations would be to learn from
each other and to jointly work on
revised or extended planning of
instruction and assessment, as
needed.

47
BPS Early Childhood Center #17

SIG Continuation Plan 2015-2016

Illuminate to develop their own
Common Formative Assessments and
to analyze student test data together.
These professional developments were
provided in order to improve teacher
instructional practices, student
engagement and parent involvement.
We identified several strengths and
weaknesses of the 2014-2015 Professional
Development:
Strengths
• Leadership Coaching has changed
focus by coaching teachers to improve
one practice at a time, resulting in a
more consistent use of that improved
practice.
• Teachers are beginning to teach the
writing process using Step Up to
Writing with confidence, and it is
reflected in the quality of student
writing.
• All of WestEd’s professional
development has resulted in change in
teacher practice (differentiation, use
of Higher Order Thinking and Depth of
Knowledge questions, and use of data
in driving instruction) and increased
parent engagement through APTT.
Differentiation and Higher Order
Thinking were part of
recommendations from the 2013-2014
DTSDE, and observation data supports

•

•
•

•
•
•

•

planning and APTT meeting facilitation
Two leadership development sessions
for school site APTT leadership
implementation team in Fall (following
APTT #1) and Spring (following APTT
#3)
Participation and support during APTT
meetings 1, 2 & 3 in classrooms
selected by the principal and APTT
Champion, including:
o
Observations
o
Feedback
o
Debriefing
Support principal in planning teacher
debriefing sessions after each round of
APTT meetings
Co-create a strategic family outreach
plan to ensure high family meeting
attendance
Provide the school principal and the
APTT champion with coaching support
and instruments that will assist in
measuring and evaluating
implementation progress
o Family survey
o Teacher survey
o Student data graphs
o Family attendance
templates
o Family focus group
instrument and guidelines
Support school principal with planning
facilitation of a family focus group at
the end of the school year.
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•

•

•
•
•
•

that teachers are incorporating both.
The use of a SAM has ensured that the
principal’s time spent on instruction is
protected and is used to effectively
coach teachers and celebrate best
practices. We anticipate this will
impact student achievement as time
goes on.
According to a recent Teacher
Perception Survey (TPS), 93% of
teachers use data to inform their
instruction at least most of the time.
On the TPS, 89% of teachers indicated
that Grade Level meetings were very
or somewhat effective.
89% of teachers collaborate with their
colleagues at least most of the time, as
indicated by the TPS
The TPS indicated that 67% of teachers
always use data to form their learning
groups
ALL of our teachers participated in
professional development both at the
school level and the district level.

Weaknesses:
Growth Mindset, as presented by the
Efficacy Institute, was scored very low by
teachers who took part in the training.
This was further evidenced by how few
teachers returned to the second training
(12 out of our entire teaching staff).
Following our initial 2 trainings provided

Building Capacity in Differentiation
To target our big rock of Differentiation,
select teachers, coaches and the
leadership team will complete an online
course from Harvard University
called Differentiating Instruction:
Strategies for Effective Classroom Practice.
Successful completion of this online course
will allow participants to implement the
following: Using effective differentiation
strategies in the classroom, creating
classroom environments that support the
needs of all students and assessing and
analyzing differentiated activities in the
classroom setting. Information and
strategies from this course will be turn
keyed through professional development
and coaching sessions with staff.
The Efficacy Institute: Building a Growth
Mindset Culture
•

Provide onsite professional
development for teaching and
administrative staff, including required
materials.

•

Provide onsite training, support, and
coaching to the leadership team and
others focused on developing capacity
to sustain improvement efforts.

•

Support planning celebrations of
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by The Efficacy Institute, teachers were
surveyed on the quality of the trainings,
and data and comments provided by
teachers was unfavorable. After the first
of two trainings, 54% of teachers felt that
the training they received would have little
or no impact on student achievement.
46% of teachers felt that the training
would have little or no impact on changing
their instructional practice. 42% of
teachers felt that this training was not
meaningful or of very little meaning to
them as an educator. For the second day
of training, just 12 teachers attended
training on that day, which was an
indicator of how teachers felt about
training by the Efficacy Institute. It was
apparent that they had not established a
strong working relationship with teachers.
Following this training, we requested a
different trainer.

achievements.

That new trainer was very effective in
engaging teachers in the Growth Mindset
philosophy and skills development.
As indicated in our DTSDE School selfreview survey, 67% of teachers felt they
did not have time and opportunity to make
certain our curriculum is aligned to CCLS as
well as College and Career Readiness Skills
(CCR).
On that same survey, just 71% of teachers
felt that our curriculum is constructed so
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that students have many opportunities to
benefit from the integration of technology
during learning.
Just 44.4% of teachers felt that our
Student Services Team (guidance, social
workers, psychologist, etc.) provides key
supports to our students.

ii. Describe the schedule and plan for regularly
evaluating the effects of training, support, and
professional development, including any
modifications to the plan as the result of evaluation.
The training, support, and professional development
plan described in this section should be
job‐embedded, school‐specific, and/or linked to
student instructional and support data, as well as
teacher observation and interim benchmark data. The
skills and knowledge gained from such learning can
be immediately transferred to classroom instructional
practices.

We have attached our Professional
Development Calendar to this document.
You will note that we use grade level time,
collaborative planning time, vertical
meetings, and occasional full-day
Saturdays to offer professional
development.
Collaborative Planning Time was held on a
one day per 6 day rotation cycle.
Collaborative Planning Time offers
teachers the time after Grade Level
Meetings to create action plans and reflect
in teaching and student learning.

In 2015-2016 we plan to have grade level
meetings that will be specifically for our
Special Area teachers. They will be invited
to vertical meetings as well.
We plan to put systems in place for the
SST, wherein the assistant principal will
oversee the team’s supports. The SST will
log their schedules to ensure more
monitoring of supports for students.
Prior to the start of the 2015-16 academic
year, WestEd will work with the school to
define and create a vision, or a progression
of “use” aligned to each priority area. For
each priority area, the school will set goals
for the level of use desired from all
teachers and/or teacher teams by the
middle and end of the year.

Grade Level Meetings are held on a one
day per 6 day rotation cycle. Grade Level
Meetings are focused on data driven
instruction and best instructional
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practices.
Vertical meetings were once a week for
grade levels. These vertical meetings
focused on student work, the writing
process, differentiation, math standard
analysis, and APTT preparation.
Approximately 90% of teachers attended
vertical meetings, which are held one hour
before the school day begins, which
reflects teachers’ commitment.
In addition, we held 8 full-day sessions of
Professional Development, presented by
WestEd (Higher-order thinking and Webb’s
Depth of Knowledge, Academic Parent
Teacher Teams, and Guided Reading), and
the Efficacy Institute (Growth Mindset).
After each meeting or Professional
Development, teachers complete a survey
on the District’s Professional Growth
System (PGS), which also tallies the
amount of hours of Professional
Development each teacher participates in.
Results of their surveys are shared with PD
providers and with the creator of each
course. In all, during 2014-2105, teachers
received over 2200 hours of quality
Professional Development (see
Attachment B).
Following our initial 2 trainings provided
by The Efficacy Institute, teachers were
surveyed on the quality of the trainings,

Professional learning experiences and
coaching provided by the school, the
district, and WestEd and The Efficacy
Institute will serve as opportunities for
teachers to access support to build
competencies and confidence, while
striving for routine use of in these areas.
In addition, the teachers will utilize
planned collaboration time to support one
another in the priority areas.
Priority areas should be reviewed at
checkpoints at the beginning (BOY), middle
(MOY) and end of the year (EOY), primarily
through use of a teacher survey. To
validate the teacher-reported levels,
school leaders will utilize artifacts, student
work, classroom visits, meeting
participation, surveys and individual
teacher conversations.
Where individual teachers or teacher
teams are not progressing at a pace
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and data and comments provided by
teachers was unfavorable. After the first
of two trainings, 54% of teachers felt that
the training they received would have little
or no impact on student achievement.
46% of teachers felt that the training
would have little or no impact on changing
their instructional practice. 42% of
teachers felt that this training was not
meaningful or of very little meaning to
them as an educator. For the second day
of training, just 12 teachers attended
training on that day, which was an
indicator of how teachers felt about
training by the Efficacy Institute. It was
apparent that they had not established a
strong working relationship with teachers.
Following this training, we requested a
different trainer.

reflective of the goals set by the school at
the beginning of the year, school leaders
will strategize and execute interventions.
The interventions may include additional
1:1, small group or whole staff support
provided by WestEd, the school, the
district or other teachers.
Throughout the year, and in accordance
with the plan determined prior to the start
of the year, celebrations of growth and
effort will become regular occurrences.
The celebrations will serve to positively
reinforce the transformation that is
encouraged and expected by everyone at
the school.

With a different trainer from Efficacy, it
became apparent that their training and
materials could be a valuable resource.
Teachers were receptive to the trainer and
her deliver.
Therefore, the Leadership Team believed
that the concepts of the Efficacy Institute
were lost in the delivery of the initial
message. The leadership team felt that the
new trainer was a good fit for our school
and our staff, so it was decided to work
with the Efficacy Institute for 2015-2016.
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Project Plan and Timeline (School-Level Plan – Part K) - The LEA/school should present a project plan that provides a detailed/specific, measurable, realistic, and
time‐phased set of actions/outcomes that reasonably lead to the effective implementation of the SIG plan and expected/projected results. The project plan should
contain each of the following elements:
Design Element
Status
Summary of 2014-15 School Year
Continuation Plan for 2015-16 School Year
(R/Y/G)
i. Present and describe the timeline of key strategies
1. Curriculum maps and pacing guides
Curriculum Planning and Instruction
for the current implementation period and for the
are aligned to CCSS
upcoming implementation period that are aligned to
• Unit planning and lesson development
the goals identified in the “School Overview” section
in alignment with CCSS Develop Grade • Teachers will continue to plan together
of the original SIG application.
Level and Content Area lesson plans

Grade Level and Content Area
Lesson Plans (Spring-Summer
2014)
o Curriculum Maps and pacing
guides aligned to CCSS
(September 2014-June 2015)
The school will establish a common set
of instructional practices that support
increased discourse in literacy and
mathematics
o Instructional Shifts
strategically incorporated in all
core subjects and reflective in
teaching practices (September
2014-June 2015)
o Higher Order Thinking
Questioning and skills
throughout lessons and
student work (September
2014-June 2015)
o Vertical meetings develop
consistency across the building
and to address instructional
gaps (September 2014-June
o

•

•

•
•

•

•

to develop curriculum maps for math
modules/ ELA curriculum for the 20152016 school year.
Teachers along with the leadership
team will monitor pacing and
standards addressed by curriculum
plans.
Teachers will tailor the curriculum in
order to meet the needs of students.
Vertical Meetings develop consistency
across the building and to address
instructional gaps. Weekly Vertical
Meetings will allow teachers to
collaborate on best practices in
teaching the CCSS.
Teachers and staff continue to address
the CCLS shift Coherence as principals
and teachers carefully connect the
learning within and across grades so
that students can build new
understandings onto foundations built
in previous years.
Teachers will continue to work during
collaborative planning time with their
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•

•

2015)
The school aligned curriculum to
student needs based on data. Use best
practices for instruction
o Backward planning and
curriculum mapping
(September 2014-June 2015)
o AIS/RtI services provided to
students to meet their
academic needs and
enrichment (September 2014June 2015)
o Differentiated instruction is
evident in lesson plans and
instruction (September 2014June 2015)
The School will use research-based
best practices as models for
instructional strategies (September
2014-June 2015)

Data Driven Instruction
• The school will implement the use of
Data to inform instruction
o Visual data available in
conference room, classrooms,
and though district and state
website (September 2014-June
2015)
o Grade level meeting
notes/minutes focus on data
and data driven instruction

•

colleagues and instructional coaches
to plan future lessons that align with
CCLS.
The leadership team will continue to
review grade level lesson plans in
Math and ELA using the Tri-State
Rubric.

2. The school will align curriculum to
student needs based on data
•

•

•

AIS/RtI services will be provided to
ensure students meet their academic
needs and enrichment. AIS/RtI groups
are flexible groupings. Teachers work
with students according to student
needs.
Walk-to’s are used in Grades 1 and 2 in
the CKLA Skills Strand. Walk-to’s are
also used in Grade 3 (Journeys
Intervention) and in Grade 4 (Reading
A to Z). Grade 4 is supplementing
Reading A to Z with the Journeys
Intervention curriculum.
Teachers will collect progress
monitoring data, and analyze at the
building level, grade level, and at the
individual level. They will then look at
current intervention groups to monitor
student progress and make necessary
changes for instructional purposes.
This gives teachers next steps for
students in need of intervention
individually and in small groups
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•

•

(September 2014-June 2015)
o Progress monitoring data for
individual students, targeted
groups of students,
classrooms, and grade levels
(September 2014-June 2015)
The school will provide opportunities
for vertical and grade level meetings in
an effort to build a professional
learning community
o Meeting times built into
master schedule, minutes
taken with accountability and
follow up (September 2014June 2015)
o Professional Development
(Vertical Alignment Meetings)
(September 2014-June 2015)
o Average teacher participation
at vertical has been 90% .
The school will create a support plan
for students and families based on
data (e.g., discipline referrals,
observation data, attendance data,
health data)
o Increased student attendance
(September 2014-June 2015)
o Reduced Discipline referrals
(September 2014-June 2015)

•
•
•

•

Differentiated Instruction will continue
to be an expectation evident in lesson
plans and instruction.
Grade level meeting notes/minutes
focus on data and data driven
instruction.
Grade level meetings will continue to
be held with topics that encompass
data and best practices.
Collaborative planning times are given
to teachers, following their grade level
meeting, to allow teachers to follow
up with data analyzed from the grade
level meeting.

3. The school will provide opportunities
for vertical and grade level meetings
in an effort to build a professional
learning community
• Meeting times are built into master
schedule.
• Level and collaborative planning time
meetings will continue to be based on
teacher instructional needs and
student data.
• Grade level meetings meet one 45min. period during a 6 day cycle.
• Teachers meet for collaborative
planning one 30-min. period during a 6
day cycle During these meetings,
teachers are analyzing and planning
for instruction based on data in order
to increase student achievement.
• Vertical meetings for teachers are held
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Student support plans
on a weekly basis focusing on setting
expectations for CCSS and skills across
(September 2014-June 2015)
grade levels. Vertical meetings are
o Development of Academic
based on teacher instructional needs
Parent Teacher Teams (APTT)
and student data. Teachers meet
February 2015-June 2015)
before school. All teachers in grade
• The school will review leading
Pre-K – 4 and special area teachers are
indicators of success and measurable
invited to attend. Through vertical
meetings, leadership is able to observe
outcomes from SIG plan
systematic changes in instructional
o School Leadership Team
practices.
meetings scheduled for entire
school year reviewing school
4. The school will create a support plan
wide data based on SIG targets
for students and families based on
(September 2014-June 2015)
data (e.g., discipline referrals,
o SIG Strategies created and
observation data, attendance data,
health data)
monitored (September 2014•
Continue to increase and provide
June 2015)
support to families and students to
promote student attendance and
Training, Support, and Professional
positive behavior.
Development
• Weekly shout outs and communication
• Coaching support for all teachers to
to parents will continue to encourage
excellent student attendance.
incorporate curriculum planning,
instructional delivery, best practices
5. Providing ongoing curriculum and
and data driven instruction
instructional coaching support to all
o One on one coaching for
teachers
teachers (September 2014• The Leadership Team will provide
June 2015)
team based coaching with small
o Team based coaching with
groups of teachers. Teachers will
receive not only one-on-one teacher
small groups of teachers
support
but also team based coaching
(September 2014-June 2015)
during
Collaborative
Planning Times
o Coaching schedule reflective of
o
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ii. Identify the early/significant wins for the current

student outcome data
(September 2014-June 2015)
o Modeling and co-teaching
(September 2014-June 2015)
• Targeted Instructional Walks
o Co-walkthrough in which
WestEd coaches and school
leaders co-conduct classroom
observations (September
2014-June 2015)
o Collaborative planning to help
school leaders plan and lead
effective data team meetings,
school-wide meetings
(September 2014-June 2015)
• Professional Learning Communities
o Common Planning Time
meetings scheduled for all
grade and content areas
(September 2014-June 2015)
o Agendas and protocols for
meetings (September 2014June 2015)
o Student work and Assessment
data reviewed using DDI
protocol (September 2014June 2015)
o Improved teacher practices
noted through classroom
observations (September
2014-June 2015)
We have experienced a number of early

•
•
•

and on an as-needed basis.
The administrative team and the
instructional coaches will continue to
facilitate the weekly Vertical Meetings.
Coaching schedule will be reflective of
student outcome data.
Leadership meetings will be held twice
a month. Coaches will meet with
administrative team weekly. Data
discussed will include student data,
leadership observations and coaching
sessions, to have a continual plan of
support for all teachers. This will
allow for continual monitoring of data,
teacher needs and professional
development. Instructional coaches
will target grade level curriculum,
components, model instructional best
practices, and provide side by side
coaching.

Significant wins for 2015-2106 would be:
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period of implementation and significant wins for the
upcoming period of implementation that will serve as
indicators of successful SIG plan implementation and
foster increased/sustained buy‐in and support for the
plan.

wins in 2014-2015:
•
•
•
•
•
•

iii. Identify the leading indicators of success that are
examined on no less than a bi-monthly monthly basis.
Describe how these data indicators have been and/or
will be collected; how and who will analyze them; and
how and to whom they will be reported.

Increased student attendance overall.
Increased teacher attendance.
A drastic decrease of Office Discipline
Referrals (ODRs), which went from 457
to just 81 (our goal this year was 411)
A significant increase in parent
engagement, through our APTT
process
Increase in CFA data for all grade levels
An increase in the use of Higher Order
questioning in everyday instruction

During the 2014-2015 school year, we
identified several areas of success, when
compared to data from the previous year:
• Increased student attendance overall.
• Increased teacher attendance.
• A drastic decrease of Office Discipline
Referrals (ODRs)
• A significant increase in parent
engagement, through our APTT
process
• Increase in CFA data for all grade levels
• An increase in the use of Higher Order
questioning in everyday instruction
Data was collected and analyzed by the
school leadership team and shared openly
with the school staff. The data was also
included in our Quarterly Progress
Monitoring Report to the State Education
Department.

•

Increase from 50%-75% attendance of
APTT meetings
• Continued Increase in student
attendance overall.
• Continued Increase in teacher
attendance.
• Continued decrease of Office Discipline
Referrals (ODRs)
• An increased trajectory by 25% in CFA
and New York State data for all grade
levels
• Continued increase in the use of
Higher Order questioning in everyday
instruction
For 2015-2016, we intend to continue to
collect data (and compare it to 2014-2015
data) on the following, which in turn, will
impact student achievement:
• Student attendance
• Teacher attendance
• Office Discipline Referrals
• Parent Involvement and engagement
• CFA data
• Extended Learning Time participation
and student achievement
• Standardized test data, in comparison
to our baseline data
• Differentiation of instruction in daily
teaching
• Higher Order Thinking and Depth of
Knowledge in everyday teaching
practice
• Use of data in informing instruction
(DDI)
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Data will be collected bi-weekly and
analyzed by the leadership team and by
teacher grade level teams. This data will
be shared across grade levels and with the
State Education Department through our
Quarterly Progress Monitoring Reports.
Budget Analysis/Narrative and Budget Documents (School-Level Plan – Part F) – The LEA/school should propose expenditures that are reasonable and necessary to
support the identified Priority school’s initiatives and goals. The LEA/school should provide appropriate and complete required budget elements identified below.
Design Element
Status
Analysis of 2014-15 School Year
(R/Y/G)
Provide an analysis of the current implementation
WestEd contract was executed December 2014, so Professional Development and
period expenditures in terms of desired outcomes,
other deliverables took place after January 2015. Professional Development included
alignment to project plan/timeline, and impact on
instructional leadership coaching for both the administrator as well as the leadership
instructional practices/key strategies/student
team. The result was more effective time spent on instruction and working effectively
engagement.

with teachers.
Additionally, WestEd provided Professional Development on APTT and Webb’s Depth of
Knowledge (Higher Order Thinking Skills). West Ed will also provide PD on Guided
Reading in June of 2015.
We expect results that include increased student achievement and engagement.

The Efficacy Institute provided 2 Saturday Professional Development opportunities on
development of the Growth Mindset culture. We were disappointed in our data from
the first 2 offerings, and these are addressed earlier in this application. However,
following the third presentation, teacher feedback indicated a desire to learn more
about the concept, so that is planned for the future with Efficacy.
Vertical Meetings were used throughout the year to implement Common Core Learning
Standards and alignment to instruction. That time was also used for analyzing data of
student achievement, as well as for creating Common Formative Assessments to target
various focus standards. Preliminary results show that students are on a trajectory
towards improvement, sometimes surpassing district achievement in some standards.
Substitutes for professional development were used for the full academic year to
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support teaching staff to receive related professional development before, during and
after school. Part of the time, teachers visited other schools to observe best practices in
classroom teaching and management. Other instances were where teachers attended
professional development in school, or were preparing for the APTT sessions.
Program Coordinator/Teacher manages all of the SIG grants and data associated with
completion of SIG Quarterly Monitoring reports. She collaborates with administration to
implement all of the professional activities required and is in charge of all
fiscal/budgetary actions. She was responsible for all SIG Quarterly Progress Monitoring
Reports and also is used as a SAM.
One amendment made was transfer of monies from Teacher Student to Teacher
Curriculum.
We did not use any funds allotted for Summer 2014. We did not have a summer school
program for students in 2014, so the funds allotted for teachers, transportation, etc.
were re-allotted for other fund lines for 2014-2015.
Additionally, under separate attachment, the LEA/school must provide a Budget Narrative and an FS‐10 for the upcoming implementation period. The budget
narrative must identify and explain all proposed costs for district and school-level activities. For each activity, identify costs associated and provide an
explanation/justification for the cost that connects to the project activity, goals, and outcomes previously identified throughout the Continuation Plan. The budget
items must be clear and obvious about how the proposed activities are directly impacting the school‐level and district implementation of the SIG plan. The proposed
expenditures must be reasonable and necessary to support the initiatives and goals of the LEA/school, and commensurate to size and need.

Leading Indicators – The LEA/school should provide progress report period averages for the metrics listed below, as well as summaries/descriptions of key initiatives
for each.
Design Element
Progress Report Averages
Status
Summary of 2014-15 School Year
Continuation Plan for 2015-16 School Year
Per 1
Per 2
Per 3
Per 4 (R/Y/G)
Student Attendance
92.5 90.62 87.24 86.81
Our Student Attendance target for 2014- We will continue our Tier1-3 supports for

2015 was 89.8%, after a baseline of
88.7%. Currently our student attendance
averages 89.08%, slightly below our
target for 2014-2015. Although our

2015-2016:
• Weekly Shout outs over
announcements for classes with
highest attendance
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Teacher Attendance

94.95

92.72

93.53

89.55

student attendance rate for 2014-2015 is
slightly below our target of 89.8%, we
are on a trajectory of improvement.

•
•

Various strategies and supports were put
into place to ensure that attendance was
a priority. The strategies used this past
year were effective, and we continually
seek novel and effective ways to impress
parents and children with the
importance of everyday attendance.
These include:
• Weekly “shout outs” to classes with
highest attendance,
• various attendance contests, and
• stressing the importance of
attendance during APTT meetings
with parents.
Additionally, there were Tier 2 supports
in place wherein our guidance counselor
and attendance teacher made telephone
calls, sent letters and made home visits
to families of students with chronic and
severe absences. Tier 3 services included
appropriate referrals to outside agencies;
such as CPS and Say Yes, for attendance
issues that required more services.
We discovered that with this past year’s
unusually harsh winter, our attendance
numbers were affected by a decline in
attendance for January and February.
For the 2014-2015 school year, our
Teacher Attendance Target is 90.03%,
and our actual Average Teacher

•
•
•
•

Attendance Contests
APTT meetings in which we stress the
importance of attendance with
families
Telephone calls to parents (made by
teachers as well as by guidance
counselor and attendance teacher
Letters home
Home Visits
Referrals to outside agencies, such as
CPS and SayYes for those that require
more services

For 2015-2016, we anticipate reaching
our goal of 91.3%. Although this was not
mentioned specifically in our DTSDE self-
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Office Discipline
Referrals

8

19

16

21

Attendance percentage is above our goal
at 90.1% as of May 1, 2015. WE are
pleased with the improvement of
Teacher attendance rates for this year.
During the school year, we had 4
teachers with long term absences due to
maternity leave, workers’ compensation
and other excused absences. They
accounted for 52% of all teacher
absences. When appropriate, certified
substitute or temporary teachers were
put in their places.
Our school’s wellness committee offers
many wellness incentives for teachers
which include Zumba, gardening, yoga
and other physical activities.
Additionally, teacher attendance rates
are shared at faculty meetings, and
individual teacher and class goals are
shared and supported by administration.
Teachers also have opportunity on a
weekly basis to work collaboratively with
their colleagues both vertically and
horizontally. 90% of teachers attend
vertical meetings, which take place one
hour before school begins, which reflects
a commitment to student achievement
and professional growth.
The Office Discipline Referrals (ODR)
target for 2014-2015 was 411, and our
ODR total is actually 81 total for the year.
This is well below our target.
One possible reason for this decrease is
that behavior issues that happen in

review, it is an accepted fact that teacher
attendance accounts for classroom
stability and teacher effectiveness.
For 2015-2016, we plan to stress the
importance of teacher attendance at
faculty meetings, and by developing and
supporting individual goals between the
teacher and administration.
We will continue our Vertical Meetings
and Collaborative Grade Level meetings,
so teachers will have opportunities each
week to collaborate with their colleagues
both vertically and horizontally. Last
year, we had 90% of staff participate in
vertical meetings, which take place one
hour before the school day begins. Due
to its success last year, we anticipate
bimonthly meetings to support teacher
collaboration and individual professional
growth, which will translate into better
teacher practice and increased student
achievement.

For 2015-2016, we plan to continue to
support students using the three-tiered
model and continued use of the
Restorative Discipline Model.
We plan to:
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Extended Learning Time

113

124

132

144

classrooms are managed within the
classroom.

•

Additionally, systems and supports have
been put into place to improve student
behavior, as well as to get family
engagement in student expectations.
The school employs the following schoolwide strategies:
• The staff has received training in the
Restorative Discipline approach used
to teach replacement behaviors.
• Parent conferences are be used as a
first response to deviant behavior.
• PBIS implementation is reviewed and
monitored through monthly
meetings.
• Teacher refer student to Student
Support Team for 3 tiered supports,
strategies and interventions.
• Say Yes on site facilitator provides
support to families.
• Life skills lessons and conflict
resolution is taught by school
counselor.
• Awards assemblies are scheduled
once a quarter for students, families
and parent volunteers.
• Incentives nights are planned to
promote behavioral and attendance
expectations 5 times a year.
Our partnership with Community Action
Organization (CAO) provides our
students with an extended learning day.

•
•
•
•
•
•
•
•

Be certain all staff have been trained
in the Restorative Discipline
Approach
All staff is trained in PBIS
Use of parent conferences as a first
response to behavioral issues
Implementation of PBIS, and review
during monthly meetings
Teachers using the SST for the 3
tiered supports for strategies and
interventions
Utilize SayYes Onsite Facilitator for
providing support for families
School counselor life lessons and
conflict resolution groups
Continued awards assemblies each
quarter for students, families, and
volunteers
Incentive nights for promoting
academic achievement and student
attendance, 5 times a year

For the 2015-2016 school year the school
will restructure the afterschool program
in collaboration with CAO to ensure
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This gives students reinforcement in
basic reading and mathematics skills, as
well as enrichment in music and gross
motor skills. CAO works collaboratively
with community stakeholders to provide
a Sequential, Active, Focused, and
Explicit (SAFE) learning environment that
addresses urgent needs and reduces
barriers to academic success in
underperforming schools. This is done
through various academic programs and
enrichment activities.
Our goal for enrollment for our Extended
Learning Time was 174 students for
2014-2015, and the enrollment fell short
of our goal this year.

targeted interventions are in place for
struggling students, as identified by
formative and summative assessments,
and a curriculum aligned to the Common
Core State Standards is followed for both
small-group interventions and
enrichment programming. Student
progress will again be tracked, and data
will be analyzed and discussed to create
targeted interventions for specific highneeds and enrichment for students.
Our expected impact is an increase in
student achievement in ELA and
Mathematics, and increased student
attendance.
2015-2016 will be our third year for our
grant with CAO. In our partnership with
CAO, we will continue to monitor the
following to gauge the success of the
program:
• Student enrollment and attendance
for the ELT program
• Individual student progress on
assessments given by the program
• Student quarterly grades
• Student CFA data
• New York State Assessment Data for
grades 3-4

65
BPS Early Childhood Center #17

SIG Continuation Plan 2015-2016

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

SCHOOL-LEVEL
BASELINE DATA AND TARGET
SETTING CHART

Attachment B: ECC PS#17- 2015-2016
School-level Baseline Data and Target-Setting Chart

I. Leading Indicators
a. Number of minutes in the
school year
b. Student participation in State
ELA assessment
c. Student participation in State
Math assessment
d. Drop-out rate
e. Student average daily
attendance
f. Student completion of
advanced coursework
g. Suspension rate
h. Number of discipline referrals
i. Truancy rate
j. Teacher attendance rate
k. Teachers rated as “effective”
and “highly effective”
l. Hours of professional
development to improve
teacher performance
m. Hours of professional
development to improve
leadership and governance
n. Hours of professional
development in the
implementation of high quality
interim assessments and datadriven action
II. Academic Indicators
o. ELA performance index
p. Math performance index
q. Student scoring
“proficient” or higher on
ELA assessment
r. Students scoring
“proficient” or higher on
Math assessment
s. Average SAT score
t. Students taking PSAT

Unit

District
Average

Baseline
Data
2013-14

Target for
2014-15

Actual for
2014-15

Target for
2015-16

Target
for 201617

min

63991^ 66960

75960

84,210

84,210

84,210

%

96^

99.1

99.3

TBD

99.4

99.5

%

97^

100

99

TBD

99

99

%
%

8*
90.2^

N/A
88.7

N/A
89.8

N/A
88.94

N/A
90.9

N/A
92.0

248

N/A

N/A

N/A

N/A

N/A

%
num
%
%
%

20*
6635*
9.96
88.95^
90.77

6.2
457
N/A
89.3
100

5.6
411
N/A
90.3
100

3.7
81
N/A
90.1
95.6

4.4
370
N/A
91.3
95

4
333
N/A
92.3
95

num

1439.5

1440.0

1584

2252

1489

1489

num

37.7

168.5

185

270

174

174

num

946.4

635

667

1096

700

700

PI
PI
%

56^
49^
11.5^

47
51.3
7.8

56.6
60.6
13.6

TBD
TBD
TBD

66.2
69.9
19.3

75.8
79.2
25.1

%

9.6^

11.3

16.8

TBD

22.3

27.9

N/A
N/A

N/A
N/A

N/A
N/A

N/A
N/A

N/A
N/A

score
num

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

u. Students receiving Regents %

N/A

N/A

N/A

N/A

N/A

%

N/A

N/A

N/A

N/A

N/A

%

N/A

N/A

N/A

N/A

N/A

%

N/A

N/A

N/A

N/A

N/A

diploma with advanced
designation
v. High school graduation
rate
w. Ninth graders being
retained
x. High school graduates
accepted into two or four
year colleges

*Bi-monthly telephone calls will be conducted with LEA’s to consider interim data and progress being made toward yearly targets.

New York State Education Department:
Local Education Agency (LEA) 1003(g) School Improvement Grant Application
Under 1003(g) of the Elementary and Secondary Education Act of 1965

aProvided

By school; * 2010‐11; ** 2011-12; ^ 2012-13
^^Attendance data is for current school year

BPS Cycle Days for 2014-2015 School Year
#

A Day

B Day

C Day

D Day

E Day

F Day

1

9/04

9/05

9/08

9/09

9/10

9/11

2

9/12

9/15

9/16

9/17

9/18

9/19

3

9/22

9/23

9/24

9/25

9/26

9/29

4

9/30

10/01
PK,K,1,

10/02

10/03
2,3,4

10/06

10/07

5

10/08
PK,K,1

10/09

10/10
2,3,4

10/14

10/15

10/16

6

10/20

10/21

10/22

10/23

10/24

10/27

School 17 PD Calendar
Grade
Collaborative
Level
Planning
(Items
Time
Norms,
selecting
focus
standards for
ELA
selecting
focus
standards for
MATH
Grouping of
students
using
DIBELS and
other
measures
(Differentiate
d
Instruction)
—3rd and 4th
grade walk
to’s
Pre-K CKLA
lesson
components
Higher Level
Questioning
PK-Listening
and Learning
3-4 Journeys
HOT Qst
PK-Listening
and Learning
3-4 Journeys

Vertical
Mtg

Outside
PD

selecting focus
standards for ELA
(target students)

selecting focus
standards for MATH
(target students)
Planning for
Instruction ELA
What does it look
like? consistency
among grade level

Planning for
DIBELS Walk To’s
and DIBELS
reading Lexlie
Levels
DIBELS Walk To’s
and DIBELS
reading Lexlie
Levels

CKLA and
Close
Reading
Training
(1/200ths)

#

A Day

B Day

C Day

D Day

E Day

F Day

Grade
Level
(Items

Collaborative
Planning
Time

7

10/27

10/28
PK,K,1

10/29

10/30
2,3,4

10/31

11/03

PK—student
ELA work
K-2—Skills
8Student
work s9hare
out
3-4—CFA #1
ELA data
assessment
comparable
(data driven
inst)

PK-2 Domain
Planning for next
Domain
3-4—Unit Planning
Sheet
(HOT skills and ?s)
(CCSS Alignment)

8

11/05

11/06
K,1,2,3,4
PK event

11/07

11/10

11/12
VM
All grades
(reading
exp)

11/13
PK
Skills work
sort

PK—student
ELA work
K—finish
Illuminate
test (Math)
1-2—Terra
Nova
3-4—CFA #1
ELA data
assessment
comparable
(data driven
inst)

PK-2 Domain
Planning for next
Domain
3-4—Unit Planning
Sheet
(HOT skills and ?s)
(CCSS Alignment)

9

11/14
Using
ActiVotes to
promote
student
engagement

11/17
Using
ActiVotes
to promote
student
engagemen
t

11/18
Using
ActiVotes
to
promote
student
engageme
nt

11/19
Using
ActiVotes to
promote
student
engagement

11/20
Using
ActiVotes
to
promote
student
engageme
nt

11/21
Using
ActiVotes
to promote
student
engagemen
t

Using
ActiVotes to
promote
student
engagement

Vertical
Mtg

Outside
PD

Tri-State
Rubric
9-12:00 pm
(11/15)

#

A Day

B Day

C Day

D Day

E Day

F Day

10

11/24
4th
Cancelled

11/25
3rd
Backward
Planning—
ELA—
Journeys

11/26
2nd
Planning
—ELA—
CKLA
L/L

12/01
1st
Planning—
ELA—
CKLA L/L

12/03
PK
Planning—
ELA—
CKLA L/L

11

12/04
2,3,4
VM writing
samples
ELA Student
Work
Analysis

12/05
ELA
Student
Work
Analysis

12/08
ELA
Student
Work
Analysis

12/09
ELA
Student
Work
Analysis
PK-4
Vertical
Meeting

12/02
Kdg
Planning
—ELA—
CKLA
L/L
PK,K,1
VM
writing
sample
12/10
ELA
Student
Work
Analysis

12

12/12
Writing Skills
Analysis

12/15
Writing
Skills
Analysis

12/16
Domain 3
Illuminate
Assess.

12/17
Math
Illuminate
Assess.

12/18
Math
Illuminate
Assess.

13

12/22
CFA #2 Data

12/23
CFA #2
Data

1/05
Scanning
into
Illuminate

1/06
Scanning
into
Illuminate

1/07
Scanning
into
Illuminate

14

1/09
Scanning
Into Illuminate

1/12
Scanning
Into
Illuminate

1/13
K-2
Performan
ce
Portfolios

1/14
K-2
Performance
Portfolios

1/15
K-2
Performan
ce
Portfolios

Grade
Level
(Items

Collaborative
Planning
Time

Vertical
Mtg

Teachers
bring their
next ELA
unit and
planning
materials

Math Unit
Backwards Planning

Writing

12/11
ELA
Student
Work
Analysis

Teachers
bring
Sample text
based answer
student work
(data driven
inst)

Action Plan of
incorporating
teaching writing
strategies and
expectations
(CCSS Alignment)

Writing
samples of
text
responses

12/19
Pre-K
Math
Student
Word
1/08
Pausing
Point

Writing and
Illuminate

SLO/LMA work

Writing

Grades 3 & 4
CFA ELA
data analysis
PK-2 Skills
illuminate
testing
RtI
Checkpoint
ELA—
Targeted
students—
showing
growth?

SLO/LMA work

Differentiati
on

1/16

RtI Checkpoint
MATH—Targeted
students—showing
growth?
(data driven inst)

Outside
PD

Guided
Reading
8:30-3:00
pm
(12/13)

Efficacy
Institute
8:30-3:00
pm
(1/10)

(data driven
inst)
15

1/20
Working
grade level

1/21
Working
grade level

1/23
Working
grade level

1/29
DIBELS
BOY Data
Analysis

1/22
Working
grade
level
1/30
DIBELS
BOY Data
Analysis

2/02
DIBELS
BOY Data
Analysis

1/26
Working
grade
level
2/03
DIBELS
BOY Data
Analysis

16

1/28
DIBELS BOY
Data Analysis

17

2/05
APTT
Planning

2/06
APTT
Planning

2/09
APTT
Planning

2/10
APTT
Planning

2/11
APTT
Planning

18

2/13
Math Work
Student
Analysis

2/23
Math Work
Student
Analysis

2/25
Math Work
Student
Analysis

19

3/02
CFA #3 ELA
and Data
Analysis

3/03
CFA #3
ELA and
Data
Analysis

20

3/10
Test Prep
Analysis
Student Work

3/11
Test Prep
Analysis
Student
Work

21

3/18
Test Prep
Analysis
Student Work

22

3/26
Test Prep
Analysis

3/19
Test Prep
Analysis
Student
Work
3/27
Test Prep
Analysis

2/24
Math
Work
Student
Analysis
3/04
Performan
ce Band
Folders
K-2
(ELA)
3/12
Performan
ce Band
Folders
K-2
(MATH)
3/20
Performan
ce Band
Folders
K-2
3/30
Performan
ce Band

2/26
Math
Work
Student
Analysis
3/06
Performan
ce Band
Folders
K-2
(ELA)
3/16
Performan
ce Band
Folders
K-2
(MATH)
3/24
Performan
ce Band
Folders
K-2
4/01
Performan
ce Band

3/05
Performance
Band
Folders
K-2 (ELA)
3/13
Performance
Band
Folders
K-2
(MATH)
3/23
Performance
Band
Folders
K-2
3/31
Performance
Band

1/27
Working
grade level
2/04
Data for
Kindergart
en
Expectatio
ns
2/12
APTT
Planning
APPT
Meeting
2/27
Math Work
Student
Analysis

APPT Jan.
24th
WestEd
DIBELS
MOY Data
(data driven
inst)

Curriculum Planning Math
for ELA and Math
Standard
Analysis

Student Math
Data
Analysis—5
skills data
analysis
PKCIRCLES
Math Data

Action Plan for
reteach skills areas
of weakness

3/09
ELA Writing
Domain
Rubrics
Assessment
Planning-Plants
3/17

Grades 3 & 4
CFA ELA
data analysis
Skills Test
PK-4

3/25
Domain
Domain
Assessment
Assessment
Plants
4/02
Planning
Domain

Data
Analysis –
Math Student

WestEd
“HOT”
Training

PK-CIRCLES ELA
Data

ELA Writing
Rubrics

Efficacy
Institute
Training

Grades 3 & 4 CFA
Math data analysis

Action Plan of Text
Based Writing (K-4)
PK—letter/sound
recognition and
handwriting
Action Plan of Math
Student data
analysis

DOK
March 21st
WestEd

Student Work

Student
Work

Folders
K-2

Folders
K-2

Folders
K-2

Assessment Work—bring
Habitats
exit ticket
from same
lesson
module
(ungraded)

23

4/13
cancelled

4/14
cancelled

Performance Folders
and APTT Planning

Performance
Folders and
APTT
Planning

4/23
cancelled

Performance Folders
and APTT Planning

Performance
Folders and
APTT
Planning

5/04
APPR
Artifacts

APPR
Artifacts

Planning of reteaching 5 skills

26

5/01
Science
Planning and
Instruction
5/11

4/27
Looking at
Habitat
Areas-purposeful
5/08
APPR
Artifacts

Performance
Folders and
APTT
Planning

25

4/17
Performan
ce Band
Folders
K-2
4/26
Performan
ce Band
Folders
K-2
5/07
APPR
Artifacts

Performance
Folders and
APTT
Planning

4/22
cancelled

4/16
Performance
Band
Folders
K-2
4/25
Performance
Band
Folders
K-2
5/06
APPR
Artifacts

4/20ERD

24

4/15
Performan
ce Band
Folders
K-2
4/24
Performan
ce Band
Folders
K-2
5/05
APPR
Artifacts

5/12

5/13

5/14

5/15

5/18

Data
Analysis –
Math Student
Work—bring
exit ticket
from same
lesson
module
(ungraded)

APPR Artifacts
Planning and
Preparation

27

5/19

5/20

5/21

5/26

5/27

5/28

Data
Analysis –
Math Student
Work—bring
exit ticket
from same
lesson
module
(ungraded)

Action Plan of Math
Student data
analysis

28

5/29

6/01

6/02

6/03

6/04

6/05

DIBELS/CIR
CLES EOY
Data analysis

EOY student results
and placement

29

6/08

6/09

6/10

6/11

6/12

6/15

Class Lists
for 20152016

Close Out Protocols

30
31

6/16
6/24

6/17
6/25

6/18

6/19

6/22

6/23

Math
Standards
Major/Min
or across
grade
levels
Where are
we now?
Where are
the gaps?
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Percentage of students scoring at each performance level

ECC #17 Grade 3 Common Formative Assessments (ELA)
2014-2105
CFA1
District
School
CFA2
District
School
CFA3
District
School

Level 1 Low
7.77
8.16

Level 1 High
31.46
42.86

Level 2
38.56
40.82

Level 3
9.34
2.04

Level 4
Mastery
12.87
6.12

Mastery
12.87
6.12

10.21
14.89

32.41
36.17

30.84
25.53

8.53
8.51

18.80
14.89

18.80
14.89

10.52
8.70

40.35
52.17

40.05
34.78

5.16
0.00

3.92
4.35

3.92
4.35

ECC #17 Grade 3 Common Formative Assessments (Mathematics)
2014-2105

CFA1
District
School
CFA2
District
School
CFA3
District
School

Level 1 Low
18.24
22.92

Level 1 High
41.44
43.75

Level 2
30.69
16.67

Level 3
7.10
12.50

Level 4
Mastery
2.53
4.17

Mastery
2.53
4.17

26.89
17.78

45.02
51.11

20.90
26.67

5.74
4.44

1.46
0.00

1.46
0.00

14.52
4.76

36.63
40.48

37.09
40.48

5.73
9.52

6.03
4.76

6.03
4.76

ECC #17 Grade 4 Common Formative Assessments (ELA)
2014-2105

CFA1
District
School
CFA2
District
School
CFA3
District
School

Level 1 Low
14.76
4.35

Level 1 High
38.72
52.17

Level 2
32.29
41.30

Level 3
6.53
0.00

Level 4
Mastery
7.70
2.17

Mastery
7.70
2.17

14.69
14.89

42.43
48.94

33.60
29.79

4.86
2.13

4.41
2.13

4.41
2.13

10.90
17.39

34.99
28.26

33.30
41.30

6.84
6.52

13.97
6.52

13.97
6.52

Buffalo Public Schools
Early Childhood Center #17
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ECC #17 Grade 4 Common Formative Assessments (Mathematics)
2014-2105
CFA1
District
School
CFA2
District
School
CFA3
District
School

Level 1 Low
23.66
23.40

Level 1 High
39.10
53.19

Level 2
24.20
21.28

Level 3
9.85
2.13

Level 4
Mastery
3.18
0.00

Mastery
3.18
0.00

35.54
36.17

37.57
53.19

18.42
10.64

5.93
0.00

2.55
0.00

2.55
0.00

11.69
10.64

33.18
40.43

34.87
34.04

7.38
10.64

12.87
4.26

12.87
4.26

ECC#17 Journeys Unit Tests 2014-2015
Grade 3
Percentage of Students scoring at each performance level

Unit 2
District
School
Unit 3
District
School

Far Below
Basic

Below Basic

Basic

Proficient

Advanced

Mastered

42.86
41.67

23.81
41.67

0.00
0.00

20.77
11.11

12.56
5.56

33.33
16.67

65.01
56.62

18.68
28.26

12.11
10.87

3.54
4.35

0.67
0.00

4.21
4.35

Grade 4
Unit 2
District
School
Unit 3
District
School

Far Below
Basic

Below Basic

Basic

Proficient

Advanced

Mastered

46.95
43.75

16.09
18.75

0.00
0.00

21.25
16.67

15.70
20.83

36.96
37.50

63.44
52.27

8.86
15.91

16.08
20.45

9.83
9.09

1.79
2.27

11.62
11.36

Buffalo Public Schools
Early Childhood Center #17
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ECC #17 DIBELS Composite Scores by Grade Level
Percent Scoring at Each Level
2014-2015*
Grade Level

Intensive

Strategic

Benchmark

BOY

MOY

BOY

MOY

BOY

MOY

Kindergarten

31

41

22

25

47

34

Grade 1

40

58

16

12

44

30

Grade 2

61

44

11

10

28

46

Grade 3

58

53

8

18

34

29

Grade 4

40

37

13

16

47

47

BOY – Beginning of Year
MOY – Middle of Year
*See Quarterly Progress Monitoring Reports for more disaggregated data
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Efficacy 2nd Year Follow Up to Original Budget
Buffalo Early Childhood Ctr. #17
FY 15-16
Training and Support Services
Efficacy Training for Educators

Timeframe

Days

Daily Rate

1 day

1

$4,000

3 days

3

$4,000

Includes 1 day Efficacy Experience for Educators:
Mission Orientation

Execution Support: Technical Assistance
Teaching Efficacy to Kids
Proficiency Targets
Data Stream
Data/Feedback/Strategy
Advanced Leadership Training
Travel: Air, Hotel, Ground Transportation, Food

Project Management:
*Offsite Support, Customization of
programs/materials
*Onsite Project management support
(Efficacy Institute personnel working in partnership with
District Administration)

Total Price for for Services & Travel
District Responsibilities:
* Venue
* Transportation
* Food
* Teacher stipend if applicable

Approximately 4 trips @
$1500 per trip, expenses will
be reduced whenever possible

Efficacy 2nd Year Follow Up to Original Budget
Buffalo Early Childhood Ctr. #17
FY 15-16
Audience

Budget

Whole faculty (based on
40 participants per
group)

$4,000

Support for the Principal,
Leadership Team,
Teachers, Curriculum
Coaches, Counselors,
Cluster Team, and
Students, etc.

$12,000

$6,000

$1,600

$23,600

Scope of Work
PS 17 – Early Childhood Center
Buffalo Public Schools
Buffalo, New York
PURPOSE
WestEd partners with districts and schools across the country providing customized,
comprehensive research-based solutions that meet the unique needs of districts and
schools focused on program improvement. This scope of work represents proposed
services and deliverables provided by WestEd to the PS 17 - Early Childhood Center in
the Buffalo Public Schools from July 1, 2015 – June 30, 2016.

Services and Deliverables
LEADERSHIP COACHING
OBJECTIVES
 On-site leadership coaching will include discussing needs of the school with the
Administration and/or Leadership team, along with side-by-side coaching.
 Ensure the school principal, administrative team, and other school leaders have access
to ongoing training and coaching to effectively implement reform strategies described
in the SIG proposal.
 Provide support for the school’s project management of goals, strategies and actions in
support of SIG goals within WestEd’s Tracker system.
 Support leadership with on-site instructional coaching that is cyclical, and will
systematically reinforce a teacher’s instructional strengths, while seeking to eliminate
counterproductive approaches through observation and sharing of specific feedback
during conference. The goal will be to build internal capacity of the school and
individual teachers to sustain instructional improvements.
 Increase growth mindsets among all stakeholders in the school through professional
learning experiences for staff and celebrating growth for the school, the staff and
students on key metrics throughout the year.
 WestEd coach will be available to lead common-planning time, support data use, coplan with teachers, engage in a cycle of observation and feedback and model the use of
instructional strategies.
DELIVERABLES
 On-site coaching of school leaders and teachers in support of SIG goals.
 On-going support for WestEd’s Tracker system.
 Monthly reports from Tracker produced and electronically delivered to interested

stakeholders.
DAYS FOR THIS OBJECTIVE
24 total. A pool of 24 FTE staff days, generally two days per month for 12 months, of onsite support will be available in support of the objectives for this section. Specific dates to
be mutually agreed upon by WestEd and the School.

INSTRUCTIONAL IMPROVEMENT
OBJECTIVES
 Provide targeted professional learning experiences that are aligned with the school’s
priorities.
 Work side-by-side with the school’s instructional coaches to build the capacity of each
teacher and grade level team on increasing the rigor for every student, while planning
and providing support for their different learning needs. Teams will further refine
their ability to address the learning needs of students at different levels of knowledge,
skills, and cognitive ability after direct support on one or more of the following
objectives:
o Setting student learning goals and success criteria.
o Using formative assessments to ascertain student learning.
o Identifying probable misconceptions and different results of formative
assessments.
o Analyzing formative assessment data and determine what to do with the results.
o Planning lesson and assessments based on the results of the data review.
o Differentiating instruction during the class, even without additional adults in the
classroom.
o Collecting and reflecting on data about the outcomes of the differentiated
discussion.
o Planning differentiated lessons and assessments based on the data-driven dialogue.
o Implementing guided reading practices.


Observing each other and other teams is possible, if desired and agreed upon, to see
the implementation of the instruction and assessments, and for future collaboration.
The purpose of the observations would be to learn from each other and to jointly work
on revised or extended planning of instruction and assessment, as needed.

DELIVERABLES
 Support to teacher teams on a consistent process to make data-driven decisions about
instruction and future assessment.


Support to further deepen teachers' understanding and application of Webb’s Depth of
Knowledge when planning for instruction and assessment, and striving to include
Higher Order Thinking Skills (HOTS) during instruction and assessment. Modifications
in work with each team will depend on their knowledge, skills, and curricular

WESTED SCOPE OF WORK – DRAFT
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interests.


Guidance and protocols to accelerate opportunities for teachers and teacher teams
wishing to observe each other, if desired and agreed upon, to see the implementation
of the instruction and assessments, and for future collaboration. The purpose of the
observations would be to learn from each other and to jointly work on revised or
extended planning of instruction and assessment, as needed.

DAYS FOR THIS OBJECTIVE
 16 total. A pool of 16 FTE staff days of on-site support for developing the instructional
capacity of staff members. Specific dates to be mutually agreed upon by WestEd and
the School. Generally, it is envisioned that WestEd will be on-site for two days each
month for eight months during the year.

BUILDING A GROWTH MINDSET CULTURE
OBJECTIVES
 Create a school culture where students are made to feel comfortable being wrong in
public and embracing their mistakes through teachers modeling that being wrong is a
big learning opportunity.
 Create a school system designed to celebrate personal growth at least as much as it
celebrates top achievers, and a classroom culture in which teachers and students
recognize and/or celebrate personal growth.
 Integrate Growth Mindset concepts into current school improvement initiatives.
DELIVERABLES
 Provide onsite professional development for teaching and administrative staff,
including required materials.


Provide onsite training, support, and coaching to the leadership team and others
focused on developing capacity to sustain improvement efforts.



Support planning celebrations of achievements.

DAYS FOR THIS OBJECTIVE
 8 total. A pool of 8 FTE staff days of on-site support. Specific dates to be mutually
agreed upon by WestEd and the School.

ACADEMIC PARENT -TEACHER TEAMS (APPT)
OBJECTIVES
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School and District leadership team will have a clear understanding of the
components, essential elements, and all organizational aspects of planning for and
implementing the APTT model of family engagement.
School principals and APTT Champions (instructional coaches) will understand their
roles and responsibilities in supporting school APTT implementation Teachers will be
trained and prepared for APTT team meetings and individual sessions.
Teachers will follow the APTT model with fidelity.
Families will participate in APTT meetings and feel prepared to support student
learning goals at home.
APTT implementation progress will be collaboratively monitored.
The school will develop infrastructure to grow and sustain effective family
engagement practices.

DELIVERABLES













APTT administrative orientation and planning – YEAR TWO
APTT teacher orientation and training – YEAR TWO
On-site coaching and technical assistance for teachers as they prepare for APTT
meetings 1, 2 & 3
Provide tools and resources, including electronic templates for action planning and
APTT meeting facilitation
Two leadership development sessions for school site APTT leadership
implementation team in Fall (following APTT #1) and Spring (following APTT #3)
Participation and support during APTT meetings 1, 2 & 3 in classrooms selected by
the principal and APTT Champion, including:
o
Observations
o
Feedback
o
Debriefing
Support principal in planning teacher debriefing sessions after each round of APTT
meetings
Co-create a strategic family outreach plan to ensure high family meeting
attendance
Provide the school principal and the APTT champion with coaching support and
instruments that will assist in measuring and evaluating implementation progress
o Family survey
o Teacher survey
o Student data graphs
o Family attendance templates
o Family focus group instrument and guidelines
Support school principal with planning facilitation of a family focus group at the
end of the school year.

DAYS FOR THIS OBJECTIVE
WESTED SCOPE OF WORK – DRAFT
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10 total. Specific dates to be mutually agreed upon by WestEd and the School.

Total Cost: $155,150 fixed priced contract
This is a fixed price contract for $155,150 including consulting services, materials,
and travel. Up to six of the contract days in this proposal may be used for teacher
training on Saturdays.
WestED Contacts
Steve Hamilton
Director of School & District Services
Learning Innovations at WestEd
781-481-1104
shamilt@wested.org
Terrence J. Hofer, Ed.D.
School Transformation Coach, WestEd
602-284-5836
thofer@wested.org
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