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Fastest growing subgroup of the BCSD population

4, 082
*FLEP Year 1: 376
FLEP Year 2: 325
FLEPs Yr 1 & Yr 2 met criteria to exit
program but still receive services
*Formerly Limited English Proficient

4, 783

*Edvantage 10/24/2015

Who are our English Language Learners?
Language Groups
17%

38%
7.3%

Spanish
Karen
Somali
Burmese

7.4%

Arabic
Nepali
Other

7.7%

8%

15%

Entering: 1,048 (24.47%)
Emerging: 798 (18.63%)
Transitioning: 654 (15.34%)
Expanding: 1,385 (32.45%)
Commanding: 390 (9.11%)

Full Fluency: Up to 7 Years
Academic
Skills
5-7 Years

Everyday
Talk
1-3 Years

• Cognitive Academic
Language Proficiency
(CALP)
• Basic Interpersonal
Communication Skills
(BICS)

Four Language Skills
• Listening

• Reading

Receptive Skills

• Speaking

• Writing

Productive Skills

Stages of language acquisition
• Preproduction: Ask questions that students can answer by pointing at pictures in
the book ("Show me the wolf," "Where is the house?").
• Early Production: Ask questions that students can answer with one or two
words ("Did the brick house fall down?" "Who blew down the straw house?").
• Speech Emergence: Ask "why" and "how" questions that students can answer
with short sentences ("Explain why the third pig built his house out of bricks."
"What does the wolf want?").

• Intermediate Fluency: Ask "What would happen if …" and "Why do you think …"
questions ("What would happen if the pigs outsmarted the wolf?" "Why could the
wolf blow down the house made of sticks, but not the house made of bricks?").
• Advanced Fluency: Ask students to retell the story, including main plot elements
but leaving out unnecessary details.

Stages of cultural accommodation
• Euphoria: ELLs may experience an initial period of excitement
about their new surroundings.
• Culture shock: ELLs may then experience anger, hostility,
frustration, homesickness, or resentment towards the new
culture.
• Acceptance: ELLs may gradually accept their different
surroundings.
• Assimilation/adaptation: ELLs may embrace and adapt to their
surroundings and their "new" culture.

Afterschool programs can offer ELL students:
• A low-pressure environment to practice communicating in English while playing games or engaging in
hands-on activities without the worry of being graded
• Generally lower student-to-staff ratios
• More parent and community involvement and engagement as parents are less intimidated by the informal
structure of afterschool and instructors can act as brokers between families and school teachers
• A chance to build confidence in a stress-free environment with students in similar circumstances
• Homework help to support academic achievement
• Additional time for learner-centered direct language instruction

• A chance to learn more about American culture and share students’ backgrounds by participating in
cultural events (music, theater, holiday celebrations)
• Direct language instruction that does not require students to be pulled out of academic content lessons

Classroom strategies: helping your ELLs adjust to new
surroundings
•
•
•
•
•
•
•
•
•
•

Create a safe space “affective filter”
Learn their names
Offer one-on-one assistance when possible
Assign a peer partner
Post a visual daily schedule
Invite their culture into the classroom
Use materials related to your ELLs' cultures
Label classroom objects in both languages
Include ELLs in a non-threatening manner
Involve ELLs in cooperative learning

Creating a Welcoming Classroom Environment
By: Colorín Colorado

Afterschool Components
• Light Dinner/Snack
• Homework Help
• Literacy focus
• Learning English through:
• Dance
• Music
• Art
• Soccer
• Tae-Kwon-Do
• Playing Structured Games

What do language learners need to
improve?
• Lots of time to talk!

• A positive environment for language learning
• Engaging activities and projects at the right
level.
Foundations. Center for afterschool and expanding learning

• Time is of the essence for
children learning English
• Kindergarten ELLs enter
school with a vocabulary of
5,000 words fewer than their
native English peers
• High school students are
expected to have a vocabulary
of 50,000 English words to
excel in the classrooms.

“Time plays a

unique role in the educational career of an ELL. Time
affects the facility of learning a new language and the likelihood of
high school graduation, especially among immigrant ELLs in high
school.” Lazarian (2008)

Learning English through Dance

Literacy
• Reading is the foundation for all other academic skills.
• If students cannot read fluently, all of their other school
work suffers.
• Read aloud and Independent reading can be
implemented with little training
• Enjoyable for students
• Have a high likelihood of increasing the time children spend
reading

Read-Alouds
• Teacher reads a carefully chosen text in a structured
way to teach children a particular point.
• Read aloud to students at all grade levels.
• Complexity of texts and predictions and inferences that
students must make about the text changes dramatically
as children get older.
• Can engage a group of students in an interesting book
and have a significant impact on their reading, listening,
and thinking skills

Read Alouds Best Practices
• Students gather on a rug or in another comfortable so they are able to relax and listen
closely to what is being read
• Instructors should stop at certain points and ask questions about the text.
• Following the read aloud, instructors can engage students in a discussion about what
they have just read, asking questions as:
• Did you like this book?, Why or why not?, Did it remind you of anything that has happened to
you?, What would you change about this book? Why?, Which character was your favorite?, Did
the ending surprise you?, What did you notice about the words?, and Allow students to connect
the text to their own lives and have conversations about issues that are important and interesting
to them.

• Develop special activities: writing, art, music, drama to connect with the themes in the
text.

Meaningful Conversations

• Emergent readers:
• Model the practices of a
proficient reader
• Reading for a purpose
• Fluent reading

• Fluent readers
• Serve to improve
listening and reading
comprehension skills
• Reader makes

• Knowledge of written
language patterns,
vocabulary and oral

• Connections to self,
text, and to world

• Vocabulary

• Predictions

• Oral language
development

• Asks questions of her
students.

“We constantly read and hear about how urban children don’t have the experiences
that their middle and upper middle class counterparts do, which therefore limits
their ability to achieve. However, read alouds provide a range of experiences which
they can connect to by building a knowledge base.”

Nursery Rhymes…not just for babies!
• Listening to and reciting nursery rhymes enhances early reading skills and
phonemic awareness which is said to predict a child's reading success.
• Any age ELL can benefit from using nursery rhymes to develop or improve
English pronunciations, word play, and more.
• Read aloud a variety of nursery rhymes—not just once—but many times
• The way a rhyme comes alive depends on how teachers use their voice,
eyes, facial expression and body language
• Teachers or their students can write nursery rhymes on paper strips assemble
with readers as a group or have individuals come up and read and put their
strip in the right line in the pocket chart.

Nursery Rhymes…not just for babies!
• Reading rhymes

• Rhyme shows
• Recording

• Making rhyme books

Independent Reading
• Important opportunity for students to practice reading
strategies, as well as build confidence through
consistent successful reading
• Is a practice that is consistent across grade levels, with
on the complexity of the texts and the time allotted to
read changing as students get older.
• K – 2: 20 minutes a day
• 3 – 4 : 30 minutes a day
• 5 – 12: 45 minutes or more a day

• More than asking students to read on their own-it
requires some staff training for it to be effective.

Independent Reading
• Only works if children are reading at a level that is
comfortable for them
• Staff must know how to choose “just right books” (or
school day staff can share students reading level).
• If too simple or too difficult student will become
disengaged or frustrated
• Should have a range of texts, range of genres
• See folder for assessment, levels of text and resources
“Children can’t learn to swim without swimming, to write
without writing, to sing without singing, or to read without
reading…anyone familiar with American classrooms knows that
long stretches of time for reading are quite rare.”
- Lucy Calkins, The Art of Teaching Reading

How to choose a “just right” book
Too Easy
• Have you read it lots of
times before?
• Do you understand the
story very well?
• Do you know almost every
word?
• Can you read it smoothly?

Just Right
• Is the book new to you?
• Do you understand a lot of
the book?
• Are there just a few words
on a page you don’t know?
• When you read, are some
places smooth and some
choppy?

Too Hard
• Are there more than five words on a
page you don’t know?
• Are you confused about what is
happening in most of this book?
• When you read, does it sound
choppy?
• Is everyone else busy and unable to
help you?

Organizing Library
• Bilingual Books – Spanish, Karen, Arabic, Somali, Burmese, Nepali
• Picture Books
• Chapter Books
• Print off leveled books from sites such as Reading A – Z (www.readingaz.com) or Scholastic Mini-Books
(minibooks.scholastic.com/minibooks/home/)

Leveled and Non-leveled Library
Leveled library

Non-leveled library

• Different Systems, i.e. “Guided
Reading (Fountas and Pinnell
2006, 1999).

• High Interest

•
•
•
•
•
•
•
•

Kindergarten: A – C
First Grade: D – I
Second grade: H – M
Third grade: L – P
Fourth Grade: O – T
Fifth Grade: S – W
Sixth Grade: V – Y
Seventh and Eighth Grade: X - Z

• Non-fiction
• Content Area Units of study

• Seasonal Books
• Genres: poetry, folktales,
biographies, mysteries, historical
fiction, alphabet books, sound books
or high-frequency word books

High leverage, impactful teaching strategies
• Encourage use of home languages
• Total Physical Response
• Recasting
• Use of Graphic Organizers
• Use of Cooperative Structures:
• Numbered-Heads-Together
• Think-Pair-Share
• Jigsaw

Learning English through…
• Games (see folder)

• Dance
• Cooking

• Soccer
• Drama

• Arts
• Music

Vocabulary
• Ask students to act out compound words. Compound words like beehive,
backbone, fingernail, basketball, football, toothbrush, and raincoat.
Working in teams, students must act out each part of the compound word.
You can make it into a game to see if students trick their classmates by
placing the word in its correct order or in opposite order.
• Spelling and word comprehension can come alive while enabling kids to
use visual arts. Have your students draw the meaning of vocabulary words
by using the letters of the words in their drawings. In other words, the lines
of the letters provide the basis for the drawing of the meaning of the words.
Some teachers have labeled this activity as “picto-spelling.” It is engaging,
intentional, and requires creative thinking.

Foundational Skills
• Phonemic Awareness
• Phonological
Awareness
• See folder for
assessment tools

Idioms
1. Idiom Introduction
2. Idiom Research
3. Literature’s Idioms
4. Mixed Up Idioms
5. Photo Finishes
6. Idiomatic Culture
7. Idiom Interviews
(see 7 Idiom Activities for ESL students folder)

Resources
• Young Audiences:
http://www.youngaudiences.org/TheNetwork/youngaudiences-western-new-york
• Colorin Colorado!
http://www.colorincolorado.org/videos/webcasts

• Starfall.com
• Teacher’s College Reading and Writing Project
http://readingandwritingproject.org/

Thank you!
Contact us if you have questions, concerns,
and/or suggestions!
Nadia A. Nashir
nnashir@buffaloschools.org

